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Introduction

Welcome to the exciting world of multimedia integrated English teaching.

The Quartet 6 course has been designed for students of English at the intermediate
level.

This multimedia-based approach allows learning that is based not only on the written
word but also on multi-sensory learning — using a combination of visual stimuli,
sound and the written word. This makes foreign language learning both enjoyable and
accessible to a wide range of students with a variety of learning styles.
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Course Components

This course consists of two main components:

1.

The course book

2. The multimedia software and its online components

Quartet 6 Software

This interactive material is designed to help lower intermediate students
develop key study skills through challenging texts and activities. The course
is friendly, flexible and fun. Questions follow a pedagogically determined
sequence. Useful reading comprehension strategies are taught. Similarly, there
are strategies for understanding and remembering new words that are
presented in an interesting and meaningful context around thematic semantic
fields. There are five themes, each with four related topics.

The themes of Quartet 6 are:

Wining & Dining, Animals & People, People & Machines, Fun, Spicy Facts.
All reading texts offer the option of a sound feature enabling students to listen
to the text as they read it.

The question types are varied. They include guided oral practice, where the
students record and compare themselves to the model voice. Mechanical
exercises are avoided. All the activities are meaningful and emphasise true
comprehension, encouraging students to think.

The students’ progress is recorded accumulatively. They can monitor progress
by accessing the Records screen where they can see how much material they
have covered and how well.

In addition to the texts and exercises, the students have access to a number of
online tools. These include a Lexicon, Comprehension Tips, Grammar Tips
and Vecabulary Tips all with plenty of examples and Word Families, where
the students encounter the base words and derivatives used in the program.

Quartet 6 ‘ 2 Teacher's Guide



The Course Book

Each theme presented in the software is accompanied by a wealth of parallel
and complementary material in the course book. These materials develop key
study and communication skills (speaking, reading and writing) through
challenging texts and activities. Questions are designed to generate discussion
rather than simply verify comprehension of the text.

Each unit opens with introductory activities (Before You Start) and activities
to link the new material with students’ prior knowledge (What Do You
Know?).

The reading texts (Something to Read) are always preceded by thought-
provoking questions, often involving prediction (What Do You Think ?) and
followed by questions that can be dealt with either orally or in writing (What
Do You Think Now?). These questions require the students to think about the
information in the text rather than complete mechanical text reconstitution
exercises.

Each unit also includes a review of a particular grammar point (Language in
Use), specific speaking and writing activities (Something to Talk/Write About)
and a final assignment for the unit (Project).
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Lesson Planner

We recommend that approximately one half of the students’ study time be devoted to
computer work. However, it is up to you, the teacher, to feel free to adapt this division
according to your preferences, the needs of your students and the available facilities. It is
advisable to intersperse computer sessions on a regular basis, but since the materials are
interrelated but not necessarily interdependent, the order of the activities is flexible.
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Unit 1

WHAT’S FOR LUNCH?

Unit 1

Materials
Activity | In the Book (pp.2—18) On Computer — Lab
Types Animals & People Tasks
Reading * Some Thoughts on Bread ¢ Complaint
Texts * Did You Know? * Party Food v
* Rice v
e Spaghetti
Reading * Activating background * Genre
Skills knowledge * Getting the facts
e Comparison and contrast e References
* Evaluation * Cause & effect
* Fact and opinion * Sequencing
* (Close reading
* Prediction
* Inference
* Scanning
* Connectors
* Generalisations &
examples
* Main idea
Language |* Uncountable Nouns ¢ Present Passive 1
) e Word families (How About Some
Yoghurt?)
* Present Passive 2 (The
Meet-Your-Mate
Hotel)
Speaking | *® Sharing recipes
Writing *  Writing a folk tale
* Describing superstitions
* Expressing opinions in
Wwriting
* Writing a dialogue
Quartet 6 5 Teacher's Guide




Unit 1

Writing a recipe
Writing a letter
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Unit 1

Classroom Materials

Before You Start (Page 2)

Activities A and C are for whole class discussion.

While students are discussing activity B, walk around the class to help with vocabulary
and to ensure that discussion is taking place in English.

What Do You Know? (Page 3)

These can be discussed in pairs, groups or with the whole class.

Some Words (Pages 4-7)

Explain to the students that the sentences are taken from the text they are about to read.
Ask them in each chart to underline the suffix and the part of speech to help them
remember. While working on the first sentence, introduce the words sacred and holy. Ask
the students if they can think of words to add to the charts, e.g. distance— distant; silence—
silent; norm—normal etc.

Give the students time to choose their answers for each exercise before reviewing the
practice sentences orally. Students can copy one or two sentences into their notebooks as
examples.

What Do You Think? (Page 8)

These are prediction questions meant to arouse the students’ curiosity and expectations
about the text.

Something to Read (Pages 8 -9)

Read the first paragraph with the class. If your students are not familiar with Christian
religious practices, explain that in some branches of Christianity such as Roman Catholic
and Greek/Russian Orthodox, in the Holy Communion, a kind of bread is used to
symbolize the body of Christ.

In the last line of the paragraph, look at did throw away bread. Ask the students why did
is used even though the sentence is neither negative nor interrogative. If they do not
know, explain the emphatic use of did.

Ask students to underline the following phrases:

It was not seen (line 3); Bread was considered sacred (line 4); ... had to be treated (line
4); it is associated (line 5); it was used (line 6); It was said (line 7).

Ask what these verb forms have in common (passive form) and why it is used (to
describe processes rather than actions of specific people).
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nnnnn - Unit 1

Let the students read paragraphs 2 and 3. Then explain that these types of beliefs are
called superstitions.

* In paragraph 4, explain that until a vaccine was found in the 20" century,
whooping cough was an illness that many people died from.

What Do You Think Now? (Pages 9-10)

Activities A and D focus attention on how the choice of words affects the meaning of the
text.

Activities B, C and E allow students to relate to the vocabulary and ideas in the text.
Activity B can also be given as a written assignment.

Something to Write About (Page 11)

Read through the choice of topics with the students. Then ask what they plan to write
about. Try to see that all six topics are covered. Here are some examples:

Topic 3.
How Two Sisters Quarrelled

Susie and Wendy were only two years apart and had always been best friends. When they
were children they used to play together, laugh together and cry together. They told each
other all their secrets and Susie, the older of the two, used to help Wendy with her studies
when she found them hard. When they grew up and left the family house, they remained
best friends and always kept in close contact.

They had gone to spend the weekend with their parents for a family celebration. As
always, they were delighted to be together again and to have the chance to talk face-to-
face about what they had been doing and what was happening in their lives. They offered to
help in the kitchen to prepare some of the food for the festivities and worked together to
bake some bread. Instead of baking several small loaves, they decided to surprise everyone
and bake two big long ones. They worked together happily, chatting away as they prepared
the dough, rolled it out and made it the size and shape they wanted. When it was time to
put the dough in the oven, they realized that the tray was very big and quite heavy, so they
lifted it together and placed it in the oven. When all the preparations were finished and the
kitchen was clean and tidy, the two sisters went off to wash ond dress in their best clothes
for the family gathering.

Then the strangest thing happened. When they came into the living room where all the
others were, Susie looked at her sister and said, "I can't believe you would choose such a
terrible dress for the party. Its colour and shape make you look like an old woman!" Wendy
immediately replied, "And since when have you had such good taste in fashion? Haven‘t your
friends told you how awful your hair looks? Not to mention that bright orange lipstick you
wear!" The family listened to this exchange in amazement. These two had never said an
unkind word to each other as far as anyone could remember and here they were doing it in
front of the whole family! They tried to make light of it, but the two sisters kept
quarrelling. Their grandmother watched closely, but said nothing.
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Unit 1

Later on, during the meal the giant loaves of bread were brought out and placed on the
dining table. Everyone clapped their hands and said what a lovely surprise it was and how
clever the sisters were to think of it. The grandmother looked at the bread and said, "This
bread looks wonderful. Which one of you put it into the oven?" At the same time the girls
pointed at each other and said, "It was too heavy for her so I helped and we put it in
together." "Now I understand!" said the grandmother "Don't you know that when two people
put bread in the oven together they are bound to quarrel? No wonder the two of you have
been arguing like two five-year-olds all evening! There is only one remedy for this. Come here
quickly! Each of you must hold one end of the bread with one hand and with the other hold a
knife together and cut the bread in half together." The sisters did as they were told and in
a flash they had completely forgotten all the terrible things they had said to each other.
They hugged and kissed and everyone in the family heaved a great sigh of relief. How lucky
we are to have our wise old grandmother with us, they all said to themselves.

A suitable grading scale (out of 10) could be:

Content Accuracy

The writing is in the genre of a short Appropriate syntax has been used. (2
story with a beginning and an end. (1 points)

point)

The story relates to one of the Appropriate vocabulary has been used. (3
superstitions about bread. (2 points) points)

The story is imaginative and pleasant to

read. (2 points)

* Topic 5.
Superstitions

It is interesting that every society and culture has its own superstitions. I think this shows us
that they fulfil some need in society. Most superstitions seem to tell us how to avoid bad luck.
For example, in England they say, "Never walk under a ladder.", and "Don't let a black cat cross
your path." Other superstitions tell how to have good luck such as the fact that eating the last
slice of bread that has been offered to you will guarantee you good luck in love or money.
Perhaps we need these superstitions to give us a sense that we have more control over our lives
and our fate.

However, T don't think that we should take these superstitions too seriously. This is because
if we compare superstitions from different cultures or religions we can see that they contradict
each other. For example, In the Christian world, if there is a bird singing in the house, it is
supposed to symbolize death. But in Jewish fradition, a singing bird in the house is considered a
sign of good fortune. Another example is the number 13. In the Christian world and in Norse
tradition, this is considered to be an unlucky number and in many hotels and offices there is no
13™ fioor! In Judaism, on the other hand, 13 is considered a mystical and lucky number. It is also
the age when boys are considered to become men and be responsible for their own actions and
there is a special ceremony to celebrate this. :

In conclusion, I think everyone should continue to enjoy their superstitions, but they should
also not take them too seriously.
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