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Unit 1

Lead-in Questions

. What value do you see in university examinations for measuring a student’s comprehension

of the course material that the student has been exposed to?
If examinations are not the way to measure a student’s comprehension, what other meth-

ods of evaluation would you suggest?

. Do you think there are viable methods that can truly measure or assess ACCURATELY

what a student has learned in college? If not, then what can a university do to ACCU-
RATELY assess or measure a student’s performance before certifying or granting a de-
gree?

Go to a library or refer to the Internet to search some information about the following top-
ics:

U.S. News & World Report

America’s Best Colleges

Collegiate l.earning Assessment (CLA)
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National Survey of Student Engagement (NSSE)
SAT

GMAT

Stanford University

-«

How to Measure What You Learned in College
by Jay Mathews
(1) Seven years ago Richard H. Hersh, then president of Hobart and William Smith

Colleges, tried to persuade a meeting of college presidents to do something about what they
felt were the distortions in U. S. News & World Report’s ranked list of “America’s Best Col-

leges. ” “Why don’t we just stop supplying them with our data?” he said at the organization’s
annual meeting in Maryland’s capital city.

(2> But the idea went nowhere, forcing Hersh to try something else. Data was impor-
tant, he thought, but U. S. News was measuring, more or less, how selective a school was,
rather than how good an education it offered. leaving Hobart and William Smith in 1999, he
used his white clapboard house in Hamden, Conn. , as headquarters for a one-man research
project: How could colleges measure what their students learned?

(3) American higher education has been trying to do this without much success for sev-
eral decades. When Hersh discovered that Roger Benjamin, president of the Rand Corp.’s
Council for Aid to Education (CAE), was looking at the same question, they launched the
Value Added Assessment Initiative, which now has about a dozen employees and outside
advisers with an office in New York City. And that has produced an ungainly but potentially
explosive measuring device in the form of a three-hour test called the Collegiate lLearning
Assessment, or CLA,

(4) Colleges often say they care about how much they are teaching students, but there is
little evidence of that. A 1999 study by the National Center for Postsecondary Improvement
at Stanford University found that only 10 percent of private institutions tried to link what
they knew about how much their students were learning to relevant data on what they were

trying to teach and who was doing the teaching. A 2000 report by the center said assessment
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of student academic progress “has only a marginal influence” on college decision makers, Pe-
ter Ewell, senior associate of the National Center for Higher Education Management Systems
in Boulder, Colo. , said that to most college professors, assessment of learning was “at best a
dubious diversion to be ignored, and at worst a philistine intrusion to be resisted, ”

(5) What part of college learning can be measured? The CLA researchers picked three
things: critical thinking, analytic reasoning and written communication, to be assessed with
an open-ended examination rather than a multiple choice test. From the Graduate Record Ex-
amination they borrowed a 45-minute essay in which test takers supported or criticized a given
position on an issue, and a 30-minute essay critiquing someone else’s argument. They adopted
critical thinking tests developed in the 1980s by the state of New Jersey. Stephen Klein, a
senior researcher at Rand in Santa Monica, Calif. , created two 90-minute performance task
questions inspired by his work in the early 1980s enhancing the California Bar Examination.

(6) The resulting test was designed to force undergraduates to think for themselves, A
sample CLLA performance task question says: “You are the assistant to Pat Williams, the
president of DynaTech, a company that makes precision electronic instruments and naviga-
tional equipment. Sally Evans, a member of DynaTech’s sale force, recommended that
DynaTech buy a small private plane (a SwiftAir 235) that she and other members of the sales
force could use to visit customers. Pat was about to approve the purchase when there was an
accident involving a SwiftAir 235. ”

(7) The test taker is given newspaper articles about the accident, a federal report on
small plane in-flight breakups, two internal DynaTech e-mails, charts on the aircraft’s per-
formance characteristics, a trade magazine article on the SwiftAir 235 and pictures and other
data on two SwiftAir models, the 180 and the 235, The question says: “Please prepare a
memo that addresses the questions in Pat’s memo to you. Be sure to describe the data that
support or refute the claim that the type of wing on the SwiftAir 235 leads to more in-flight
breakups, as well as the factors that may have contributed to the accident and should be taken
into account. Please also make an overall recommendation about whether DynaTech should
purchase the plane and cite your reasons for this conclusion, ”

(8) For the initial trials, 14 unidentified colleges of various sizes supplied 1,365 student
test takers, lured with payments of $20 to $25 an hour. They took the tests on-line. Hu-
man graders scored the results, with computers also used to see if the e-rater program de-

signed by the Educational Testing Service agreed with the grades assigned by the flesh-and-
blood assessors.
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(9) In a series of reports available on the Council for Aid to Education Web site, the
CLA researchers say the test worked. College seniors had significantly better CLA scores
than freshmen with comparable SAT scores, suggesting that something improved with college
teaching had been measured. Some colleges with similar SAT averages had significantly dif-
ferent CLA averages, suggesting that the results had something to do with the nature of edu-
cation at each school. It was a step beyond the National Survey of Student Engagement
(NSSE), used by more than 850 colleges and universities, because although NSSE produced
good information on how students learned—how many papers they wrote, how often they
saw a professor outside of class—NSSE was less accurate than the CLLA in showing how well
students learned, the researchers said.

(10) The fact that the new test reveals some colleges doing better than others is both
encouraging, educators say, and dangerous. CLA officials frown at any thought of ranking
schools like U. S. News does. But a college might be able to show how much it added to its
students’ analytic and communication skills, and perhaps compare its CLA average to the
overall average for similar schools. If its average CLA score soared 67 percent in three years,
for instance, that would help recruiting and fund-raising, and if it did not improve, it could
change its curriculum and see if that made a difference.

(11) Macalester College President Michael McPherson warned at the end of a special
CLA issue of the journal Peer Review against over-emphasizing the “measured” at the
expense of the “immeasurable. ” But the invitation to other colleges to participate in the CLLA
is already on its Web site. Your college may choose the $7,000 option or the $4,500
option, and the project promises “to provide you with data that will be a valuable component
of your campus’ curricular planning and assessment activities, ”

(12) Some of CLA’s inventors worry about the machine scoring. The test results
showed a strong correlation, 0.78 out of a possible 1. 00, between the grades assigned by
computers and by humans. Benjamin said his wife, an art historian, cringes at the notion of
electronic devices measuring intellectual depth, but machines already score essays on the
GMAT entrance exam for graduate schools of business administration, and the CLA is un-
likely to spread far if it cannot enlist cheap computer labor.

(13) Once the CLA begins to show how much students are really learning, there may be
one more job for it to do. A little paragraph tossed off at the end of a technical review of the
data says that CLA scores correlated more strongly with college grades than did SAT scores,
If the CLA proves successful, it’s not out of the question that it could be administered to high
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school students and perhaps even begin to replace SAT tests. (1,229 words)

Notes

Proper Names
1. U.S. News & World Report EEF MM ARE AR
2. Maryland (E(E) S E2HM
3. Conn. (Connecticut) (EHE) FRIEIKHM
4, the National Center for Postsecondary Improvement (EE) PEHEFE B‘J%Eﬁ?ﬂ* L
R—NAHRESHEIN. EUXREMBRREIMKE, FEGERFEEEZENNH
HEXY., EVERERENFERR Y. BN EREESFRENPEHETEHBREH
FROEBENMRANRENES. BELESRFNERNSHERANMR, ALK
KB MBML AR FBARMRE, UBRREHFTIBRPHANSEHSHKNRE,
5. Stanford University {8 K%, [RA/NE2E « JBRE, WEEELMLKE, B
F 1885 4, dusbmABR N, 1B&ILKEE - BIATEHTENRETY 30 LEMH Y .
6. the National Center for Higher Education Management Systems (FH) B4 TFE K
REHPL, B—MEERAORBAYM, ERNEEXSREISRENERESMIINETE
BB, BEBOIRX=Z1T2F4%, FEHR N FERBWRMLERZ FIREHE, 5
BRENERNERENEREHNE RS .
7. Colo. (Colorado) (EE) BB HhrLM
8. the Graduate Record Examination (GRE) MEE#ELZ XML PO FEH, 1937 FEFk
XE\G. e, BHE L TSR KB &2, it FiREE S S (Carne-
gie Foundation) &p, 1948 FERZH BB ETS 3.
9. Calif. (California) (ERE) MFAEEEM
10. the California Bar Examination HI#|#g /& JE A8 i
11. the Educational Testing Service (fijif§k ETS) EE#HEERXME L, B TF 1947 4,
ZHER ERARRMEREFHE LRGN, AREEWRIABNESHE. %gd
BT RIE 200 PEEK DTN BENVHRMBERITRERS, FELREE/NTF
. BHEREL 2002 HARMER, HAaERNFTRERN TOEFL, GRE, GMAT
Hid%.

12. SAT (2% XA Scholastic Assessment Tests) 2 IEMERIK, BHEEALHS3 900 FF K2
HEHBRXHAR, EEK¥ERS (the College Board) ZHEEEFEFHRR S+
CREMEDHH AR, HERPEEERRRKERFALNSE KT —.
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13. the National Survey of Student Engagement (f5j#f NSSE) (¥ E 2B ¥4 S 5% #&.
NSSE i\ H R L ETA KFHERBEBRNES. 2EN—IT L iHsim. 1
AR HEBLEAREFNFRERESSKARE, BERBARRSEINBEKE.

14. the GMAT (4 %% the Graduate Management Admission Test) BBl ¥ PF 374 A 2%
B HEXEHERMARFTAXEZRZRCEZRFFONSATEHHETI R 0
(ETS) %7p, TEPEERARPEESZADEL (CIECB).

New Words

distortion n. ZEHl, Mhf#; TH; K%

clapboard n. P iR, PR

marginal adj. REEK, DEM; B%KN,
R BHAS ALK

dubious adj. HBEIEEM, RBARE;
(HHE. &X%] 888, RK

philistine n. [W2] BEHFEHA; HERE
HEIN; BIBBA; T adj. MEART
R, WRERM: T

intrusion n. A, FTH; [XHEHE] Bk,
T, Fik

critique n. VPR E; F v. Beeeee- 5¥

Exercises

A. Vocabulary

w, Wit

precision n. ¥§# (B, ¥ ()

refute v. BfF, KK

lure n. |57, BRH . [—8E] %3,
5li%, #FRR

flesh-and-blood n. A, AfE; E£&E

correlation n. MHEXE, KBk

cringe v. 4%, iB4H; (before, to) B4R
B, BIRER; (a) (FEER) HE

collegiate adj. £ [E M, K¥M, k%24
His BHR2EBER)

enlist v. MASM; AR, NE; 1B

I. Directions: In the following sentences, do not try to learn the italicized words, Concentrate

on developing your ability to grasp the meaning of unfamiliar words with the help of context

clues. Read each sentence carefully and write a synonym, description or definition on your own.

1. A 2000 report by the center said assessment of student academic progress “has only a mar-
ginal influence” on college decision makers,

2. Peter Ewell, senior associate of the National Center for Higher Education Management
Systems in Boulder, Colo. , said that to most college professors, assessment of learning

was “at best a dubious diversion to be ignored, and at worst a philistine intrusion to be re-



1. Directions: Match the words on the left column with the words or phrases with the same

sisted. ”

Unit 1

Be sure to describe the data that support or re fute the claim that the type of wing on the

SwiftAir 235 leads to more in-flight breakups, as well as the factors that may have con-

tributed to the accident and should be taken into account,

For the initial trials, 14 unidentified colleges of various sizes supplied 1,365 student test

takers, lured with payments of $20 to $ 25 an hour.

grades assigned by computers and by humans. Benjamin said his wife, an art historian,

The test results showed a strong correlation, 0.78 out of a possible 1. 00, between the

cringes at the notion of electronic devices measuring intellectual depth,

meaning on the right column.

1. address A,
2. refute B.
3. overall C.
4. lure D.
5. administer E.
6. relevant F.

B. Comprehension

prove (a statement, an opinion or a person) to be wrong
put forward or direct (esp. a written statement)

attract or tempt (a person or an animal)

taking everything into account; general

connected with (what is happening)

control; manage

1. Directions: Choose the best answer to each of the following questions.
1. What does Hersh think of the U. S. News & World Report’s ranked list of colleges?
a. He thought they were all distortions,

b. He thought the U. S. News was measuring the best colleges.

c. He thought it can not reveal how good an education it offered.,
d. He thought he should do something for the U. S. News.
2. According to the text, CLA is .

a. a kind of product produced by Hersh

b. a kind of measurement about how selective a school is
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c. an ungainly but potentially explosive measuring or assessment device
d. a three-hour test
3. Why did some colleges with similar SAT averages have significantly different CLLA avera-
ges?
a. Because the nature of education at each school is quite different.
b. Because CLA is quite different from SAT in form.
c. Because CLA is finished on-line,
d. Because CLA results are scored by human graders,

4. For most college professors, what kind of influence does assessment of learning have on

them?
a. No influence, b. Very little.
c. Very important and positive. d. Negative influence,

5. What is the author’s attitude towards the future of CLA?
a. Positive. b. Negative,
¢. Ironic, d. Critical.

I. Directions: Decide whether each of the following statement is true (T) or false (F) according

to the information given in the passage,

1. [ ] Hersh’s idea to stop supplying American media with data has been carried out.

2. [ JU.S. News was measuring how good an education it offered.

3. [ ]JCLA s an ungainly but potentially explosive measuring device in the form of a three-
hour test.

4. [ ] Assessment of student academic progress had a great influence on college decision
makers,

5. [ ] Critical thinking tests were developed in the 1980s by the state of New ] ersey.

6. [ ] In this performance test, college seniors had the same CLA scores with freshmen.

7. [ 1CLA shows how well a student learned and reveals some colleges do better than oth-
er colleges.

H. Directions: Explain the following sentences in your own words.
1. Data was important, he thought, but U. S. News was measuring, more or less, how se-

lective a school was, rather than how good an education it offered. (Para. 2)
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2. A 1999 study by the National Center for Postsecondary Improvement at Stanford Universi-
ty found that only 10 percent of private institutions tried to link what they knew about
how much their students were learning to relevant data on what they were trying to teach

and who was doing the teaching. (Para. 4)

3. And Stephen Klein, a senior researcher at Rand in Santa Monica, Calif. , created two 90-
minute performance task questions inspired by his work in the early 1980s enhancing the

California Bar Examination. (Para. 5)

4. Sally Evans, a member of DynaTech’s sale force, recommended that DynaTech buy a small
private plane (a SwiftAir 235) that she and other members of the sales force could use to

visit customers. (Para. 6)

5. Be sure to describe the data that support or refute the claim that the type of wing on the
SwiftAir 235 leads to more in-flight breakups, as well as the factors that may have con-
tributed to the accident and should be taken into account. (Para. 7)

6. Human graders scored the results, with computers also used to see if the e-rater program
designed by the Educational Testing Service agreed with the grades assigned by the flesh-
and-blood assessors. (Para. 8)

7. College seniors had significantly better CLLA scores than freshmen with comparable SAT scores,
suggesting that something that improved with college teaching had been measured, (Para. 9)

8. The fact that the new test reveals some colleges doing better than others is both encoura-

ging, educators say, and dangerous. (Para. 10)

C. Use of English

I . Directions; In the following article, some sentences have been removed, Choose the most
suitable one from the list a—g to fit into each of the numbered blanks. There are two extra
choices, which do not fit in any of the gaps,

a. Education is useful and powerful.
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. A quality education is the ultimate liberator.

c. Still, the goal is achievable with the right policies and the right support from the interna-
tional community.

d. For this reason, the international community has committed itself to getting all the world’s
children into primary school by 2015, a commitment known as Education for All

e. Education should be supplied for all children in the world.

f. They also need significant increases in external financing and technical support.

g. Where a country scores well on these criteria, foreign assistance can be highly effective.

€} It can free people from poverty, giving them the power to

greatly improve their lives and take a productive place in society. It can also free communities
and countries, allowing them to leap forward into periods of wealth and social unity that oth-
erwise would not be possible,

®@ Can education for all be achieved by 2015? The answer is defi-

nitely “yes”, although it is a difficult task. If we now measure the goal in terms of children

successfully completing a minimum of five years of primary school, instead of just enrolling
for classes, which used to be the measuring stick for education, then the challenge becomes
even more difficult. Only 32 countries were formerly believed to be at risk of not achieving
education for all on the basis of enrollment rates. The number rises to 88 if completion rates
are used as the criterion.

® 59 of the 88 countries at risk can reach universal primary com-

pletion by 2015 if they bring the efficiency and quality of their education systems into line
with standards observed in higher-performing systems. @ The 29

countries lagging farthest behind will not reach the goal without unprecedented rates of pro-
gress. But this is attainable with creative solutions, including use of information technolo-
gies, flexible and targeted foreign aid, and fewer people living in poverty.

A key lesson of experience about what makes development effective is that a country’s

capacity to use aid well depends heavily on its policies, institutions and management,

®

II. Directions: Choose the best answer to each of the following questions.
1. In the first paragraph, the author suggests that a quality education can

a. free countries from foreign rules



