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SCHOOL DAZE

/

elng a student is often Many and
'may be unfamiliar to you. This may be your first experience in this environment. You may
be You may feel and you may

be unable to communicate effectively in academic situations. This situation can result in misun-
demndmm-mmu\nmmw:mwmmm‘gnwmmgumn
focus on some of the listening and speaking skills you need to survive the beginning of school.
You will learn ‘beginnir ind how to adapt. experiences
in the ind s ate

campus. As you develop

/ 1o Increase your chances for academic success.

Setting Goals
In this chapter you will fearn how to;
r'S conknk -
* danic p =
@ increase your di
@ askabout
4@ |dentify the parts of a lecture as you're listening.
L L4 teachers' expectations.

54 | Tapestry Listening & Speaking ©

“What Did You Say?
What Did | Say?”

You have seen how the impact of cul-
ture can influence the way you com-
municate with other people. You have
learned that something may be under-
stood in one culture but may not be
understood at all in another. It can be
difficult to realize this because you be-
gin your cultural learning at a very
early age, and by the time you are an
adult you have already formed set

ideas about how to behave. Some psy-
chologists and sociologists are taking
this idea of cultural learning one step
further. They beliave that boys and
girls learn different lessons about how
to behave beginning when they are
very young children. Then, when they
become adults, they have communica-
tion problems Just like two people
who come from different cultures!

A

HRE T ERERS
AR RXE E SCIE E E R AY
PR, B FE N R
Rl AR B A 1

PR

'ake notes as you observe and listen to a conversation, and you

Focus your on what

will increase your

@ Focus on specific information

Apply the Strategy

you sec and hear during the conversation by taking notes, Notice non-
verbal clues such as facial expressions and gestures, which add to the
meaning. This will help you to understand the communicarion more
clearly. Follow these steps to take notes as you observe:

in the conversation rather than try-

ing to understand everything at once.

@ Write down the specific information that you are focusing on.
© Observe nonverbal clues that show the feeling of the speakers.
© Write down the nonverbal clues and the feelings they show.

In the scenario activity that follows, take notes as you observe the sce-
narios. Follow the steps given in the “Language Learning Strategy.”

BEFRIFEHRYFEA
B K AR B Hh B4R T4 1 R,
ETR




84 | Tapestry Listening & Speaking ©

HEMOBESENRA
G, FREl, BhHERIRE
W R AR T 2 A A
1L TR BOERRTRRIPLZ

FEM S e g AR
5% G KK B E 3
Hk, LA Bhof A 4R R A
AR AR TR E o

(deumlnamm?
| need this space so that | can work”
|

Think al?oux a time when you had a conflict with someone, Wha

lbeconﬁ“ct? How did it feel to have that conflict? How did . ﬂ:u:l'“
the conflict? Did you have a nudmm?boyouthmkyounxdy:“hz =
solved the conflict more successfully if you had known about i
techniques of conflict resolution? Write abour this on the lines belo‘v‘v’m‘

Wb IE BB LA R A
a3 3O IR E B SR B4l
%51 ERIFER

R N

BT IR SRR X
W, BHE RS

B AR A
e, MEEEEEEE
RO Lo

What Would You Say?

Choose two of the previous situations that caused you to feel threar-
ened or angry. What would you say in each of these situations? Whar
do you think would happen after you said that? With your group, di
«<uss some of your ideas. In the 8rid below, write down two or th':;e “;
Your favorite choices. An example is provided for you in the first boxo

Thnbnmplclnmmnusunm
Quest form: “Would you mind may-
:::M.mmhmm

ng 3 demand. Do people also made when, in fact, the speaker is im-
Wmmhm m-wtnuwnmmd
native would someone
do this? People from the United States guage.

What Wauld You Say? Expectod Resuk

The stranger would apologize and move. |
—
|

consider it extremely rude to Bive
someone a direct order to do some-
thing. Therefore, a request is often

the chapter, you will focus on this fan-

Chapter 10 All Stressed Out and No Place to Go | 219

=

,—¥

REAL PEOPLE/REAL VOICES

The world is so fast
that there are days
‘when the person who
says it can’t be done is.

| interrupted by the
n—*bzﬁ.

Nlhrhnunu

You are going to hear two people talking about the stress in their lives.
Andrew is a student who has just finished his first semester at college.
Henry is a working man with children. For each of them, make one
prediction about what causes them stress. Write down your prediction

on the line.
Andrew—college student

1 think _ causes Andrew stress.
Henry—working parent

1 think causes Henry stress.

Listen Listening 1: Andrew’s and Henry’s Experiences
‘Write A if the statement is true about Andrew and H if the statement
18 true about Henry.

©® __ Worries give him the most stress.
o He has a frantic schedule.

© _ Academic pressure makes him nervous.

2] He worries about his kids.

© __ Sporthelps him to deal with stress.

@ _ Solving one problem ar a nme helps him to deal with stress.

For each of the two speakers you heard on the tape, give a suggestion
for how he can deal with his stress.

Andrew: —_—
Heary:

In spoken language, a filler is a sound or word that fills in the space
and gives the speaker time to think before continuing. In spoken Eng-
lish, “um"™ is the most common filler. It's important to recognize chis
sound so that you don't confuse it with part of another word. Listen
to the tape again, and count the number of times each speaker uses the
filler “um.”

Andrew: . S _— S S

Henry:

VI |




il T T

B2 PR e 1 R

46 | Tape

speaking (1]

Sty Listening &

ute YOUur

7N
you are N

Comri\:
group activities helps YO reme!
£ to see You wut\dng\m(

L)
~ il reachet
- g some €asy chings you €2 do
’
Q Ak questions: Ask your eacher: Ask other srudents:
interested and want to leat?

Actively purdciptﬁng in
our ideas snd pves YOUE
in class.
discussions:
Show that

ideas in geovP activities:
u mber ¥

d to s

ice speaking in group

jdeas you can shate

10 help prepare

from @ lectHI®s

@ Useyowr nowes
ds an ided

2] hmphuge—upen in yout
discussion, OF activity:

own wor

o Iy have something 10 say butivs not® good times make a note

1w younse\i and save yoU good idea 1@ share later it the discussion

{n small grouPs discuss YOUT observation of each simt
£ notes in the grid. BE sure that everyone it the

esponses £ other merm! g5 of YOUr goug‘Dn

1, and the perce] ion?

ML ZHEA CRE, EH
B BT 5 R

( M E WL
‘maiﬁ,ﬁﬂﬁﬁﬁw
LR

BB INES [ U2 A
A
s . 7

BRBETHE n
Wﬁaﬁggﬁﬁﬁ%%iﬁ

. Compare yout ¢
i on the prob\em, the reasofs

o belp children

CNN video clip about & man who tries v
heir culrural identities: pefore YOU watch the clip, ralk
and answer thes¢ quminns.

dren OF adults to &

i their families?

You will see

be pruud of ¢
with 2 partnes
think it 18
ferent from the

dapt 10 3 culture

g Do yor easier for chil
| chac s dif e culture 0!
you chink this?

of the thint
forwable ¥

Why do
What af! other aduls €an doto help
children beco

s and

gs paren’
w culture?

e some
n 2 ne’

me com’
acher, Fie tells
4 Spanish:
culwure ¥

deo mOre tha
the questions bel

Antonio is & £
a mix of English an
fortable fiving in 2

families. YOU will see the il
crect answers 0

me. As yoU watch the

\ow.

video, circle the €O

Chapter 2
Walking
g a Mile in Another Person's M
occasins | 49

{
_—L)
1 Test-Taking Ti
% Pace yourself, Ds P
i - Don't s,
answi pend tor d
; iy ;;'d'l" a question, move o: much time on any single . /
L e € exam time to go b to the next question, iuq“““""- o A i
f ghout the test. ack to the questions you kow yourself some r;,,; Sk
skipped. Keej near the
p an eye on the ti
time

CH
CHECK YOUR PROGRESS

O On a scale of 1105, rate how well you have mastered the goels e e g
i 4
; set at the beginni
nning
e 5 use specific methods to communicate cffectively with 0l
fi hod: it
‘ people from
i l o
3 recognize and use direct speech.
recognize and use subtle speech,

contribute :
Yout 3eas 1 grop sctith
vities.

N~N~
B

1 4
1 4
1 4
1f you've gi
8
g ven yourself a 3 or lower on any of
visit the T i ;
o apestry web site for additional =
sk your instructor for extra hel, 1558
p.

® review the secti
sections of the chapter that you f
found difficult

Q .
work with a
partn
er ot study group to further
YOUE progress

| v




[Tttt

welcome to Tapestry

2 puoice

Jp—
Speakioo 1o use

& nm;nmwmvum-mn
advanced EBL stoderd ‘iw tuly veiad A0 tagrabed, e TaRes ks a1 o8
e ot At a0 e CuTI™
4 nvariety ol Jparnor ceThmed scRIS qrapare stugents for e assipnents they wid 401 *'J .
conege *ﬁlﬁ 2
Stemoges, such 3/ oo oc fOrTNG 4y GrOG8: e H *EE& b gt
O e snoiadgs 303 HHE R EACOT o ndesendent leainers =g
it Loarving Sty stegpes TV vty cusdnEe it [earming ang batom®
cantin Eoghen www.tapestry.hei
it actaias vacouiage StudTIe 11 cnasga of R Faarmng 900 V€ y.nein le_ com
s new s¥is 300 SEV
@ eateo o ey chacier epang e epies 406 proste sroebent spAnghond B! . E % ?ﬂ']
£5 gﬁ
o and sanine NEF
 HOTFM

qun GIOQIeSY

BRI, (AR 2
” ;‘
BEAHEE £ BB R RS

o e e TR SO sotents!

HH einieatieinte

Svaruon st

visle b Heini Bubizhet®
wie S

Copyight 1998
ctad (0 yhmaels

Comments should be &%

® zii&%%%ﬁ%ﬁ%ﬁﬁ HECAHEH (
. h"—mﬁ» I (M%Kié—'%‘ﬁm
#51, ﬁﬁiﬁ*%iﬂam?ﬁﬁi"i"ﬂjmﬁt‘?;ﬁ »

u%/{,\ '_\l;

ZI s8N %‘ %Ezm A i

‘ i 7] e f(fﬁ;u 9&‘ TF::)) A, M BEH Rebecca L. Oxford #1 Robin

Scar WEH) (ERFEIFRITLE) (The Tapestry of Langu ' ll, i i Gt
ry age Learning ) .

SR A
2014 %5 A

Vil |




Contents

CHAPTER

LISTENING & SPEAKING
SKILLS FOCUS

% LANGUAGE LEARNING
' STRATEGIES

1 School Daze
Page 2

Communicating about academic procedures
and requirements

Predicting the language you will hear

Asking about alternatives and stating
preferences

Identifying the parts of a lecture

Understanding teachers’ objectives and
expectations

Increase your listening comprehension by
predicting the language you will hear in a
specific situation.

Learn to identify the parts of a lecture as
you’re listening.

2 Cross-Cultural

Communication
Page 28

Using specific methods to communicate
effectively with people from other cultures

Using appropriate language to solve
problems

Recognizing and using direct speech

Recognizing and using subtle speech

Contributing ideas in group activities

Learn the difference between polite and
rude speech.

Learn to communicate well with people
from different cultures and backgrounds.

3 | Understand

Exactly What |

Think You Said!
Page 50

Taking notes during conversations

Noticing nonverbal clues such as facial
expressions and gestures

Asking for clarification

Giving clarification of your point of view

Paraphrasing what someone communicates
to you

Communicating more effectively with
members of the opposite sex

Expressing empathy for another person’s
feelings

Increase your comprehension by taking
notes as you observe and listen to a
conversation.

Paraphrase orally to help communicate
meaning accurately and avoid translation
into your native language.

4 Crossing the Line

Page 74

Making direct requests
Stating implicit demands
Stating a refusal

Offering a polite excuse
Identifying a speaker’s intent

Identify a speaker’s intent in order to better
understand what is being asked of you.

Use key words to improve your notetaking.

5 My Slice of the Pie
Page 100

Expressing needs so you can ask for what is
important to you '

Offering advice in order to help others get
what they need

Listening for emphasis

Listening for language of advice and
suggestion

Practicing new language

Identify the most important words in a
sentence by listening for emphasis.

Practice or repeat new language to make
the language become a comfortable, natural
part of the English you use every day.
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Survive the beginning of
the school year by
paying attention to details
and asking for help.

“Freshmen Fears”
A student discusses the
issues he faces as he starts

his freshman year at a large

university in the United
States.

Pronunciation of
prepositions

A conversation between a
student and an academic
advisor

A conversation between
two students discussing the
beginning of the college
semester

A lecture given by a college
professor on the first day
of class

Contribute your ideas in
group activities.

“The Bilingual Storyteller”
A teacher uses storytelling
to help his students feel
more comfortable living in
a culture that is different
from their native culture.

Reductions in conversation

A conversation between
two people about going
out to dinner

Two people talk about
studying in other countries

Plan in advance in order
to get the most out of
each class session.

“Anti-Divorce Class”
To resolve marital
problems, couples attend
a workshop designed to
prevent divorce.

Stressed syllables

Four dialogues, each with
a different misunder-
standing or breakdown in
communication

Three people discuss their
communication problems
with members of the
opposite sex

Cooperate with classmates
during group work.

“The Ellis Island Decision”
A discussion of the United
States Supreme Court
decision about the political

boundaries of the historical
landmark, Ellis Island.

Distinguishing syllables and
recognizing reductions

Five short conversations
focusing on the speakers’
volume, tone, and intent

A lecture about conflict
resolution

Two students discuss their
views on boundaries

Increase your success as
a student and a language
learner by improving your
ability to remember.

“Cracking Down on the

Homeless™

Residents and homeless people

in the Berkeley area talk
about the problem of
homelessness.

Guessing meaning from
intonation

An interview about
financial planning

A conversation between
two students talking about
the high cost of education
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LISTENING & SPEAKING LANGUAGE LEARNING

CHATRER SKILLS FOCUS STRATEGIES
6 : Recognizing the difference between facts and  Listen for specific language cues to better
| Said It My Way o d d . in which I
Page 124 opinions understand conversations in which people
Prefacing facts and opinions express different ideas and opinions.
Listening for specific language cues to better
understand facts and opinions Prepare effectively for a debate or discussion.
Preparing effectively for a debate or discus-
sion
7 ! Improving your pronunciation by listening Improve your pronunciation by listening
It’s Not Easy L . N ;
Being Good carefully and imitating native speakers carefully and imitating native speakers.
Page 148 Talking about hypothetical situations
Using new language as soon as you learn it to  Use new words, phrases, and expressions as
remember it better soon as you learn them.

Responding non-judgmentally

8 Scientifically Expressing both sides of an issue Relate the meaning of a new word or phrase
Speaking Recognizing different points of view to something that is familiar to you.
Page 166 Expressing compromise
Analyzing the meaning of a new word by Try to understand whole ideas rather than
relating it to something familiar individual vocabulary words.

Understanding whole ideas rather than
individual vocabulary words

Talking about uncomfortable subjects with
greater comfort and confidence

9 The Nature of Identifying the purpose of a language task Identify the purpose of a language task.
Things— Expressing concern and dissatisfaction about
Environmental specific problems Identify the contrasting viewpoints when
Concerns Stating plans and intentions to solve a you listen to a debate.
Page 184 problem

Identifying contrasting viewpoints in a debate

10 All Stressed Out and Expressing concern Write a one-to-two paragraph summary of
No Place To Go Summarizing what you’ve heard something you have heard.
Page 204 Asking for clarification
Expressing empath Use a chart to list problems and solutions.

Making suggestions

Listening Transcripts Page 223
Appendix Page 245
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Make an effort to see
how your learning relates
to what is happening in
the world around you.

“Do We Really Need to
Know?”

A debate about whether or not
the press should reveal pri-
vate information about pol-
iticians.

Conversational pauses

A debate about TV censor-
ship vs. people’s rights and
freedoms

A journalist gives his
opinion about the public’s
right to know vs. public
figures’ right to privacy

Search for ideas that
challenge your own.

“Teaching Character”
An elementary school has
begun a program to teach
character to children.

Correct stress placement

A person talks about good
behavior and what he was
taught about ethics in
school

Two dialogues between
people discussing solutions
and alternatives

Learn to talk about
uncomfortable subjects
with greater comfort and
confidence.

“Two Sides to Cloning”
Three people give their
viewpoints on the pros and
cons of human cloning.

Using intonation to
emphasize different points
of view

A radio talk show in
which two doctors debate
the moral issues concerning
technology and medical
experimentation
A pregnant woman talks
about the pros and cons of
medical advances in
pre-natal testing

Develop realistic plans
and prioritize them.

“An Ecovillage”
The story of a village
created to decrease the
amount of harm to the
environment.

Understanding reductions

A discussion on talk radio
between an environmental
ist and a caller about the
impact of technology on
the environment

A conversation between
two students with
contrasting viewpoints
about what makes a
good study environment

Manage the stress of
academic deadlines, tests,
and schedules.

“Student Stress”
A comparison of the stress
level for students in the
United States, Japan, and
China.

Prepositions with two-
word verbs

Recognizing “filler” sounds
and words

A discussion on talk radio
about stress management

A student and a full-time
working person talk about
the stress in their lives




his photo shows students at a university on the first day of
Tschool. Usually, the first week of school is very busy and
stressful. Students have to be sure that they get the classes
they want. They need to buy books and materials that are re-
quired for their classes. During the first week, they also find
out what is required for each course and how demanding the
classes will be. Students may decide to drop a class and add a
different class in its place. Look at the photo and think about
the difficulties these students face at the beginning of school.
What are some of these difficulties, and what can be done
about them? Discuss these questions with your classmates.



SCHOOL DAZE

eing a student is often overwhelming. Many requirements, expectations, and procedures

may be unfamiliar to you. This may be your first experience in this environment. You may
be accustomed to doing things differently. You may feel frustration and confusion, and you may
be unable to communicate effectively in academic situations. This situation can result in misun-
derstandings. There are ways that you can overcome these obstacles. In this chapter, you will
focus on some of the listening and speaking skills you need to survive the beginning of school.
You will learn how to prepare for the beginning of school and how to adapt to new experiences
in the classroom and on campus. As you develop specific skills and strategies, you will be able
to increase your chances for academic success.

Setting Goals

In this chapter you will learn how to:
overcome confusion and frustration at the beginning of school.
communicate about academic procedures and requirements.

increase your listening comprehension by predicting the language you will hear in a
specific situation.

ask about alternatives and state preferences. ,

identify the parts of a lecture as you’re listening.

understand teachers’ objectives and expectations.

00 009




