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English language teachers always appreciate and enjoy professional
reference books with practical classroom approaches that are firmly grounded
in current pedagogical research. Tips for Teaching is a response to this demand
in the form of a series of books on a variety of topics of practical classroom-
centered interest.

Designed for teachers of ESL in native English-speaking countries as
well as teachers of EFL in non-native English-speaking countries, Tips for
Teaching addresses audiences in secondary schools, colleges, and adult
education courses with students at varying levels of proficiency. Each book in
the series is a practical manual that provides teachers with clearly conceived
methodological ideas, approaches, tasks, activities, and/or techniques to
better accomplish their pedagogical goals. Users may be novice teachers
seeking practical guidelines for instruction in a specified area, or experienced
teachers in need of refreshing new ideas.

Each book in the series is committed to offering soundly conceived,
realistic approaches to classroom instruction. There is some treatment of
underlying pedagogical principles of language learning and teaching in clearly
comprehensible terms. These treatments are brief and concise but not trivial.
The methodology of Tips for Teaching is based on communicative and/or task-
based language teaching foundations. Student-centered, interactive classroom
activities receive primary focus, but not at the expense of appropriate teacher-
centered approaches or tasks for individual in-class or homework activity.

* * - * *

In this most recent volume in the series, Tips for Teaching Listening,
we'’re delighted to welcome the contribution of authors Jack Richards and
Anne Burns, whose work in the language teaching profession over a number
of decades has had a profound impact on our pedagogical practices. Firmly
grounded in the best of our current understanding of the process of aural
comprehension, this book offers teachers an opportunity not just to employ
innovative practices in the classroom, but also to examine them in light of
underlying principles of effective listening comprehension.

The importance of listening in language acquisition can hardly be
overestimated. Such has not always been the case in language teaching
practices, with a checkered history of teaching trends that have perhaps too
often placed undue if not excessive emphasis on the spoken word. Fortunately,

Xi
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About the Series

the last few decades of research and the collective experience of teachers around
the globe have shown us the paramount importance of input—of internalizing,
processing, storing, and recalling the “bits and pieces” of a language.

In keeping with the prevailing tone of the Tips for Teaching series, Richards
and Burns offer an abundance of information about the listening process, but always
with concomitant practical, down-to-earth classroom applications and implications.
The first few chapters of the book lay the groundwork for understanding the aural
comprehension process: defining and exemplifying listening skills and strategies,
discussing listening text types, and then examining academic listening as distinct
from numerous other contexts for comprehension. These first five chapters
comprise a “mini-course” in teaching listening skills, complete with an abundance
of practical examples from the classroom.

The second half of the book rounds out the reader’s grasp of listening pedagogy
by carefully providing guidance through the three stages of listening (stages that
have withstood the test of time in classrooms worldwide), that is, pre-, while-, and
post- listening phases. A further bonus is provided in the last two chapters in which
the authors offer a quick but comprehensive overview of course development and
assessment, topics that Richards has addressed in several books of his own.

Not to be overlooked are some very useful appendices that offer classroom
handouts, a sampling of additional activities, and a quick look at a listening class.
With all of these aforementioned features, we're confident that teachers will find
Tips for Teaching Listening to be an invaluable handbook of information that
is easily accessed through chapter headings, a glossary, an index, and a useful
bibliography.

Best wishes as you use the tips in this book to help your learners achieve their
goals.

Dr. H. Douglas Brown
Professor Emeritus, San Francisco State University
Series Editor



Tips for Teaching Listening focuses on a language skill that is fundamental
to language learning but not always dealt with systematically in the classroom.
Listening is a primary and crucial skill in language acquisition, whether in first
or second (or other) language learning. It is the inevitable means by which
people gain access to the sounds of the language and its structures and forms.
In fact, it can be argued that listening is the natural precursor to language
learning and to all the other skills of language learning. Thus, being able to
listen well and understanding the skills needed for good listening are essential
requirements for any language learner. Surprisingly in the language classroom,
these are skills that have often been taken for granted. Now, after a period of
relative neglect in language teaching research and practice, the teaching of
listening has assumed a much more prominent position.

In our experience, teachers are very keen to develop their students’
listening skills but are not always sure how to go about teaching listening in
the most effective way. In order to provide some guidance, we have offered
our perspectives on both the processes and the products. The processes
involve thinking about the nature of listening as well as the skills and strategies
used in developing good listening abilities. The products involve the kinds of
listening interactions and texts that students are frequently required to listen
to, both inside and outside the classroom.

Because we have worked for a long time in the field of English language
teaching, we are very aware that teachers are generally short of time. Therefore,
in the various sections of each chapter, we have also tried to synthesize as
concisely as possible the why, what, and how of teaching listening. The
sections on theory suggest the why of the tips we suggest; the what focuses
on practical approaches that teachers can use in the classroom; and the how
is demonstrated in the various tasks, activities and suggestions that are offered
for each tip. We hope that these different aspects of each chapter - which
reflect the aim of this series - will allow teachers to use the practical activities
with an understanding of the theoretical ideas behind them.

Several of the suggestions for teaching activities are drawn from already
published materials and aim to illustrate how various aspects of listening can
be taught. However, we know how beneficial it can be for teachers to share
ideas about activities they have used successfully in the classroom. If as a
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teacher you can use this book and its practical ideas to develop and try out your
own materials—and even better, to consult with your colleagues and students on
how useful they are—we will have achieved one of our major goals in writing this
book.
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Teaching Listening

The role English has come to play as the world’s international language
has created a growing demand for learners to be able to use English in their
workplace or educational context. This often means the need to be able to
understand and respond to spoken English, either in face-to-face contexts or
via various forms of digital communication. Those second language learners
living in English-dominant environments need good listening skills to enable
them to attend school, enter the workforce, and interact with both native and
nonnative users of English in a wide variety of settings and for many different
purposes. For those studying English in other parts of the world, university
entrance exams, school exit tests, and other examinations now often include a
listening component, acknowledging that listening skills are a core component
of second language proficiency, and also reflecting the assumption that if
listening isn’t tested, teachers won’t teach it. It is timely, therefore, to take
stock of our current understanding of the teaching of listening and to review
the findings of current research and practice in order to develop a principled
approach to the teaching of second or foreign language listening skills.

MYTHS ABOUT LISTENING

Over the years, various myths surrounding listening and the learning of
listening have sprung up and have influenced the way listening is taught. Here
are some of the most common myths:

1. Listening is a passive skill. This view of listening is based on the
idea that information passes from sender to receiver. However, listening is now
more commonly seen as a process where the listener’s role interacts with the
context of the listening. In this view, listening involves both active response
to the communicative situation and ongoing interpretation by the listener.
The listener gains meaning actively by interpreting messages in relation to the
surrounding context.

2. Listening is a one-way process. Again, this view relies on the idea of

the “transmission” of information from speaker to listener. However, listening
involves different kinds of roles, and listeners may be in a communicative
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XVi Introduction: Teaching Listening

relationship with the speaker where the listener plays an important part in helping
to construct the ongoing speech. Listening can be one-way (where the main
purpose is simply to listen for meaning) or two- (or more) way (where the listener,
or listeners, contribute to the flow of the talk).

3. Learners just need to listen a lot. It is certainly true that listening plays
a major role in language learning, especially at beginning stages when learners are
acquiring the sounds and meanings of the language. However, listening tasks in
the classroom have often tended to put listeners in the role of an eavesdropper,
where they simply listen to recorded voices and respond through other skills such
as writing. Often it is the teacher and not the learners who are in control of the
listening. More recent approaches encourage activities where learners become
active participants and where they can decide when to repeat the listening or ask
speakers to adjust, clarify, repeat, or amend what they say.

4. Listening and speaking are separate skills. In some programs, these
skills are taught separately, that is, if listening is taught at all. They may be seen as
separate components of the four “macroskills”: listening, speaking, reading, and
writing—and are, therefore, dealt with separately. While it is certainly valuable to
pay specific attention to the different features and requirements for learning these
skills, current teaching approaches aim to link or integrate skills to better reflect
what occurs in natural communication outside the classroom.

5. Listening practice should be based on native-speaker models. Many
learners and teachers hold the view that they must aim for a “native-speaker” model
of English. This view is understandable, but it is also both unrealistic and irrelevant
in today’s world. It is unrealistic because it is unlikely that learners will need native
speakerlike proficiency in order to understand and communicate in English; and it
is irrelevant because English is now spoken by more nonnative than native speakers
around the world. Exposing learners to listening activities where a variety of accents
can be heard is now commonly accepted to be more helpful in language learning.

6. Learners should be able to understand everything in the text. This
myth is perhaps based on the idea of getting high scores on a listening test. It is an
unrealistic goal for listening activities in the classroom, however. Research shows
that in natural listening context, native speakers only understand, or pay attention
to, a small proportion of the talk and usually forget or misinterpret a large part
of what they hear. Therefore, it is unrealistic to expect learners to reproduce or
remember 100 percent of the listening text. Recent approaches aim to provide
preparation for listening, to focus on certain skills or content, and to select activities
that are motivating and interesting to learners.
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THE APPROACH TAKEN IN THE BOOK

Tips for Teaching Listeming seeks to provide teachers and teachers-in-
training with a coherent overview of the nature of second language listening, to
examine available research for its practical implications, and to present a variety of
tried and tested teaching strategies and activities for teachers to consider for use in
their own teaching contexts. The need for such a book is prompted by the growing
demand for information and resources on the teaching of second language listening
skills, as well as by an updated understanding of the nature of second language
listening that has emerged from research in applied linguistics.

Traditional views of listening saw it as mainly involving the mastery of discrete
skills or microskills—such as recognizing reduced forms of words and cohesive
devices in texts, and identifying key words in a text—and considered that these skills
should form the focus of teaching. More recent views of listening have drawn on the
field of cognitive psychology, which introduced the notions of bottom-up and top-
down processing and the role of prior knowledge and schema in comprehension.
Listening is seen as an interpretive process. At the same time, the fields of discourse
analysis and conversational analysis have revealed a great deal about the nature
and organization of spoken discourse and have led to the realization that written
texts read aloud cannot provide a suitable basis for developing the abilities needed
to process real-time authentic discourse. Current views of listening, therefore,
emphasize the role of the listener, who is seen as an active participant in listening,
employing strategies to facilitate, monitor, and evaluate his or her listening.

Listening has also been considered from a further perspective in recent years
in relation not only to comprehension but also to language learning. Since listening
can provide much of the input and data learners receive in language learning, an
important question is, How can paying attention to the language the listener hears
facilitate second language learning? This raises the issue of the role of “noticing”
and conscious awareness of language, and how noticing can be part of the process
by which learners incorporate new word forms and structures into their developing
communicative competence.

The Organization of the Book

The ten chapters in the book take the reader from an examination of
listening processes (Chapter 1), listening skills (Chapter 2) and listening
strategies (Chapter 3), to the range of text types students may encounter
(Chapter 4) and the nature of academic listening (Chapter 5), to a consideration
of the three phases of a listening lesson: the pre-listening phase (Chapter 6), the
while-listening phase (Chapter 7), and the post-listening phase (Chapter 8). The
final two chapters address procedures involved in planning a listening course
(Chapter 9) and in assessing listening skills (Chapter 10). In each chapter, core
principles are identified, based on current understanding of the nature of second



