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Preface

T'his book is a collection of articles for the serics Language Teaching and
Testing — Selected Works of Renowned Applied Linguists. This series collects
articles written by a number of leading applied linguists. Each collection
focuses on a specific area of research in applied linguistics — for example, on
grammar learning and teaching, vocabulary language learning and teaching,
language testing, and task-based language teaching. The aim of each book is
to bring together older and more recent articles to show the development of
the author’s work over his/her lifetime. The articles are selected to address
both theoretical issues relevant to a particular area of enquiry and also to
discuss issues of significance to the teaching or testing of a second language
(L2). As a whole, the series provides a survey of applied linguistics as this
relates to language pedagogy and testing.

Each book begins with an autobiographical introduction by the author
in which he/she locates the issues that have been important in his/her
lifetime’s work and how this work has evolved over time. The introduction
also provides an outline of the author’s professional career. The rest of the book
consists of chapters based on articles published over the author’s lifespan.

Each book, then, will contain articles that cover the author’s career (over
thirty years in some cases). Not surprisingly there are likely to be shifts (and
possibly contradictions) in the author’s positioning on the issues addressed,
reflecting the changes in theory and rescarch focus that have occurred in
the specific area of enquiry over a period of time. Thus, the articles will not
necessarily reflect a consistent theoretical perspective. There is merit in this.

Readers will be able to see how theory and research have developed. In other
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words, each book provides a snapshot of the kinds of developments that have
occurred in the applied linguistic field under consideration.

This book brings together a collection of articles about how languages are
learned in a second language classroom. This topic will be of immediate
relevance to language teachers, teacher educators and language researchers.
[ have known the author — Patsy Lightbown — for more than twenty-
five years. Many of the issues she addresses are close to my own heart —
the relationship between instruction and language learning, the classroom
as a source of input to learners, and the contribution that second language
acquisition research can make to language teaching. Patsy’s research has
enormous breadth. Over the years she has conducted studies in a variety
of language teaching contexts — core ESL programs, Wvo-w;y‘bilingual
education programs, and comprehension-based programs. The c\hapters in
this book address all these contexts. In addition, Patsy has include chapters
that examine the central issues relating to instructed language learning —
the role of classroom input, the effect of instruction on the sequence of
acquisition, focus on form, the timing of instruction and, most recently, the
crucial issue of transfer appropriate processing. The book is a goldmine for
anyone interested in the relationship between classroom instruction and
second language learning.

Rod Ellis
Auckland
August 2013
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A Note on Formatting

The chapters in this volume are collected from journals and edited books
that were published as long ago as 1983 and as recently as 2014. Many of
the early ones were retrievable only as hard copies and were scanned, using
optical character recognition software. I have tried to find all the odd and
incorrect texts that arose from this process, but I am sure that some have
escaped me. In addition, where there were errors in the original documents,
I have corrected the ones I found. Inconsistencies in capitalization
conventions or in section headings reflect the original documents although I

have tried to make them more uniform.

Finally, after all these years, some stylistic conventions have changed and
I have had to make a decision about whether to make old documents
conform to new ideas or to let them stand, representing the conventions
that were acceptable at the time of their original publication. For that
I have had to make some arbitrary decisions. For example, for early
publications, I have not tried to change the fact in the 1970s and early
1980s we used to use “he” as a neutral and universal referent, even though
it sounds very odd now. Nor did I change “subjects” to “participants”
when speaking of the students and teachers whose learning and teaching
we studied. On the other hand, where I used to use “which” and would
now use “that”, I have made changes to improve readability. I have not
been able to achieve consistency in the use of conventions of punctuation
and capitalization or in headings across all the different chapters. I ask the

reader’s indulgence.

Pasty M. Lightbown
September, 2013
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Chapter 1

From Language Learner to
Language Learning Researcher

The hours that teachers and students spend in classrooms represent
a huge investment of energy as well as time, and the outcomes should
make it all worthwhile. Most teachers want to create the conditions
in which students achieve success, remain motivated, and prepare for
using what they’ve learned beyond the classroom. Research on language
acquisition is one source of knowledge that can help second- and foreign-
language teachers create these conditions. There is no direct line from
research findings to classroom practice. However, knowing more about
the findings of SLA research, especially classroom-based research, can
lead teachers to reflect on their own experience. This reflection can help
them gain a better understanding of what they can do and what their
students can do in the classroom.

Doing classroom-based research and communicating with teachers
have defined my professional life. My commitment to research on
second- and foreign-language teaching and learning has evolved —
sometimes in unexpected ways — through my own experiences as a
language learner, a language teacher, and a researcher in early childhood

language acquisition. From the mid-1970s, my major focus has been
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on the relationship between students’ language development and the
way language is used and the samples of language students are exposed
to in the classroom. This classroom language includes what teachers
intentionally teach, the language teachers use for classroom management
or informal conversation, the language that comes from films or audio
resources, and — crucially — the language students hear from each other.

Teachers teach and some students learn in a great variety of
settings, using different instructional approaches, with a range of
materials and resources. However, the work that I have done over the
years has convinced me that when teachers want to maximize learning
opportunities and to create conditions in which the greatest number
of students can succeed, they can benefit from an awareness of the
findings of classroom-based research on second language learning. Those
findings show that the best recipe for success includes sufficient time for
instruction, teachers who know and love the language they are teaching
and care deeply about their students, and — above all — pedagogical
activities that motivate students and prepare them to keep learning
outside the classroom.

The chapters in this book represent some of the classroom-based
research that my colleagues, students, and I have done in primary and
secondary schools in five different sociocultural and pedagogical contexts.
In the first two sections, each chapter is based directly on that research.
The first section focuses on how time interacts with language acquisition
in classrooms. The theme in the second section is the relationship
between the language that students are exposed to in the classroom and
their developing knowledge and use of the language. Chapters in the
third section are overviews that bring together classroom-based research
and studies of learning in general and language learning in particular.

Before describing the five contexts for my classroom-based research,
I'll take a step back to recall how my experiences as a language learner,
language teacher, and graduate student led me to the research on

classroom-based language learning and teaching that have been my focus
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for almost forty years. It is a story of discovery, of unexpected turns in the

road, and of networking and sharing.

Learning My Own Languages — English, French, and Hausa

Language has always fascinated me. My earliest memories include
listening as my parents read my favorite books over and over again.
Like many children, I memorized them and then loved to hold them,
pretending to read, even knowing when to turn the pages. By the time
I started school, I really could read and my teacher decided I needed to
advance to the next grade level. As an older child, I read insatiably and
took great pleasure in learning new words. I remember getting in trouble
sometimes when I tried to use words I had read but didn’t really know
the pronunciation or meaning of ! I was also intrigued by the structure of
language, and I would sit with my grandfather, diagramming sentences.
Identifying each part of a sentence and putting it in the appropriate space
on the diagram seemed like a wonderful game. At school, the classes I
enjoyed most were those that focused on English language and literature.

I grew up in rural North Carolina in the 1950s. Even though I lived
near a military base and had classmates who came from all over the U.S.,
languages other than English were virtually absent from the environment.
Indeed, I don’t remember hearing another language spoken when I was a
child. My school, like most schools at the time, offered only one foreign
language — French in our case — and it was taught for only two years
at the end of high school. Thus, in my junior year (at age 15), I started
to learn French. The enjoyment I had always felt in studying my own
language seemed to double when I began to hear and read a new one.

Everything about French appealed to me: the sounds that were so
challenging to imitate, the grammar that offered a new kind of sentence
to diagram, and the culture that was revealed through colorful classroom
posters and the texts we read. So many things about the French class were

new and exciting. The teacher, Elaine Lewandowski, was a tall, blonde,
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brilliant woman from Connecticut, whose husband was posted at the
nearby military base. Since I had never been outside North Carolina,
Connecticut seemed distant and exotic to me! France was beyond
imagining! I could not have anticipated that I would eventually live in
Connecticut and France, and even more distant places.

In the summer following that first year of French study, I was
thrilled to find, in my grandparents’ attic, a high school textbook that had
belonged to my mother’s elder sister. Published in the 1920s, it was called
A Simplified French Reader. It was full of fairy tales and familiar stories. I
discovered that even though my French was rudimentary, I could read
with understanding. I have never forgotten how I felt when I realized I
could understand French without explanation or translation.

Looking back from the perspective of many years of experience
with second- and foreign-language instruction, I recognize Mrs.
Lewandowski’s pedagogy as based on a modified grammar-translation
approach that involved reading and translating, vocabulary lists, grammar
exercises, and some oral practice. Because of my keen interest in
language, this approach had suited me very well. I didn’t realize how
much the skill and personality of the teacher herself had contributed
to'the joy and achievement [ had felt in that first year. The following
year, another teacher took over the class. The textbooks and approach
were similar, but the teacher lacked proficiency in the language and did
not communicate the same excitement about the language and culture.
The disappointment was terrible, but the experience foreshadowed my
interest in the relationship between what happens in the classroom and
the learning outcomes that students can achieve. I had been inspired by
Mrs. Lewandowski, and I resolved to continue studying French when I
went on to post-secondary education.

As a university student, I chose to major in French and, after two
years of study, I spent an academic year in France, joyfully soaking up the
language and culture surrounding me as a student in Biarritz and in Paris.

The teachers in the Sorbonne and the Institut britannique were inspiring,



