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The nature of education is the training of human, and the subject of

education is human.

Throughout human history of ideology and the educational prac-
tice, any research related to the existence and development of human
being is always, to some degree, concerned with human worth of aes-
thetic education and concerned with its philosophical foundation.

In order to explore the humanistic issue of music aesthetic educa-
tion, this dissertation uses the methodology of judging and analyzing
values to examine and analyze the current music education. The theo-
retical base of the study will be the humanistic concept in music aesthet-
ic education. Under the background of the development of modern soci-
ety, in this dissertation. music aesthetic education is considered as the
education of improving life quality. With respect to humanistic aspect
of music aesthetic education, the dissertation analyzes the reality and
development of music education, clarifies the inner value of music aes-
thetic education, and explores the following questions regarding music
aesthetic education as a cultural phenomenon of the human society:
What are its philosophical, historical and cultural sources? Why can it
promote the balance of various factors within oneself? Why can it influ-
ence and improve the quality of life? What are the implementing mecha-
nism, strategies, and methods of this influence? The rational thinking
over these questions will help clear the myth regarding music aesthetic

education in terms of theory, content and methodology, help explore
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music aesthetic education from the perspective of the meaning and quali-
ty of human life, and help explore the function and value of music aes-
thetic education in improving human life quality.

This dissertation has the following parts:

Introduction

In this part, I raise the question of humanistic in music aesthetic
education, and explore its theoretical and practical values, and put for-
ward the original ideas after a complete literature review on the relevant

theories and current research.

Humanistic Interpretation in Music Aesthetic Education

This part tries to interpret the humanistic core of music aesthetic
education through analyzing the connotation and denotation of three
pairs of terms that are interrelated yet independent of each other. The
three pairs of terms are music and humanistic nature of music aesthet-
ics, music education and music aesthetic education, humanistic study
and the humanistic promises of music aesthetic education.

This part also tries to interpret the value of music aesthetic educa-
tion through reflecting on the history and change of human orientation
in traditional Chinese culture, the spirit of freedom in western culture,
and the humanistic value in the development of both cultures.

Finally, this part interpret why human being becomes the main
body of music creation and appreciation through analyzing the “semiolo-
gy” in philosophy and humanism and the common structure of life form

and art form.



Reasons for the humanistic promises in music aes-
thetic education

Through retrospection on music aesthetic education in ancient Chi-
na and Greece, this part clearly states the view that the ancient Chinese
and Greek cultures provide us with good foundation and reasons for the
current recognition and practice of humanistic issues in music aesthetic
education,

Music aesthetic education is one of the basic human activities, and
is unique to human being. The beauty of music is the self —assurance
and mutual assurance of human beings. It is like a mirror that reflects
the inner world and strength of human. Human beings’self —assurance
and mutual assurance is the number one reason for the existence of mu-
sic aesthetic education. It is human’s highest level of experience and is
the feeling of returning to nature or mixing with nature. At the same
time, the activities in music aesthetic education bring to people enlight-
enment and inspiration. It helps people form a perfect character. As
something unique to human being, the highest level of experience in
music aesthetic education can show better the nature of life.

Aesthetic activities are the way of liberating life and feelings. Cre-
ativity is not only the medium of aesthetic expression, but also the sym-
bol of the liberation of emotions. Through music, music aesthetic edu-
cation is directly related to the life and heart. It reveals human being’s
unique way of life. Meanwhile, it helps people to forget the practical
needs in reality that are limited, and experience beauty and emotion. It
can help enrich people’s nature, and transfer from the natural state to a
special aesthetic state.

Finally, this part further analyzes music — the medium in music

aesthetic education from the perspective of the reason for the need of T
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music. This part explores the relationships of music and people, musi-
cal form and human form, thus it supports the theoretical hypothesis of
the promise that music aesthetic education gives to people. Based on
this theory, this part of the dissertation discusses, in China’s music ed-
ucation, the tendency of neglecting people’s participation and creation,
and neglecting music’s role in human living. It is against the principle
of music aesthetic education to discretely interpret the entity of music,
to learn music as a skill and instrument, and to remember musical
knowledge and rules instead of experiencing music. This change of na-
ture separates music and people. The impulse and creativity made by
the merging of emotion and music have already been replaced by the
practical needs of learning music for prestige and reputation. The musi-
cal culture is becoming a profitable business. People are becoming the
slaves of music. Music aesthetic education has already most its nature
of embody human being’s desire for beauty and higher quality of life.
For the first time, this dissertation clearly put forward the opinion
that “the process of music aesthetic education is to experience life state
and life power, is to bring forth people’s desire for beauty so that people
can stand aloof of the material world with a completely new state of

mind. ”

The theoretical foundation of music aesthetic educa-
tion

In the previous sections, this dissertation discusses the subject and
methodology of humanistic study in music aesthetic education. This

part provides a theoretical foundation for it.



The humanistic promises made by music aesthetic
education

Based on the result of the previous discussion, this part deals with
the reasons, methods and significance of the humanistic promises made
by music aesthetic education. It also reassures the certainty of art re-

presenting the world.

The humanistic methodology of music aesthetic edu-
cation

This part starts by discussing the premise of implementing music
aesthetic education. It is clearly stated in this part that music aesthetic
education is a kind of interactive system among educators (teachers),
learners (students), and the medium of music (the subject of aesthet-
ics). The three parties in the system form a network for the transfer-
ring of aesthetic information. The key difference between music aes-
thetic education and music aesthetics is the educational nature.

First, as the aesthetic medium, music is the bridge in the exchange
and delivery of music aesthetics between educators and learners. It is
the basis and variable in creating music aesthetic effects. It is through
music that educators and learners complete the exchange and delivery of
music aesthetic information, and it connects the values of the two par-
ties in order to complete the aesthetic education process. In the process
of implementing aesthetic education activities, the educator and the
learners and the music form an entity. The educators must help the
learners to internalize the music. This is the condition of establishing

the psychological structure of music aesthetics.

The psychological structure of music aesthetics includes the culti-
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vation of individual’s aesthetic sensation, imagination, interpretation,
and emotion. These abilities are indispensable in forming individual’s
aesthetic system.

Lastly, under the guide of the methodology in music aesthetic edu-
cation, this dissertation will get some perspective and reflect on the
practice of music aesthetic education. Training music aesthetic ability is
a necessary channel and method to connect individual and music. It isa
guarantee in meeting the needs for aesthetics and having experience in
aesthetics. Therefore, it is necessary in the study of the humanistic

methodology of music aesthetic education.

The main contributions of this dissertation are: 1. It explores the
theoretical foundations, nature, value, reason, and methodology of mu-
sic aesthetic education. 2. It put forward the idea of human being as
the most important target of music aesthetic education. 3. The human-
istic promise of music aesthetic education is based on the relationship
between human being and semiology (culture), human form and musi-
cal form. 4. It explicitly states the view that the humanistic promise of
music aesthetic education represents the natural cause of changing from

material gain to artistic mastery of the world.

Keywords: music; music aesthetics; music aesthetic education;

humanism; humanistic promise
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