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Preface

I consider myself very lucky and privileged to be given the opportunity to read the manuscripts of
Active English Learners’ Workbook series for Band 3 before they are out for general public. At

the series editors’ cordial request, I venture to make the following observations.

As the title of the series betrays its substance, the series are workbooks, viz. books for learners
to work on. Books of such kind cannot be more timely! The more work you do with English and
in English, the more English you learn! This means time and energy. Some may be put off by
this fact, for time and energy are exactly what they are always running out of supply. “We have
so many other things .to do, " they will say. “There’s little time and energy left for English. Tell
us the quickest way!~ Nowadays there seems to be a general rush for English, and at the same
time an anxious rush for a short-cut route to mastering English. Unfortunately, to the best of my
knowledge, there is no such thing as a short-cut way to English. There are only better or poorer

ways of learning it. The best way to learn is to use it, to work on it.

Some of our teachers may also be put off by the Workbook series, for a totally different reason.
They find that if students possess too much information, particularly feedback on exercises, they
will have nothing left to offer in class, thus de-authorising their status as a knowledgeable
teacher. I have been a teacher for 21 years now. I don't find the students’ possession of sufficient
information disadvantageous to me. If my students can learn more things without my help, I
cannot be happier. If they can study Active English textbooks all by themselves, this will save a
lot of class time, which I can use to organise more productive activities such as group work, pair
work, panel discussion, inter-group debating, and so on. Furthermore, teacher-led learning
tends to foster teacher-dependency, which is far from being desirable. Perhaps it is the greatest
reward to a teacher whose students are taught to overtake him/ her.

The Workbook series will make a positive contribution to the promotion of autonomous learning.
As the class size nowadays is getting increasingly large, so large that it is almost impossible for
students to get individual attention from the teacher, autonomous learning can no long be dealt
with in a lip-service way. Teachers and administrators have to take resolute measures to
implement it in order to secure the educational quality which would otherwise deteriorate as a
result. The series have some built-in features that are specifically designed for the purpose. 1 feel
confident that both students and teachers will find the series helpful and worth having.

Gu Yueguo
Beijing Foreign Studies University



To the learners of this book:

Welcome to Interactive English Learner’s Workbook (Band 3) of Active English series. The
question-led introduction below aims at helping you make the most of what this book intends to

offer.

© Who is this book for?

This book has been specially prepared for 1) both on-campus and distance college students who
use Active English series as the textbook, and 2) learners who have passed the intermediate stage
of their English study and wish to make further progress especially in their listening and speaking

competence.

@ What does this book aim at?

Many learners may encounter this kind of situation in their English study: they have mastered all
the basic grammar rules, and possess a wide vocabulary, but when it comes to listening and
speaking in English, they become blank-minded and tongue-tied. This book aims to transfer
those learners from KNOWING a grammar rule or the meaning of a word to DOING things
(listening and speaking in particular) in real life situations, through a series of practical learning

tasks.

@ What resources are available?

This book, together with Interactive English (Band 3), comes in three versions: the print, the
multi-media and the online versions. The content of the three versions is basically the same,
except that the latter two versions can obviously offer more variety and convenience through
visual and audio presentations. If you choose the print version, you need to have Interactive
English (Band 3) as the textbook, this book as the workbook, and two audio cassettes to ac-
company the two books. Of course, you need to have access to a tape recorder. Blank tapes are
also desirable for you to record your own speaking performances. If you choose the multi-media
version, you need to have access to a computer. Finally, if you choose to study this book on-
line, you need to have convenient access to the Internet and more important, you need to become
a registered student at the Institute of Online Education, Beijing Foreign Studies University (b
OB R P EH e M), For more information, please visit

http: //www. beiwaionline. com.

© What does this book contain?

This book has 12 units and works in lockstep with Interative English (Band 3), but it offers more
practice in listening and speaking. At the start of each unit, you will find a list of “Objectives”
which highlights the speaking performances you should be able to present at the completion of the
unit. This is followed by a “Warm-up Exercise” that leads you to the main themes. The unit
is basically task and exercise-based, which means that it is made up of three to four “Tasks”
with two to six “Exercises” under each task. To handle the exercises, you need to read (or
listen to, if you adopt the multi-media or online learning mode ) the instructions first, then do the



exercises as instructed, and finally read (or listen to) the “Feedback” from Professor Interac-
tive to check your performance. Sometimes, you can also find “Learning tips from Pro-
fessor Interactive” or “Cultural note” after the feedback to help you complete the exercises
in a more satisfying way. Towards the end of each unit, you will have the “Bank of key
patterns” which helps you summarize the main language points presented in the unit, and “‘Deo
It Yourself’ studio” that aims to help you assess your learning results through a number of
speaking activities. Finally, if you like, you can visit “Professor Interactive’s Café”, where
you will have a chat with the professor by looking at some interesting facts on one of the themes
of the unit. “Tapescripts” for all recorded materials are attached at the end of the unit. You
may find that some exercises are labeled “Optional”, which means you can choose whether to

do them or not.

® How should you study this book?

This course is designed to enhance your skills in using English rather than to increase your
knowledge about English. Thus, you should not just READ through all the exercises, but rather
actually DO what is required, by observing the icons attached to each exercise’s heading. (9) is
for listening; (@¢) is for speaking; (L) is for reading and (&) is for writing, If you see @,
it means you are required to do the exercise ORALLY. If you just read it through, you are ac-
tually cheating.

If you are studying this book without the presence of a teacher, you are advised to find a partner
who will work together with you through the book. You can offer help and encouragement to
each other as well as practice English. But this doesn’t mean you can't learn this book all by
yourself. In fact, I — Professor Interactive — am with you all the time, by telling you the
objectives of the each unit, giving you explicit instructions on how the exercises should be done,
offering feedback for you to assess your performance, guiding you to review what you have
learned . . .

® How should you plan your study?

Most of you will use this book together with Enrichment Reading (ER) (Band 3) and Com-
prehensive English (CE) (Band 3). Usually you finish three units (one unit for each course )
within one week, 13 hours study time (6 hours for CE 3, 4 for ER 3, and 3 for IE 3). Therefore

knowing how to divide your time among these three courses is crucial.

Some of you may prefer to study the three courses simultaneously, that is, you may spend a
certain amount of time each day studying all three courses. This isn’t a good idea. My suggestion
is that you study the courses one or two at a time. For example, you could finish the tasks for ER
3 within the first 3-4 days of the week, one hour each day (in the evening), plus half an hour for
IE 3 (either in the early morning or in the evening). Then you could spend Friday and Saturday
on CE 3. A sample weekly study plan' is shown as below.

1 The time limits for finishing the tasks are only approximate.



A sample weekly study plan (based on unit 2 of CE 3, ER 3 and IE 3)

Day Evening

Monday 20:00-22: 00 | ER 3 (20: 00-21: 30) | Warm-up, Tasks 1, 2 & 3
[E 3 (21:30-22:00) | Warm-up & Task 1
Tuesday 20:00-22:30 | ER 3 (20:00-21:30) | Tasks 4, 5 & 6

| IE 3 (21:30-22:30) | Tasks 2 & 3

Wednesday Free
Thursday 20: 00-22: 30 | ER 3 (20:00-21: 00) | Task 7 and Review & self-assessment
IE 3 (21:00-22: 30) | Task 4 and Review & self-assessment

Friday 20:00-22: 00 | CE 3 Tasks 1, 2, 3 & 4
Saturd 14: 00-17: 00 CE 3 Tasks 5, 6, 7, 8 &9

aturday 20: 00-21: 00 Task 10 and Review & self-assessment
Sunday Review and summary

Alternatively, you could also finish the tasks for CE 3 within the first 3-4 days of the week, and
leave Friday and Saturday for ER 3 and IE 3. Some of you may prefer to spend more time
studying on weekends, in which case you can plan your own study. The purpose of making a
study plan is to ensure that you study regularly and that you don’t panic when you still have a lot

of catching-up to do at the last minute.

Some of you, particularly those who are learning English through the distance mode, may feel
lonely and helpless sometimes. But if you follow the book closely, do the tasks step by step,
you won't have such feelings. For you will find us — your “virtual teachers” are always there to

provide help, supervision and guidance.

I hope that this book not only helps you enhance your listening and speaking skills, but also
offers you guidance to some practical language learning skills in general. What’s more, I hope
that you enjoy this book. I wish you every success in your English study.

Acknowledgement
The authors of this book wish to express their gratitude to English Language Specialist Jocelyn
Garwood, whose contribution has greatly enhanced the language quality of the book.
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- Warm up (] @)

Hello, it’s nice to meet you again! I am Professor Interactive who has been leading you through
from Interactive English Learners’ Workbook (Band 1 and 2) to Band 3. If you worked on the
first two books, you must know what you are expected to do with this book — Yes, to listen and
speak. How are you getting on with your listening and speaking skills? Here is a conversation

Supplementary

| 15 minutes

‘ A pen

between a learner and Professor Interactive:



Learner: 1 don’t think I'm making any progress!

Professor:  How do you know that?

Learner: Well, it never happens that I can fully understand a text the first time I listen to it.

Professor:  How about when you listen to it the second time, the third time ... ?

Learner: I can do a much better job in the second or third listening. But in real life
situations, it seldom happens that [ have the chance to listen to the same thing
again and again.

Professor:  True. But listening and speaking are different from . .. say vocabulary building.
You learn three new words every day, and that means by the end of a week you
have memorized 21 new words. The development of listening and speaking skills
can hardly be recognized over a week, even a month. But with constant practice,
You are building your skills up gradually. Why don't you do a self-test? Pick out
one of the listening and speaking tasks you did three months or hdlf a year ago. Do
it and see how you feel. There are always times that you find a text hard to
understand or follow. This happens to native speakers as well. There could be
number of reasons; for example, lack of background information, non-standard
use of English in the listening piece, etc. You can’t simply blame the
comprehension difficulty on your listening skill.

To make sure that you have developed some of the effective listening and speaking skills, please
answer the following questions ORALLY with Yes or No according to your situation.

Do you try to make predictions about the main ideas and key terms before a listening task?

Do you usually listen for the main ideas before you focus on the detailed information?

w N

Do you try to avoid the tendency of working out the meaning of every new word for a good
listening comprehension?

If you fail to catch some key points while listening, do you work out why?

Do you try to make use of a listening text for oral practice?

In your oral output, do you like experimenting with new words?

Do you do an oral task by letting out your voice instead of silently thinking of what to say?

4
S
6
7
8

Do you create ways of practicing oral English even if you are working all by yourself?

If you shouted out “Y-E-S!” to all of the above questions, you are doing a very good job in your
listening and speakmg practice. In fact these are recommended ways of dealing with the
listening and speakmg tasks in this by

Some learners tend to complete a ﬁsteni‘ﬁg or speakmgtask through reading. Remember, “the
purpose of this book is not to develop your reading skill, but rather to get your ears and mouths

used to English. Therefore, you need to stay alert to the icons that are 2 d to the exercises
3




mmh,task 9xsforzh;mmng Qéxsfprspem

IE (3) based (pp2-3: 2) and supplementary

20 minutes

IE (3) textbook, a pen, the text tape, and a tape recorder

In this task, you are going to listen to two students at McGill University (one of the top
universities in Canada), Chris and Jane, who meet for the first time outside a lecture hall. You
should have some idea how they should handle this situation.

Who does it first?

Try to predict how Chris and Jane conduct their conversation. Can you decide whether it is Chris
or Jane who does the following thing by writing the names, Chris or Jane, on the given lines?
When you finish, please go to the next exercise.

Say hello.
Tell one’s own name.

Who does it first?

Chris or Jane

Check your prediction

Inquire if he/she is a new student.
Ask about his/her major.

=W N e

Now listen to the conversation and check if you made a good prediction, Then provide the

4



information on the given lines.

Chris: 1)
Are they new students?

Jane: 2)

Chris: 3)
What are their majors?

Jane: 4)

Looking for evidence

Is the conversation between Chris and Jane formal or informal? Hold your answer. Try to find
evidence in the conversation that can support your answer. Can you provide examples for the
following categories to show the informality of the conversation? Write your answers in the

speech bubbles.

2  Addressing: | Example ) {:3
5




3 Showing surprise: | Example

4  Slang: | Example

Here are the answers fw your refemncg: ;

B 7ask z conducting a formal greeting

- IE (3) based (pp4-5: 2) and supplementary

7 30 minutes

i

IE (3) téxtbook, a pép, the text tape, and a tape recorder

In this task, you are going to listen to a similar conversation in which Jane meets her new teacher
Helen Carr for the first time. The contrast is, of course, that this conversation should be
conducted in a more formal manner than the one you worked on in task 1, though both
conversations are set in the situation in which two persons first meet.



Listening for differences

Listed below are expressions you should recognize from the conversation between Chris and
Jane. Listen to this conversation between Jane and Professor Helen Carr and find out if these

features still apply by ticking in the boxes.

They greet each other by saying “Hi”.

They address each other by their first names.

They don’t shake hands.

After one asks a question, the other asks the same question.

Ooo0o0D0o
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They use slang.

Identifying the features

The differences in the two conversations should lead you to a summary of the features a formal
introduction is expected to carry. Listen to the conversation again and complete the do’s and
don’ts table below based on what you have learnt. I have given you some examples.

Do’s and don'ts in conducting a formal introduction

v/ Do’s : xDon'ts

® Greet the person using “ Good morning/ afternoon/ | ® Greet the person using “ Hi" .
evening” .

L ] L ]

[ ] [ ]




Below are some suggested possibilities.

Do’s: shake hands; address the person by his/her last name and use an appropnaw title; let me
person of higher rank/position ask questmns, say please ~and thank you” : whene ver
necessary. :

Don'ts: address the person by his/her first name; after a person of h:ghar mnk or posmon asks a
question, you ask the same question to that person; use slang

Working on a “recipe”

Please read the information on pp3 and 5 of the textbook. This is a newly introduced element in
each unit. It explains the communicative function of each speech in the conversation presented at
the beginning of the unit. It also provides a variety of expressions that can be used to achieve a
certain communicative function. How could it help your listening and speaking skills? Take a
look at the information on p3 for example. Below is what you will find. Please read the

explanations in the bubbles.

This column is the analysis of This column gives

the purpose each speech intends expressions that can

to achieve. be used to perform
the function.
Communicative functions Possible exponents
Speech 1 Greeting, and inquiry Hi! Hello! Morning!

Have we met before?

We haven't met before, have we?

This refers to the

‘ Self-introduction I'm Chris. My name’s Chris —
first exchange in Chiris Binisic
the conversation.

These are the

expressions you can

use to convey

similar meanings.




This new element is labeled as.a dialogue “recipe” (3£j#). In general, what is a recipe for? It
explains how to cook a certain dish. The “dish” you are trying to make is fluent and appropriate
oral English. Therefore, the recipe in this context tells you how to conduct a conversation or
speech. Below are suggestions on how you can make full use of this “recipe”. Try some of the

suggestions with the two conversations in tasks 1 and 2.

Reproduce the original conversation, using the communicative functions
as a guide. Use similar expressions from the conversation.

Make up a similar conversation, using the communicative functions as a
guide. Use other possible exponents.

%k Before you listen, read the communicative functions and refer to them

while listening to see if they can help your comprehension.

Read the conversation and work out the communicative functions of each
exchange. Check them against what's in the textbook.

The Royal Canadian Mounted Police

IE (3) based, (pp6-7:3) and supplementary

30 minutes

IE (3) textbook, a pen, the text tape, and a tape recorder
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