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At first Kate thought the Romanian girl could not speak or understand English. Nadia
would not reply to anything Kate said. Kate could not figure out why the school had put
Nadia in such a class.

“Why did they do this?” Kate wondered aloud. “I mean, you can’t learn if you can’t
understand the teacher. ”

Nadia’s voice was a whisper. “I understand English. I will learn. ” Nadia's English was
perfect.

Kate was perplexed. Then she realized that for a newcomer, there were hundreds of
unfamiliar things to learn—all at the same time.

“There're a lot of new things to learn, huh? ”said Kate. In a quiet voice Nadia replied, “I
have been speaking English and Romanian all my life, but I do not know what some children are
saying. For example, yesterday a boy asked me to help him find the USB port on a thin black

1]

box he was carrying. Isn’t a port a place for ships? It made no sense to me.’

il

“Don’t worry,” said Kate. “You'll figure everything out soon. You see, that thin black box

was a computer. A USB port is a place where you can connect other machines to a computer. ”
Nadia and Kate were quiet after that. While the teacher gave a math lesson, to Kate's
surprise, Nadia offered to answer questions on the blackboard. Nadia handled every
question, including several really difficult, and no one understood what was going on except
Nadia and the teacher. In the end the whole class clapped their hands for Nadia.
Nadia was smiling when she sat back down next to Kate. “Some things,” she said in a
normal voice, “are the same all over the world. ”
( )1. The underlined word “perplexed” probably means “ =
A. puzzled B. amazed C. shocked D. frightened
( )2. We can infer from the passage that
A. Nadia did not like Kate at all
B. Nadia had lived by the sea before

C. Nadia was poor in computer English
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D. Nadia spoke in a soft voice to show her politeness
( )3. Which of the following statements is TRUE?
A. Nadia was better at math than other students.
B. Nadia found some of the math questions difficult.
C. Nadia was encouraged to answer questions in class.
D. Nadia understood the math teacher better than other teachers.
( )4. What conclusion can be drawn from the story?
A. Mathematics helps to improve communication between cultures.
B. Language plays an important role in communication between cultures.
C. Answering questions in class makes you better understood by classmates.

D. Talking about something familiar gives you confidence in communication.
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The Yupik are a group of Eskimo people. Some 20, 000 Yupik people live on the
southwest coast of Alaska. Tununak, which means “back of the river”, sits near the
Tununak River and the Bering Sea.

Native Americans settled in the village as early as 6,000 B. C. During its long history,
the village population rose and fell as Eskimo warfare happened in the area.

Today they speak jokingly about “downtown” and “uptown” in the collection of those
simple houses that make up the village. In addition to the school (the largest employer) ,
there is a medical clinic (without a regular nurse) and a general store. The store now has an
Internet connection through which customers can order food online from Bethel, 120 miles
away.

The one road that cuts through the village is rough, but there is no need to fix it, since
only one villager has a car. There is no road out of Tununak, which is accessible( B ik 2| #7)
only by small airplane and when the weather permits.

Getting out of the village— and finding a job—is an uphill climb. In the last ten years
the school has only graduated one male student, and no sign shows that 2011 or even the
next three years will see one more. Most students who try to go to college do not succeed.
Language is one of the main problems.

Students begin their studies in the Yupik language and then switch to English in the
third grade. Most young people in the village become fluent in neither Yupik nor English,

putting them at a big disadvantage when it comes to taking statewide tests.

2
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( )1. The villagers have to s if they want to get out of the village.
A. climb a mountain B. cross a river
C. take a car D. take a plane

( )2. What can we learn about the village?

A. There is no road in the village.
B. The village is named after a river.
C. The Yupik have lived there for 6,000 years.
D. The people there have always lived in peace.
( )3. We can infer from the passage that
A. most students can’t go to college be;u_s; they are not good at Yupik
B. the village people do shopping through the Internet
C. it is difficult for the villagers to find a job
D. few young people are willing to go to school
( )4. The best title for the passage is .
. The Yupik: A Group of EskiAmoﬂI;;);)le
The Yupik: A Still Separated Circle
The Yupik: Determined to Change

oo w

The Yupik: Content with Present Life
OxHES
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In writing exercises in English classes my students frequently raise the topic of
friendship. 1  what they write, I start to understand Chinese friendship obligation( X 45).

For instance, 2 a student wrote that she 3  that her friend wanted to go shopping.

My student was busy and 4  had no time to do that, but she kept silent, put her work

5 and went shopping with her friend. Sometimes they write about middle school friends

and 6  the closeness they feel when they are together. Sometimes they write with great
7 when they feel they are no longer close to someone they 8 as a friend. All this is
quite different from 9  American young people would say about friendship.

In the United States you can certainly 10 a friend to do something with you, but
you would not expect a friend to recognize and respond to your wishes without 11

them. Nor would you expect a friend to drop 12  to respond to a non-urgent need such

as going shopping. 13 an American friend would feel that he had imposed (#{ +---*
RN too 14 if the friend gave up a real need to study to go shopping. There are

15 to what you can expect from a friend. In the U. S. you feel 16 to ask your

friend for help, but you recognize that the friend may say 17 . A friend in China is
someone who, 18 that you are in need in some way, offers to assist you without
waiting to be asked. In China there are 19  limits on what you can ask or expect of a

3
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friend. You can feel free to tell your friend what he 20  she can or should do to help you
or please you.

( y1. A. Writing B. Reading C. Saying D. Telling

( y2. A. often B. seldom C. sometimes D. once

( y3. A. demanded B. recognized C. understood D. explained
( Y4, A. really B. suddenly C. luckily D. properly
( y5. A. on B. up C. aside D. ahead

( y6. A. describe B. realize C. find D. remember
( y7. A. happiness B. sadness C. illness D. carelessness
( »8. A. make B. consider C. have D. get

( y9. A. why B. when C. what D. how

( )10. A. call B. cause C: 'ask D. help

( y11. A. expecting B. responding C. wishing D. stating

( y12. A. everything B. something C. anything D. nothing

( y13. A. Except that B. Instead of C. In fact D. Asif

( y14, A. fast B. slowly C. little D. much

¢ y15. A. limits B. differences C. opinions D. problems
( y16. A. difficult B. easy C. free D. pleased

( y17. A. no B. sorry C. goodbye D. hello

( y18. A. hoping B. sensing C. hating D. admitting
( y19. A. huge B. small C. many D. few

( y20. A. and B. but C. or D. as

—

A group of frogs were traveling
through the woods, and two of them fell
into a deep pit. When the other frogs saw

how deep the pit was, they told the two

frogs that they were as good as dead. The

two frogs ignored the comments and tried to
jump up out of the pit with all their might.
The other frogs kept telling them to stop,
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that they were as good as dead. Finally,
one of the frogs took heed of what the other
frogs were saying and gave up. He fell
down and died.

The other frog continued to jump as
hard as he could. Once again, the crowd of
frogs yelled at him to stop the pain and just
die.

made it out. When he got out, the other

He jumped even harder and finally

frogs said, “Did you not hear us?” The frog
explained to them that he was a little deaf.

He thought they were encouraging him
the entire time.

This story teaches us two lessons:

1. There is power of life and death in
the tongue. An encouraging word to someone
who is down can lift them up and help them
make it through the day.

2. A destructive word to someone who
is down can be what it takes to kill them.

Be careful of what you say. Speak life
to those who cross your path. The power of
words is sometimes hard to understand that
an encouraging word can go such a
long way.

Anyone can speak words that tend to
rob another of the spirit to continue in

difficult times. Special is the individual who

will take the time to encourage another.

FSh— Rk sk & Bk, I
P S R — R0 At A Wk K ], 2 4t 1) 1 %%
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1. Please give a title to the passage.

2. Please translate the underlined sentence into Chinese.

3. What lesson can you learn except the above two?
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An encouraging word to someone who is down can lift them up and helpg

them make it through the day.
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The question of how different languages are represented in the human brain is still
unclear., Many studies have found evidence that all the languages that we learn in the course
of our life are represented in one area of the brain. However, other studies have found
evidence that a second language is separated from the representation of a mother tongue.

According to Dr. Ibrahim, there are various ways of solving this question, but the best
way to examine the brain’s representation of two languages is by assessing the effects of
brain damage on a mother tongue and on the second language of the bilingual ones. “The
examination of such cases carries much significance, since it is rare that we can find people
who fluently speak two languages and who have experienced brain damage that has
selectively affected one of the languages. ” he added.

The present case examined a 41-year-old bilingual patient whose mother tongue is
Arabic and who had fluent command of Hebrew as a second language, at a level close to
that of his mother tongue. The patient is a university graduate who passed entrance
exams in Hebrew and used the language frequently in his professional life. He suffered
damage to the brain that was expressed in a language disorder that remained after
completing a course of rehabilitation ( fE & ). During rehabilitation, a higher level of
improvement in use of the Arabic language was recorded, and less for the use of
Hebrew. After rehabilitation, the patient’s language skills were put through various
standardized tests that examined a range of levels language skills in the two languages.
Most of the tests showed that damage to the patient’s Hebrew skills were significantly more
severe than the damage to his Arabic skills.

According to Dr. Ibrahim, even if this selective impairment (#i% ) of the patient’s
linguistic capabilities does not provide evidence enough to develop a structural model to
represent languages in the brain, this case does take an important step in this direction.

( )1. What can we know according to the first paragraph?
A. A mother tongue and a second language are represented in some

unknown way.
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B. A mother tongue and a second language are represented in different parts of
the brain.
C. A mother tongue and a second language are represented in the same way.

D. A mother tongue and a second language are represented at the same time.

( )2. The underlined word in the 2™ paragraph can be replaced by
A. educated B. of two languages‘
C. wounded D. experienced

( )3. Why does the patient receive the tests?

A. To prepare for the operation.
B. To compare the damages to his two language skills.
C. To find the cause of the damage to his language skills.
D. To know the level of his rehabilitation.
( )4. What conclusion can we draw according to the mentioned case?
A. The impairment of linguistic capabilities is more or less the same.
B. The improvement in the mother tongue is greater than that in the second language.
C. The damage to the native language capability is more serious.
D. The structural model to language representation can be gotten now.
OxHIES
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1 arrived in the classroom, ready to share my knowledge and experience with 75
students who would be my English Literature class. Having taughtin 1 for 17 years, 1

had no 2 about my ability to hold their attention and to 3 on them my admiration

for the literature of my mother tongue.

I was shocked when the monitor shouted,” 4 17

The entire class rose as I entered the room, and I was somewhat 5 about how to
get them to sit down again, but once that awkwardness (J#ifit) was over, I quickly 6
my calmness and began what I thought was a fact-packed lecture, sure to gain their respect—
perhaps 7  their admiration. I went back to my office with the rosy glow which came
from a sense of achievement.

My students 8  diaries. However, as I read them, the rosy glow was gradually
9 by a strong sense of sadness. The first diary said, “ Our literature teacher didn’t
teach us anything today. 10  her next lecture will be better. ” Greatly surprised, I read
diary after diary, each expressing a 11 theme. “Didn’t 1 teach them anything? I
described the entire philosophical (# 2% f{)) framework of Western thought and laid the
historical 12  for all the works we’ll study in class,” I complained. “How 13  they

say I didn’t teach them anything?”
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It was a long term, and it 14  became clear that my ideas about education were not

the same as 15  of my students. I thought a teacher’s job was to raise 16  questions
and provide enough background so that students could 17  their own conclusions. My
students thought a teacher’s job was to provide 18 information as directly and clearly as
possible. What a difference!

19 , T also learned a lot, and my experience with my Chinese students has made me

a 20 American teacher, knowing how to teach in a different culture.

( )1. A. the UK B. the US C. China D. Australia

( )2. A. worry B. idea C. doubt D. experience

( )3. A. impress B. put C. leave D. fix

( )4, A. Attention B. Look out C. At ease D. Stand up

( )5. A. puzzled B. sure C. curious D. worried

( )6. A. found B. returned C. regained D. followed

( )7. A. more B. even C. yet D. still

( )8. A. passed B. borrowed C. kept D. read

( )9. A. replaced B. taken C. caught D. moved

( )10. A. Naturally B. Perhaps C. Fortunately D. Reasonably

( )11. A. different B. strong C. similar D. usual

( )12. A. happenings  B. characters C. development D. background

( )13. A. should B. need C. will D. must

¢ )14. A. immediately B. certainly C. simply D. gradually

( )15. A. that B. what C. those D. ones

( )16. A. difficult B. interesting C. ordinary D. unusual

( )17. A. draw B. get C. decide D. give

( )18. A. strange B. standard C. exact D. serious

( )19. A. Therefore B. However C. Besides D. Though

( )20. A. normal B. happy C. good D. better
Friday gE %4
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The differences among students in different countries
In a society such as the United States or Canada, which has many national, religious, and
cultural differences, people highly value individualism— the differences among people. Teachers

place a lot of importance on the qualities that make each student special. The educational systems
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in these countries show these values. Students do not memorize information. Instead, they work
individually and find answers themselves. There are often discussions in the classroom. At an
early age, students learn to form their own ideas and opinions.

In most Asian societies, by contrast, the people have the same language, history, and
culture. Perhaps for this reason, the educational system reflects society’s belief in group goals
and purposes rather than individualism. Children in China, Japan, and Korea often work together
and help one another on assignments. In the classroom, the teaching methods are often very
formal. The teacher lectures, and the students listen. There is not much discussion. Instead, the
students recite rules or information that they have memorized.

There are advantages and disadvantages to both of these systems of education. For
example, one advantage to the system in Japan is that students there learn much more math
and science than American students learn by the end of high school. They also study more
hours each day and more days each year than North Americans do. The system is difficult,
but it prepares students for a society that values discipline and self-control. There is,
however, a disadvantage. Memorization is an important learning method in Japanese
schools, yet many students say that after an exam, they forget much of the information that
they have memorized.

The advantage of the educational system in North America, on the other hand, is that
students learn to think for themselves. The system prepares them for a society that values
creative ideas. There is, however, a disadvantage. When students graduate from high school,
they haven’'t memorized as many basic rules and facts as students in other countries have.

The differences among students in different countries

Students in the US and 1 Students in China, Japan and Korea
values 2 3 goals and purposes
working individually listen to the teachers

way of study | forming their own ideas and opinions | memorizing rules and 4

a lot of discussion in the classroom | not much discussion

learning much more math and 6 by the end

learning to think for themselves of high school. -

good for a society that values | studying more hours each day and more days

5 7  ideas each year

good for a society valuing 8 and

self-control

Students haven’t memorized many o .
disadvantages ) Information is 10  easily after an exam.
basic rules and facts before 9




