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Section A ~ Mini-Lecture (, wsniz

In this section you will hiel;rria ;r;ini-lecture. You will hear the
lecture ONCE ONLY. While listening , take notes on the important
points. Your notes will not be marked, but you will need them to
complete a gap-filling task after the mini-lecture. When the lecture
is over, you will be given two minutes to check your notes, and an-
other ten minutes to complete the gap-filling task on ANSWER
SHEET ONE. Some of the gaps may require a maximum of
THREE words. Make sure the word( s) you fill in is ( are) both

grammatically and semantically acceptable. You may refer to your

notes while completing the task. Use the blank sheet for note-taking.

(ANSWER SHEET ONE is on page 4)

Section B Interview

In this section you will hear everything ONCE ONLY. Listen care-

fully and then answer the questions that follow. Mark the best answer to




each. question on ANSWER SHEET TWO. (¢ BWFiHiE
Questions 1 to 5 are based on an interview. At the end of the inter-

view you will be given 10 seconds to answer each of the following five

questions.

Now listen to the interview.

(Wrarfail) M &MF TH, RITN K2 o HE 1

BHETEEBMRIFPITRT RSN ETPH

ENESRETRNAS, B TBUN G RTEES RE
5 3 Fo

1. According to Dr. Harley, what makes language learning more dif-
ficult after a certain age?
[ A] Differences between two languages.
[ B] Declining capacity to learn syntax.
[ C] Lack of time available.

[ D] Absence of motivation.

[ 39}

What does the example of Czech speakers show?
[ A] It’s natural for language learners to make errors.
[ B] Differences between languages cause difficulty.
[ C] There exist differences between English and Czech.
[ D] Difficulty stems from either difference or similarity.
3. Which of the following methods does NOT advocate speaking?
[ A] The traditional method.
[ B] The audiolingual method.
[ C] The immersion method.
[ D] The direct method.
4. Which hypothesis deals with the role of language knowledge in the
learning process?
[ A] The acquisition and learning distinction hypothesis.
[ B] The comprehensible input hypothesis.
[ C] The monitor hypothesis.
[ D] The active filter hypothesis.
5. Which of the following topics is NOT discussed during the inter-
view?
[ A] Causes of language learning difficulties.

[ B] Differences between mother tongue and a second language.




[ C] Theoretical conceptualization of second language learning. { " NriAig

[ D] Pedagogicai implementation of second language leaching.

Section C _ ~ News Broadcast

In this section you will hear everything ONCE ONLY. Listen care-

Sully and then answer the questions that follow. Mark the best answer to
cach question on ANSWER SHEET TWO.

Question 6 is based on the following news. At the end of the news
item , you will be givew 10 seconds to answer the question.

Now listen to the news.

{ [ TBTFa ) sEmich /R 2 Greyhound , 3£ 32 % routes, coach,

| passengers &, O] A FTE 5 H 3%, Greyhound T gE 2
! 4> 2R,

6. Which of the following statements is INCORRECT?
[ A] Greyhound s Britain’s largest bus and train operator.
[ B] Currently Greyhound routes in Britain are limited.
[ C] The coach starts from London every hour.

[ D] Passengers ire offered a variety of services.

Questions 7 and & are based on the following news. At the end of
the news item, you will be given 20 seconds to answer the questions.

Now listen to the news.

(WFaiFa) g7 ST aNFEs BFx,mh
IATER$R R fires near the capital, o] LK K OTRER A TF o
| HE 8 HRAT I A FHEAESHRE KRN o

~

/. What does the news item say about the fires in Greece?
[ A] Fires only occurred near the Greek capital.
[ B] Fires near the capital caused casualties.
[ C] Fires near the capital were the biggest.
[ D] Fires near the capital were soon under control.
8. According to the news, what measure did authorities take to fight
the fires?
[ A] Residents were asked to vacate their homes.
[ B] Troops were brought in to help the firefighters.

[ C] Air operations and water drops continued overnight.




[D] Another six fire engines joined the firefighting operation. { ¢ AAFIAIE

Questions 9 and 10 are based on the following news. At the end of
the news item , you will be given 20 seconds to answer the questions.

Now listen to the news.

(rRifml) HE I BMMNAA T IR, FE SR #HR
& ;3% 10 BEAF 1 A9 Drop in remittances from abroad & o]
MEFEES R BESFAN o,

9.  Which of the following is NOT mentioned as a cause of the current
decline in the Mexican economy?
[ A] Fewer job opportunities in Mexico.
[ B] Strong ties with the U. S. economy.
[ C] Decline in tourism.
[ D] Decline in tax revenues.
10. Drop in remittances from abroad is mainly due to
[ A] declining oil production.
[ B] the outbreak of the HINI flu.
[ C] the declining GDP in Mexico.

[D] the economic downturn in the U. S.

ANSWER SHEET ONE

' Classifications of Cultures
According to Edward Hall, different cultures result in different i-
deas about the world. Hall is an anthropologist. He is interested in re-
lations between cultures.
I. High-context culture
A. feature
— context: more important than the message
— meaning (1)
i. e. more attention paid to (2) than to the message it-
self
B. examples
— personal space
— preference for (3)
— less respect for privacy/personal space
— attention to (4)

— concept of time

— belief in (5) interpretations of time




— no concern for punctuality
— no control over time
II. Low-context culture
feature
— message: separate from context
— meaning (6)
examples
— personal space
— desire/respect for individuality/privacy
— less attention to body language
— more concern for (7)
— attitude toward time
— concept of time: (8)
— dislike of (9)
— time seen as commodity
III. Conclusion
awareness of different cultural assumptions
— relevance in work and life

e. g. business, negotiation, etc.

) in successful communication

(10)

-

Section A

Mini-Lecture

(WrAHR]
Classifications of Cultures

Good morning everyone, today we’ll look at cul-
ture or rather classifications of cultures. Usually when
we deal with different people, we deal with them as if
we were all members of the same culture. However,
it’s possible that people from different cultures have
different assumptions about the world, regarding such
important and basic ideas as time, personal space.
And this is the view of Edward Hall. And Edward Hall
is an anthropologist who spent a large part of his life

studying American Indians, their culture, their lan-

guage, but he was different from a lot of other anthro-

(& RMif)

1. carried by context/outside
the message

(M) XEHETENR
X B S X —FF
BEXAFEEBEE Xk, &
HEEEBRBNBAXE
RERERENR. REH
FRR A L& B N
E R Bk, 238 P &
ZESEBHEXALE, R
EEERXINENX, B

BRREATEXEEEM,




pologists who just study one culture. He was interested
in the relations between cultures, how cultures inter-
act, what Hall believes is that cultures can be classi-
fied by placing them on a continuum, ranging from
what he called high-context to low-context.

OK, what is a high-context culture? [1]A high-
context culture is a culture in which the context of the
message or the action or an event carries a large part of
its meaning and significance. [ 2] What this means is
that in a high-context culture more attention is paid to
what’s happening in and around the message than to
the message itself. Now let me give you examples.

First, in terms of personal space, generally
speaking in a high-context culture, because there’s a
greater dependency on group thinking, [ 3 ] people
lean towards heavier sensory involvement or closeness
to people. And they have less respect for privacy, for
personal space. If you go into that culture, people
might stand closer when they’re talking to you. They
might touch more and if they jostled in a crowd, they
won’t feel violated. [4]And also p:eoplefmm a high-
| context culture pay attention to body language. Be-
cause remember what I said, the definition of a high-
context culture is that more attention is paid to the
context of the message than to the message itself. And
part of the context is body language.

Second, in terms of time, [ 5 ] people in high-
context cultures are considered to have what is called a
polychronic attitude toward time. Here “poly” means
multiple and “ chronic” means time. What this means
is that they believe people, things, events have their
own time and there can’t be a standard system of time
for everything. What this leads them to believe is that
you can’t emphasize punctuality. Things happen when
they are supposed to happen. So there’s a different at-
titude toward time. There is no set standard of time.
You can’t control time. Everything has its own sense

of time. So it’s a culture that pays little attention to

LR i meaning ZBILIE
BRRE I, BT IR N carried
by context 5 outside the mes-
sageo

2. what’s happening/the con-
text

(fR47) RABELSHEE
BXMUHNEXG, BEES T
B XIRERESIBEREX
1L B X F¥E 1% ( what's hap-
pening the
message ) M JE 15 & ( mes-
sage) K &, A= NEAN
what’s happening & the con-

in and around

texto

3. heavier sensory involve-
ment/closeness to people
[fEt7) ENBIF/ERX
e, R ERES
BHHEGNE, BEMNRBA
Z2[d] ( personal space) 77 H
BITIHER, HEGRE, B
AESEREXHUFANE
HicH B 4 2.4 ( group think-
ing) , At EERRESS
( heavier sensory
ment) MR APRXRED
( closeness to people) , Fff X

involve-

& £ & heavier sensory in-
volvement 3 closeness to
people,

4. body language

(4] ENBRAZTNE
N, BRHBEENDBEEREEN
ABRXRE, BEERIE
BEEEXPHAMNBX
F & 4K i = ( body lan-
guage) , LA =T HEEAN




time, to clock time.

Now, let’s move on to low-context culture. A
lower context culture is just the opposite. A low-
context culture is one in which the message, the e-
vent or the action is a separate entity, having
meaning onto itself, regardless of the surroundings
or the context. [6]That the message, the event,
the action has meaﬁing in itsef. So what this
means in a low-context culture is that people pay
more attention to the event itself rather than to the
context which surrounds the event or the message.

For example, in terms of personal space a-
gain. There’s more emphasis on individuality, so
the concept of privacy is very, very important,
whereas before as I said in a high-context culture,
they might not even be concerned with privacy or
personal space. But in a low-context culture,
there’s a feeling that we each have our own person-
al space. If you get too close, if you don’t knock
on doors before entering, that’s an invasion of pri-
vacy. People feel violated. There’s a respect and a
desire for privacy, and you also see that people
might pay less attention to body language, because

as | said the message is, the message is every-

thing. They are not going to worry about all the |

details around it. [ 7] What you say is the impor-
tant thing or what you do is the important thing.
Another example of a low-context culture is
people’s attitude towards time. In terms of time, I
said before there was a polychronic sense of time
in a high-context culture. What do you think there
would be in a low-context culture? Monochronic?

Right! [ 8] A monochronic sense of time and by

| cept means that people in a low-context culture be-

lieve that there’s one standard of time and that

should be for everything. And so I'm not willing to

that we mean that there is one time. And that con- |

hear “Oh, the traffic was heavy. That’s why I am

| body language,

5. different/multiple

[#R#F) BAHSEREXLNE
— N BIE S, B E M a9 /B
EHHBIE, RHERE B
B 9 AN F B E 8 7S
| B2 % T8 ( polychronic) , th 3k
R MR FH EE & & 8 AR
A X EE IR R B R B R
8, 3H A £ 518 different 5 &
multiple £ 71],
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ssage

[RRH) ENBREBEEXL
B BB T HEME A
1 Bor—REBEXILON A,
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BEX/AHEZWER/NEFEE
SREECHBNER, R
=15t meaning 2 iB 7 message &
I, FrDUE AN carried by message

| 5 in the message .

“ 7. the message/the action

| RF) TN BEEIEE AL
NRFEE, NMERNERESS
BRI # T, EREX
PP SCALTEFA N = (8] X REFA
NEEURN SHIBESHNXE
ERUHNERG, BHEL
%&£ Z) What you say is the important

thing or what you do is the impor-
tant thing. , B k1§ What you say
F0 what you do 43> 5l # iR 4 the
message By the action,

8. monochronic/punctual

BRE XL IEM K, KIBEE XL |
FREER—NEIIK(a sep- |
arate entity) , BRI HIEHE K |




late. " or “Oh, I slept late. ” [9 ] People in a low-
context culture would be much more upset with late-
ness because they feel that everyone should follow the
same time. There shouldn’t be all this flexibility with
time and they expect punctuality. And they look at
time as almost a commodity that they use expressions
like “use time" , “to waste time” , “to spend time" or
“time is money”. All of these expressions reinforce
the concept that time is actually something you can
hold onto.

So what this is all about is that Hall stresses that
people need to be aware of these different assumptions
or concepts about reality. And he thinks that this has
all kinds of relevance no matter what youre doing, if

you're in business, negotiations, interpersonal rela-

tions. If youre dealing with people from different cul-
tures in any way, it’s going to affect every part of your
life. [10] In any multicultural situation, these as-
sumptions need to be taken into account for successful

interactions.

Ok, today, we've taken a brief look at Edward
Hall’s view of culture, mainly his classification of high
or low context culture with some examples. Next
week , we'll look at some more examples of cultures on
the continuum between high-context and low-context

cultures.

(7] HEEBENBRE
BEXHENEBEE LSS
BE XX L, HES
BATR IR BKIB R X L b B
18] B i & = % — 59 ( mono-
chronic) , & & X 8 — i [g)
& 45 F %, A monochron-
ic sense of time and by that we
mean that there is one time. ,
P E& 22 2 monochronic S
punctual “ SFEFEY”

9. lateness
(f@t7) FFEE—HE#E
B A A A B (8] F A B E R

A, B Mz i, R
ERIRE, KBMERA late-
nesse

10. importance

(f4F) EHENE=ZT
SREHEREERXTX
MR RKEX, &
EREXNEGE, BRI XERE
B FESRHILHAEFET
WA R EE, R
185 relevance £ 7, (A L iE

\ importance ,

Section B

Interview

(WrETHI] X &R T T4, RI5X REDr. Harley, B1% 1 AT § LB/AR
FPTRTEIESEMLHERE, % 5 MO MERPH =S RBIHROA

7, Bt TR TR R BB S EINER .8

IBHEREERESEE,

(WrhEC])

W . Good morning, Dr. Harley. Thank you very much for coming on our radio talk. We

know that you are an applied linguist specializing in second language acquisition.

M. Right.

W. So, today. Um, we’ll look at this issue. Now, first Dr. Harley, could you please tell

us what is second language acquisition?
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: Well, second language acquisition is, happens when a child or adult has already be-

come competent at a language. Then, um, they attempt to learn another.

: Ok, most people think, including me, it is difficult to learn another language. What

are the reasons? Why is it so?

: Well, there are a number of reasons for this. Um, first, there have been research

studies. [ 1. B] They have shown that some aspects of language leaming especially
syntax are more difficult beyond a certain age, say after around 12 years of age.

: So, age plays an important role in language learning?
: Yes. But that’s not the only reason.
. Oh, is that so?

: Yes. For example, um, time and interest. Old children and adults often have less

time and motivation to learn a second language.

. Mm...

: Another reason related to the similarities and differences between one’s mother tongue

and a second language. We find that learners will experience difficulty when their
mother tongue and the second language they are learning differ. In general, the more
idiosyncratic a feature is in a particular language relative to other languages, the more

difficult it will be to acquire.

: Perhaps this is the key issue. Differences between languages cause language learning

problems.

. Well, this may be one of the issues here, but this cannot be the whole story, [2.D]

as not all differences between languages cause difficulty. Let me give you an example.

. OK.
. [2. D] Research has found that many errors by Czech speakers learning English were

made on syntactic constructions in which the two languages do not differ.

. Oh, really. The picture is more complicated than we’ve imaged.

. Definitely yes. Each language learning situation is different. So reasons vary a lot from

case to case.

: Now, Dr. Harley. Since learning a second language is a difficult process, you know,

in one way or another, are there any methods so far, effective methods to teach a sec-

ond language?

. There again. No method is absolutely effective in all situations. Some may prove effec-

tive, others may not. I mean, all depending on specific conditions. But generally

speaking, there are a number of methods that have been used to teach a second lan-

guage.

. Gould you mention a few?
. For instance, [ 3. A]there is the Traditional Method. This method is based on transla-

tion from one language to another, and it emphasizes grammar teaching.
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. Mm...
. And then you have the [3. D ]Direct Method, which focuses on

and all teaching must be carried out in the second language.

. Oh, I see. Any other methods?
. Yes. For example, [3. B]the Audio-lingual Method. This method emphasizes speak-

ing and listening before reading and writing.

. How interesting!

. Then you have the [ 3. C]Immersion Method. This method teaches leamners exclusively

through the medium of the second language.

. How?

: Well, [3. CJit simply means that you can not speak mother tongue. Everything

be done in the language you are learning. To me, the most natural method of learning
a new language is what I call “submersion” , that is, to go to that country and be sur-

rounded exclusively by speakers of that language.

. Thank you very much, Dr. Harley, for introducing some of the language teaching

methods. Now let’s move on to something a bit theoretical. Since second language ac-
quisition and teaching are a fascinating area for researchers, are there any theories to

explain second language acquisition.

. Yes, many theories and models have been put forward by researchers so far. Today,

I'd like to mention the five hypotheses proposed by Stephen Krashen.

: OK.
. The five hypotheses form what he calls, the Monitor Model of Second Language Learn-

ing.

. What does it mean?
. OK. The first hypothesis is the Acquisition and Learning Distinction Hypothesis. Ac-

cording to Krashen, children acquire their first language largely unconsciously and au-
tomatically, but adults could only learn a second language consciously and effortfully.

And adults could indeed acquire the second language, at least in part.

. Right. Then what’s his second hypothesis?
. His second hypothesis is the Natural Order in Acquisition Hypothesis. Basically, he

means that the order in which learners acquire syntactic rules is the same in both lan-

guages.

. Oh, that’s something really new to me.

. The third hypothesis is the Monitor Hypothesis, which is central to his theory. Here

again, we come across the distinction between the acquisition and learning. According
to this hypothesis, the acquisition processes create sentences in the second language,
right? But learning enables the development of a monitoring process to check and edit

this output. [4. C]The monitor uses knowledge of the rules. That’s why, as I said just




now, learning is a conscious process.

: This means, in learning, [4. C]you use knowledge of the language to make sure what

you say or write is correct. Is that so?

: Yes. His fourth hypothesis is the Comprehensible Input Hypothesis. In order to move

from one stage to the next, the learner must understand the meaning and the form of
the input. This emphasizes the role of comprehension. And finally, the Active Filter
Hypothesis. This suggests attitude and emotional factors are also important in second

language acquisition.

: I guess Krashen’s model has provided a useful framework for second language learn-

ing.

: Yes, it indeed has, and it has also proved to be one of the most influential theoretical

approaches to teaching a second language.

: OK, Dr. Harley. Thank you once again for talking to us about second language acqui-

sition.

. Pleasure.

[ B RfEMT)

]
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Section C

News Broadcast

News Item 1

[ TR ) EDIS # K322 Greyhound, & 32 % routes, coach, passengers %, __[
W B 5 8 B3 18 F 35, Greyhound TIRER N IEH A S B R,

(WrAhEx)

The 95-year old iconic American

" brand Greyhound is taking to the British
roads. [6. A]First Group, Britain’s largest
bus and train operator, and owner of the
Greyhound coach brand in the U. S. , said
the buses would start running from Lon-
don, Victoria, to Portsmouth and South-
ampton on September 14. Tickets will cost
as little as a £1, with the average journey
costing £7. [6. B]It plans to roll out more
routes next year. The hourly bus service
will take just under two hours non-stop and
will offer free Wi-Fi, power sockets for
each passenger, air conditioning, compli-

mentary news-papers and leather seats.

6. E[A], ER¥HAM, FEFRT

(B R

First Group, Britain’s largest bus and
PUESE - N: SN
Bz E B/ A Fist Group, 1 ~ £
Greyhound,#I[ A] BiR, A E R, ¥ E
32 | Greyhound WIFIHBFZEE, mH
PESHABESHLR, TARAEX
BN B ETER, [B]EH, H
BR . H...from London...hourly... B[ &0 %
ML H &, SN e —BE, [ CIE S,
FHEE—OREEETEZRE R
FRENLTENE BRBE.ZH
RID]EH,

train operator..., O]

News Item 2

[WFRTFAM) B 7 METUHRUFTESHRRENKXRE X, N ETERE
fires near the captial , B |, K 2R 0] B & 4 7£ B &} Athens Ff‘_h&o HEE 8 R a4l

MEESRE KK,
(W AhR3) (&R
Greek firefighters planned to continue to | 7. %[ C ], S IAE, FEHE
work through the night to contain dozens of | AI32ZEBT A R T I Z &4 &

wildfires, [ 7. C] including a massive blaze
outside Athens, authority said. Greek Prime

K, H b 8 4F a massive blaze outside
Athens, o] I, B &P FE sk SN B kK B




Minister Kostas Karamanlis called for calm on
Saturday and said ground forces “will continue
their superhuman efforts” until dawn, when air
operations and water drops will resume. Au-
thorities reported 75 fires across the country.
The fires began late Friday in Grammatiko, 40
kilometers (25 miles) northeast of the capital.
Wind whipped a single blaze into three fires,
which joined again Saturday. [7.B]No inju-
ries were reported.

[ 8. B ] Authorities mobilized units from
the navy, air force and marines to assist the
firefighters in Grammatiko, the state fire de-
partment said. " The fire is particularly com-
plex given the weather, the large quantity of
fuel, the terrain and the proximity of residen-
tial areas,” a statement from the fire depart-
ment said. The cause of the original fire,
which belched clouds of heavy dark smoke,
was unknown, and officials were investigating.
Forest and bush fires are common during
Greece’s hot, dry summers. [8. D] Six fire-
fighting aircraft were helping firefighters, ac-

cording to the Athens News Agency.

BA,B[ClERH, FBRFEFH
¥ 1= B2, B Authorities reported 75
fires across the country TJ %0 5 & &3
Mit, s BEZ LA K E XK, &
[ A]$%iR; B8 No injuries were repor-
ted %0, TARH T, 8 B] iR,
#7814 F) Wind whipped a single
blaze into three fires, which joined a-
gain Saturday, B3 It O %0 & &R Mt I 84
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The Mexican economy went off a cliff in the sec- | 9.
ond three months of 2009, with the gross domestic
product dropping 10. 3 percent from the same period
last year, according to government figures. Analysts
say [9. B]the main cause of Mexico’s nosedive is that
the nation’s economy is tied strongly to that of the U-
nited States, which is mired in the deepest economic
downturn since the 1930s. [9. CD ] Other factors drag-
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ging the Mexican economy down include a tourism de-
cline caused by the HIN1 flu outbreak, declining oil
and tax revenues, and fewer Mexicans abroad sending
money back home. Oil revenues, long Mexico’s main
source of money, are being hurt by lower global prices
and declining production.

[10 ] Remittances from Mexicans working a-
broad, most of them in the United States, also have
fallen victim to the economic downturn. Fewer jobs in
the United States means fewer opportunities for Mexi-
cans to find work and send money home. Remittances
rank after oil in terms of revenue for the country. That
revenue fell from $ 26 billion in 2007 to $ 25 billion
in 2008, Mexico’s Central Bank said, and is expected
to decrease even more this year. Tourism, Mexico’s
third-largest source of revenue, has declined steadily
since an outbreak of the HINI1 flu was first discovered

in Mexico in April.
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