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Intre

This introduction provides an overview of the goals and contents of Academic Listening En-
counters , as well as general teaching suggestions and guidelines for its use in the classroom.

Specific chapter-by-chapter suggestions follow in the next section, beginning on
page 3. That section also contains the answer key for the tasks in the Student’s Book.

The third section of this book, the Listening Script, contains a complete tran-
script of the material on the Academic Listening Encounters audiotape (with this edi-
tion, MP3 download of the original tape recordings is also available) . and the last section
provides quizzes on the lectures.

oV IEW

Academic Listening Encounters is a content-based listening skills course designed pri-
marily for academic-bound students of English, but also suitable for any learners of
English who want to improve their general listening skills. The primary goal of the
course is to prepare students for success in academic and also everyday settings. To
this end. the listening materials include several types of spoken English: (1) general
informational material, which students use to perform specific tasks; (2) conversa-
tions (in the form of interviews) ; and (3) academic lectures. These three types of dis-
course appear in each of the book’s ten chapters. Working through the chapters,
students do a wide variety of listening tasks, including listening for specific ideas, fol-
lowing directions, and completing summaries and outlines. The book puts a major fo-
cus on helping students learn note taking — an essential academic skill.

Another skill actively promoted in this course is oral fluency, and for this reason
there is a great deal of pair and small group work, as well as many opportunities for
students to give oral presentations to the class. The In Your Own Voice section in each
chapter encourages students to respond to chapter topics personally or to analyze issues
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related to the topic, through discussions with classmates, oral presentations, and sur-
veys. Throughout the book, critical thinking skills important for academic success,
such as making inferences and synthesizing information, are highlighted.

A secondary goal of the course is to present cultural content about the United
States, with a view to promoting class discussion of cultural differences and univer-
sals. ESL/EFL students are a tremendous source of cultural information, and this
course exploits that source.

The content focus of the book is human behavior. The specific topics covered within
the ten chapters were chosen for their universal appeal, and they should be of relevance and
concern to your students. They include such diverse issues as the effects of stress on the
body, problems of adolescence, body language across cultures, and why people are attracted
to each other. The ten chapter topics are grouped into five general topics, corresponding to
the book’s five units, each of which contains two chapters. For example, the general topic
of Unit Two is “development through life.” Its two chapters focus on issues and problems re-
lating to adolescence and early adulthood, respectively.

The listening material for each chapter includes an unscripted conversation or in-
formal interview with one or more real-life individuals that explores a particular as-
pect of the chapter topic. In addition, each chapter contains an authentic mini-lecture
given by a professor or other expert presenting content that students might encounter
in an introductory social science course.

R ORGANIZATION

CHAPTER OUTLINE

Each chapter of Academic Listening Encounters is structured to maximize students’ un-
derstanding of the chapter topic. Vocabulary and ideas recycle through the four sec-
tions of each chapter, and recur in later chapters, as students move from listening to
discussing, and from informal to academic discourse.

Here is a brief description of the organization of the chapters in Academic Listen-
ing Encounters. Additional information can be found under Chapter Format and
Teaching Suggestions in the Introduction to the Student’s Book.

1 Getting Started

This section contains a short reading task and a listening task. The reading task is de-
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signed to activate students’ prior knowledge about the topic and to generate students’
interest. Students answer comprehension questions on the reading and discuss the is-
sues they raise.

The listening task in this section may require students to complete a graph, listen
for specific information, do a matching exercise, or do something physical. This task
provides skill-building practice and gives students a listening warm-up on the chapter
topic.

2 American Voices

This section contains one or more informal interviews on issues related to the chapter
topic. It is divided into three subsections:

Before the Interview

This subsection contains a prelistening task that calls on students either to predict the
content of the interview or to share what they already know about the topic from their
personal or cultural experience. (Be sure to take enough time with this task for all
students to contribute. )

Interviews

In this subsection students listen to the interviews. The interviews are divided into two
or three parts both on the audiotape and in the Student’s Book to facilitate compre-
hension.

Each interview segment begins with a vocabulary preview: a bordered box gloss-
ing words and phrases from the interview that students may not know. These words
and phrases are given in the context in which students will hear them and are followed
by definitions.

After each vocabulary preview, students read either a list of questions they will be
asked to answer or a partially completed summary of the interview they are about to
hear. Then they listen to the audiotaped interview segment. After listening, they an-
swer the questions or complete the summary. This approach allows students to demon-
strate their understanding of the tape, provides a framework for listening, and teaches
basic listening skills.

After the Interview

In this subsection students are given the opportunity to explore the topic more deeply
through additional reading, sharing their own perspectives, drawing inferences, or
thinking critically about what they have heard. Most of the tasks in this section are for
pairs or small groups.

INTRODUCTION -A -



3 In Your Own Voice

The tasks in this section are designed to give students a chance to take creative control

of the topic. Specific tasks are determined by the chapter content. The following tasks

are included in some form in nearly every chapter:

® Sharing your personal perspective: Students talk with partners or in small groups,
.sharing their own experiences or opinions.

® Gathering data: Students gather data by questioning one or more people, either
classmates or people outside the class. This step may be done in class, as homework, or
by visiting another class if one is available. If students are writing their own interview or
survey questions, check their questions before they begin to gather data.

e Presenting data: Students prepare and present their data in an informal speech.
Stress that this is a “practice” situation, a chance for students to get comfortable
speaking to an audience in English.

4 Academic Listening and Note Taking

This section contains an authentic audiotaped lecture on an aspect of the chapter top-
ic. This section is divided into three subsections:

Before the Lecture

The first task of this subsection calls on students to predict the content of the lecture, to ex-
plore what they already know about the topic, or to do a brief reading exercise designed to
provide them with background information they will need to understand the lecture content.

Following this first task is the presentation and practice of an academic note-
taking skill; the specific nature of the skill is determined by the particular structure or
language of the lecture. The skill is explained in a shaded task commentary box, and
after reading the box students do a listening task designed to practice it. The audio-
taped material used in this listening task is drawn from the lecture itself.

Lecture

In this subsection students hear the lecture. To facilitate student comprehension, all
lectures are divided into two parts, both on the audiotape and in the Student’s Book.

Each lecture part is preceded by a matching or multiple-choice vocabulary task de-
signed to introduce vocabulary that students will encounter in the lecture and help
them develop their ability to guess meaning from context. The words and phrases are
given in the context in which they will be heard in the lecture.

Following the vocabulary task, students preview a comprehension task for the lecture.
The task may involve completing a partial summary or an outline, or answering comprehen-
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sion questions. The task generally reinforces the note-taking skill taught in Before the Lec-
ture. Students are instructed to take notes during cach part of the lecture, and then to use
their notes to complete the lecture comprehension task.

After the Lecture

This subsection includes one or both of the following task types:

® Analyzing additional information: Tasks of this type allow students to deepen their un-
derstanding of the chapter topic, often by synthesizing information from the lecture and
the American Voices section. Additional information related to the chapter topic is often
presented to students in the form of a paragraph or statistics.

® Sharing personal/cultural perspectives: Discussion questions lead students to think
critically about the chapter content and to present their own views.

SPECIAL FEATURES

Task Commentary Boxes

Throughout the book, the title of each task describes the skill that it practices. When
a task type appears for the first time, it is followed by a shaded commentary box. The
material in the box explains to the student why that particular skill is important and
how to practice it. Through this feature, students can learn to apply the skills and ap-
proaches to listening learned and practiced in this book to other contexts. At the back
of the Student’s Book, there is an alphabetized index of all the tasks.

Note-Taking Skills

Section 4 of each chapter, Academic Listening and Note Taking , presents a specific academ-
ic note-taking skill; the presentation includes a boxed explanation of the skill, followed by a
taped task providing practice with the skill. The ten note-taking tasks presented in this
course were chosen to help students develop the skills they will need to be successful note tak-
ers in an academic lecture course. These include such skills as using symbols and abbrevia-
tions; using space to show organizational structure; and paying attention to signal words. Go
over the information in the task commentary box carefully with students before you begin
each note-taking task. In the steps that follow, students listen to segments of the lecture that
they are about to hear, and practice a note-taking skill.

Audiotape

The audiotape contains the conversations, interviews, and lectures for the course, as
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well as the material for the listening warm-ups in Section 1 (Getting Started) of each
chapter. It also contains the listening material for note-taking tasks in Section 4.
Tasks for which there is accompanying audiotaped material are marked in the
Student’s Book with i@} The specific location (or step) where students should listen
to the tape is marked with a cassette symbol.

The interviewees in Academic Listening Encounters include both native and non-
native speakers of English. The lectures are authentic, prepared, and given by profes-
sors or other experts.

Note that the material on tape is provided in printed form in this book, in the
section titled Listening Script.

SCHEDULING THE COURSE
Each chapter of Academic Listening Encounters represents approximately 7 to 11 hours
of classroom material. Thus, with a 90-minute daily class, a teacher could complete
all ten chapters in a ten-week course. For use with a shorter course, a teacher could
certainly omit chapters or activities within chapters. The course could also be expand-
ed with the use of guest speakers, debates, movies, and other authentic audiotaped
material. See the specific suggestions below for skipping or adding material.

The following chart gives approximate class times for each of the sections and
subsections in a chapter. Of course, times may vary according to the needs and inter-
ests of your class.

Section Approximate Class Time
1 Getting Started 1 hour
2 American Voices
Before the Interview Y4 hour
Interview 1-2 hours
After the Interview 15-1 hour
3 In Your Own Voice 14— 2% hours
4 Academic Listening and Note Taking
Before the Lecture 1-1% hours
Lecture 1-1% hours
After the Lecture % -1 hour
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WHAT CAN BE SKIPPED?

Each chapter of Academic Listening Encounters is structured to maximize students’ un-
derstanding of the chapter topic. As mentioned, vocabulary and ideas recycle through
the four sections, as students move through a chapter. However, it is certainly possi-
ble to skip sections that do not address your students’ needs. You may want to empha-
size listening, in which case you can eliminate many or all discussion tasks, as well as
Section 3 (In Your Own Voice). If you want to emphasize discussion over speeches,
you can skip the oral presentations in Section 3 while still doing the other activities in
that section. Depending upon the focus of your course, you can use only the lectures,
or only the interviews. The first listening activity is a content preparation for the
chapter, but can be skipped to save time. You can also save time by completing vocab-
ulary exercises, summaries, outlines, etc., as a class rather than having students do
them on their own first and then checking answers together.

Chapters or even units can be skipped as well, or done in a different order. Re-
member that the first time a task appears, it is accompanied by a task commentary
box. If you skip chapters or do them out of order, use the task index at the back of
the Student’s Book to locate the commentary boxes for new tasks.

ADDITIONAL ACTIVITIES

Additicnal activities are given at the end of each unit in the Chapter-by-Chapter
Teaching Suggestions in this Teacher’s Book. Read these suggestions before you start
the unit. You may find that you want to insert one of them into the middle of a chap-
ter, depending on your student’s response to the material.

NG SUGGESTIONS

SUGGESTIONS FOR RECURRING CHAPTER FEATURES

Section Introductions

Each chapter in the Student’s Book is divided into four sections. Each section begins
with a brief preview: In this section you will... Always read these previews together
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with the class, and answer any questions that arise. Take enough time with this task
for all students to contribute.

Tasks and Commentary Boxes

Virtually every activity throughout Academic Listening Encounters is presented as a
task. Each task practices a specific language or thinking skill critical for high interme-
diate academic-bound students of English. Most tasks are recycled throughout the
book. (See the task index at the back of the Student’s Book.) The first time a task ti-
tle appears, it is followed by a shaded task commentary box containing information a-
bout the task. Always read this commentary and check for understanding. Ask
students: What are we doing in this exercise? Why is this useful?

Listening Tasks

You will notice a headset symbol (;,) next to certain tasks. This denotes a listening
task. Before students listen to the audiotape and complete the task, make sure that
students read over the task (for example, the outline, incomplete summary, or list of
comprehension questions) and think about what information they will need to listen
for.

Replay tape excerpts as many times as you think will benefit the majority of
students and enable them to complete tasks successfully, including interviews and lec-
tures.

Use of the Audiotape

A cassette symbol [2=] indicates the point at which you should play the audiotape.
Play the tape as many times as you think will benefit the majority of your students.
They are not expected to catch every word; it is not necessary.

As an alternative to the tape, you may try reading the lectures to your students.
(See the section titled Listening Script in this Teacher’s Book.) Try to incorporate ap-
propriate stress, intonation, and body language. Except for Chapters 4 and 9 (which
contain interviews in Section 1), the tape segment for the listening task in Section 1
(Getting Started) can also be read.

Oral Presentations

Section 3 (In Your Own Voice) contains suggestions for oral presentations. While
students are presenting, have classmates take brief notes. To keep them on task, you
may do the following: Announce that there will be a content quiz on the presentations
later. Use your own notes to write one general question about each presentation. Dic-
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