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Series Editors’ Preface

The RELC Portfolio Series consists of short practical resource
booklets for ESL/EFL teachers. Booklets in the series have the
following characteristics:

e They are practical and techniques-oriented.
e They are written in an accessible, non-academic style.
e They focus on both principles and procedures.

Titles in the series provide teachers with practical ways of
applying new ideas in their own teaching. In addition, they could
be used as the basis for workshops and in-service courses and
can also be combined in different ways according to needs.

Sandra McKay’s The Reflective Teacher: A Guide to Class-
room Research examines approaches to becoming a reflective
teacher. She provides step-by-step guidelines for examining and
analysing classroom documents and instructional events. Teach-
ers will find in this booklet practical and useful tips for carrying
out systematic classroom investigation to solve common class-
room problems. This booklet is hence both a valuable resource

for classroom teachers who want to become better practitioners

and for teacher educators in preparing would-be teachers for
careers in teaching English as a second or foreign language.
We are grateful to the contributors to the RELC Portfolio
Series for sharing their expertise with other teachers and teach-
ers in training. Their willingness to do so without compensation
has made it possible to publish these booklets at a price that is
affordable to language teachers in the SEAMEO countries.

Willy A. Renandya
Jack C. Richards
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Introduction

Teachers spend a great deal of time reflecting on their teaching.
The purpose of this book is to help you make this reflection
more systematic and helpful to you in your teaching.

Chapter One discusses typical reflective practices and ex-
amines the benefits and challenges of being a reflective teacher.

In Chapter Two the stages of reflective teaching are described.
Typically the process begins with teachers identifying a class-
room problem and analysing the possible causes of the problem.
Next teachers collect and analyse data that will help them solve
this classroom problem. Finally they use the information they
have gathered to change some aspects of their teaching as a way
of solving their classroom problem.

Chapter Three describes various kinds of classroom data.
These include classroom documents, lesson plans, teaching logs
and journals, documented classroom observations, questionnaires
and interviews. The chapter includes examples of these kinds of
data and encourages you to gather data that will help you solve
the classroom problems you are facing.

Chapter Four illustrates how teachers can go about analysing
the data they gather to build interpretations about the classroom
problem they are trying to solve. In the final chapter, we exam-
ine various ways in which teachers can share their findings, en-
abling other teachers to benefit from their reflections.

The Appendix contains a description of one teacher’s attempt
to use reflective teaching to solve a particular language class-
room problem. Throughout the book there are tasks that will
help you to apply the stages of reflective teaching to your own
teaching situation.

Sandra Lee McKay
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actices, Purposes
nd Effects

Teachers are constantly making decisions:

e How should I introduce this topic?
e Who should I call on to answer this question?
e How can I explain this grammatical point?

Many of these decisions are made while the class is occurring.
Teachers, however, also make decisions before a class begins as
they plan their lessons. In some cases, the decisions teachers
reach in planning and implementing their lessons are influenced
by their reflections on what happened in previous classes they
have taught.
Schon (1983) provides useful terms for these kinds of teacher
reflections and decisions. He calls those reflections and decisions
that occur during a lesson as reflection-in-action'. And he calls 1£#&2: A#¥iL4
the reflections and decisions that occur before and after a lesson ~ TH##HAS.
reflection-on-action®. 27HRE: RITARE
In this chapter we will examine some of the reflective prac-  #&%.
tices that teachers use and discuss the purposes and benefits of
these reflections. The first task gives you a chance to examine
some of your own reflective practices.

TEACHERS® REFLECTIVE PRACTICES [ ——
B— MR RAEREE
| PR A LEF PRI

An important characteristic of reflective teachers is that they G
L%ﬁﬁﬁ%ﬁﬁ.

consider why they do what they do. The following questions are
designed to encourage you to think of your reasons for making
some of the choices that you make in your everyday teaching.

Practices, Purposes and Effects 1
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IR EET TS S Examining Your Reflective Practices'
#®? @$Task L1+#  Answer the following questions about your own teaching |
FERTAsfE AT | practices. Then, if you wish, share your responses with other |
EAATRA, AAM | teachers. 3
AR, |
1. In planning a lesson you are going to teach, how do you |
decide
e what to teach on a particular day?
{ e how to order the parts of the lesson?
how much time to give to each part of the lesson?
how to begin the lesson?
how to close the lesson? |
2. While you are teaching a lesson, what are some factors
that lead you to
e change the order of the activities you have in your
lesson plan?
e omit an activity you have in your lesson plan?
e give more time to an activity than you had planned to
do?
e do an activity in the lesson that you had not planned
to do?
! e call on particular students in your class?
i 3. After you teach a lesson and reflect on the lesson, what
leads you to think that a particular activity
e was successful?
e was not successful?

siunsawenw )| ELEMENTS OF REFLECTIVE PRACTICES

HEERRPER: &
#3¢2%R. ®iRf4 | Often teachers make the decisions they do on the basis of the

AtHER, following factors.

e Classroom experience
Teachers have spent many hours in a classroom both as a
student and teacher. This experience forms the basis for
particular assumptions they have about the role of the teacher

2 The Reflective Teacher: A Guide to Classroom Research



and students and about what makes a good lesson and what
makes a poor lesson. Frequently, teachers draw on these
assumptions when they make decisions about what to do in
their own classrooms.

General knowledge

In becoming a teacher, teachers have acquired a good deal
of knowledge about the content they teach, about learners
and the learning process, about course objectives’ and design,
and about classroom management and interaction. Teachers
often base their decisions on what to do in their classes on
what they have learned in their academic training.
Personal values

Teachers have particular educational, political, social and
moral values based on their own life experiences. These
values can influence the decisions they make in their own
teaching practices.

Elements of Reflective Practices
Think of a pedagogical decision you recently made regarding
lesson planning or classroom interaction. List some of the
factors that you believe led you to reach the decision that
| you did. Then try to categorise these factors according to
personal classroom experience, general knowledge, or
personal values.

For example, if a teacher recently decided that she would
| try to praise students more often in her class, there could be
several factors that led her to make this decision. She may
remember a teacher she had that she liked very much who
. always praised the students (classroom experience). She may
also have learned in her pedagogy class about the importance
of positive feedback (general knowledge). Or, based on her
| own life experiences, she may believe that praise can be |
very motivating (personal values). 3

LiR42 B 4 A RATH
¥ A HHERME,
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CHARACTERISTICS OF REFLECTIVE TEACHERS

Zeichner and Liston (1996) maintain that reflective teachers have
the following characteristics.

1. Reflective teachers attempt to solve classroom
problems. :

Generally, teachers’ reflections arise from a classroom problem

that they face. Reflective teachers begin by identifying these

problems and then solving them by gathering information that

will help them deal with the problem.

2. Reflective teachers are aware of the assumptions
and values they bring to teaching.

As was pointed out earlier, teachers bring to the classroom

assumptions they have about teaching and learning based on their

own educational experiences, their knowledge of educational

practices, and their personal values. Reflective teachers recognize

their own values and educational assumptions.

3. Reflective teachers are sensitive to the institutional
and cultural context in which they teach.

Reflective teachers realise that what they teach and how they
teach it is frequently influenced by the requirements and expecta-
tions of the particular school in which they teach. Reflective
teachers also realize that how they teach is affected by cultural
beliefs they and their students have about the role of education
and the characteristics of good teachers and students.

4. Reflective teachers take part in curriculum
development' and are involved in school change
effort.

Reflective teachers realise that what they do is part of a larger

educational context. Hence, they participate in overall curriculum

planning, and they are involved in school changes that will lead
to more effective teaching and learning.

4 The Reflective Teacher: A Guide to Classroom Research



5. Reflective teachers take responsibility for their
own professional development.

Reflective teachers realise that becoming a more effective teacher
involves continually learning more about the content they teach
and about effective pedagogical practices. Hence, they attend
lectures and workshops and read relevant books and materials.
They also contribute to the process of professional development
by sharing their insights with other teachers.

e e AL L e o

Characteristics of a Reflective Teacher

Which characteristics of a reflective teacher do you think |
i~ you now possess? Which characteristics do you feel you

| lack?

BENEFITS OF REFLECTIVE PRACTICES

Although teachers have various ways in which they plan their
lessons, make decisions during their lessons, and reflect on their
lessons, there are common benefits that arise from reflecting on
one’s teaching. Some of these benefits are the following:

1. Being a reflective teacher frees teachers from
routine behaviour.

It is easy to teach in a routine fashion. Following a textbook
exactly as the book is designed or teaching a lesson in the same
way it was taught in the past does not require much effort or
reflection. However, it often results in ineffective lessons since
the teacher has done little to adjust the lesson to a specific class
at a particular time. Being a reflective teacher frees one from
following a routine and can result in more creative and effective
lessons.

2. Being a reflective teacher enables teachers to
act in a dellberate manner.
When teachers reflect on their teaching they often consider why

[t e

l
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they do something in a particular way. Thinking about the reasons
one has for doing something enables teachers to act in a deliberate
manner. Teachers are no longer doing something merely because
that is what the textbook says or that is what they have done in
the past. Rather teachers are teaching the lesson in a particular
way for a specific reason.

3. Being a reflective teacher improves teaching
practice.

Being a reflective teacher involves considering various ways of
teaching a particular lesson. In deciding on which of these ways
to teach the lesson, teachers often consider such factors as the
proficiency level of their students, the interests of their students,
the goals of the curriculum, and the teaching time that is available.
Considering these factors in deciding how to teach a particular
lesson will generally result in more effective classes.

- Benefits and Disadvantages of Teacher Reflection
; 1. Listadditional benefits that you believe result from being
a reflective teacher.
! 2. Being a reflective teacher often requires that a teacher |
spend additional time planning and reflecting on their
lessons. What are some obstacles that you face in trying |
to be a reflective teacher?

6  The Reflective Teacher: A Guide to Classroom Research



