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-2- Unit 1 Love of Reading

Listen to the recording two or three times and then think over the following questions:
1. How did the speaker develop a love for reading?

2. What did the speaker dislike very much during her high school days?

3. Why does the speaker think it more advantageous for her children to learn from books than to

learn from one teacher?

. What are the items that the speaker and her family can borrow from the local library?

== s

What attitudes did your family have toward reading when
you were a child? Did books surround you? Which books did
your parents or other relatives read to you or suggest that
you read? How did you feel about books as a child growing up?

Read on to see if your experiences in any way match those of
the author.



ONE WRITER'’S BEGINNINGS'

I learned from the age of two or three that any room in our house, at any
time of day, was there to read in, or to be read to. My mother read to
me. She’d read to me in the big bedroom in the mornings, when we were in
her rocker together, which ticked in thythm as we rocked, as though we had
a cricket accompanying the story. She’d read to me in the dining room on
winter afternoons in front of the coal fire, with our cuckoo clock’ ending the
story with “Cuckoo,” and at night when I'd got in my own bed. I must have
given her no peace. Sometimes she read to me in the kitchen while she sat
churning, and the churning sobbed along with any story. It was my ambition
to have her read to me while I churned; once she granted my wish, but she
read off my story before I brought her butter. She was an expressive reader.
‘When she was reading “Puss in Boots,” for instance, it was impossible not
to know that she distrusted all cats.

2  Ithad been startling and disappointing to me to find out that story
books had been written by people, that books were not natural wonders,
coming up of themselves like grass. Yetregardless of where they came from,
I cannot remember a time when I was not in love with them — with the books
themselves, cover and binding and the paper they were printed on, with their
smell and their weight and with their possession in my arms, captured and
carried off to myself. Still illiterate, I was ready for them, committed to all the
reading I could give them.

Part 1l -3-

Eudora Welty

10

15

20

1 The text is taken from One Writer's Beginnings, a book consisting of the set of three lectures the author delivered

at Harvard University in 1983. Eudora Welty (1909 ) is a famous U.S. writer.
2 cuckoo clock a clock that utters a sound like that of a cuckoo
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3  Neither of my parents had come from homes that could afford to buy
many books, but though it must have been something of a strain on his sal-

ary, as the youngest officer in a young insurance company, my father was all

the while carefully selecting and ordering away for what he and Mother 25
thought we children should grow up with. They bought first for the future .

4  Besides the bookcase in the living room, which was always called

“the library,” there were the encyclopedia tables and dictionary stand under
windows in our dining room. Here to help us grow up arguing around the
dining room table were the Unabridged Webster, the Columbia Encyclo- 30
pedia, Compton's Pictured Encyclopedia, the Lincoln Library of Infor-
mation, and later the Book of Knowledge. In “the library,” inside the book-

case were books I could soon begin on —and I did, reading them all alike

and as they came, straight down their rows, top shelf to bottom . My mother

read secondarily for information ; she sank as a hedonist into novels. She 35
read Dickens in the spirit in which she would have eloped with him. The
novels of her girlhood that had stayed on in her imagination, besides those of
Dickens and Scott and Robert Louis Stevenson, were Jane Eyre, Trilby,

The Woman in White, Green Mansions, King Solomon’s Mines.

5  Tobothmy parents I owe my early acquaintance with abeloved Mark 40
Twain. There was a full set of Mark Twain and a short set of Ring Lardner in

our bookcase, and those were the volumes that in time united us all, parents

and children.

6  Reading everything that stood before me was how I came upon a
worn old book that had belonged to my father as a child. It was called 45
Sanford and Merton. Is there anyone left who recognizes it, I wonder? It is

the famous moral tale written by Thomas Day in the 1780s, but of him no

1 They bought first for the future Their top priority was buying books good for our future.

2 . . and!dd, reading them all alike and as they came, straight down their rows, top shelf to bottom .. and | did start
reading them, going along each row reading every book in turn, one row after another from top to bottom.

3 My mother read secondarnly for information For my mother, reading for information was not the most important
concern



mention is made on the title page of this book; here it is Sanford and Merton
in Words of One Syllable by Mary Godolphin. Here are the rich boy and
the poor boy and Mr. Barlow, their teacher and interlocutor, in long dis-
courses alternating with dramatic scenes — anger and rescue allotted to the
rich and the poor respectively. It ends with not one but two morals, both
engraved onrings: “Do what you ought, come what may,” and “If we would
be great, we must first learn to be good.”

7 This book was lacking its front cover, the back held on by strips of
pasted paper, now turned golden, in several layers, and the pages stained,
flecked, and tattered around the edges; its garish illustrations had come un-
attached but were preserved, laid in. I had the feeling even in my heedless
childhood that this was the only book my father as a little boy had had of his
own. He had held onto it, and might have gone to sleep on its coverless face:
he had lost his mother when he was seven. My father had never made any
mention to his own children of the book, but he had brought it along with him
from Ohio to our house and shelved it in our bookcase.

8 My mother had brought from West Virginia that set of Dickens: those
books looked sad, too — they had been through fire and water before I was
born, she told me, and there they were, lined up — as I later realized, waiting
for me.

9  I'waspresented, from as early as I can remember, with books of my
own, which appeared on my birthday and Christmas morning. Indeed, my
parents could not give me books enough. They must have sacrificed to give
me on my sixth or seventh birthday — it was after I became a reader for
myself — the ten-volume set of Our Wonder World. These were beautifully
made, heavy books I would lie down with on the floor in front of the dining
room hearth, and more often than the rest volume 5, Every Child’s Story
Book, was under my eyes. There were the fairy tales — Grimm, Andersen,
the English, the French, “Ali Baba and the Forty Thieves”; and there was
Aesop and Reynard the Fox; there were the myths and legends, Robin Hood,
King Arthur, and St. George and the Dragon, even the history of Joan of

Part I
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Unit 1 Love of Reading

Arc; a whack of Pilgrim’s Progress and a long piece of Gulliver. They all
carried their classic illustrations. I located myself in these pages1 and could
go straight to the stories and pictures [ loved; very often “The Yellow Dwarf”
was first choice, with Walter Crane’s Yellow Dwarf in full color making his
terrifying appearance flanked by turkeys. Now that volume is as worn and
backless and hanging apart as my father’s poor Sanford and Merton. One
measure of my love for Our Wonder World was that for a long time [ won-
dered if I would go through fire and water for it as my mother had done for
Charles Dickens; and the only comfort was to think I could ask my mother
to do it for me.

10 Ibelieve I'm the only child I know of who grew up with this treasure
in the house. I used to ask others, “Did you have Our Wonder World?’I’d
have to tell them The Book of Knowledge could not hold a candle to it.
11  Ilivein gratitude to my parents for initiating me — as early as [ begged
forit, without keeping me waiting —into knowledge of the word, intoreading
and spelling, by way of the alphabet. They taught it to me at home in time for
me to begin to read before starting to school.

12  Eversince I was first read to, then started reading to myself, there has
never been a line read that [ didn’t hear. As my eyes followed the sentence,
a voice was saying it silently to me. Itisn’t my mother’s voice, or the voice
of any person I can identify, certainly not my own. It is human, but inward,
and it is inwardly that I listen to it. It is to me the voice of the story or the
poemitself. The cadence, whatever it is that asks you to believe, the feeling
that resides in the prinfed word, reaches me through the reader-voice: I have
supposed, but never found out, that this is the case with all readers — to read
as listeners — and with all writers, to write as listeners. It may be part of the

80

85

90

95

100

desire to write. The sound of what falls on the page begins the process of 105

testing it for truth’ , for me. Whether I am right to trust so far I don’t know.

1 | located myself in these pages | imagined myself as part of these stories
2 The sound of what falls on the page begins the process of testing it for truth To read out what is written in helps
in testing whether it is telling the truth or not



Part 1l

By now I don’t know whether I could do either one, reading or writing,

without the other.

13 My own words, when I am at work on a story, I hear too as they go,

in the same voice that I hear when I read in books. When I write and the 770

sound of it comes back to my ears, then I act to make my changes. I have

always trusted this voice.

1494 words

New Words and Expressions

rocker /'toka/ n. rocking-chair 4% 4

tick* /tik/ vi. make light, regularly repeated sounds &
i i A
vt. put a small mark against (names, figures, etc.) to
show that sth. is correct f£--- £ 474
n WEE; g, AWHS

rhythm /'ridam/ n. regular successions of weak and
strong stresses, accents, sounds of movements (in
speech, music, dancing, etc.) (3. &FH. #35
Fh) P&,
in rhythm # % &3,

cricket /'krikit/ n. ¥%¥%; IR (G2 3))

give sh. no peace keep disturbing sb. it ¥ A 1§27

churn /tf3:m/ v. beat and shake (cream) in a tub; make
(butter) in this way 44 (FLAg); Hit4¥3LA5 %) (Fd)

sob /sob/ vi. draw in breath sharply and irregularly from
sorrow or pain, esp. while crying; make the sound like
that of sobbing "&°H, "%, J4vd; X bE 5
n. act or sound of sobbing "*H (%), %% (F)

ambition /em'bifan/ n. strong desire (to be or do sth.);
object of such a desire 4%, #.&, Fww; B 47,

expressive Ik'spresiv/ a. (esp. of words or a face) full of
feeling and meaning ‘& A &6, & A Eokey

puss /pus/ n. (word used to call a) cat (™ &% i ) 35)
K

boot /buit/ n. ¥t; ( BrE) GA% /E3) 47548

illiterate /'litorat/ a. unable to read or write; with little or
no education H 4R T4y, RZHKF Y

salary /'szlori/ n. payment for regular employment #
&, #Fok

all the while all the time — &

encyclopedia /ensaiklou'pi:djo/ n. book, or set of books,
giving information about every branch of knowledge,
or on one subject, with articles in alphabetical order
Clia

unabridged /,Ana'brid3d/ a. (of sth. written) given in full
form, not shortened A LM 44; = %49

secondarily /'sekandrili, sekan'deraly/ ad. % &4y M
Y%
secondary /'sckandar/ a. coming after, less impor-

tant than, what is first or chief; (of school, etc.) fol-
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lowing elementary school R-Z#y, W& H; (FR
FFFH

sink into indulge in, be absorbed into .43 T

hedonist /hixdonist/ n. believer in the 1dea that pleasure
is the chief good ¥ & £ 4

elope MMloup/ v. (of a woman) run away from home or a
husband (with a lover) (#§%-F) #a %

stay on remain after the usual or expected time for leav-
ing AGRE, LG

beloved /briavid, brlavd/ a. dearly loved B4t & #y
ZRKY

moral /'‘myral/ a. concerning principles of right and
wrong; good and virtuous & (k) &5; A&
n. that which a story, event or experience teaches;
standards of behavior, principles of right and wrong
TE, E&MAR), BT

interlocutor /1nta'lokjuta/ n. person taking part in a
discussion or dialogue £ 5itib#; siEH

discourse /'diskois/ n. conversation; speech, lecture;
treatise #£7%; i, WL

allot /3'lot/ vt. make a distribution of 2%z, 3 H

respectively /ri'spektivly ad. separately or in turn, and
in the order mentioned & § 36, &4k, 4%
respective /rr'spektiv/ a. of or for or belonging to
each of those in question & B &9, &AN8, 23149

engrave /m'grerv/ vt. cutor carve (lines, words, designs,
etc.) on a hard surface; impress deeply (on the memory
or mind) BE#; 4848, HFie

fleck /flek/ ve. mark with small spots or patches 44 8¢
S MhA Bk
n. %

garish /'gear1§/ a. unpleasantly bright; over-colored or
over-decorated fZ#EY; it T4 H5EAHE

illustration /alo'strexfon/ n. pictures, diagrams, etc that
are used to explain or reveal; using examples, data,

quotes, etc to explain or show a point #&H& , &H#;

BiiE, HLEA

unatiached /Ano'tztft/ a. unconnected %7 #9, FAR
#H

heedless ['hi:dlis/ a. unmindful, careless; inattentive &
sy, BOoKEY, REES

coverless /'kavalis/ a. (of books, magazines, etc.) with-
out a cover X3 & #)

shelve felv/ vt. puton ashelf ¥ EFRE

hearth /ha:0/ n. floor of a fireplace, the area near the
fireplace ¥ K, & 4P i

legend~ /'led3and/ n. old story handed down from the
past, esp. one of doubtful truth; famous person 4%
W, HRF, HFAD

whack Iwak/ n. (infml) portion, share ¥f4~, —14"

flank+ /fleegk/ vr. place at the side of or on either side
of ¥+ & F---a§—1 (AR
n faE; ME; B

backless /'baklis/ a. (of books, magazines, etc.) without
the back cover X ¥ #-#9, 31K &

go through fire and water face great hardship and dan-
ger LA K, §—ir

not hold a candle to not nearly so good as, not to be
compared to bR L, RegH---Aark

in gratitude to be thankful to 2.« FF 2 ¥

initiate~ /rnifiert/ vt. give (sb.) elementary instruc-
tion; set (sth.) working 2414 T ##; KA, €)%

by way of via, through & ig

alphabet /'zlfobet/ n. the letters used in writing a
language, arranged in order F & &

inward /'mwad/ a. deep in mind or soul; situated within,
inner A uéy; E@EHE, ALY

inwardly /'mwadly ad. in mind or spirit X 2,454
7 &

cadence /keidns/ n. thythm in sound; the rise and fall of
the voice in speaking #94; ¥ &; #WHM

reside~ /rr'sard/ vi. be present; live & 4&; EiE



