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ABSTRACT

In the 19th century, Herbert Spencer, a famous British sociologist,
put forward & famous question “What knowledge is of most worth?” His
technical rationality and scientism pattern of answering this question has
had far-reaching impacts on the research of curriculum over the 20th cen-
tury. Both earlier F. Bobbitt’s Activity Analysis and W. W. Charters’ Job
Analysis, or later the famous Tyler’s Rationale, they all did their best to
pursue efficiency, objectivity, forecast and control. From the mid-20th
century on, the structure-functionism research of curriculum was strongly
influenced by the political and ideological analysis of curriculum. Cur-
riculum was seen as something political rather than a technical question
(for example, the design of curriculum), a representative symbol is an-
other question “ Whose knowledge is of most worth?” Expounded by
Michael W. Apple in the United States, emphasizing whose interests had
the curriculum embodied, and whose knowledge had become socially le-
gitimate in schools. Therefore, curricula are not simply delivery systems
of fact, they are also results of political, economic, and cultural activities
of class struggles and compromises. Curricula are conceived, designed,
and authored by people with real power. Legitimate knowledge in fact is
the result of compiex power relations and struggles among identifiable

class, race, gender, and religious groups. Thus, knowledge and power
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are terms of an indissoluble couplet. Based on this perspective, this re-
search on curriculum culture revolves around the main topic of knowledge,
power and control, and attempts to find some cultural characteristics of
curriculum, the relationship between culture and curriculum, as well as
some cultural behavior in practice. Namely, this article will study cur-
riculum culture from three aspects: text, relationship, and praxis.

The research of curriculum culture as texts means analyzing the cul-
ture information that already exists in texts, which includes two aspects:
the content and the structure. The cultural characteristic of the curriculum
contents is represented by its value, namely, the contents are neither
neutral and objective knowledge, nor absclute truth, they are value-load-
ed and ideology-penetrated. The study of America and Chinese primary
and secondary curricula obviously showed the strong influence of technical
rationality and utilitarian ideology . Thus, the contents cannot depan from
the structure, the cultural characteristic of the curriculum structure is its
ability to control. The concept of Basil Bemstein’s classification and
frame and Apple’s theory of control can help us analyze the relationship
between power and curriculum structure, expound the control of curricu-
lum structure. At the same lime, we can also explain it by reviewing the
structures of the national, local and school curricula longitudinally and
the structures of all subjects’ horizontally. Different countries have differ-
ent organizations on the structures of curricula. Also due to different his-
torical phases in a country, there are different power structures even in
one country. The changes in proportion in national, local and school cur-

ricula can indicate the different distribution of curriculum power, and also
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reveal the strong or weak degree of control by different power groups.
Horizontal curriculum structures indicate unequal statuses among different
subjects , thus come forth high status knowledge and low status knowledge .
The status change of curriculum reflects the change of social power struc-
ture. Since curriculum is value-loaded and ideology-penetrated, in order
to promote the healthy development of curriculum, we consider it neces-
sary to criticize and reflect on it.

The tesearch on the relationship between curriculum and culture is to
discuss the interaction between curriculum and culture. All curricula grow
on the specific culture soil and context, and culture is the matrix of cur-
riculum, simultaneously curriculum is the exhibition of culture. So the
nexus of both are complex, the paper analyzes the relationship from the
viewpoint of mainstream and branch cultures. On the one hand, curricu-
lum as “legitimate culture” and official knowledge represents dominant
class interests. The close relationship between curriculum and culture,
and the hegemony behind it can be better understood by analyzing the
whole process of curriculum’s coming into existence. Meanwhile, some
scholars of reproduction theory probed into the culture of the rule class
theoretically . They discussed the relationship between school and society,
curriculum and culture, as well as that between knowledge and power
from the point of economy, culture and power. And then they claimed
that curriculum serves as a tool in reproducing dominant class cultures.
On the other hand, curriculum should pay attention to marginal cultures,
such as class, race (or ethnicity) , and gender questions. After analyzing

the textbooks, we found that curriculum while representing male-centered
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value system, and male hegemony, ignores, distorts and even excludes
female experiences and feelings, also we can find race and ethnicity prob-
lems in some way, for example, racial and ethnic discrimination and prej-
udice exist in curricula in some countries to some extent. Class discrimi-
nation and bias are also frequent problems, involving seeing certain class-
es as superior or inferior to others, and discriminating against individuals
and groups on the basis of class, such as intellectual, moral and cultural
aspects. For example, higher socio-economic status people often think
that lower people are inferior in the mentioned aspects, and thus give
them various lower status labels. The discrimination and bias mirror
students’ social backgrounds, class diversities, and probably affect their
future economic statuses. Therefore, the article thinks that in order to
have more democracy and freedom in curriculum, it is necessary to en-
force multicultural curricula.

Praxis theory involves the study of dynamic curricula, namely in-
quiring the culture characters of curriculum practice in classrooms . It fo-
cuses on the interaction among teachers and students, and includes two
aspects: one is how formal curriculum is implemented in the classroom,
in other word, how the contents of curriculum as legitimate knowledge are
filtered in teaching practice and melted into organic components of cultur-
al structure by students. Another is how the hidden curriculum functions
in teachers and students’ interaction of the classroom, and how its value
and rules are turned into the immaterial net to advance or hamper curricu-
lum praxis. Both of them cannot deviate from the classroom. Thus, the

research of curriculum as praxis is to study the cultures of the classroom,
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curriculum practice and distribution. The former includes the formation of
the classroom, conflict in the class and the function of the hidden curricu-
lum; the later includes the transformation of formal curriculum and the
distribution of curriculum knowledge. Both aspects of praxis process in-
volve the interaction of teachers and students, so the emphasis on process

and activity means putting stress on the construct of curriculum.
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