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Author’s Preface

Questions and questioning is the core of teaching ( Walsh & Sattes,
2005) . Many authors have written persuasively about how questions are essen-
tial to learning. For example, Neil Postman (1979: 140) wrote, “All our
knowledge results from questions, which is another way of saying that ques-
tion-asking is our most important intellectual tool.” In schooling especially,
questions have been extensively utilized for both teaching and learning. From
Socrates to the modern times, classroom questioning has attracted interests
and concerns of the educators, theorists and teaching practitioners both in the
west and in the east because of its unique function in schooling and unique
significance in education. Teacher-initiated questions and questioning has
been acknowledged as the most frequent phenomenon in classrooms in both
general and language pedagogy. So far, there are numerous papers and books
on this issue. Unfortunately, however, we often find that existing literature
does not provide practicing teachers with a thorough introduction to classroom
questioning method; also, we rarely locate books that focus on teacher ques-
tions and questioning in particular subject classrooms (e. g. language classro-
oms) and integrate theory and practice.

The present book therefore aims to serve the purpose of helping language
educators and teachers to have a better understanding of the theoretical foun-
dation and current situation of teacher-initiated text-based questions and ques-
tioning in EFL ( English as a Foreign Language) classroom settings in China
by providing a background and rationale, reconstructing existing studies on
teacher questions and questioning in both general and language education,
and describing what actually occurred in teacher-initiated text-based questio-
ning in several language classrooms. Also, this book is aimed at helping prac-
ticing novice EFL teachers to get insights from the present study and learn to
reflect upon their own teaching practice in classroom text-based questioning,
of both their strength and weakness, thereby facilitating them to raise relevant
awareness of text-based questions and questioning and promote their questio-
ning competence. In addition, this book provides some useful insights for pre-
service TEFL ( Teaching English as a Foreign Language) programs and in-

service teacher training projects as well as text-based question design in text-
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book writing; it is expected that this research can offer some practical and the-
oretical implications for further studies focusing on the same and/or related is-
sues of classroom-based teacher questions and questioning. It is also expected
that this book can make some contributions to the studies and practice of text-
based questioning by EFL teachers in language classrooms in Chinese context.

The whole book follows the route first from theory to practice and then
from practice to theory, integrating theory into practice and going beyond prac-
tice. The present book consists of four parts:

Part | as the beginning of the book clarifies why the author addresses the
issue of teacher-initiated text-based questions and questioning in EFL
classrooms by focusing on the following key concepts and their inherent rela-
tionship: text, teaching, questions and questioning, task. Through Chapter
1-4, the author argues that text is representations of language in use, teaching
is language-mediated, text-based, and in text-based language teaching, ques-
tions and questioning is considered as important pedagogical tools for teachers
and as important learning task for learners. The practice of teacher-initiated
questions and questioning has been highlighted in both general and language
pedagogy and evidences indicate that teacher-initiated questions and questio-
ning has great effect upon text-based learning. So, it is significant to explore
the theory and practice of teacher-initiated text-based questions and questio-
ning in EFL classrooms, which is expected to help novice EFL teachers devel-
op their classroom questioning competence.

Part [I supplies EFL teachers with a theoretical basis by reconstructing re-
lated studies on teacher-initiated questions and questioning in both general ed-
ucation and language pedagogy over the past years and presenting a systematic
framework of looking at the various aspects of teacher-initiated questions and
questioning strategies in EFL classrooms. This part consists of six chapters,
which present related literature review and theoretical basis, concerning the
studies on teacher-initiated questions and questioning process in terms of defi-
nition and function of question and questioning, typology and frequency of
question and questioning, strategies of questioning and evaluative and peda-
gogical considerations of questions and questioning in terms of quantity and
quality as well. By reviewing and discussing related literature in both subject
matter and language teaching domains, Part]lis intended to help the present
author (as well as language teachers) to lay a theoretical foundation for an
empirical study in Part [l and further explorations into theory and practice of

EFL teachers’ initiated questions and questioning in PartlV. Therefore, Partll
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is a thorough survey of related studies on teacher-initiated questions and ques-
tioning in both general education and language pedagogy ( particularly the
English language teaching, ELT).

Part Ill reports an empirical study of three novice secondary school EFL
teachers’ practice of text-based questions and questioning in the Chinese con-
text. The whole part is grouped into the following five chapters: Chapter 11 is
an introduction to the research design of the empirical study, which presents
the research approach, describes the research questions and objectives, the
information about the subjects and participants involved in this study, the in-
struments and procedures adopted in data collection and the framework estab-
lished to be used in data presentation and discussion in the following chap-
ters; Chapter 12, 13 and 14 present the data description and analysis of the
empirical study, focusing on depicting in details the aspects of the subject
teachers’ text-based questions in terms of sources and quality as well typologi-
cal features and the use of questioning strategies and analyzing briefly the mer-
its and shortcomings of the characteristics identified in the data collected;
Chapter 15 makes a summary of the empirical explorations of the three cases
of teacher-initiated questions and questioning in text-based EFL instruction by
presenting each of the major findings and discussing in detail what effective
text-based questions and questioning should be like from a perspective of pro-
.moting classroom questioning on the part of the teacher.

Part [Vis intended to state that the research in this present book is differ-
ent from the others in that: firstly, the focus is on teacher-initiated questions
and questioning in text-based language instruction; secondly, the subjects are
all young EFL teachers in secondary schools, who are novice or inexperienced
teachers. Based on the background in Part [ and a theoretical basis in Part]l,
an empirical study was reported in Part Il on the practice of three novice EFL
teachers in their text-based questioning and the results indicate that in general
the subject teachers did not perform well in text-based questioning and it
seems that there are slight differences between the teachers. This is consistent
with the hypothesis made in the research design of the empirical study.
Though we have discussed the major findings from the empirical study in great
detail, it is still-not very clear why the sample novice EFL teachers had such
behaviors in their classroom questioning work. So, PartIV consisting of Chap-
ter 16, 17 and 18 tries to explore the following issues: What factors contribute
to the representations and ineffective quality of their classroom questioning

practice in text-based language instruction? Why are there slight differences
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between the teachers? To answer these questions, it is necessary that we
should look beyond the teaching practice of the teachers and into the underly-
ing factors that influence their practice of teaching (i. e. professional quali-
ties) and relate teaching methodology ( questioning as part of methodology) to
teacher development. If we confine our study to the description and discussion
of the practice of teacher behaviors, we cannot get the insights into the
teachers’ classroom questioning. To pursuit the value and significance of doing
research, it is important for us to find out what teacher factors make impacts
upon their classroom questioning performances and what other elements influ-
ence those factors in advance; by so doing, it is expected that we can help
young EFL teachers to reflect on and make progress in their everyday class-
room teaching practice, particularly their practice of classroom questioning in
text-based language instruction. Teachers’ professional competence, teaching
methodology and teachers’ professional development should be integrated when
we examine the issue of teacher-initiated text-based questions and questio-
ning.

Questions and questioning are foundations of communication. They are
believed to be the most powerful technologies of all, and this is particularly
true for school education. As teachers, we should learn to question and ques-
tion to teach. In order to question well, we should remember: “Learn from
yesterday, live for today, hope for tomorrow. The important thing is not to

stop questioning. ”( Albert Einstein)



Abbreviations & Symbols in the Book

* : inaudible

/: question distribution to individual students by teachers
---: the dragging/duration of the voice

CLT: Communicative Language Teaching

CC: Communicative Competence

CNKI: China National Knowledge Infrastructure
CPD: Continuing Professional Development
DTE: Department of Teacher Education of MOE
EFL: English as a Foreign Language

ELT: English Language Teaching

EPD: Early Professional Development

ERIC: Educational Resources Information Centre
ESL: English as a Second Language

FLT: Foreign Language Teaching

IRE/F: initiation-response-evaluation/feedback/follow-up
IRFR: initiation-response-feedback-response
JEFC: Junior English for China

[2: the second language

MOE: Ministry of Education

PCK: Pedagogical content knowledge

PEP: the People’s Education Press

P: pupil

QAE: question-answer-evaluation

R: researcher

S: Student

SB: Student Book

S1: the first student

S2: the second student

SLA: Second Language Acquisition

SLTE: Second Language teacher education

Ss: students

T: teacher
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TBLL: Task-based Language Learning
TD: Teacher Development

TEFL: Teaching English as a Foreign Language

TESL: Teaching English as a Second Language

TPC: Teachers’ Professional Pedagogical Competence

V: volunteer

Vi1:
V2:
1B:
2B:

the first volunteer
the second volunteer
Book One

Book Two

_vi_



kSl

AL RBITL KR A, R AEIGEREER B T EUTE 3
FIEHFENBEESLRER, RRIEBUNHE 5RIEHHEN LAY
o &HIS AT

AR OMER KRR UK RS E T LB E 80N
38 B AR S SO DU GUSON I 5 B IR S 8RB BRI T &
AV ERIE R Al —— [ S SR ) A9 € (D RE L (6 A 2R B 5 R i 2 () R Y
RS AR M BRI E R ST TR A RE M H SEREL
ARG — TR T S B R B S VR T R A R B B B[R] 2 B
HESLUERT I, VR AE AR B 4 B B 45 5 20 AT HE 22 v 00 3 200 Y
£ BE X B TR R B9 P 2 3R IR AR R BUN S 3l 712 DA R BCE A R Y
[Fa) B 8 [71) ) 45 4 BE REAT 1 8000 VR 40 B AT 8 1R 5 B8 40 A, BB X
FERAEST THRAMBRET . 50002 T A A HIL 5 LB,
M 5 0 B S5 Bl 8] 2 B0 SRR AT O R BLAY N AE I R —— 38U & L fE
N BEEHE S BN R W R R R R R BT TRV I N FER BT Lk & &
4L A o AL UR A [R) B B vk

A FX T T SRR R B P R B 0k PR Al A BT 5 BUR
et SE BN R ERE T ERNES A PTHREHFRLEREAERN
B SRLHWEIEL. R, ABENTXRXEERESHFMHIE5LEN
PR HFEV R E SGEHDT R SOEBUT AN IR o TR SIS
LA o




H =

Part I  Setting the Scene: Key Concepts & Their Relations—Why
Teacher-initiated Text-based Questions & Questioning in
EFL Classrooms?

Chapter 1 Texts as Representations of Language in Use -:::------

1.1 Language in use: text or discourse?
1.1.1 Different terms, the same denotation
1.1.2 Different denotations & connotations

1.2 Types & features of texts

1.2.1 Types of text/ diSCOUTSE ++rserererersrsntitntatsssiinescnssasennsnns

1.2.2 Features of text/diSCOUTSE +s+rrrrrerrerattiatitieniiiieitaieennan

Chapter 2 A Text-based Approach to Language Teachmg ---------
2.1 A perspective of general education ««-««« s -essreuussmnseniisiiee.
2.1.1 Language-mediated interactive instruction
2.1.2 Textbook-based teaching & learning
2.1.3 Text-based teaching & learning
2.2 A perspective of language pedagogy
2.2.1 Texts as basic units of language teaching
2.2.2 Arguments for text-based language teaching
2.2.3 Some aspects of text-based language teaching
2.2.4 Interpretative nature of text-based language teaching «+«-----
Chapter 3 Questions & Questioning as Pedagogical Tools in
LANGUAGS CIASSIOOMS <« s=vres wrses semess wsswes srense svs was s
3.1 Focusing on teacher-initiated questions & questioning
3.1.1 Significance of teacher questions & questioning in
S L TP
3.1.2 Teacher-initiated questions & questions in language
classrooms
3.2 An overview of research into teacher questions &
questioning
3.2.1 Studies in general education

3.2.2 Studies in language pedagogy «+++reeerrerreesnre e
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