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KA L ABRAINEROE LA LS HRT  RFRILITEZFH
R EHABRRES REFTHHRREL TR, AEAR XA -HRAETL
wFH,

BAZBK IS LA FHEFRFALOE L, EFERABEES
E N FRFRAERFTHER, AL BRI BREHAEEZL LG ERA, K
EFEERE AT RFESEE . LA S TATE IHFEZH BT R
TLRK,BTRTFTFHEBLERL . ATAFLGAMLEL FEHRET AT
HE, AT —ROZ, B TAARTH A0 FERFHALARERF
HEA  KBAEELFL2000F 12 AALAKRFIREFREEEST L
FELBEFOF AL FEAILELFHOR L ABERLLEH, K
BHEEE,

BRAKATHE IR XA LERATEHREE S LAATEFHT, A
RO RFEEANRERE S AFRATF 4t P EHREEL LA HF
BEARAFMERMFRABFFAAEFTHNAEDNRT, BTG F
B RALT AT BEREFREAS AL EGRBORRA—ANRAH DB, H
HEeSAAhE oot PEHREES AN BMER PO BHAEL EAH
B BMERIAFAALDNAERRG —AHME, FOLAMER T HOELE
BMHFEFRABOEE., ELER . BEFEHFRAMNEHMATR 65— 4
ERZRFANENEREBRY  H S FEHRGRAET AR EC, 22%
AEBACHTL BRI REMLMLELS  BET —AodHe&a. b
HEREEFLAAMERFAALEIALZRZ OCTABRERTHF AL
HFAMERBEFREIGEAIR,ERABNHERPHELAROTERT X2
#—F,

BALPEXFEZAREEBIRBARFHEEF TR, TR FHRR
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HHEAR, MERBREFASL - T RN, IR A A K%, 4421505
FUAF ALZBEAFTHERERALAKR, KB, LT HAKBDHFE
L AAHFHF MTU/BFEMEER SEZHLRAREL FwA FE 50
B RXEBFASTNEFAMOIZREERF LS. ARRH LA
ET446TEMS A RX(BWFEHAKBE— KA EXELT LA LEZAR S
THEEERIFOHFERZ LR ARFOHKFEAURE T AN FRA
HENFTATEAZREEL LAAGERF, L AFHAELBETR S
(No-Title Passage Translation Competence) Z 3 AT E HF K EE LT L
AMMERF AEBMEFRLAUFAHEFHALGOEE, BAhLH, —F
&L ARG ERK BT EER A IEPACTE HEH AR AEH L
HNEAFRERMERANBEAFPAREEMBELR ;G —F B, AL LHH
BHRG—AHME, FPOARNERFT G I LR F RN B TAIES,.AiTH
M e ILA B KX, B B £ L % % X (the Objectivist Paradigm)
Fo s M) £ L 4% 7 X (the Constructivist Paradigm) Z &2 &, 4, X4 2
H—ANERA L FRBERAFAAFREERGBIRANTRIZREE S L
AR FEREHEX,

ABAGBEEEET OBFH— AR — M L6 A7 & & (No-Title
Passage)28 it AW F TEMS XM, 8 F RS AM B L EHREERKE
(150~ 200 M E L EH R 200 MR FEE)HAIFHER, BRERE . HHA
BREFNE, EERKREOETHMEUAREE T 45656 F 8%k, RAFHM B
BE#EEI S EBTTE, ML W TEAAHA MEEAURBEREIH
MEAR L BERERRG I, REAEXL LR  AEFEAETARMER
MERHN) LRELET —HKREX LS BFE ), W XAPESZREEE L LAS
MEHRFRELHRFHAAZLTAL. OAFHAERBBFRIZIBHRLALR
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T EMRBEONFAR, AAMFRNALAIBXTLZRR A LB
THRXOTRE, QAFEERBFRNZIZRLMIRTHLZREXHG
FFANR, BHERRG—ANME, FERNERFTEOLRRFTELT K
BREAARKG B TAIF, X—FEEHTHMAE S A5 569
BRAGEARFAGARERIHIIA, ML, AT EAESESRREGoH,. K
HREEREAEIXEEMELBR#MFEXNALARXGEA R, ZRmHN,
F—HRAERBRTAFEAGEEZR L2, 5 ZREA5RRTAFLH
AT A, A RAN LB S A R A TSR,
LR RLELTE,

ARAEIGAF, F—FAZKUANRB, FE2FhMAIKRER . 5
ML ERELERHEIARABERAXGERAFPEL . EFS O P %
A ABRERTALRMA TR, ARFRET AR, Hoos4Eg i
HBFRARAMARXAAAR  EABRTAFEERGER IO BL
AMBREE ARAFLRBRE, FESTUAOAMNERFTEHAL LR TN
BIF ERBMEUFAEAAREBSRBFRABFA AR FOTESZRE
FELAMBMEFRFHEX, AZTL20EEXEARNI B . AR ANESR
WRBEHFRTRERLR., FAFRLR, AEUNLX, AHFELELE2LA
AMARF &, BT BEXEI P TIERE (HKFRAB)IALEL,

e LA, BT ARG E R AENELHFE X (the Objectivist
Paradigm) fe #2 #) £ L 4 % 7€ X (the Constructivist Paradigm), & st , A BF 5
JM}:%#J{!'J #WMIEHFHE XS L A Objectivist-Constructivist Theoretic
Approach, %58 4 OCTA, OCTA R A £ EN A EZM I LB/ RH# 2T
RIRP T BFHFHEX, AP . ERNIAHKFREXOHCH
BB ERRARFEERPFR B AIROES TR, A4 ZH E L
HEFAXZRGEMEAHFRAGOBCBALATHEFTEI"AAA
HHEEWMERIBRA AL ELEH A ERNEIAHSFRXNZIRE, £
OCTAEZ#RERAN, ERLEIXEZHILHAKFEALRERINET 54
Ko ATHRELAGRA, KB L4 Richards & Rodgers (1986) # # & #
EA WX, e OCTA 44 =3 4. “® # £ #” (theoretical foundation) @,

@ A 30Hf Richards & Rodgers (1986) {£IL#(2% J7 ¥ (method) 4 #7428 o B 44 FA 88 approach
(LR # B — 17 B R A theoretical foundation, LA 4 15 A BF 95 % F R #B theoretic approach H1 )
approach(E =) HIRE .
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“3& 424% 3t 7 (instructional design) #=*“# % & & ” (pedagogic procedures)., f&
OCTAEBRERN "B AR LHLTHERLPK LU HAPE R, F
REHREELIAERARMZ LA MERBEAAR;“HPEERN A
ATFBAABFRREBEAA"HEAABEFRZEZDH . ENBELYH, MER
BRI SRAER RIS S R ERLCHFER
TRiEFE—FRR B AN,

OCTAWKEA LY TYTREHREEF LA MBRFER. T4A,.540
EXHFRAN B EBLEARERE, T KATAFASLARRE AL Z
BRAITR . At EMEXHKFEXNGARRERNR A RERZG. b, AN
BEINE S AHEMBE (well-structured) B A, E W XL H F i X i
KPBEAED, - EMIABRFEXNLELSTHLFINREMRERE
(ill-structured) FIZAeg Mk, BARB AIFAMERBFRANZR. EHEL
HERXOAKEARRELRFRGAARLBL LR AR L N 8ME
HEZN FAELAMALEARE, GLEERA LT EARBAT R LH
EHMELKFOARS., BEMNEAHKFRA ML, ZHEAHEZEXER
RIS A2RBFRARER LR R KR FTRE RS, 2
FETTEAREESTLAFAMERFAEZ -~ MR RGHEK. KRR
A ELETTRASZREEF LAHMERFERT . AAF LML RO RE
AR BRIFAFR P ERAEREIXRFRAZIER, AFELFREEHF
BRARFADF FERILEEMIARRAMFEXNZI RS AL ZEL,
MEX, THAKRE B LARBERFIBRALERE A OCTA 2 ER
T A RAFREES TR A HRTAE,

REBEFREGEZ NANEZNETUH, KL AR BT HERAMT A
PACTE 9 Z# AR, P RAFHBEMMFR D IGMERD TSN  BFL
B RAGRA SiFE LR REES UEAE SEENSHRERS
M., BEP. At A THRALCEABE N AN MAERFENS, BT
AL, ABULE@ B, RAFMEESER A B RER MR . BEFS
Wsnif e BF T REAEARBEBERBRS . BFERBERS T RS —
TOMARMAE FHER . THAL . FHEGEHRS T RIEERBEIAA
HEERATRD GALEREMES RBEAGBEBXA TS B KE
BRAFAELRAPDREERGRETRY. LP. AL EREMEI R
AER,ETH A,



Foreword

In recent years, along with the reform and opening-up policy going one
step further, China has increased exchanges with many more foreign
countries. More and more talents in foreign languages, especially qualified
translators, are in great demand. It is a fact, however, that both
undergraduate degree program and postgraduate degree program under the
specific disciplinary name of Fanyixue (translation studies), MTI included,
are still in their infant stage. Foreign language colleges or departments in
China’s universities have to share the task of potential qualified translator
training. Generally speaking, the present research aims at a tentative
exploration into teaching translation for undergraduate English majors in
China’s universities. To be more specific, on the one hand, the present
research makes a tentative exploration into a workable definition and the
possible components of no-title passage translation competence based on the
research findings of Spanish PACTE’s empirical translation competence
(henceforth TC) study; on the other hand, the present research, greatly
enlightened by a new trend in scientific research, namely, understanding
complicated matters by drawing support from several theoretic systems or
adopting a complex approach covering simple methods in the study of human
beings and their real and mental world, tentatively establishes a new
translation teaching approach to undergraduate English majors’ no-title
passage translation competence developing in China’s universities by
integrating the merits of two main pervasive pedagogic paradigms, namely,
the objectivist paradigm and the constructivist paradigm.

The standing point of the present research lies in the following three

e 1 .
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aspects; (1) A text is made up of one or more than one no-title passages.

Very interestingly, the translation part of TEM8 paper only consists of two
no-title passages that need to be translated, each of which has about 150-200
English words or 200 Chinese characters or so. It is clear that no-title
passage translation is, compared with text translation and sentence
translation, the right material to be used for translation teaching. After all,

the title is very helpful for translators to determine the underlying theme and
authorial intention of the original material. In this sense, it is certain that
no-title passages, of which a text is made up, sound much more difficult to
be understood and translated than the text itself. In other words, as long as
one can do no-title passage translation well, s/he can do text translation
well, too. However, this is not developed adequately when teaching
translation for undergraduate English majors in China’s universities.

(2) No-title passage translation competence developing must depend on a
scientific understanding of its possible components. And the research
achievements of TC studies, one of the frontier areas in translation studies
both at home and abroad, make it possible and feasible. (3) No-title passage
translation competence developing should be based on an establishment of an
applicable and efficient theoretic approach to translation teaching. A new
trend in scientific research, namely, understanding complicated matters by
drawing support from several theoretic systems or adopting a complex
approach covering simple methods in the study of human beings and their
real and mental world, provides the present research with enlightenment and.
guidance in its tentative establishment of a new translation teaching approach
to undergraduate English majors in China’s universities. It should be pointed
out here that the present research, after analyzing advantages and
disadvantages of the objectivist paradigm and the constructivist paradigm,

identifies their mutual complementarities and the necessity and possibility of
a synthesis of them. As far as the present research is concerned, it clearly
can be seen that the first aspect highlights the importance and necessity
while the last two aspects give more attention to its possibility and
feasibility, Moreover, the third aspect reflects a new perspective of scientific

research, which is regarded as the theoretical value of the present research.

« 2 .



Foreword

This present research branches into six chapters. Chapter One presents
a general introduction, Chapters Two and Three lay the foundation for the
present research with a critical literature review, making an analytic
comparison of the nature, characteristics, functions and identifying the
necessity and possibility of a synthesis of the objectivist paradigm and the
constructivist paradigm. Chapter Four provides assistance for the present
research, making good use of research achievements of TC studies to explore
no-title passage translation competence. Chapter Five, greatly enlightened
by a new trend in scientific research, i. e. understanding complicated matters
by drawing support from several theoretic systems or adopting a complex
approach covering simple methods in the study of human beings and their
real and mental world, formulates a synthetic new approach to translation
teaching for undergraduate English majors in China’s universities. Chapter
Six offers conclusions. Methodologically speaking, the present research is
mainly qualitative, synthesizing theoretical speculation (a new teaching
approach establishment) and empirical study (teaching experiment),

As clearly can be seen from above, one focus of the present research is
on a tentative establishment of a more efficient teaching approach to
undergraduate English majors’ no-title passage translation competence
developing in China’s universities. Since the two main pervasive pedagogic
paradigms, the merits of which are to be integrated, are the objectivist
paradigm and the constructivist paradigm, the name of the new teaching
approach is Objectivist-Constructivist Theoretic Approach ( OCTA for
-short). OCTA is a two-dimensional new approach, which draws upon the
rich nutrition from both the objectivist paradigm and the constructivist
paradigm. According to this new approach, knowledge transmission, the
key notion of the objectivist paradigm to some extent can solve the main
problems that the constructivist paradigm faces, while learning in real-life
or real-life-like situations, the key notion of the objectivist paradigm to
some extent can solve the main problems that the objectivist paradigm faces.
In this sense, within the theoretic framework of OCTA, both the objectivist
paradigm and the constructivist paradigm can be enriched and complemented

tentatively. For the convenience of expression, the present research,
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borrowing the theoretic framework proposed by Richards & Rodgers (1986)
for analyzing instructional systems in the field of foreign language teaching,
divides OCTA into three aspects: Theoretical Foundation®, Instructional
Design and Pedagogic Procedures. “ Theoretical Foundation”, the most
fundamental level, refers to theories of translation studies and theories of
learning & teaching that will serve as the source of principles in teaching
translation for undergraduate English majors in China’s universities.
“Instructional Design” is the link between “Theoretical Foundation” and
“Pedagogic Procedures”. At the level of “Instructional Design”, the use of
certain types of teaching activities as a consequence of its theoretical
assumptions about translation and learning will be seen. “ Pedagogic
Procedures” is the level at which how OCTA realizes its “ Theoretical
Foundation” and “Instructional Design” in translation teaching is described.
All in all, the interplay among these three aspects of OCTA can be seen as
follows: “Instructional Design” is a consequence of “Theoretical Foundation”,
while “Pedagogic Procedures” is realization and feedback of both “Theoretical
Foundation” and “Instructional Design” in the actual instructional practice, i. e.
teaching translation for undergraduate English majors in China’s universities in the
present research.

OCTA proves to be a workable approach in the current translation
teaching context for undergraduate English majors in China’s universities.
Firstly, the objectivist paradigm still occupies the dominant position. Both
teachers and students get accustomed to it. In addition, at the primary
learning stage, what the students will meet with are mainly well-structured
questions. Secondly, the constructivist paradigm, compared with the
objectivist paradigm, is much more workable for ill-structured questions. As
to no-title pasfs>ge translation competence developing. the prerequisites to
the effective application of the constructivist paradigm are: (1) Teachers are
participants of formal translation teaching training and have professional

translation experiences. (2)Students have grasped enough knowledge related

@ The term “approach” in the framework of Richards & Rodgers (1986) is substituted with

“theoretical foundation” in OCTA in order to reduce the possible terminological confusion.
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Foreword

to no-title passage translation competence developing. (3)Both teachers and
students should be competent enough to make full use of the constructivist
paradigm. Moreover, the constructivist paradigm, as opposed to the
objectivist paradigm, does not work well without more teaching time and
high-quality teaching resources, which sounds a great challenge in the
current translation teaching context for undergraduate English majors in
China’s universities. It is believed that in the current translation teaching
context for undergraduate English majors in China’s universities, a new
teaching approach should be established by integrating the merits of both the
objectivist paradigm and the constructivist paradigm for no-title passage
translation competence developing, considering the fact that almost all the
novice students have very little translation knowledge and know nothing
about the constructivist paradigm and the fact that few teachers are
participants of formal translation teaching training and have professional
translation experiences and know enough about the constructivist paradigm.
The whole process for teaching translation for undergraduate English majors
in China’s universities should by nature be regarded as one that students
develop their no-title passage translation competence within the theoretic
framework of OCTA.

It should be pointed out at last that the conceptual studies in this
present research reveal that: (1)1In a broad sense, PACTE’s TC model
(2005: 3) is adopted, namely, no-title passage translation competence is
made up of such six sub-competences as bilingual,. extra-linguistic,
instrumental, strategic, knowledge about translation sub-competence, and
psycho-physiological components, among which strategic sub-competence is
essential because it affects all the others and causes inter-relations among
them by controlling the translation process. (2)In a narrow sense, the
present research adopts PACTE’s TC model but takes only three sub-
competences from it, i. e. strategic, instrumental and knowledge about
translation sub-competence, owing to the fact that any bilingual has
knowledge of two languages and may have extra-linguistic knowledge, and
that teaching time distribution is not suitable for the full development of all

the six sub-competences in translation class only. More importantly, the
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present research holds that strategic sub-competence, the essential one, can
be divided further into such five sub-sub-competences closely interrelated,
multi-layered, convertible and dynamic as competence to determine
underlying theme and authorial intention, competence to construct a
cognitive framework, competence to reveal implied meaning of the original,
competence to conduct diction in target language, competence to make target
language coherent and cohesive, among which the second occupies the most
important position. In the course of students’ no-title passage translation
competence developing, all the sub-competences and sub-sub-competences
are interwoven. The improvement of one will lead to the improvement of all

the others.
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