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2 Strategy-Based Instruction: Focusing on Reading and Writing Strategies

he following section contains the Strategy-Based Instruction (SBI) training
Tpackage for reading strategies. In addition to knowing what your students
already do in terms of reading strategies, it would be useful to examine what the
reading task demands of a reader, and what research says about reading strate-
gies in general.

The reading task and reading strategies

A text is linear in appearance, in the sense that it is made up of sentences
which in turn contain words that appear in a string. Reading, however, is much
more than understanding each individual word and piecing together the surface
meaning of each word and each sentence. Anderson (2000) differentiates com-
prehension into three cognitive stages: perceptual processing, parsing and utiliza-
tion. Perceptual processing screens incoming information and directs attentional
resources to the information selectively. Meaning-making happens at the parsing
stage when information being attended to is encoded for meaningful represen-
tation. Utilization involves the reader in drawing upon existing knowledge from
the long-term memory to enhance the meaning arrived at and to store it for later
use. These three stages are interrelated and flow into each other in a dynamic
manner during any reading event. Obviously reading is a complex, dynamic and
quick process that may create problems for experienced and inexperienced read-
ers alike.

The dynamic process of reading can be shown from Figure 1. How a text is
processed depends on both the reader and the text. A text contains textual and
content information. Whether this code will be cracked largely depends on how
difficult the text is and who the reader is. The readers’ language proficiency and
linguistic knowledge, their topical knowledge and knowledge of the world, as
well as their skills and strategies in text processing will result in different readings
of the same text.
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Who is the readeﬂ

Language proficiency  Text prog g skill Background knowledge

Text progessing

What information is used? |

| Extralinguistic context

What information
can be used?

| Linguistic context |

¥ XN

clause sentence text

Figure 1 Dynamic text processing

When readers make use of their existing knowledge, they have an idea of
what the text is about, and use incoming information from the text to confirm
or reject their hypotheses as they read along. This is called top-down processing.
When readers don’'t make use of their existing knowledge and rely only on the
information they obtain from the text, it is called bottom-up processing. Earlier
research suggests that top-down processing is superior to bottom-up process-
ing. Recent research, however, gives the latter much more weight and acknowl-
edges the fundamental importance of the bottom-up decoding process, espe-
cially with relatively young learners and with low level foreign language learners.
It is our current understanding that interactive processing, which involves both
top-down and bottom-up processes during reading, is implicated in normal
reading, and that strategies which make use of both processes are necessary for
the successful completion of reading tasks.

In reality, if the purpose and task of reading are to understand a text only,
reading at the perceptual processing and parsing levels will be enough. If the
task of reading involves not only extracting information from the text, but also
remembering the information and learning from it, certain forms of integration



