


NER T

FHURRBEBFRILHNES, FEENHENIREEE EHOBETR, NBER AR
HFEERBTTERA. ZEE. BERNRER, IIHETRORE. FERHEHT TRERKL
e, AFBREATEFRESIR, BE 5L, X¥ERY, HESEMASHTE. XELTHER
—SETHWRE, ABHTERFERSA, EETSHENH—ERE.

EHER&E (cIp) ¥iE

HESHE¥IZ / BRE, TETIH. - Jbx. £
T R4, 2006.7

ISBN 7-80172-748-7

1.g... 1.O®... @%... II. OHFHEL-X
EQHEPFR-XE IV.640-53

FERMAEBE c1p BUEZTF (2006) 5 102639 2

BERAT: RETHET FiEGH. FES
RITHIE: 010-68962596, 68962591 HEBI: REIHFE
BB 48: 100089 ﬁ{?ﬂ?xﬁ: HET

Il =
M i EHEREEEEN 10 8 BHLER: RER

F & 787X1092 1/16

& 8 BuHERE 0 % 20
B R JERAKISERRIEREREAR = % se0 T
B W 2006 €7 A% 1SS 1 KEDRY £ #: 38.007C

BELEFE  BREILE EEAR AKAER)



H %

SMEBFBE SLER

A Humble Opinion on Interactive Teaching Method «+++=ssssssreerrsssstaeetiinetiiiiiniiiiinee. MKFE (1)
An Analysis of the Theory and Feasibility on CLA<+++++er=eteerereeerteimeiiii. 2= B 1)
Factors Adding to Teaching Popularity++«=+«++sssssrserresrerrseserseetioniniiiiinitiiiiii. X4 (8)
An Approach to Improving the Ability of Listening and Speaking in English Study «++sesssesereessee s D
Application of Interactive Approach in English Language Teaching:-««----++resreeeessasinncaansanninnes RS (150
BRI T S HIETICEEE cooveerrerrrrsre e e TE AT (17)
B RIE BB KRR A R GRIF «oeerrrreresere oo BB AE® (19)
AR EGESEE A GFE covereerreeeressreesmsnimeie sttt sttt ettt WL (21)
BB SALTERGE B FAGEETHE o oeveerreereerrereeresre st sttt et e r s AE&E 23
R BB B YGBIIHETE +ooveeerrroremerrre oo sttt ettt ettt b E#H (25)
N TE T ARERIZEIBBEE oooverreemrerrrrsrenstent ettt ettt ettt n e easn e r e XS (27)
R BB P UYAIEEALIS HEAE covervrererrrerereerermsenne ettt et et e X8 (29)
PIBRAEF . REBR, ZEMEITIETEIE oovererrerneremrreesnteeenten ittt e st e st ne e s ae b s ae e E|HE (31)
LHs RIS Bl “ HHAUY " —— RIS EE LR —ooreeereeenee SEE HEH 3D
ERARTAIT R JTIE crecverrerrrerromrne et ettt ettt ettt e EMR (36)
BT A2 B2 B LA BT T BIEHE --vereeoreereerreerrornnrensnnse et sss e sesasseesees BEF (39)
A B g B B A e v osvereermer s s st ettt et s et e e 245 (41)
N Aty arat AL LIS 1R O RO PRI 3 (43)
BT AR AR RIE - veereveesmresrarrrressttee e taee sttt et e st te e et r et st e e e s ae e saane YO (44)
Do T e OGSO 2 (47)
Fe BB P S S ALEIRBIEEDR oveerreeerer et s ERER (49)
BB A B2 5] EARAUHETR - veeoreerresreeeroresstnee s e s st s e et e EEEA TR G
IR R I evrerrrereerrrrorre e s s e e e et e RHEZ (54)
(RIS TRIE ) SRIE TR o eoveerereerrert e e st ter sttt et sttt e e cae e saesaaas & G
R SCAL B I SR RS +oeevereerrerternernne st ettt st e e sane s % 3 (59)
VR T NS TR E B EIR ML e ereerrrrrersrremr e nrresrssstes sette s sresseesneeans WA (62)
PR ] (K RIRHEIE ) B UG LD o vervrreremserersmmesessstsstnaeacsteaesee st rtes s s seneesene REE (64)
D SRR RS e g RSOOSR el (61
PR S R A I E BT HE -+ veerverornrrrrernareemrmnensnnee st s e tne st esnr s et eesaae e anesaaeas EHEE (69)
FEL AV EEREBR BT HBEETFET --oooreeerrererresrresmnssreenteesinteiiisscciteeetaanseeneesnessnns LB (12)



e U

Perspectives On Pedagogic TransSlation = esseresreererrvresecceneretorttotteseasisesetessntarnrecisnsscencees ﬁﬂﬁ 75
Cultural Differences Reflected by English and Chinese Idioms:++++««++=++esssessesucsmssisasnseaianienn, BE (77
The Cultural Connotation of Lexicon in Chinese and English++++-+-+++++ssessesssssssniiieietinrensenrens B (79)
Inductive and Deductive Pattem—-—Language and Thought ....................................... iﬂﬁﬁ% ﬁ“:]‘: (81)
A Stylistic Analysis of Martin Luther King’s I HAVE A DREAM - creereresccceeccrnertctctisstnssciosonces g ﬁ( 84)
Identifying Features of American Black Englishe+«««ssrreeeeerenrueserseniieiiiniiniiiiiiii, BB (86)
Probe into Chinese Culture Aphasia ........................................................................... giﬁg (90)
Markedness in ANLONYTIIS ==+ vt steer et tsensemtne ittt ittt it i tittttettattreetsastnetessesnanes EE¥FE (93)
Ways of Brevity in Advertisement Englishe++++++-+++sseessesssseistmimiiis ittt eeeee e HHE (97)
From Catch-22 t0 Iraq War +«+++esesesessrnmsnnernenetatten ittt ettt et e KB (99)
A Brief Analysis of the Transliteration of LOAnWOIds =+==+++-++++ssssssrnsssssrserimmietsnmtmnninnraeneenns R (101)
A Glimpse of Barbados Culture:s+«««+«+sstsssseeceretetiniiiiirieitiietiiiiiiiiieii . %JESF (104)
%i,ﬂ:iﬁ;:‘:ggag%gﬁﬁ{ ........................................................................... %% ﬁi:g (107)
%%ﬁ*ﬁiﬂ&*ﬂ%‘;m%ﬁ ................................................................................. %gm (109)
B AT TR LN A 1] TN 24 (111)
&ﬁ%%%%%&@ﬁﬁ%ﬁmﬂg%% ..................................................................... §E (114)
ﬂﬁ%&ﬁ%ﬂﬂﬁ:‘:ﬁgmm ................................................................................. ﬁﬁ (116)
i&ﬁi&‘#%iﬁﬁﬁ}ﬁ ............................................................................................. &ﬁ (119)
ﬂ%g%gﬁi{t ............................................................................................. R‘[JZE (120)
*%ﬁxkxjﬁﬁggﬁm%m .............................................................................. £F (122)
@YEHQ%EE)‘(SXQ “%E T et eieeatett ittt ir et tiateaeetaeetentnttsttancsnnnasttennnsannnnn iﬂ;&% (124)
ﬁimggg&g&ﬂg ....................................................................................... Eﬁgg (127)
SCEFERRE
Democratic Ideas in Wordsworth’s Poetry .................................................................. %E % (131)
A Little Touch of The Tenant of Wildfell Hall «+:cccteseceearecroreetrsttettcsnceenssescnsssancecnssssnss ﬁ-g X (133)
Spirit VS Material in The Old Man and the Seg - -crterrrret ittt ciiiitiirreerteee s ees ﬁg;‘(% (135)
Jane Eyre—A Self-respect and Independent WWOIMIAN v v v seserrseresssecntuecsatenscsansasnsnonssannce Eﬁﬁ (137)
The Symbolic Meaning of the Scarlet Letter “A” ...Eﬁw (139)
A Real Hero in The Old Man and the Seas««tetsescrssresretterntaimititeieeientateeeisencrsssessnnsnennnons iw(l‘” )
Causes of the Tragedy Of TS e veveeertsrteenetii ittt ittt et ctrteeaecrnnereaannnnrnnnoes §§-§ (143)
The Employment of Satire in GuIliver’s Travels ++cce:ecceesseeanterereesrrtrstecernseeseacesnenns 5 ﬁ g&m%( 145)
Psychological Analysis on Elizabeth’s Prejudice ......................................................... j]] Xﬁ (147)
On the Dual Personality of Scarlett in Gone With the Winds-«++++++escessececrarererceneenseerenrences {ERRAE (149)
The Character Analysis of Nancy IN OLIVEr TWISE =+evvrererteserecranriieetueitoranmareerneresnsenrensens Eﬁﬁ( 151)
A Tentative Analysis on Santiago in the Old Man and the Sea +c«erereerretetereraeeinrinresnnoeensnnnnnss %mﬁ( 152)

2



Self-REIIANCE ++ovrererrorrtrsonsestantstimtieiiiarieiitettstuneaeeasrnneceseesssorosnansannnnsnasees ﬁﬁ{% %ﬁﬁﬁ (154)

Passionate Love Dlsplayed by Irreconcilable Conu-adictions ................................................ ﬁg ( 156)
On D.H. Lawrence’s Theory of Marriage in The Rainbow«=+«s+=+teseeterecraimiiirecnniinrenannnnis B (159)
Alice Walker: A Brave Womanist ........................................................................... g&ﬁ_ﬂ.i ( 162)
Ambiguity in Hawthorne’s The Scarlet Letter««««+=+scseesresesttetiminiiiiiiniriiniciinniiiranene. BH Qe6s)
The View of Nature in Wordsworth’s WOTKS =+++++ -+t tesestesettettriisnnrossronnsssnesccnnes FKAEF KTF (167)
An Analysis of Main Characters in Leaving the Pass -«eseceeererrcseiiitimniiiiiiiiiiiniiiinninn, 228K (170)
A Brief Analysis of Symbolism in William Blake’s Poemis+++++++++++++eserersrurereerreorrunnnerseeeersssrns XU (172)
Perspecn'ves Of AudaCIty .......................................................................................... E# ( 175)
The Happy Lady Juliet——On the analysis of love surrounding Juliet--+++-=---+++sseseseeeee HiE K (179)
Nature m wilham Wordswonh's Poeu—y ..................................................................... Eﬁ ( 182)
The Mother-daughter Relationships in Amy Tan's The Joy Luck Club-++=++++esseessvesucersscrrennes EHE (185)
Analysis on the Character Of Sydney Carton in “A Tale of Two Cities” «++++essrervteteecaaseeeaniunn. 1B (188)
Analysis of Similarities between the Writer and the Hero in A Farewell to Arms:+«++=s+srseeeessene EEE (191D
The Interpretation of Two Poems Written by Margaret Atwood: -+« sseeerreriiiiiiiiiieinieninnnnnne, PR (194)
An Analysis of Elizabeth in Austen’s Pride and Prejudice «+eeecerertnrieciiiiiiiiiiiii e, FKERFE (196)
W&E‘JiﬁZ?——— ((g,% - BT IRD) ﬁ'ﬁ ............................................................ XL (198)
NBAETF—BIR (FHIE) DAL BAGERR - veeerererrreermremsnrrrrereeersreeeen. fEE #E (202)

BESEHIR

ﬁé%;%*gﬁ?ﬁ%&%ﬁgsgﬁ ...................................................... %%’{ _:Em'ﬁ (205)
Wgﬁm%sﬁ&@jﬁ%n‘ﬁ‘@‘% ..................................................................... g&ﬁm (207)
&iﬁ{%‘,é‘{‘t%ﬁ?ﬂmﬁ EB{J%Q ........................................................................... _ZEﬁ (209)
E%ﬁ%ﬁ%*ﬁﬁﬁgﬁ%mﬁﬁgmnﬁ\ﬂ@ ...................................................... %mg (211)
R IBARATHEGGRGLRBHLE -overveereerrssesernrermnitie ittt et e s ereeeeneeenn e e snnn oo eesee 28 (213)
ﬁﬁ&ﬁ%ﬁ&ﬁ——@%ﬁ% ...................................................... Y]JEQ—E ﬂﬁ §§§ (215)
émgﬁ‘*&ﬁi&%ﬁ&giﬁAj ..................................................................... R‘[Jmm 217
ﬁ%am&gﬁ{*m%ﬁ%*mi;ﬁm .................................................................. %% (220)
EDA&%&ﬁ%Eﬂlé ....................................................................................... _:Eiﬁ (222)
5@%%&%&%@%*%*‘]5# ................................................ gﬁ% $*E réj%ﬂ& (224)
gﬁm%gk%&%@m*g@%&ﬁ@% ............................................................ }ﬁr“;y (227)
*?M)ﬁgﬁw&*agwlgjg ........................................................................... §§§ (229)
&iﬁgﬁ{*&*&ﬁ%@ﬁ%:‘:m@m ................................................ ’gmgﬁ Q*E ﬁ% (231)
&ﬁﬁ,@.fﬁ%ﬁﬁﬂ#ﬁiiﬂﬁﬂﬁ}g% ................................................... Eﬁm Eﬁigl (233)
ﬁ?ﬂﬂ@;ﬂ?ﬂ%*ﬂﬁﬁiﬁi .............................................................. §7k@ r&j%ﬂ& 'gm?ﬁ (235)
E TR FIE T MICAIZB BAKIRETFR +oeceerrrrrrrerirecirrerenieieeeenne BB MFR ZkE (238)
Vmaicpiﬂﬁiﬁﬁr ......................................................... r‘éﬁ%ﬂ& $7)(E ﬁlj\ﬁ (240)
AT BBV E RIS M R B IARIRME o ooveeerreereneenenree e e, HEF LR (243)



&ﬁﬁ%é'ﬂ‘ﬂﬁﬁﬁﬁ .................................................................................... ;gﬂ“m:g (244)

&ﬁﬁ?@i)‘(ﬁ#ﬂ%#&%ﬂﬁ .......................................................................... éﬁ;gﬁ (246)

B iR U] S D R B BRI oo evemme e BEE 52 (249)
,’Eﬁ?}'ﬁﬁmﬁfﬁlﬂs ........................................................................... }ﬂg%ﬂ ﬁ»gﬁ (250)
;&?k&iiﬁ%@@%ﬁiﬂ .................................................................................... g&ﬂﬁ (252)
KA SITEAR ST UAZEAE A AYTCRETR «oovevvrrersecssessasrnessrnntessettee e teae e e rsntane s erenne ERE(255)
B R R A B PRI A TR LBl vvvvvveererorerormrnnenersnensnnteerteassttnaaenee e eenans B (257)
&%ka#ﬁt_&gwllﬁgag#mggmﬁ@ ............................................................ 2__.’5'%’& (259)
BIR KA R BB J I B oo oo resrerresrssnnneessnnresenmmrenissnririirraeeaas RS F T (262)
¥ TREEMEH PO EE FERREYE L BRI e W WA HH DR (265)
E&wgﬁ‘ngj:"#ﬁ:‘ E aﬁiﬂﬁﬁ%%uﬂ ............................................................... g&ﬁ (268)
BRAGEERE RREREEETIBE - rrrrererrrerrrrrer e snseine s sesnee s AR (270)
B B2 A RRB B HURL -+ -vvvvevrrreerersrrrreerisreesanuteeratseessenterasareeressrnnnnees HiE HER (273)
BT DT “ERIE IR REAATBIRTR o eereereeeeveressoneenen INW FET (274
}%ﬁum%ﬂﬁﬂ;“”gﬁgﬂﬁ*agém ................................................... %#E{ ﬁﬁl—” (276)
&ﬁxﬁﬁﬁ%&iAjﬁ%%ﬂﬁm@ml@‘% ................................................ EHEM EE.%E (279)
E%%%‘ﬁﬁ%'ﬁy ﬁﬁ%gﬂgﬂ%mﬂ;ﬁ; ................................................ Eiﬁét E?ﬁﬁ (281)
W&ﬁ&%%ﬁ%?ﬂ%ﬁﬁg&gﬁlj ............................................................ $@§ (283)
ﬁ%g%ﬁm{ﬂki&y”ayﬂi%j&% ........................................................................... $£ﬂ (285)

IR R S TRE AR BRI - errererrrercorsnrteirreeseeteerannaesrenn. IR D3 ZpEE (288)
X;j_/l\iémg&jj ;g@miﬁﬁﬁ .................................................................. X]Jﬁw -H;{%‘@ (290)
T R BB I LA SEIE FyBER e vevvvrvvnrerereeesiiiiinrne e et i e et e eeee s e e eetsreeee e e eeeneeneneeeeess M (292)

B B T R A B e mm e e e e et e e e ans FEH (294)

T B R T BR S EE oo v veerrrrrrerrer ettt re e s e s et e e e e e nnen e FEXE (296)

PULEIR: =S el f g = RSOSSN EHE (297)
BB BB TR G o oooveeeeeererre et e erireene ettt re e ettt e see s e oo FEB (299)

SRS H BB — N RAE P FTHIRRIB v veeveeereerrenesennensnesseesseeessesseeeneeans F=EE 5T (301)
BB BIAR FABR BT TREE -+ oorerrrrersssrinmeesrircncerranescrssssesessnreeeesnneons F=EE AT (302)
iﬁﬂuim‘”&“ﬁﬁ"@ﬁﬁ ....................................................................................... 7‘] B ﬁ( 304)
ﬁﬁﬁi%%ﬁﬂgiﬁﬁﬁiﬂg&ﬂ ............................................. EWmW HEE % (307)
ﬁi%gm@g%%ﬁ*gg& ............................................................... HERE VE (309)
VB Eﬁiﬁﬁ*é&%ﬁﬁﬁ%&ﬁ ............................................................ Eﬁk [_E_]gjil (312)



A Humble Opinion on Interactive Teaching Method
AXEFESIBERFER MK

Abstract: With the education reform in China, since completion of college's mergence,
students recruited from different backgrounds have lower level in English than those of the
unmerged, which brings about some difficulties to English Language Teaching. It is high time
that we adopted a sound teaching approach based on new insights. This research aims at
studying way to teach English from the perspective of the theory of applied linguistics.

Key words: a sound teaching approach, interactive method, comprehensible input

1. Introduction

The whole purpose of education is to enhance the quality of the whole population.
Educators have the ability to nurture the creative and practical abilities of the students. What
teacher should be doing is exciting a pupil's interest in learning. Students' interest is not only an
important sign of the quality of teaching, but also has a great influence on teaching activities. It
can urge these students to make an active role.

A foreign language was considered one of the basic components of vocational education.
With the traditional input teaching method used at vocational schools, instruction still focuses
on form-oriented rather than meaning-oriented learning; the students' attention is focused on
the study of grammar and reading, and most of them are rather passive in study. They are used
to being fed on various kinds of knowledge and few of them have ever had an opportunity to
practice speaking English. The result is often that even after many years' English language
study, students are still incapable of speaking independently.

The interactive method based on Krashen's Comprehensible Input Hypothesis. It provides
us with a guiding principle, i.e. some rules cannot be directly taught, which should be acquired
through comprehensible input. It attempts to answer the critical question of how people acquire
language—by understanding messages, or by receiving "comprehensible input', refers to
utterances that the learner understands based on the context in which they are used, as well as
the language in which they are phrased. This method represents a recent theory, which
advocates the combination of the learning of the basic skills with the training of student's
competence and intelligence.

I1. Suggestions for Implementing Interactive Method
1. Listening and Speaking Ability

Listening and speaking is vital—students care about understanding what others have said,
and answer their questions, even sometimes, they need to recite it. Speakers retain the listener's
respect and attention, while listeners resort to semantic strategies. This is the fundamental
difference between listening and speaking. There are two major types of classroom interaction:
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Student-to-Student Interaction Student-to-student interaction is based on peer relationships,
which allow the maximum degree of communication. They have the opportunities to interpret
personal findings, and inject their own reactions. It provides opportunities to learn how to
work harmoniously with others. Working in pairs, the subject is easily associated with our daily
life, dealing with different to areas, for example, cuisine, waiters or waitresses-to customers;
interview, interviewer-to interviewee; hospital, doctor-to patient; sports, coach-athlete...
Small Group Work Stimulates Student Participation Those participants acquire
knowledge not only from what they have heard, but also through working with other reflective
individuals. In a word, students receive much more attention to their individual problems and
feel more personally involved, because they can no longer hide in the crowd. They circulate
among the students to give assistance as needed.
Instructor-to-Student Interaction =~ The instructor-to-student ties, is based on superior
knowledge and authority. Instructors are willing to mingle freely, and allow room for students
to interact with them. Answering question is the main way to involve in interaction between
instructor and student. A qualified teacher knows to whom to ask what questions. He is not
confined to factual or closed questions, but asks more open questions. To answer his questions,
the students have to use their mind and probably work together with their peers. Through
asking good questions, real communication can take place between the teacher and the students.
As far as new words learning goes, I explain those via mimicking or using onomatopoeic
sounds. Mimes and onomatopoeic sounds are mainly used in the dialogue about special animals.
They vividly described traits of special species. Let us see the following examples.
T: What dose the bird sound like?
S: Which bird?
T: Sound like coo-coo...
S: That is a kind of bird, which lives on grains.
2. Reading Ability
Interaction Between Instructor and Students Over Text Reading a passage, teacher
writes several questions on the blackboard, while students discuss the answers to the questions.
Under certain circumstances, some passages need adding to a title. The instructor supply a
number of relating titles, and students can choose a suitable one. But, they need to articulate
reasonable reasons for selecting which one is the best and discuss the validity of their
interpretations. Discuss why they agree one and disagree with the others. Finally, the instructor
sums up and comment on what the students said and the gist of the passage.
Interaction Between Students Over Text Interaction between students over text has various
ways. A case in point is that students work together to paraphrase a reading passage without
changing the original meaning. This forces students to pay close attention to nuances of
meaning and the author's intent. Moreover, sheets are prepared containing questions related to a
text being read, with a series of multiple-choice responses that require students to make value
judgments. Small group discussion follows. This activity integrates reading with oral
2



communication. In addition, students should parallel the kind of material read or at least deal
with familiar subject matter. This forces students to discuss concepts and come to certain
conclusions by paying attention to elements of contextual cohesion.
3. Writing Ability

Writing can be intensely interactive, involving the instructor, other students and individuals
outside of the formal classroom setting. Writing skills can be developed through class writing,
contributing to the perfecting of the skill.
Class Writing Class writing, which can be used at any level of language learning, spurs
enthusiasm and interest among students. It consists simply of the students writing on the
blackboard a group composition, created by all, corrected by all, and savored by all. Each
member can write on the board his own contribution to the story. Students can then take turns
completing parts of their group effort. It is far easier and less intimidating for each student to
compose an interesting sentence, logically connected to its predecessors, no matter how brief
and simple the latter may be. Since success builds confidence, the authors can gradually pass
from group work to self-sustained production.
Peer Group Correction It may be tried, and the readers are encouraged to express their
opinions directly and specifically, not fearing that they will offend the writer, since the purpose
of peer feedback is to cooperate. The writers are encouraged to listen carefully, offer some
explanation, participate in the interaction actively, and later revise their drafts based on their
understanding of the peer feedback. Peer group revision can play an important role in the
writing process. It provides the writer with a very important reader-based perspective on his
writing. Students can really benefit from peer group revision. Providing positive feedback for
learner means ensuring an experience of success, which will help dispel the “mental block” of
the type discussed by Krashen (1982). Linguists describe the group revision activities as the
following: Reading(writer)—Critical listening(readers)—Speaking and listening (readers)
—Listening, speaking, note-taking (writer)—Re-writing (writer)
III. Conclusion

This article discusses the pedagogical implications in foreign language learning at
vocational college. It. has realized that interaction between teacher and students is very
important, because it creates a harmonious atmosphere in which not only to pass on
knowledge, but also to arouse enthusiasm for knowledge. The students, along with the teacher,
work together on each segment of the exercise and soon begin to realize that their individual
language learning is greatly enhanced by the efforts of the entire group.
Bibliography
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An Analysis of the Theory and Feasibility on CLA
AFRESKE¥R FEIE IR g

Abstract: In this paper, CLA will be analyzed. By it we can see the advantages and feasibility
of CLA. But in the teaching, CLA hasn't been accepted and applied. Through the theories and
successful practice, CLA will play a more important role in the teaching.

Key words: CLA, feasibility, practice

In this paper, CLA (Communicative Language Teaching), which will be discussed, is also
called Functional Approach, Notional Approach or Semantics-Notional Approach. It is an
approach to foreign or second language teaching, which emphasizes that the goal of language is
communicative competence. CLA has been developed particularly by British applied linguists
as a reaction away from grammar-based approaches such as the aura-oral approach. As the
development of teaching, CLA becomes more important.

1. The Basic Theories of CLA

CLA is an approach to foreign or second language teaching, which emphasizes that the
goal of language is communicative competence. CLA has been developed particularly by
British applied linguists as a reaction away from grammar-based approaches such as the
aura-oral approach. Teaching materials used with a communicative approach often (a) teach the
language needed to express and understand different kinds of functions, such as requiring,
describing, expressing likes and dislikes, etc; (b) are based on a Notional Syllabus or some
other communicatively organized syllabus; (c) emphasize the processes of communication,
such as using language appropriately in different types of situations; using language to perform
different kinds of tasks, for example, to solve puzzies, get information, etc: using language for
social interaction with other people.

1.1 Howatt 's Theory

At the end of 1960s, according to Chomsky's new language and linguistic theory and the
sociolinguistic theory of Hymes and Labove, some European scholars, who questioned
Audio-Lingual Approach, started at a new teaching approach-CLA with the center of task and
the base of unit. In 1976, Wilkins continued to put forward Notional Syllabus as the base of
language learning. In 1978, Widdowson published Teaching Language As Communication,
which led to fierce arguments in CLA schools. The focus of the arguments lied in the name of
the book. Some said that it should not be "As Communication”, but be "For Communication".
Others stood in the opposite. Several years later, in 1984, Howatt pointed out that there are two
groups of people who advocated CLA. One is Strong Version; the other is Weak Version.
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Strong Version believes that people should use English to learn it. While Weak Version believes
that people should learn to use English. i.e. the aim of English learning is to communicate in
English. Thus, Howatt finished the arguments over communication. In the book, Howatt
distinguished explicitly between usage and use, linguistic skills and communicative
competence. He thought that language education and learning include two things: usage and
use; usage is the citation of words and sentences and the manifestation of the language system;
use is the way the system is realized for normal communicative purposes; the two relate closely
with each other:

1) Use includes usage.

2) To learn a language needs to learn both usage and use.

3) Teachers need to teach both of them.
1.2 Widdowson's theory

Widdowson emphasized that the essential of language teaching and learning aim lies in
use, even if usage is a necessary step. The main shortcoming of TTM(translation teaching
method) is to emphasize usage too much, and neglect use. It believes that language learners can
learn to use the language through learning usage.

About the relationship between linguistic skills and communicative competence,
Widdowson mentioned that they two are absolutely different. Linguistic skills refer more to
usage than use. In spite of the importance of usage, it is only the beginning stage of realizing
communicative competence. Nevertheless, communicative competence includes linguistic
skills, which is the base of language teaching, but to achieve communicative competence is
much more difficult than to achieve linguistic skills. TTM believes that students can naturally
gain communicative competence or they can instinctively transfer linguistic skills into
communicative competence while they gain the linguistic skills. The central task of CLA is just
to change this idea into a higher level idea: the essence of CLA is to train and develop students'
communicative competence.
2.The Feasibility of CLA
2.1 ThePrinciples of CLA

Generally in CLA teaching and activities, we should follow these principles:

1) The form of teaching should be in opposite proportion with students' degree. Namely,
the higher students’ degree is, the less form of teaching should be and the more non-form of
teaching should be. For example, for secondary school students, teachers need to teach more
grammar and structures than to organize activities. While, for the college students, the teachers
need to teach more language usages for communication through organizing activities.

2) Classroom activities need to bear actual significance. Namely, they need to have
information gap. Provided, two students ask questions they both know, this teaching activity is
meaningless because students seldom use their heads to answer the questions, and the activity
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cannot meet the need of communication. So information gap activities are necessary.
Information gap activities involve a transfer of giving information from one person to another
or from one form to another or from one place to another, generally calling for the decoding or
encoding of information from or into language. The activities often involve selection of
relevant information as well, and learners may have to meet criteria of completeness and
correctness in making the transfer. So before students ask the question, they shouldn't know the
answer.

3) Not only accuracy, but also fluency should be trained. Teachers need not only to offer
grammatical explanations, but also to hélp students acquire language form through proper
language input and meaningful activities. As for unfamiliar and difficult language structures,
teachers need to arrange some mechanical exercises to help students master them, when
necessary, to explain them briefly using students' native language.

4) To arrange more communicative activities, such as group work and pair work, can
reduce students' fear in speaking, so students can gain more chances to practice. In these
activities, teachers must listen to students' speech in turn, correct necessary errors, offer key
vocabularies, induce discussion, and encourage students to speak actively, arrange necessary
explanations and practice toward typical errors made in activities.

5) It is no need to correct every error. People who advocate CLA think that language errors
are natural phenomena, which are inevitable, especially for language learners. They think that it
depends on repetitive use to learn a language when students learn a language, they are sure to
make mistakes, but they can correct them naturally by themselves in the repetitive use.
However, if teachers always emphasize the correction of mistakes, students may dare not open
their mouths for fear of making mistakes.

6) CLA emphasizes the reality of language materials. From the communicative point of
view, the content and form of the exercises should both be practical. In CLA, teachers need to
collect large quantities of real language materials, such as articles in newspaper or
broadcasting.

7) Teachers need to shorten their speaking time and add it to students' time. Namely, the
roles of teachers and students become the decisive factor in CLA, so teachers need to motivate
students' activity.

2.2 The Features of CLA

Since the birth of CLA, many language teachers, linguists and methodologists have
conducted heated discussions. Littlewood (1981) said," One of the prominent features of CLA
is that it emphasizes both language structures and language functions.” Howatt talked about
CLA from both Strong Version and Weak Version point of view. Brumfit described CLA's
features like the following:

1) To start at students' real level



2) To emphasize the content of activities and to learn language through actual
communicative activities

3) To design syllabus according to notion or language behavior/function

4) To encourage or bear language varieties in class. If necessary, 10 use both native
language and target language

5) To organize activities accordingly

6) To allow language errors, the natural phenomena in language learning

7) To form care-free language environment of encouraging students and to reduce or stop
teachers' judgment

8) To encourage students to participate in proper group work or pair work and simulated
activity or information gap activities

9) To demonstrate language items in language specifically, instead of using language
separately

10) To study real or simulated materials

11) In most time, teachers cannot estimate precisely learners' language, because they act in
simulated natural activities—either for listening and reading or speaking and writing.

Conclusion

It would, of course, not be exact to devote attention exclusively to communicative acts in
the preparation of language-teaching materials. In the teaching of language, one has continually
to make compromises and to adjust one's approach to the requirements of students and
exigencies of the teaching situation.

To sum up, it seems not enough to simply present a theoretical framework. A carefully
drafted training program requires a combination of a clear conceptual understanding of the
essential elements of CLA, examples of lessons and continued implementation in classrooms.
So teachers must try their best to start with CLA in classrooms and gain others' help and
support in order to make it the most favorite approach in language teaching.
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Factors Adding to Teaching Popularity

AL RSN EIEFERE X 41

Abstract: This essay focuses on the teaching procedures taking place before or intermediate, or
after the practice together with the students. Different aspects closely related to the teaching
procedures are involved in this essay to show the author's attitudes towards the teaching
practice in the classroom.

Key words: teaching procedure, teaching practice, approach

English as a second language taught in China experiences many periods of development,
through which many teaching approaches are applied to meet the need of the new situation.
While at the same time, no particular way of teaching is applauded as a most suitable one, and
makes a breakthrough in methodology and practice. Among these are traditional language
teaching, communicative approach, direct approach, etc. But all these methods have been
questioned or somewhat suspected of unfitness for certain defects to be used right here in our
classroom. This paper attempts to give some points related to teaching practice, and expects an
effective result.

1. Select Ways for Different Levels

The first thing on the list of our prime consideration when we begin our process of
teaching is the select choice of ways for different people in the present course. There are a
variety of levels of students in different classrooms, elementary, intermediate, advanced or even
people in the night schools. For the pupils at the primary level, teaching methods should be
quite distinct from those designed for other levels. Nothing in this world exists by itself without
relating to other forms of activities. Children are too young to accept the ordinary ways of
knowledge input, so, being interesting and at the same time instructing will be popular with
those little teenagers or somewhere under ten. Many new ways, most of which learned from the
foreign countries, are developed to help these initiators. Like PRC, through the connection
between physical movements and the words' meanings, the teacher gives a vivid visual and
auditory sense of the application of those words. Another way used widely as time passing by
is the method, repetition. Children including those in the kindergartens are liable to feel
comfortable and easy to learn by ways of repeating the same word in different forms, as some
activities are also applied to make the class more animated, so, to learn has the equivalent
meaning with to play. Here is a case in which to use near the start of a course to consolidate
name learning. Procedure:

1) Form a circle of chairs, one for each participant. If you have more than 15 people, form
two circles. If more than 30, form 4 circles.

2) Try to remember the name of someone else sitting in the circle. Say it out loud. For
example, "Anna! " If Anna remembers your name, she says aloud too, “Tessa! ". Immediately,

8



you swap chairs.

3) Encourage Anna to call out someone else's name. If they can't remember a name, they
can ask. (That goes for the rest of activity.) The person named calls out "Anna! " and they both
briskly swap chairs.

4) Ask people to call out another person's name and swap chairs. Ask them to do this
quickly and as often as possible all at once. As people get going, a noisy, active and
somewhat chaotic feeling builds up. The noise will hide individual queries about names and so
that uncertainty and embarrassment are masked in the general fun and commotion.

5) Stop when everyone has had a chance to call out names of all the other students.

2. The Relevant Period of Time

After we are certain about the level of the students and the feasible methods to work with,
then, another question posing itself to claim attention is the relevant period of time. What
length a certain activity needs to fulfill its aim is important for the teacher to control his or her
class. A minimum or a maximum or something between is given for different purpose. Too
long or too short will reduce the effects of teaching, make the teaching process insufficient. As
for children as a whole, 20~25 minutes is most favored by many educators. In this time span,
another problem also persecutes the participants, that is how to arrange the suitable time for
each performance, and what if there are many different subjects in question, say a dance class.
Even in the 45 minutes in a middle school class, how to divide the period time, including
review, presentation and practice, remains to be a controversial question, let alone involving
any form of students’ coming up for activities. It's not as simple as one may suppose. To give a
division is easy, but whether the given division fits in with the content is dubious. But we
can't say it nothing but uncertainties. An old saying goes like this "Practice makes perfect".
With this in mind, try to fill your time in the content blanks, you will feel better as time goes
on. Here what I'm really driving at is that time division is so important that we should not
ignore it for the sake of learning. Never forget to prepare a timetable for the arrangement of a
period's content, which is essential, both good for your students and your behaviors as a teacher
when at time being supervised by your superiors or your fellow colleagues.

3. Knowledge Focus

Focus as the most prominent part during the whole length of a teaching period attracts
people’s attention. That is about what is to be practiced or learned, and by what form this focus
is comfortably presented and remarkably effective. Aspects of focus, which constitute a
complete body of knowledge points, must be clearly and orderly listed on the board or on the
screen, which can offer a direct visual effect. If an additional improvement may as well be
made, that is to accompany your pictures with a sonic mechanism. It's better. But the most
important thing we can do is to be interactive in the process of focus learning. Here I will give
some aspects of focus when learning a unit of text in English. First of all, it will need an outline
of the background knowledge, which introduces some extra information about the text and
makes it easy to understand, at the same time, which also helps to extend students' knowledge;
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Secondly, a guidance of the basics, which contains the focus vocabulary and the important
phrases. Thirdly, important and difficult point breakthrough, which includes all the difficult
sentences picked out from the text. The above two items are thought especially important for
students to master since they are the essence of a unit. Fourthly, they will be an explicit
explanation of the text exercises, which would be of great help for students to consolidate their
knowledge learned from the text. Fifthly, synchronous exercises. This will give students a
chance to check themselves, and to prove their ability. Sixthly, after-class extensive readings,
which will offer the reader a more broad expanded knowledge range, give them chances to step
outside the unit and broaden their eyeshot.
4. Requirements for the Class

When you begin your class, something must not be ignored is to tell students what
requirements are expected. This can serve as a kind of motivation or encouragement for them
to begin with. Since if there is nothing for them to follow, there will be no direction and
strength, so requirements bring more sense to bear on the matter of learning with an energetic
heart. Next I'll give an example of requirement. Supposing the focus of today is review and
extension of learning, student involvement in supplementing materials in a course book. Then
your requirements probably are that students should master all the contents they learned last
time, and they can give their positive feedback, and in the meanwhile use these knowledge to
solve some series of questions presented. If students can do properly according to teacher's
requirement, they must spend much more time on what they have learned, and they can
eventually do things well. For the second focus, students must use one or two weeks to collect
authentic English that reflects their own popular culture. Suggested sources such as recorded
popular music, contemporary art and design work, cinema, posters, and in-country English
language newspapers etc. are needed. After the materials have been collected, they need to
explain about how to use some of them to teach the same things that their course book has
taught or replace illustrations. By this way, the assignment may be fully fulfilled.
5. Preparation for the Class

Preparation is also necessary beforehand—a brief note about the activity, the purpose of
which is to orientate you about rationale and other useful background. In order to make a class
lively and popular, you must prepare yourself quite sufficiently to make yourself well informed
of what you're going to teach, and you must make a detailed teaching procedure to be referred
to in class. Procedure is the teaching steps to follow when the teacher sets about his teaching.
These include what we should do, what do first and what later, and how to do, etc. Apart from
procedure, preparation, don't forget extensions and variations. Extensions make students
based on the strength of the learned knowledge do other things that can further their extent of
knowledge, and use their knowledge to solve problems. Variations help students when they
can use the similar good way to study some different kinds of knowledge. Just like in the first
part of the essay I give an example of students' consolidating names learning, instead of calling
out people's names, students call out: infinitives and past tense, antonyms, comparatives, words
10



of the same stress pattern, a color and an object of formal or informal register, etc.
6. Teaching Evaluation

In the end of my essay, I want to add a final step which is called comments on whether
you are successful or not in your teaching, and what you can get from it, what you should get
away from, what should be improved in the following teaching practice. You must have a
proper and suitable evaluation about yourself and your teaching. Try to be objective, no matter
the conclusion is drawn from your own experience, or from the angle of your students. Find out
your advantages and disadvantages; find out your strengths and weaknesses. In this way, you
can improve yourself, improve your teaching skills, and finally you can make yourself as
popular as a famous star.
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An Approach to Improving the Ability of Listening
and Speaking in English Study
ARERBEEFER EIB

Abstract: This paper tries to explore the importance of listening and speaking from the angles
of Phonetics and Pragmatics, then analyses the reasons why students' ability of listening and
speaking is so poor. In view of the realistic problems Chinese students have, the author puts
forward some practical ways of solving these problems, which have great significance in the
improvement of the ability of listening and speaking.

Key words: listening, speaking, ability, practical method

As we know, English has already become an international language in the world. So we
should learn how to communicate with foreigners in English. First of all, we should try our best
to listen and then speak to them. But the two basic skills of listening and speaking are being
unduly neglected or ignored in many schools. Its role, and necessity, and importance are
generally not realized yet. It is usually left to chance or given no place in our teaching or
learning of a foreign language. Teachers just teach the English knowledge to the students,
which cause the phenomenon of deaf and dumb English.

The broad aim of this research is to provide a wide range of solutions for students at
institutes and faculties of foreign languages. Although it is chiefly meant for those specializing
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