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1 H B R BN A RUR 2 5 5 MRECE H i — 3 ih s, Rl B, e, R,
e . WA IES R AR,

AR —BEABEME R, B “¥EEE SRR PR Ra—mH g .
R4 it BAs . AR TIRE, R TRIT SR HILA I EIEE T ik,
FRRR- . M. EEME. FUNU LUREHEN S, RESHESRERRKN
£%.

TRZAEERAE, (1) 2REFE WEMTLEIEN I EAFTETREE, mAE
PO SAE S R BERS FE SARME R, B, ANMEEEIERLAKRNISE. (2 %
AR E AL R EARWEFE S, REZE R R KT B ERT
&, EHIMNTE GV, ibFABIL S S KSR LRI RAT &, $ a2 A R s MR 8E 77,
BAREWRMEFEEENATE . 3 IEFRAEBEEIERT, RIS ASEH
EfEREMRIZ G RN, F ARG EARIEIL,

2 (FEEFFEFANREEN

TEATEBMEAET, HMEEGRME ABEERENE TS, R A AEEIXEF
KHE N AM AN, EARAEINESE. HESETAMERE A, XFFER. %
4. F& AL T —FoESHT4E.

RIS MAZNREHFEARENRER R, F2ea8ERT. HRE5EE
AR A, H b £ 25 ¥ % Rod Ellis, Jack Richards 2% —I08 2 B AME 2 I BT THA
A5, POASTF3 R R, ARl ¢ 340 - AR R BT, AR EREN
MAEMEE AL, TR BRI P e H R AN IR ). RS UM R Pk
BMEF ol Gk, LHESIASERNES ACHAZIE., SE0R. SEAFERR
HA 2 A5 £, B b X 45 T S5 F R

Jane Willis IRt T 5 AU 2k I E i URAT R K50, AR BRI L4 46 BUlAT D4 A AT

1



FRHEET WT . AL HERR . »OH S maltt Ms, SAENERE T M RESE. &
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HEE, E R, T MERSMITAMMARN S LFEEHERMMEEE. h
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e MAE ST FRANR. G5, JHEE. B RASCRER, REFMECREMIES.
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EE VLB N A BT, BRG] HINRHEFE EREET B,
ThREAE. FMTERAERE ML, HFENEIAM TN E. IR, FFRRITER L
HEREES N, R ZITRE IR W RN T, BB GETIE XS, B, &
5RO EH A RANESR LS TR RIGRE A X, AR iesal sud i e HE
FARE. 2R FEESHNBATERES, FOPRLLEAR . g B, BT
iz ot RENE & o 8 ERZ &S, LI AINER EZRM A E.

3 BESHFEANATAFEESHERD

EFRE TEMEFER” FULEMBE LR, WPMESs 7L Y EriEsh, Y
WD R, RTS8

1. Pre-learning Association 2 JTHRAL, BOEUM G| 5% 4 da PR OCER P R4 S22 ST N 2 ik
TG . BRAEROE M. IXFARIT At REGE A E T, MRS/ YR B ML S
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4 B
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|1] Labov W. Language in the Inner City. Pennsylvania: University of Pennsylvania Press, 1972: 45—70.
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E, O XREEROSLEMAA, MIZFEARAR. K00 F R 2 LR A ]A 10 E RS
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4 FREBEFHFEHHFTR '
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. IEfAIE NS 40 C R

FATBLAZE A by, —RiNfCEe i b, R EEES L. AR E RS
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2 TTHART R, B AR THE, SRR MRS, RN EEER AR
B, ERXFER K, iR R NHCEIG A T A AMAR IR, XA BONEE I IER R,
derg ¥4, AE “EEMAR", BHREERIPFIIIM. UREESIIOANEA, #0
AR SHA. HABTEL, B ESERNAEEIN. SNz FE, ERSHEIHE.

2. EBEEFEERFENRTEE SRE

EESOMEE— MO LA . AegEZE D, RO THEESH
FFk. FEIREMEN K, BEAEN., THE—R, SIRETHIEE. BREE “MA-~In
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2o ey, WAL EME—HAHITHER, S FERES. FETN., A, BTHRAR
258, AR i T, FESSEMR A A, 2N R ER S, XA
mIFE LR T .

3. EEAHE P EEREELRER

FEMEERFHAE. B, Y, TREMBER, KERIE, K7, BESKER
fppAeetet, O FERA. BRPEREL—MANTESINEAOEEER, KTRSHW
K BB, AR, MR Y TR, BRES A LAHEE WA . RUM
BIFA R RS, BRLL, REDERERAARHA, FNEYE, 4EFAR, HRX. &
AR H T IER B, LhF RIER ARG
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1 BIE
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C. Richards) IPX MBS NER (Matrix ). 3M F85 MR EME RG], 2RHEFE
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A New Practical Try on Focused Corrective Feedback
3z 4 (k@'ﬁ?lﬁ% 300134 )

Abstract: Focused corrective feedback is an effective method in second language acquisition. Chinese English
instructors have often been reluctant (o incorporate writing activities into their pedagogy. believing that writing in
English may prove 1oo frusirating and difficult for students. And the students hold a similar view. Based on the
cognitive theories of consciousness-raising and explicit knowledge. focused corrective feedback is put forward.
Through the experiment, it is proved that focused comective feedback plays a significant role in improving students’
performance. And at the same ume it releases the burden from both learmers and instructors, 1t makes feedback
adequately effective. This paper aims 0 probe the valve of focused corrective feedback in writing activities.
Key words: focused corrective teedbuck; consciousness-raising; explicit knowledpe
1 Introduction

Feedback is generally regarded as an essential part of language instruction. However. in
writing activities, both instructors and learners. 1 should say, hold quite complicated attitude
towards it.

Concerning the role instructors’ feedback play in writing activities, most of the students
interviewed showed their positive attitude. They still believe that instructors” feedback is quite
helpful, However. they do not think that ali feedback is helpful or all types of feedback instructors
give are effective. On the other hand, the students who hold negative views towards instructors’
feedback account for a considerably large proportion. They complained that they seldom think over
instructors’ feedback. since it is a headache 10 even read through red-ink flooded paper. 1 think it
also reflects a problem on how to give feedback.

Instructors’ attitudes toward how to give feedback are also worth considering. A few agreed
that **Conscientious teachers who want to improve students’ writing skill will point out all errors on
each student paper they read.” However, the majority of instructors argue that it is just a waste of
time, for few students ireat feedback seriously. Still quite a number of instruetors think that writing
assignments in large classes are too burdensome for the instructor. As a matter of fact, feedback
problem might be one rcason why most instructors are nol willing to incorporate writing activities
to their teaching plan.

Is it necessary for feedback in writing activities to be a burden for both learners and
instructors? How to make feedback really effective? Some researchers try to answer these questions
by investigating what types of feedback are effective. For example. some researchers compared the
effects positive feedback and corrective feedback impact on the sccond language acquisition.
Others go further into discover what types of corrective teedback are cven more effective.
However, no definite conclusion has been arrived at.

To my mind, to release the burden from both leamers and instructors. and to make feedback
adequately effective, in one writing assignment, there should be only one type of or at most two types

of problems focused on instructors’ feedback. It is quile evident that to pick up or correct oniy one
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