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Introduction to the Chinese
Edition

When Educating Artistic Vision first appeared in 1972 it advanced

a set of ideas influenced by the curriculum reform movement that was
sweeping the country in the wake of Sputnik. As a reaction to the Rus-
sian achievement in space, the United States government invested over
$100 million in curriculum reform. Among the ideas that were de-
veloped at that time was the belief that the subjects being taught in the
school curriculum were insufficiently rigorous and that standards in all
subjects at the secondary school level had fallen. To strengthen the
subjects in the school curriculum, curriculum developers were urged to
pay particularly close attention to the way in which major ideas and
skills were employed in the various intellectual disciplines. These ideas

were in the air when I wrote Educating Artistic Vision and provided

an impetus to determine what they would mean for art education.

Art education in the United States, particularly at the elementary
school level, had regarded art activities as basically a means for person-
al self—expression. Art was not so much taught as “caught”. The child
was seen to be a repository of creative energy and emotional needs and
art activities a means through which this latent creativity and emotion
could be unlocked. As a result, little attention was paid to the distinc-
tive contributions that art might make to the child’s general education.
Programs were loose, relativity unstructured and in many schools not
much was either taught or learned in art. The ideas that were adv-
anced in Educating Artistic Vision were a far cry from this liaise fair
attitude.

The Kettering Project, which is described in Educating Artistic Vi-



sion, was an effort to operationalize the new attitude towards art

education; it provided an organized curriculum built aroud three major

areas—the productive, the critical, and the historical which provided
children with an opportunity to learn not only the skills necessary cre-
ate sensitive visual form, but how to see what they and others had
made and to understand the role of art in culture. Furthermore, it was
recognized that learning artistically useful skills and complex ideas ab-
out art required time. It was no one—shot affair but needed to be built
up sequentially. Hence, the Kettering Project provided a sequential,
goal oriented curriculum for children to use.

The ideas that were developed at Stanford University in the late

60s and described in Educating Artistic Vision a few years later are

currently at the cutting edge of thinking in the field of art education in
the United States. The approach is called Discipline Based Art Educ-
tion. Virtually all of the ideas in DBAE are reflected in the Kettering
Project that my students and I worked on in the late 60s and described
in the 1970s. The major difference, of course, is that the J. Paul Getty
Center for Education in the Arts has provided financial support for
broad scale curriculum development and incentives of a financial kind
to school districts for the implementation of Discipline Based Art
Education. Although there are some in the field of art education who
are concerned about what they believe to be an approach that pays too
little attention to the child’s creativity (something that DBAE cannot, I
believe, be legitimately accused of) DBAE is the most vital issue being
discussed in American art education in the late 1980s.

I am pleased that the work that was done at Stanford and else-
where is finding its day in the sun, even though it has taken two de-
cades for this to occur. I am also grateful, of course, to Dr. Ann C. S.

Kuo for taking the initiative in making Educating Artistic Vision avail-

able to readers of the Chinese language. Art is paradoxically both natu-
ral and learned. Humans have the basic propensity to create art forms,
but they also require the knowledge and skills to enable them to do so

in a significant and valuable way. The orientation of Educating Artistic

Vision is to maintain children’s creative proclivities while at the same
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time paying attention to the intellectual resources that will enable them
to do so with skill and understanding. This attitude is, I believe, one
deeply ingrained in Chinese art. It is satisfying to me to see a connec-
tion made between the Chinese culture and American art education.
Such connections enable us to learn and to share with each other.

There is no better way for art educators to learn.

Elliot W. Eisner
Stanford University, 1989
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Translator’s Preface

Professor Elliot Wayne Eisner’s Educating Artistic Vision is a clas-
sic in the field of art education theory, and is widely used in Europe
and America as a university and college art education textbook. A
Japanese translation is already available.

Dr. Eisner has shown lifelong dedication to art and education.
Currently He is a professor at Stanford University, California, he has
made an enormous contribution to the enhancement of art education in
America. Professor Eisner’s special scholarly interests are in the con-
tributions the arts make to the development of human intelligence and
the ways in which the arts help us experience and understand the
world. For his many contributions and published works in this educa-
tional field, he has received numerous awards, including the Palmer O.
Johnson Memorial Award, the Guggenheim Award, the Fulbright Fel-
lowship, and the Award for Distinguished Contributions to the Curri-
culum Field from the American Educational Research Association. In
addition to his 1962 Ph. D. in Education from the University of Chica-
go, most ‘recently he has received honorary doctorates of liberal arts
and philosophy from the University of Oslo, Norway (1986); Hofstra
University, Hempstead, New York (1988); and Maryland Institute,
Baltimore, Maryland (1989). This brilliant accomplishment allows us to
confirm that Professor Eisner is an educator and scholar of high dis-
tinction, celebrated both in America and internationally.

Since returning from abroad in 1986 to serve as an art educator in
the field of art education in Taiwan, I became deeply aware of

Taiwan's shortcomings in terms of art education theory, concept, litera-
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ture and books, as well as of how difficult it is to promote, improve
and normalize art education here among schools, within society and
among the general public as part of developing our cultural standards
here in Taiwan. Therefore in addition to undertaking joint research
into art education and art classes with graduate and undergraduate stu-
dents of the Department of Fine Art at National Taiwan Normal Uni-
versity, I have also translated the present work into Chinese to make it
more accessible to those concerned with improving art education and
cultural development in Taiwan.

I would like to take this opportunity of expressing my respectful
appreciation to Dr. Eisner for his encouragement and guidance in the
preparation of this Chinese edition of his book. My special gratitude
must also go to my students Cheng Ming-hsien , Kuo Wu-hsiung,
Chung Li-chuan, Tung Chien-fa and Tsai Chih-fang for their enthusias-
tic participation at the sub-editing and proof-reading stage. I am also
most grateful to the Wen Ching publishing Co. for their dedication to
the dissemination of learning and for the support they have given to
educational work. If this Chinese edition should fail to match up to the
ideal in any respect, readers’ suggestions for corrections or improve-

ments will be gladly welcomed.

Ann Cheng -shiang Kuo
7 December, 1989
Department of Fine Art

National Taiwan Normal University, Taipei
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