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-ABSTRACT

The dissertation aims at providing a proposition for the learning
of second language in primary, secondary and tertiary level. It
suggests that the learning of a second language be completed within
nine to ten years of normal school arrangement in which English is
taught with communicative method. The learning will achieve the
desired success with the advantage of the combination of students’
younger age, early start and longer hours of exposure, which are the
main causes of the success in the immersion schools in Canada and
bilingual schools in China.

Language is at the center of human life. We use it to express our
loves or our hatred, to achieve our goals and further our careers, to
gain artistic satisfaction or simple pleasure. Through language we
plan our lives and remember our past; we exchange ideas and
experiences; we form our social and individual identities.

Soime people are able to do some or all of this in more than one
language. Knowing another language may mean getling a job; a
chance to get education; the ability to take a fuller part in the life of
one’s own country or the opportunity to emigrate to another country;
an expansion of one’s literacy and cultural horizon; the expression of
one’s political opinions or religious beliefs. A second language
affects people’s careers and possible future, their lives and their very
identities. In a word where probably more people speak two
languages, the acquisition and use of second languages are vital to the
everyday lives of millions. How to help people acquire second
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languages ‘'more than effectively is an important task for the
twenty-first century.

Today, school children in many countries begin learning a
second language in elementary schoel. Bilingual education has
existed in one form or another for 5000 years or more. Bilingualism
and multi-lingualism are very characteristic of human societies and
mono-{ingualism a limitation induced by some forms of social change,
culturdl and ethnocentric development.

But the teaching of a second language both at home and abroad
is not satisfying. The dissatisfaction with the results obtained by
traditional method, often at great cost to schools and language
systems, and the expenditure of tremendous effort by students and
teachers, is a perennial stimulus for change in language education.
Learners typically spent years learning English and yet many of them
were still unable to use the language effectively. They often knew a
good deal about the language but were unable to use this knowledge
to communicate appropriately.

Many people concluded that it was poor investment if all work
seemed to offer so little practical result. Students had a basic
foundation of language knowledge but they did not know how to put
that knowledge to active use. To help them to communicate and use
that language knowledge, it was gradually recognized and accepted
that some new ways to language teaching and learning was needed.
Language as communication involves the active use of grammar and
vocabulary to listen and read effectively and to speak with and write
to other people. Language needs to be learned functionally so that
learners are able to see that different forms communicate different
meanings.
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One problem confusing laymen and experts alike is the difficulty
students meet with when they learn a foreign language. Is language
difficult? Then why do infants acquire it so easily and conveniently?
If it is easy, why do college students meet with difficulties while
learning a foreign language? What is the interplay between language
acquisition and age?

Noticing the phenomenon, some people suggest the implantation
of the Canadian immersion program to China. Actually, a lot of such
“bilingual schools”, claiming the use of English as a medium of
instruction of other courses. In Shanghai, there are 260 such
experimental - schools where some 55,000 students are enjoying the
bilingual education. The number will reach 300 and 500 by the year
2005 and 2010 respectively. It is reported that bilingual education is
very successful in both English and other courses without the possible
harm to Chinese. It seems that bilingual education is a trend and a
direction.

We doubt the necessity of such programs in enhancing English
proficiency. It is too costly and may be limited by the lack of
bilingual teachers. It is reported that there is a shortage of bilingual
teachers in the experimental schools in Shanghai. We would like to
know the main factors influencing second language acquisition. Since
the Canadian program is the source of such move, we investigate the
program and explore the possible causes for its success and failure so
as to find ways for further improvement.

In the thesis, the nature of language is discussed along with the
theories of language development. How do people develop language
competence? Is it simply imitation and reinforcement? Then why
only human being have the ability to learn and use a language?
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Human beings are equipped with an innate capacity, a built-in
mechanism called the language acquisition device or LAD. Even with
the innate capacity, outside help is needed. It is observed that children
acquire the mother tongue with the help of motherese. Motherese is
such an input that helps the child to learn the language under a loving
atmosphere where he interacts with joy.

What about people learning a second language? Is it still
imitation and reinforcement? Or is it recapitulating first language
development? It seems to be both. Input is needed but is not enough.
Sécond language acqpuisition results from the specifi¢ inter-actional,
meaning-negotiated conversational turns. Negotiating of meaning is a
necessary first step to grammatical acquisition. It permits the learner
to focus on form. Output is a necessary mechanism of acquisition
independent of the role of comprehensible input. It provides
opportunities for contextualized meaningful use, test out hypothesis
about the target language and to move the learner from a purely
semantic analysis of the language to a’‘syntactic level.

- Since children acquire a language within the first several years
of their life, it seems reasonable to ask whether adults will' go the
same way. Experiments seem to faver children in leaming a language,
whether first or second. Younger age is: linked with ultimate
attainment and native-like achievement in the most critical area. The
explanations include critical age and peérsonality factors. The social
and personality changes in the setf-concept and self-identity that dre
responsible. Because of the -differences in age, people will get
different input and attitude. " : :

In one word, younger dge is favored as long as sécond language
learning is concerned. It is firther proved’by the Canadian immersion
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program, under which, French, the foreign language, is taught,
through other courses right from the beginning of the school year. It
is the use of a second language in real communication environment
with real purpose. Age and length of exposure are being taken good
use of. The results show a success in terms of second language
achievement, first language attainment and the achievement of other
courses in comparison with ordinary curriculum groups.

There are conditions for generalizing the program. Canada is a
multilingual country with many bilingual teachers and outside class
FSL environment. We need to think twice before imitating them. At
present in China, we have programs similar to that of Canada in that
some of the courses are taught in English. There are other schools
doing a program that is between the traditional and the Canadian
immersion. Their curriculums are almost the same as the traditional
but more time is focused on English teaching: With longer hours of
exposure and advanced teaching method, such programs are
successful in producing bilinguals. Our investigation proves that
desired results may be achieved without the use of the so-called
bilingual education.

With the development of world trade and communication, the
whole globe is becoming smaller. The leaming -of another- language:

besides the mother tongue is becoming a trend.: Besides the i

commonly accepted benefits and conveniences: of - better work
opportunity and travel, there are good effects for the learner in terms-
of linguistic and cognitive development.  Most-important of ali, a
bilingual is not a combination of two monolinguals. He is .a
completely new human being with brand new perspective to the
world. With this new view in mind, the testing:of any bilingual
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pfoflcl'eney; siould be different.
The thesis consists of ten chapters. ’
* Chapter One is a brief introduction to the theoretical background
against ‘which this study takes place and the objectlves of the thesis.
Chapter Two to four is theoretical review of the nature of language
and factors mﬂuencmg second language leammg Input interaction
and output are discussed. The four skills of readmg, ll_stemng,
speaking and writing are to be trained by their own right. The ability
to speak is enhanced through the chances of speaking but not through
enough listening and reading or wrltmg though they may mﬂuence
each other a bit. Chapter Five discusses age factor. It is beheved that
early is better in that early means longer period of exposure, better
learning method, suitable treatment of language as a means of
communication. Language is of organistic in nature and very
complicated. The learning of a language to a beneficial fevel will
require at least seven to nine years. If is’ hypdtheslzed that the
learning be taken place from grade one in primary school and be
finished as a course at the end of high school so that in college,
English will be as a tool for the learning of advanced knowledge in
the other field. To make clear this proposal as reasonable and worth
frying, in Chapter Six we recalled the Canadian program analyzes the
causes for its success and failure. The Canadian case clearly shows
that in learning a second language the decisive factors are age and
length of exposure. Teaching through a second language only makes
sure of two factors: 1) the time of exposure 2) the learning of a
language in authentic circumstances. Chapter Seven focuses on our
investigation in China, where bilingual education is in the
experimental period. But our interest is not whether the experiment is
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a success or not for it has been proved to. be a suceess. We ,are
supposing that with nine hours each week and ‘good method of
teaching and lt;ammg, desnrable result can be achieved without
bllmgual educatnon Accoxd;ng to our 1nvesngatnon, it is tn;e. In
Chapter Eight bllmguahsm and its effect are hlghllghted
.Bllmguahsm was thought to be harmful in the past but now it is
proved to be beneﬁcnal not. only to the cognmve aspect of a person
but to the other courses as well. Chapter Nine is a discussion of
bllmgual proﬁclency Theories on language proﬁclency are revtewed
* among which Cummins’ perception is discussed in detail. For a
second language learner, it takes 2-3 years to develop the basic
interpersonal commumcatlve skills and 7 years to develop the
cognitive/academic proﬁcxency Knowing two languages is much
more than simply knowing two ways of speaking in that bilipgual
development may facilitate cognitive functioning. A bilingual persdn
is totally different from any monolingual in that they have two
languages. They should not be compared with any monolingual
because they are just different. To achieve the good effect from a
secohd language learning experience, a threshold levels of linguistic
proficiency must be attained to avoid cognitive disadvantages and to
allow the potentially beneficial aspects of becoming bilingual to
influence cognitive growth,':\_‘nhich means a certain length of time is
required. Chapter Ten presents a general c'o‘nclusionVof the whole
thesis. o _ .

Bilingual education is onfy a choice but ﬁot‘q necessity. We can
do better without it. It is hoped that this finding is beneficial to
English language teaching in our country. |
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