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Rob Jenkins

I love teaching. I love to
see the expressions on
my students’ faces when
the light goes on and
their eyes show such sin-
cere joy of learning. I
knew the first time I
stepped into an ESL
classroom that this was
where I needed to be and I have never questioned that reso-
lution. I have worked in business, sales, and publishing, and
I’ve found challenges in all, but nothing can compare to the
satisfaction of reaching people in such a personal way.

Thanks to my family who have put up with late hours and
early mornings, my friends at church who support me, and
all the people at Santa Ana College, School of Continuing
Education who believe in me and are a source of tremen-
dous inspiration.

ABOUT THE AUTHORS

Staci Lyn Sabbagh

Ever since I can remem-
ber, I’ve been fascinated
with other cultures and
languages. I love to travel
and every place I go, the
first thing I want to do is
meet the people, learn
their language, and under-
stand their culture. Be-
coming an ESL teacher was a perfect way to turn what I
love to do into my profession. There’s nothing more in-
credible than the exchange of teaching and learning from
one another that goes on in an ESL classroom. And there’s
nothing more rewarding than helping a student succeed.

I would especially like to thank Mom, Dad, CJ, Tete,
Eric, my close friends and my Santa Ana College, School
of Continuing Education family. Your love and support
inspired me to do something I never imagined I could.

And Rob, thank you for trusting me to be part of such an
amazing project.

ABOUT THE ADAPTERS

. Huang Bikang

As a EFL/ESL teacher for years, I know
- how constructive and rewarding my work
could be. Each time I step into a classroom
full of eager students, I become enthused
to play my role as a teacher-player on the
stage of classroom, if not of the world. At
the end of each successful session, 1 feel
the joy of doing my job and the satisfac-
tion of being in a career.

Learning a language is a life-long business. If a student joyfully announces
one day that he is confident with his English, ready to enter a “brave

Song Dewen Wu Risheng

In learning a lan- Practice makes perfect.

new world,” I will know he is on the right track that would lead him I believe i S ; d
somewhere. But I would rather that after many years, the same student guage‘, cleve 1 Aucc'ess » n.ev,er a' s
“ : . working hard and tination... it’s a jour-
would come to me and say “I understand what is meant by saying ‘the = .
diligent practice. ney!

limits of my language means the limits of my world.”” Then I would
know he is with the language.

e are lesson plan enthusiasts! ' We have learned that good lesson planning makes for effective teaching and, more im-
Wportantly, good learning. We also believe that learning is stimulated by task-oriented activities in which students find
themselves critically laboring over decisions and negotiating meaning from their own personal perspectives.

The need to write Stand Out came to us as we were leading a series of teacher workshops on project-based simulations
designed to help students apply what they have learned. We began to teach lesson planning within our workshops in order to
help teachers see how they could incorporate the activities more effectively. Even though teachers showed great interest in
both the projects and planning, they often complained that lesson planning took too much time that they simply didn’t have.
Another obstacle was that the books available to the instructors were not conducive to planning lessons.

We decided to write our own materials by first writing lesson plans that met specific student-performance objectives. Then
we developed the student pages that were needed to make the lesson plans work in the classroom. The student book only
came together after the plans! Writing over 300 lesson plans has been a tremendous challenge and has helped us evaluate our
own teaching and approach. It is our hope that others will discover the benefits of always following a plan in the classroom
and incorporating the strategies we have included in these materials.

About the Authors and the Adapters 1




HE TEACHER

ARGUT THE SERIES

The STAND OUT series is designed to
facilitate active learning while challenging

students to build a nurturing and effective
learning community.

Stand Out Book 1 is divided into eight dis-
tinct units. Each unit is then divided into
eight lessons and a team project activity.
Lessons are driven by performance objectives
and are filled with challenging activities that

progress from teacher-presented to stu-
dent-centered tasks.
USER GUES 5 AROUT STANL

» Are the tasks too challenging for my
students?

Students learn by doing and learn more
when challenged. STAND OUT provides
tasks that encourage critical thinking in a va-
riety of ways. The tasks in each lesson move
from teacher-directed to student-centered so
the learner clearly understands what’s ex-
pected and is willing to  “take a risk.” The
lessons are expected to be challenging; when
students work together as a learning commu-
nity, anything becomes possible. The satis-
faction of accomplishing something both as
an individual and as a member of a team re-
sults in greater confidence and effective learn-
ing.

* Do I need to understand lesson plan-
ning to teach from the student book?

If you don’t understand lesson planning
when you start, you will when you finish!
Teaching from STAND OUT is like a
course on lesson planning, especially if you
use the STAND OUT Lessonn Planner on a
daily basis.

STAND OUT does stand out from other
series because, in the writing of this text,
performance objectives were first established
for each lesson. Then lesson plans were de-
signed, followed by the book pages. The in-
troduction to each lesson varies because dif-
ferent objectives demand different approach-

es. The greater variety of tasks makes learn-

ing more interesting for the students.

¢ What are team projects?
The final lesson of each unit is a team pro-
ject. This is often a team simulation that in-

To the'Teat‘:ﬁherr

corporates the objectives of the unit and pro-
vides an additional opportunity for students to
actively apply what they have learned. The
project allows students to produce something
that represents their progress in learning.
These end-of-unit projects were created with
a variety of learning styles and individual skills
i mind. While the projects can be skipped or
simplified, we encourage instructors to imple-
ment them as presented, enriching the overall
student experience.

Is this a grammar-based or a compe-
tency-based series?
This 1s a compctency-based series,  with
grammar identified more clearly and more
boldly than in other similar series. We be-
lieve that grammar instruction in context is
extremely important.  In Stand Out Book 1,
different structures are identified as principle
objectives in 16 lessons.  Students are first
given a context incorporating the grammar,
followed by an explanation and practice. In
level one, we expect students to acquire the
language structure after hearing and reading
grammar in useful contexts. For teachers
who want to enhance grammar instruction,
the Activity Bank 1 CD-ROM and/or the
Stand Out Grammar Challenge 1 will provide
ample opportunities.

The six competencies that drive STAND
OUT are basic communication,
economics, community resources, health, oc-
cupational knowledge, and lifelong learning
(The unit on government and law replaces
lifelong learning in Books 3 and 4).

consumer

Are there enough activities so I don’t
have to supplement?
STAND OUT stands alone in providing
hours of instruction and activities,  even
without the additional suggestions of the
Lesson Planner. The Lesson Planner also shows
you how to streamline lessons to provide 115
hours of class work and still have thorough
lessons if you meet less often. When
supplementing with the Activity Bank 1 CD-
ROM, the STAND OUT ExamView® Pro
Test Bank, and the Stand Out Grammar
Challenge 1, your opportunities to extend
class hours and continue to provide activities
related directly to each lesson objective are
unlimited.  Calculate how many hours your



class meets in a semester and look to
STAND OUT to address the full class
experience.

THE LESSON PLANNER

The Stand Out Lesson Planner includes 77
complete lesson plans, taking the instructor
through each stage of a lesson, from
warm-up and review through application.
The Lesson Planner is a new and innovative
approach. As many seasoned teachers know,
good lesson planning can make a substantial
difference in the classroom. Students contin-
ue coming to class, understanding, applying,
and remembering more of what they learn.
They are more confident in their learning
when good lesson planning techniques are
incorporated.

Each lesson is written in the following lesson
plan format. All of the lessons have three
practices that help extend the lesson for
longer class periods and for students who
may need more practice with the same ob-
jective(s).

1. Warm-up and/or review

Use previously learned content and materials
that are familiar to students from previous
lessons to begin a lessons.

2. Introduction

Begin focusing the students’ attention on the
lesson by asking questions, showing visuals,
telling a story, etc. State the objective of the
lesson and tell students what they will be
doing. The objective should address what you
expect students to do by the end of the lesson.

3. Presentation
Introduce new information to the students
through visuals, realia, description, explana-
tion, or written text. Check on students’
comprehension.

4. Practice

Have students practice what they have just
learned through different activities. These ac-
tivities can be done as a class, in small
groups, pairs, or individually. The practice is
guided through materials. Model each activ-

ity, monitor progress, and provide feedback.

5. Evaluation

Evaluate students on attainment of the ob-
jective. This can be oral, written, or by
demonstrated performance.

6. Application
Students apply new knowledge to their own
lives or new situations.

To the Teacher 3 -



HOW TO USE THE LESSON PLANNER

Each lesson plan page is placed next to the Stand
Out 1 Student Book page for easy reference. In
your Lesson Planner 1, the answers to the Student
Book exercises filled in on the student pages.

LESSON PLAN -Uni 1: Communicating with Others  Lesson 1-What's your name?

responses by asking the
class, WWhere"s he (or shey frem? Modek:
She"s from (the student"s country).

O Read about Roberto.

Help the students with any unfamiliar
words. Read together as a class.

© Write about yourselt and read

-

. i . ;J:mhmw—n--
3 Out ExamView® Pro Test Bank * time
for Unit 1. (optional)

Warm-up and Review: B
10-15 min.

Review names with the students.
‘Write on the board: 'k

the sentences aloud.
Hive students share answen  with
somcone sitting next to them.

wtsne? and Caw you spell that, pliasc?
Vokiniress may maer.
Have students look at the picture
on this page (or make & trans-
parency) and ask them where
Roberto is and where they think
e is from.

Unit 1 Pronunciation.)
Introduction: 3-5 min. . )

Tell the students a litde about
yourself

from and your family. (It's OK that
students don’t understand very much
at this point).

State objective: Teday pou'Il learn

about other soudents and where they e
from,

Presentation 1: 10-20 min. ﬂ

Write Hikers e you from?  on the

My name is Roberto Garcia. 1'm a new student in this school. 1'm from
Mesxico City, Mexico. I'm very happy in my new class.

Q Write about yourself and read the sentences aloud.

My name is  (Answers wil vry) . 1'mfrom _

LESSON PLAN -Unit 1: Communicating with Others  Lesson 1 What's your name?

board. Ask 3 few students where they
word answers.

Point to youslf and say, I'm fiom

class, Where s he for the) from? Modek:
i the student s country)

© Read about Roberto.
Help the studens with any unfumiliar
words. Read together as a class.

TE  Pre-Assessment: Use the Stand
Out ExamView® Pro Test Bank
for Unit 1. (optionsl)

© write sbout yourself and read
Warm-up and Review: "
10-15 min. ‘the sentences aloud.

“{ Key Vocabulary

Objective(s), Key Vocabulary, and Stan-
dards The first page of each lesson plan will
identify the lesson objective (s), Key Vocabu-
lary, and the Skills, and Skills for the Future
standards found in that lesson.

Write on the board: /17 s jour

Volunteers may answer. An

with the sound/h/. (See p.20/20a for
Unit 1 Pronunciation.)

you are
from and your family. (It's OK that
don very much

o Teday you' Il iuarn
abeut other sudents and wheve they a1e
from

Presentation 1: 10-20 min.

Write Ahere sre sou fromi  om the

To the Teacher
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LESSON PLAN Usit 1: Communicating with Others  Lesson 3-Personal information

Presentation 2: 15-20 min. [3 Application: 20-30 min. D
Preview the questions in exercise C Go over 4/ and hvr again with the
with the students. Write the key students and introduce ;.

words from the chart headings on the
board, then say the words. Prompt
students to ask appropriate questions.

required
information, sk them to ulk to 3
parmer sbout it Encourage them to
questions form complece sentences like 14 1
Practice 2: 10-15 min. 8 o Mybeight Lo .
£ Ask the students in groups of 3 to

Adk_ 8 pariner ase the information from exercise
e o ot D to ask questions similar to those
"t ¢ in exercise C. To do this, Student |

2 reads the information from Student
3's book to answer. Then they change
roles until al three students have asked
the questions

Refer to the Activity Bank 1 CD- AE

This is an information gap activity in
which one student looks at page 6 in
the book while the parmer keeps his o
her book closed. This parener must ask

information. The partmens then revere  ROM,  Unit 1 Worksheet 5, for
roles and repeat the activiey & additional vocabulary O
people and a supplementary -
Evaluation 2: 10-15 min. i o somares
Review with the students their . tions about people. The listening

completed charts.
AP prosentation 3: 10-15 min. &

AB practice 3: 3040 min. 8
for
bar

SUPPLEMENTAL MATERIALS

+ The Stand Out Activity Bank CD-ROM
contains supplemental listening, grammar,
reading, and writing activities, as well as
project sheets. These activities are all pre-
sented in Word format and can be down-
loaded and modified to meet the needs of
your class. If you see this icon in a lesson
plan, it indicates that there is an activity
worksheet or template that you can print
out to use with your students.

Class Length

The lesson planner includes lessons for classes
that are from 12 hours in length up to 3
hours in length.

Instructors who teach 1% hour classes
should follow the steps of the lesson plan
next to these icons. There may be additional
exercises in the Stand Out Student Book or
activities on the Activity Bank CD-ROM that
you don’t have time for in class, but those
exercises can be assigned for homework.

g Instructors who teach two-hour

classes should follow the steps of the lesson
plan next to these icons. Again, there may be
some additional exercises in the Student Book
or activities on the Activity Bank that you
don’t have time for in class, but those exer-
cises can be assigned for homework.

@ e Instructors who teach three-

hour classes should follow the steps of the
lesson plan next to these icons. Sufficient ac-
tivities are available for homework.

* How do I use the Activity Bank CD-
ROM?
To use the Stand Out Activity Bank, put the
CD-ROM into your computer and open
it.  Find the folder for the unit you are
working on and open it. Inside you will
see all of the extra worksheets for that unit.
(There is a Table of Contents that gives
you a brief description of each activity.)
Open the file you want and customize it
for your class. Save the file on your com-
puter’s hard drive or on a disk or CD and
print it out. All the worksheets are repro-
ducible and modifiable, so make as many
copies as you want!

To the Teacher '_“‘5 4
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- Listening Components: The main listen-
ing scripts are found in the back of the Stand
Out Student Book. Teachers will find all lis-
tening scripts in the Lesson Planner. Cassette
tapes and audio CD-ROMs are available for
all listening activities described in the Stand
Out Student Book. The recordings for the
supplemental listenings can only be found on
the Activity Bank CD-ROM.

« Stand Out Grammar Challenge 1 offers
further grammar explanation and challenging
practice. While incorporating the same con-
texts and vocabulary studied in the Stand Out
1 Student Book, the Grammar Challenge 1
complements all the grammar objectives
taught. Additional grammar challenges rein-
force structures passively introduced through-
out the Student Book.

+ Stand Out ExamView ® Pro Test Bank
CD-ROM allows teachers to customize pre-
and post-tests for each unit as well as a pre-
and post-test for the book. ExamView® Pro is
an easy-to-use, innovative test bank system.
Each unit has a set of test questions from
which unit quizzes can be generated.

STAND OUT is a comprehensive approach to English language learning,

- How can teachers create tests using
the Stand Out ExamView® Pro Test Bank
CD-ROM?

In order to compose a test, teachers indicate
the number of questions that they want.
They either can have questions randomly se-
lected or they can select the questions them-
selves. Teachers can further customize
quizzes by combining questions from the
Test Bank with original, teacher-generated
questions. They can then simply print out
the pre-formatted quiz for the students to
take a traditional paper and pencil test. The
Stand Out ExamView ® Pro Test Bank CD-
ROM also allows the test to be administered
by computer. It can even be administered
on-line with automatic scoring. When the
test is given on-line, the result can be auto-
matically e-mailed to the instructor!

* What types of questions appear in the
ExamView® Pro Test Bank?

The tests and quizzes give students practice
with a number of different question types

including multiple choice, true/false, com-
pletion, yes/no, numeric response, and
matching.

meeting

needs of students and instructors completely and effectively.

To the Teacher




STUDENT BOOK CONTENTS

Basic communication

Consumer economics

Talking with
Page 1

Let’s Go

Page 21

Food
Page 4

Page 61

~ Functions

- Say alphabet and numbers
- Write names and numbers
- Understand classroom
instructions

- Talk about places and
names

- Read a world map

- Inferpret information on a
driver’s license

- Plan weekly schedules

- Tell time

- Count money

- Read receipts

- Understand numbers and
prices

- Make purchases in a store
- Write a check

- Read and follow
insfructions

- Read a menu and order
food

- Write a shopping list

- Compare prices

- Read recipes

- Understand food label
instructions

- Identify types of housing
- Identify rooms in a home
- Read and interpret
classified ads

- Inferpret and make a
family budget

- Greet your friends

- Spell aloud

- Say and understand
numbers

- Introduce people

- Exchange personal
information
.- Describe people

- Describe families

- Talk about likes

- Talk about ways to
practice English

- Tell time

- Talk about where to buy
goods

- Ask about prices

- Identify clothing

- Ask about color and size
of objects

- Talk about eating habits
and meals

- Order food from a menu
- Talk about prices of food
- Understand instructions
for machines

- Read and write a recipe

- Describe housing

- Make an appointment
- Describe location of
objects

- Ask about cost of rent

+ Simple present of be

+ Contracted forms with be
« Personal pronouns

+ Imperative verb forms for
classroom instructions

« Simple present of be
« Simple present of have

- Names, numbers
- Classroom vocabulary

- Verbs: listen, read, write,
speak

- Physical descriptions: Eye
color, hair color, hairstyle

« Personal subject pronouns - Age, height, weight

« Simple present of /ike
+ Wh questions with be
+ Possessive s

+ Possessive adjectives

« Singular and plural nouns
« This, that, these, those

+ Possessive adjectives

+ Adjectives

+ Question with or

+ Count and non-count
nouns

« Simple present tense of
regular verbs

« How much is/How much
are

+ Negative simple present
of regular verbs

« Imperative forms-
affirmative and negative

+ Wh questions with do

« Present continuous

+ Prepositions of location

« There is/There are

+ Wh questions in present
continuous

+ Questions with What type
of ?

« Grammar points that are explicitly taught. + Grammar points that are presented in context.

SB Contents

- Marital status: married,
single, divorced

- Family members

- Times of the day

- Types of stores

- Pricing, unit price

- Tax and tofal cost

« Clothing

- Adjectives for color, size,
pattern, age

- Cash, check, and credit

- Food items

- Meals: breakfast, lunch,
dinner

- Containers for food: jar,
box; bottle, package, bag,
carton

- Verbs: eat, bring, go, get
- Cooking verbs: chop, boil,
peel, cook, mix, whip

- Types of housing:
apartment, house, mobile
home, condo

- Rooms in a home

« Furniture

- Verbs: call, work talk, look
- Rent, utilities, budget,
income, expenses, savings




- Speaking so others can
understand
- Listening acfively

Most Skills for the Future are
incorporated into this unit, with an
emphasis on:

- Conveying ideas in writing

- Taking responsibility for learning

- Reflecting and evaluafing
(Technology is opfional.)

Most  Skills for the Future are
incorporated into this unit, with an
emphasis on:

- Using mathematics in problem
solving and communication

- Solving problems and making
decisions

- Reflecting and evaluating
(Technology is optional.)

Most Skills for the Future are
incorporated into this unif, with an
emphasis on:

- Using mathematics in problem
solving and communication

- Learning through research
(Technology is optional.)

Most  Skills for the Future are
incorporated info this unit, with an
emphasis on:

- Solving problems and making
decisions

- Planning

- Reflecting and evaluafing
(Technology is optional.)

R indicates review lesson; TP indicates team project.

- Listening
- Speaking
- Sociability

Most Skills are incorporated info
this unit, with an emphasis on:
- Acquiring information

« Interprefing and evaluating
information

- Writing

(Technology is optional.)

Most Skills are incorporated into
this unit, with an emphasis on:
- Serving customers

- Organizing and maintaining
information

- Decision making
(Technology is optional.)

Most Skills are incorporated info
this unit, with an emphasis on:

« Allocating money

- Understanding systems

+ Creative thinking

- Seeing things in the mind’s eye
(Technology is optional.)

Most Skills are incorporated into
this unit, with an emphasis on:

- Acquiring and evaluating
information

- Creative thinking

- Seeing things in the mind’s eye
(Technology is optional.)

- Understand and write numerals
0-20

- Use units of measurement: feet,
inches, pounds

- Stafe dates: day, month, and
year

- Tell fime: hour, half hour, and
quarter hour

- Write times of the day in
numerals

- Inferpret data on a bar graph

- Create a bar graph

- Use addition and multiplication
fo

calculate fotals

- Count U.S. currency

- Understand and write prices

- Write a check

- Interpret and create a bar graph
- Use addition to calculate totals

- Understand U.S. unifs of
measurement: pounds, ounces,
gallons, pints

- Inferpret measurements in recipes
- Compare prices per pound and
per unit ‘

- Compare prices and calculate
savings

- Inferpret and create a pie chart

- Compare rents of apartments and
houses

- Inferpret categories in a family
budget ¢

- Make a budget plan

- Use addition and subtraction fo
calculate expenses and savings

SB Contents



STUDENT BOOK CONTENTS

Community resources

Health

8

F
5
£
5

Health and
Page 101

Working on

Page 121

8
People and
Page 141

- Identify places in the
community

- Read sireet maps

- |dentify public agencies
and services

- Leave a telephone
message

- Say and understand
phone numbers

- Write a friendly letter

+ Idenfify body paris

- Identify symptoms and
illnesses

- Dial 911

- Read warning labels on
medication

- Make an exercise plan

- Identify job fitles

- Understand job
vocabulary

- Interpret job ads

- Prepare for a job interview
- Make an appointment

- Understand safety signs
and warnings

- Read a job evaluation

- Improve your study skills
+ Make goals for the future
+ Make a study schedule

- Explore educational
opportunities

+ Evaluate your study skills

Student Book

Useful Words Page 161

Grammar Reference Pages 162-163
Vocabulary List(1) Pages 164-168
Vocabulary List (2) Pages 169-170

SB Contents

- Give street directions

- Describe location of places
- Describe funcfions of
buildings

- Listen fo and leave phone
messages

- Describe places

- Talk about ilinesses and

-describe symptoms

« Talk about how fo take
medications

- Give advice

- Talk about exercise

- Express intentions

- Read classified ads for
jobs

- Talk about past and
present jobs

- Identify tools and skills for
work

- Ask for a job application
- Talk about job interview
skills and job performance

- Talk about ways to study
English

- Talk about future plans

- Talk about the U.S.
educational system

- Reflect on and evaluate
past actions

« Prepositions of location:
in, on, between, next to,
across from, in the corner
« Contrast present
confinuous and simple
present

+ Adverbs of frequency

+ There is/There are

+ The modal verb can

+ Infinitive verb forms after
want, need

+ Singular and plural nouns
+ The modal verb should

« 3" person singular and
plural forms of be

+ Infinitive verb forms after
want

+ Indefinite articles a and
an

« Simple past of regular
verbs

« Contrast simple past and
simple present

+ The modal verb can

« The modal verb must

« Contrast form and use of
adjectives and adverbs

« Will and going to for
future plans

+ Ask and answer yes/no
Questions with present tense
verbs

« Simple past of regular and
irregular verbs

+ Yes/no questions with
past tense verbs

Lesson Planner (page differences)
Lesson Planner Listenln% Scrlgts Pages 171-180
Teaching Hints Pages 181-184

Grammar Challenge to the Teacher Page 185
Grammar Challenge 1 Answer Key Pages 186-194

+ Grammar poinfs that are explicitly taught. + Grammar points that are presented in context.

i

- Places and services in the
community

- Public places: City Hall,
hospital, library, museum,
police station

- Turn right, left, go straight,
turn around

- Verbs: send, help, keep,
give

- Body parts

- Aches and pains

- Colds, flu, fever, cough,
sore throat

- Centigrade, Fahrenheit
- Dial 911, emergencies,
injuries

- Paris of a hospital

- Job fitles

- Work skills and tools

- Employment: ful-time,
part-time, benefits,
insurance, sick leave,
vacation, interview

- Verbs: move, start, deliver,
work, prepare, fix, type,
drive

- Time expressions: in five
years, next week

- U.S. school system: GED,
high school, college,
graduate, academic,
counselor

- Verbs: finish, return,
participate, come, see, teach



Most Skills for the Future are
incorporated into this unif,  with an
emphasis on:

- Reading with understanding

- Solving problems and making
decisions

- Learning through research
(Technology is optional.)

Most Skills for the Future are
incorporated info this unif, with an
emphasis on:

- Solving problems and making
decisions

- Reflecting and evaluating

- Learning through research
(Technology is optional.)

Most  Skills for the Future are
incorporated into this unit, with an
emphasis on:

- Solving problems and making
decisions

- Learning through research
(Technology is optional.)

Most Skills for the Future are

incorporated info this unit, with an
- emphasis on:

- Planning

- Taking responsibility for learning

- Reflecting and evaluating

(Technology is optional.)

R indicates review lesson; TP indicates feam project.

Most Skills are incorporated into
this unit, with an emphasis on:

- Acquiring and evaluating
Information

- Reading

- Seeing things in the mind’s eye
- Sociability

(Technology is optional.)

Most Skills are incorporated info
this unit, with an emphasis on:

- Interpreting and communicating
information

- Understanding systems

- Decision making

(Technology is optional.)

Most Skills are incorporated into
this unit, with an emphasis on:
- Organizing and maintaining
information

- Understanding systems

- Creative thinking

- Decision making
(Technology is optional.)

Most Skills are incorporated into
this unit, with an emphasis on:
- Understanding systems

- Monitoring and correcting
performance

+ Knowing how to leam

- Sel-management
(Technology is optional.)

- Interpret spafial relationships: in
on, between, next to, across from,
in the corner

- Understand phone numbers

- Create a bar graph

- Interpret data in a Venn diagram
- Complete a Venn diagram

- Determine temperatures on a
thermomeer using Celsius and
Fahrenheit

- Interpret and compare
information about wages

- Interpret data including dates in
an employment application

+ Tell time

+ Use muttiplication and addition fo
calculate tofals ‘

- Estimate time spent on different
activities

- Use ordinal numbers

SB Contents




PRE-UNIT

« Greet your friends = Say and understand numbers

= Spell aloud = Understand classroom
instructions

Life Skill

Welcome to our class.

How are you!? Fine! How are

you!?

PRE-UNIT » Lesson 1




LESSON PLAN -Pre-Unit: Welcome to Our Class

Warm-up and Review:

5-10 min.

Write on the board Hi!, Hello!, How
are yon? Fine! How are you? Shake
hands with several students while saying
the phrases above. Ask students to

repeat.
Introduction: 1 min.

State objective: Today we will learn
how to say hello in three different ways.

Presentation 1: 5-10 min.

Look at the pictures on this page
with the students and review the
new vocabulary introduced in the
Warm-up. Demonstrate the American
way to shake hands: curl your fingers
around the other person’s hand and
clasp it firmly. Write the greeting ex-
changes from the page on the board in
dialog form. See Teaching Hints for

help with presenting dialogs.
Practice 1: 5-10 min.
9 Greet your class.

Ask each student to greet five others.
Write the number 5 on the board.

Evaluation 1:
Observe students greeting others.
Presentation 2: 15-20 min.

Ask the class, Who did you talk to?
Most will not remember. Then write

Lesson 1-Hello!

on the board, My name’s ]
What’s yours? Now do the greeting
dialog with one student, ending it with
the phrases you just wrote. Practice this
new, lengthier exchange with the stu-
dents a few times.

Practice 2: 10-15 min. @

Ask students to learn the names of
ten students they don’t know. Ask
them to say hello before introducing
themselves. Demonstrate how to do
this. Write this expression on the board
at the end of the conversation: 17/~
come to the class. @

Evaluation 2: 5-10 min.

Ask for volunteers to state the
names of a few students they have

just met.
Presentation 3: 15-20 min.

Using a wad of paper or a soft ball,
learn student names by passing or
tossing the ball to a student, greet-
ing him or her, and asking for that
student’s name. Offer yours in re-
turn. The student then hands the ob-
ject to another and repeats the dialog.

Practice 3: 20-30 min. 9

Toss the ball out of order. Provide
less help.

Evaluation 3:

Make sure the object is passed to
everyone. Listen to responses.

Application: 15-20 min.

Ask students to form groups of
four or five. Each group sends a rep-
resentative to the other groups to greet,
introduce, and exchange first names
with all their members. Then the rep-
resentatives return and share the names
with their groups.

LP PRE-UNIT ¢ Lesson 1




