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Preface

our children. It is the story of human beings and how they get to be the way they
are.

Unlike any other area of study, lifespan development speaks to us in a very personal
sense. It encompasses the range of human existence from its beginnings at conception to
its inevitable ending at death. It is a discipline that deals with ideas and concepts and theo-
ries, but one that above all has at its heart people—our fathers and mothers, our friends
and acquaintances, our very selves.

Development Across the Life Span seeks to capture the discipline in a way that
sparks and nurtures and shapes readers’ interest. It is meant to excite students about the
field, to draw them into its way of looking at the world, and to build their understanding
of developmental issues. By exposing readers to both the current content and the promise
inherent in lifespan development, the text is designed to keep interest in the discipline
alive long after students’ formal study of the field has ended.

'|'his book tells a story: the story of our lives, and our parents’ lives, and the lives of

Y I T PR WA RS = T Ty ©
Overview of the Third Edition

Development Across the Life Span, third edition—like its predecessors—provides a
broad overview of the field of human development. It covers the entire range of the
human life, from the moment of conception through death. The text furnishes a broad,
comprehensive introduction to the field, covering basic theories and research findings, as
well as highlighting current applications outside the laboratory. It covers the life span
chronologically, encompassing the prenatal period, infancy and toddlerhood, the
preschool years, middle childhood, adolescence, early and middle adulthood, and late
adulthood. Within these periods, it focuses on physical, cognitive, and social and person-
ality development.
The book seeks to accomplish the following four major goals:

» First and foremost, the book is designed to provide a broad, balanced overview of the
field of lifespan development. It introduces readers to the theories, research, and ap-
plications that constitute the discipline, examining both the traditional areas of the
field as well as more recent innovations. It pays particular attention to the applications
developed by lifespan development specialists, demonstrating how lifespan develop-
mentalists use theory, research, and applications to help solve significant social prob-
lems.

D The second goal of the text is to explicitly tie development to students’ lives. Findings
from the study of lifespan development have a significant degree of relevance to stu-
dents, and this text illustrates how these findings can be applied in a meaningful, prac-
tical sense. Applications are presented in a contemporaneous framework, including
current news items, timely world events, and contemporary uses of lifespan develop-
ment that draw readers into the field. Numerous descriptive scenarios and vignettes
reflect everyday situations in people’s lives, explaining how they relate to the field.

D The third goal is to highlight both the commonalities and diversity of today’s multi-
cultural society. Consequently, the book incorporates material relevant to diversity
in all its forms—racial, ethnic, gender, sexual orientation, religion, and cultural di-
versity—throughout every chapter. In addition, every chapter has at least one

Xvii



Special Features
Development Across the Life Span, Third Edition

Il was not much to look at: a blob-like mass of six cells, visible only through a micro-

.CHAPTER-OPENING PROLOGUES

Each chapter begins with a short vignette, de-
scribing an individual or situation that is
relevant to the basic developmental issues
being addressed in the chapter. For instance,
the chapter on birth describes several actual
births; one of the chapters on adolescence
provides an account of Cedric Jennings’ life as
a student in an inner-city school; and a chapter

LAk R DRI B on late adulthood discusses the lives of Eva

m"""““"“"“"" and Joseph Solymosi, married for more than

seven decades.

scope. But what these cells rep d was nothing short of

human embryo (Cibelli, Lanza, & West, 2002).

LOOKING AHEAD SECTIONS

These opening sections orient readers to the
topics to be covered, bridging the opening
prologue with the remainder of the chapter
and providing orienting questions.

_— _> Operations on unborn children are becoming nearly routine as scientists learn more

luti y: the first cloned

Looking Ahead L ‘ The Buchkoviches took the risk, and it appears to have paid off: Al-
» though Ethan has shown some developmental delays, he's just a bit be-
hind schedule.

about the course of development prior to birth. In this chapter, we'll examine what devel-
opmental researchers and other scientists have learned about ways that heredity and the
environment work in tandem 1o create and shape human beings. We begin with the basics
of heredity, examining how we receive our genetic endowment. We'll consider a burgeon-

ing area of study, behavioral genetics, that speaahus in the consequences of heredity on
behavior. We'll also discuss what hap; netic factors cause development to go

From Research to Practice

Do children benefit from preschool?

What is the best approach to reducing the number
of unwed teenage mothers?

Does research support the legalization of mari-
Juana?

DEVELOPMENTAL DIVERSITY

Every chapter has at least one “Develop-
mental Diversity” section incorporated into
the text. These sections highlight issues

relevant to today’s multicultural society. Ex-
amples of these sections include

Using Research to Improve Public Policy

FROM RESEARCH TO PRACTICE

Each chapter includes a section that de-
scribes current developmental research
or research issues, applied to everyday
problems. For instance, these sections in-
clude discussions of ways of dealing with
violence, training parents, and reversing
intellectual declines in

the elderly.

findings from develop | researchers. For example, re-
search revealed that children with developmental disabd
benefit from exposure to children without special needs, ulti-
mately leading to passage of national legislation mandating
that children with disabilities be placed in regular school
classes as much as possible.

.Develnpmental Diversity

Cultural Differences in Physical
Arousal: Might a Culture’s
Philosophical Outiook Be

discussions of cross-cultural differences

in relationships, developing racial and ethnic
awareness in childhood, adolescent race
segregation, and racial differences in 1Q

and The Bell Curve controversy.

» Determined by Genetics?

The Buddhist philosophy, an inherent part of many Asian cultures, emphasizes harmony
and peacefulness, and suggests that one should seek the eradication of human desire. In
contrast, some of the traditional philosophies of Western civilization, such as those of
Martin Luther and John Calvin, accentuate the importance of controlling the anxiety, fear,




The Informed Consumer of Development
Keeping Children Fit

Here is a brief portrait of a contemporary Ameri-
can: Sam works all week at a desk and gets rno regu-
lar physical exercise. On weekends he spends many
hours sitting in front of the TV, often snacking on
sodas and sweets. Both at iome and at restaurants,
his meals feature high-calorie, fat-saturated foods.
(Segal & Segal, 1992, p. 235)

SPEAKING OF DEVELOPMENT

Each chapter includes an interview with a per-
son working in a field that uses the findings of
life-span development. Among those inter-
viewed are a toy designer, the chief of the mar-
riage and family statistics branch of the U.S.
Census Bureau, a former U.S. Secretary

of Education, a child-care provider, a director
of senior citizens programs, and others.

Although this sketch could apply to many adult men and
women, Sam is actually a 6-year-old, He is one of many

» Encourage the child to find a partner. It could be a friend, 2
sibling, or a parent. Exercising can involve a variety of activi-
ties, such as roller skating or hiking, but almost all activities
are carried out more readily if someone else is doing them
too.

» Start slowly. Sedentary children—those who haven't habit-
ually engaged in physical activity—should start off gradually.
For instance, they could start with 5 minutes of exercise a

INFORMED CONSUMER OF
DEVELOPMENT

Every chapter includes information on specific
uses that can be derived from research
conducted by developmental investigators.

= For instance, the text provides concrete

information on how to optimize the prenatal en-
vironment, how to assess language
development, how to select a day-care
provider, how to use discipline effectively,
how to choose a career, and how to care for
people with Alzheimer’s disease.

EDUCATION: BA, Cognitive Sci-
ence, University of Rochester, New
York; MA & PhD, Developmental
Psychology, Stanford University,
California.

HOME: Redwood City, California
Toys have traditionally been provided to children for en-
tertainment, but over the years it has become apparent

that what were once considered mere playthings have become
important comp of a child's devel As a result,

P

toy researchers and desigtrs, like Helen Shwe, are dcsiﬂlini toys.

Helen Shwe, Toy Designer Consultant

For children around age 3, Shwe explained, you try 1o
have a toy that will “allow multiple children to play with it: a
toy that will encourage social interaction and cooperation.
Fantasy and pretend play is popular, and you would want to
bring some of that into the design.

“For example, a social action toy will allow children to
compose a song together. One would push a button to add one
phrase, and the other child would add another musical
phrase.” she said

One area of toy design that has grown quickly over the
past 5 years has been that of incorporating technology into

N
4 Review and Rethink

REVIEW AND RETHINK
SECTIONS

Interspersed throughout each

REVIEW

® In humans, the male sex cell (the sperm) and the female sex
cell (the ovum) provide the developing baby with 23 chro-

mosomes each. times be unwise to know ahead of time about ﬁossfnle ic-

RETHINK

® What are some ethical and philosophical questions that
surround the issue of genetic counseling? Might it some-

‘- = chapter are three short recaps of
the chapters’ main points,
followed by questions designed
to provoke critical thinking.

Information Processing Approaches. Information processing approaches have become an

hes the

RUNNING GLOSSARY

Key terms are defined in the
margins of the page on
which the term is presented.

——l

p pp
model that seeks to identify the ways in-
dividuals take in, use, and store informa-

sociocultural theory the approach that

mation.

Information processing approaches grew out of developments in the electronic pro-
cessing of information, particularly as carried out by computers. They assume that even

[ 1

how cog

£ %

proceeds as a result of social interac-

i o

important alternative to Piagetian approaches. Information processing approaches to
cognitive development seek to identify the ways individuals take in, use, and store infor-

plex behavior such as learning, remembering, categorizing, and thinking can be bro-
ken down into a series of individual, specific steps.

EPILOGUE

This chapter has introduced us to the growing field of lifespan development. We have re-
viewed the broad scope of the field, touching on the wide range of topics that lifespan de-
velopmentalists may address, and have discussed the key issues and questions that have
shaped the field since its inception. We have also looked at the means by which develop-
mentalists answer questions of interest.

‘ aualjtal.ive advances as

END-OF-CHAPTER
MATERIAL

Each chapter ends with
a numbered sum-mary

Key Terms and Concepts

and a list of key terms
<f—+ and concepts. This ma-

lifespan development (p. 5)
physical development (p. 6)
cognitive development (p. 6)

discontinuous change (p. 13)
critical period (p. 13)
sensitive period (p. 13)

behavioral perspective (p. 18)
classical conditioning (p. 19)
operant conditioning (p. 19

B e I e e

terial is designed to
help students study and
retain the information in
the chapter.
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Preface

“Developmental Diversity” section. These features explicitly consider how cultural fac-
tors relevant to development both unite and diversify our contemporary, global society.

D Finally, the fourth goal is one that is implicit in the other three: making the field of
lifespan development engaging, accessible, and interesting to students. Lifespan devel-
opment is a joy both to study and teach, because so much of it has direct, immediate
meaning to our lives. Because all of us are involved in our own developmental paths,
we are tied in very personal ways to the content areas covered by the book. Develop-
ment Across the Life Span, then, is meant to engage and nurture this interest, plant-
ing a seed that will develop and flourish throughout readers’ lifetimes.

In accomplishing these goals, the book strives to be user-friendly. Written in a di-
rect, conversational voice, it replicates as much as possible a dialogue between author and
student. The text is meant to be understood and mastered on its own by students of every
level of interest and motivation. To that end, it includes a variety of pedagogical features
that promote mastery of the material and encourage critical thinking.

In short, the book blends and integrates theory, research, and applications, focusing
on the breadth of human development. Furthermore, rather than attempting to provide a
detailed historical record of the field, it focuses on the here-and-now, drawing on the past
where appropriate, but with a view toward delineating the field as it now stands and the
directions toward which it is evolving. Similarly, while providing descriptions of classic
studies, the emphasis is more on current research findings and trends.

Development Across the Life Span is meant to be a book that readers will want to
keep in their own personal libraries, one that they will take off the shelf when considering
problems related to that most intriguing of questions: How do people come to be the way
they are?

e . R W WAL S I S ™ Ll e = e
What's New in the Third Edition?

The third edition of Development Across the Life Span has been extensively revised in re-
sponse to the comments of dozens of reviewers. Among the major changes are the follow-

ing:
Additions of New and Updated Material

The revision incorporates a significant amount of new and updated information. For in-
stance, advances in such areas as brain development, mapping the human genome, cogni-
tive development, and cultural approaches to development receive expanded and new
coverage. Overall, hundreds of new citations have been added, with most of those from ar-
ticles and books published in the last three years.

Several areas received special attention in this revision, particularly in terms of cov-
erage of middle and late adulthood. In addition, new material on genetics and brain devel-
opment was added, fueled by the rapid changes in our understanding of these areas.

New topics were added to every chapter. The following sample of new and revised
topics featured in this edition provides a good indication of the currency of the revision:

human genome brain development
number of human'genes corticotropin-releasing hormone (CRH)
nonorganic failure to thrive virginity pledges

affordances benevolent sexism



referential and expressive language styles emotional intelligence
interactional synchrony psychoneuroimmunology
epigenetic theory expertise

use of antidepressants in children regret

fast mapping estrogen loss

emotion regulation age stratification

early puberty onset passive and active euthanasia

Revisions to Foster Student Critical Thinking
and Mastery of the Material

One thread that ran through the reviews of the previous edition was instructors’ concerns
regarding their students’ thorough mastery of the material, permitting them to think criti-
cally about the material. In order to foster student mastery, a number of subtle changes
were made to this edition to reinforce the existing features:

D  Critical thinking questions added to captions. Many critical thinking questions were
added to photo and figure captions, helping students to think more deeply about the
material and to help students make connections between text concepts and the photo
illustrations.

D End-of-part Bridges. Each major part of the book ends with a “Bridges” section.
“Bridges” help students understand the relationship between the developmental
achievements of the previous period and the upcoming one.
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Ancillaries

Development Across the Life Span, Third Edition is accompanied by a superb set of
teaching and learning materials.

For the Instructor:

NEW Prentice Hall’s Observations in Child Development, Volume I by David Daniel.
FREE when packaged with the text, this CD-ROM brings to life more than 30 key con-
cepts discussed in the narrative of the text. Students get to view each video twice: once
with an introduction to the concept being illustrated and again with commentary describ-
ing what is taking place at crucial points in the video. Students are then quizzed to test
their understanding of what they just watched. Whether your course has an observation
component or not, this CD-ROM provides your students the opportunity to see children
in action.

Instructor’s Resource Manual. Written by Susan Horton, Mesa Community College, this
Instructor’s Resource Manual contains a wealth of material for new and experienced in-
structors alike. Each chapter includes Objectives, Key Terms and Concepts, a Chapter
Outline, Lecture Suggestions, Demonstrations and Classroom Activities, Group Activities,
Critical Thinking Exercises, Assignment Ideas, Journal Exercises, Suggested Films and
Videos, and Classroom Handouts.

NEW Instructor’s Resource CD-ROM. This valuable, time-saving supplement brings to-
gether all of the Third Edition’s instructor’s resources in one convenient place. The CD-
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ROM offers presentation resources, including video clips from Prentice Hall’s Observa-
tions in Child Development CD-ROM, chapter specific PowerPoint presentations, elec-
tronic versions of the overhead transparencies and text graphics. It also includes the
electronic files for the Instructor’s Resource Manual and the Test Item File.

Prentice Hall’s Color Transparencies for Developmental Psychology. Designed in a
large-type format for lecture settings, these full color overhead transparencies add visual
appeal to your lectures by augmenting the visuals in the text with a variety of new illustra-
tions.

Test Item File. Written by Carolyn Meyer, Lake-Sumter Community College, this test
bank contains over 3000 multiple choice, true/false, short answer, and essay questions that
test for factual, applied, and conceptual knowledge.

Prentice Hall Test Manager. One of the best-selling test-generating software programs
on the market, Test Manager is available in Windows and Macintosh formats. Both for-
mats contain a Grade Book, Online Network Testing, and many tools to help you edit and
create tests. The program comes with full Technical Support and telephone "Request a
Test" service.

NEW PsychologyCentral Website at www.prenhall.com/psychology. Password protected
for instructor’s use only, this site allows you instant online access to Prentice Hall Psychol-
ogy supplements. You'll find a multitude of resources for teaching developmental psy-
chology—and many other psychology courses, too. From this site, you can download the
following key supplements for Development Across the Life Span, Third Edition: Instruc-
tor’s Resource Manual, Overhead Transparencies, Chapter Art and Chapter Specific Pow-
erPoint presentations. Contact your Prentice Hall representative for the User ID and
Password to access this site.

Films for the Humanities and Sciences. A wealth of full-length videos from the extensive
library of Films for the Humanities and Sciences, on a variety of topics in developmental
psychology, are available to qualified adopters. Contact your Prentice Hall representative
for a list of videos.

ABC News/Prentice Hall Video Library Consisting of brief segments from award-win-
ning news programs such as Good Morning America, Nightline, 20/20 and World News
Tonight, these videos discuss current issues and are a great way to launch your lectures.

NEW Issues in Child and Adolescent Development, 2002
Human Development, Series IV 1999

Online Course Management. For professors interested in using the Internet and online
course management in their courses, Prentice Hall offers fully customizable online courses
in BlackBoard and Pearson’s Course Compass powered by BlackBoard. Contact your
Prentice Hall Representative or visit www.prenhall.com/demo for more information.

For the Student:

NEW Prentice Hall's Observations in Child Development, Volume I by David Daniel.
FREE when packaged with the text, this CD-ROM brings to life more than 30 key con-
cepts discussed in the narrative of the text. Students get to view each video twice: once
with an introduction to the concept being illustrated and again with commentary describ-
ing what is taking place at crucial points in the video. Students are then quizzed to test
their understanding of what they just watched. Whether your course has an observation



