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which are intended to last ten weeks., Each Student’s Book includes six teaching modules and a

revision module, which corresponds to the time available for English in these ten weeks.

It is expected that the material in each module will take approximately one and a half weeks to

cover.

The Student's Book modules are organised around a theme and a module task. The format of
each module is similar throughout the whole series, Each module begins with an Intreduction to
the module theme, which can be done either at home or in the class. The introduction contains
Vocabulary appropriate to the theme, This includes either items which have already been taught

earlier in the course, or during the Primary and Junior High years, or new items,

The main Reading input then follows, with a reading passage chosen to develop the theme,
Activities accompany the reading passage to check comprehension and to develop discrete
skills, Further Vocabulary items rtelated to the theme are presented in clearly designed vocabulary
boxes. These represent words which belong to the Ministry of Educati?n wordlists for the

appropriate level, and are therefore productive items,

Clear and numerous examples of the target structures of the Gramnar syllabus and Vocabulary
are presented in the communicative context of the reading passage. The Grammar section
presents these structures using an inductive approach (see Methodology below), and provides

practice activities,

Scme structures are presented as Functions, and their exponents are, like the grammar, presented
in a meaningful way in the reading and listening passages. Functional presentation concentrates
more on use than on form, so exponents belonging to a single function may be expressed
using a numher of different grammatical structures, and the accompanying provide situational
apportunities in which these exponents can he used. On other oceasions, the functional syllabus

is closely linked to the speaking syllabus,

Speaking practice may follow the reading passage, especialiy if the latter raises topics which
are suitable for motivating discussion. The speaking practice activities are always designed

to be done in pairs or in groups, in order to maximise the learners’ opportunities to speak,

The listening input develops the module theme, and provides the learners to hear examples of
everyday English spoken by native speakers. Practice exercises check comprehension and
develop the discrete skills appropriate to listening. As with the reading input, further vocabulary
may be presented in order to cover the prescribed items of the Ministry’s wordlists, and to

exploit the meaning context provided by the listening passage,

A second Grammar or Function section draws attention to target structures within the listening

material, and provides inductive presentation and practice.

A section on Pronunciation focuses on aspects of phonology which arise from the listening
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material, There is equal attention paid to analysing the meaning of stress and intonation patterns,

and to providing a model for productive practice,

A further section of Everyday English exploits aspects of colloquial language which arise
from the listening passage or which are commonly found in passages of a similar style and/or
function. The focus is on understanding everyday English rather than on inviting the learners to

use it in their own speech,

The Writing section is related to the theme, and deals with stylistic aspects and conventions of

different text types, such as narratives, descriptions, discursive composition, email and letters.

The Cnltural Corner section contains a reading passage which provides further opportunities
to explore the moduie theme. It focuses on news, events, information, etc from around the
world, rather than from inside China. Simple exercises ensure the learners have understood the
main ideas of the passage and have the opportunity to compare the information in the passage with

their own experiences, The intention of this section is 1o develop socio-cultural awareness,

The Meodule Task both defines the content of the structures and lexis of the module, and
checks it has been effectively learnt. The real-life outcome of the task is either written (preparing a
poster, writing a brochure) or spoken (taking part in a discussion), but each stage of the

task is performed collaboratively to give further practice in spoken interaction.

In each module there is a Learning to Learn box containing learner training advice on how to
develop positive learning habits, as well as socio-cognitive and socic-affective aspects of the

learning process.

At the end of each module is a Module File, which contains a summary of all the structures

and words either learnt or revised in the module.

The Revision Medule in each Student’s Book, positioned at the end of the book provides

{urther revision and practice of the language presented in the preceding teaching modules,

Each Workbook module reflects the theme, lexis, grammar and task included in the corre-
sponding teaching module of the Student’s Book and is designed to consolidate and extend

the language taught,

The Teacher’s Book contains a step-by-step guide to the teaching procedure of each module,
the answer key to the exercises, tapescripts, activities for further practice and extensive
background notes to the cultural references in the teaching material. It is designed to be

used by both inexperienced and experienced teachers.

The listening material bas been recorded by native English-speakers, professional actors in

studio conditicns in order to ensure the best guality possible.
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Methodology

The methodology is varied in order to respect teaching conditions in Chinese classrooms. Tt

attempts to reflect current ideas and best practice in language teaching.

Ohe of the key concepts of the methodology is that all new items are presented using language
which has already been taught. The grammar syllabus follows a logical sequence of simplicity
to complexity, and new lexical items are either explained or presented in meaning{ul and
recognisable contexts. The methodology is cyclical rather than linear, and continually builds

on previously acquired knowledge.

Grammar is presented in a clear and meaningful context, with target structures showing
form,meaning and use, The accompanying exercises also function as reading or listening

comprehension checks. This approach ensures the integration of skills and grammar.

The general approach to grammar in the teaching lesson is inductive: a number of examples
of the grammar point are presented in the input material {reading or listening passages); students
are invited to study these examples, and guided to formulate grammatical rules. An inductive
approach, which demands the learner’s active involvement in understanding form and meaning, is
usually considered to be more appropriate than an exclusively descriptive approach, in which the
grammar role is simply presented for more passive scrutiny by the learner. Nevertheless, a
descriptive grammar summary at the back of the book ensures thorough explanation of the

grammar syllabus.

The vocabulary reflects the Ministry of Education list of items prescribed for the Senior High
level. The important distinctions between productive and receptive vocahulary are established. All
the lexical items contained in the vocabulary box are productive and generally new for this
level, although some may have been learnt in the Primary and Junior High school years of
instruction. Their presentation in a box means they are visually easy to identify for purposes
of revision. The number of productive items presented in each module (approximately 35)

ensures & manageable learning load.

Some new items may also appear in the reading passage, but are specified as receptive, H
they present a significant problem of comprehension, they will be treated as part of the reading

skill (dealing with unfamiliar words),

Listening is carefully graded to the level of the learner, and all new vocabulary is taught either
immediately before the listening passages, or immediately afterwards. The language is natural
everyday English, although there is little or no redundancy or other features of spoken language
because of the risk of confusing tbe learner. A pre-listening stage is always included to prepare

the learners for the main listening activity.

Speaking activities are generally done in pairs or occasionally in groups, to increase the

opportunities for students to practise their oral proficiency. This stage is designed to encourage



a balance between fluency and accuracy, and the Teacher’s Book contzins instructions on

how to achieve this objective throughout the material.

Pronunciation work focuses on developing an awareness of four main areas; difficulties specific
to Chinese learners; syllable stress in words; stressed words in sentences; intonation practice,
particularly in different question forms. The words and sentences used are either taken from
the listening passage, or are appropriate to the grammar and/or the vocabulary of the module; for
example, the pronunciation of regular past simple endings is practised in a module which focuses on

the past simple tense. No new vocabulary is introduced at this stage.

Reading passages are roughly graded to the level of the learner, respecting both their previously
acquired knowledge, the new lexis and structures to be covered in the module, and new but
receptive words. The most important discrete skill to develop at this level is reading for
main ideas, which invclves a series of varied activity types, such as choosing the best title,
identifying truc and false statement, and discussing open-ended questions. But other discrete skills
are also practised extensively, such as reading for specific information (scanning), understanding
text organisation and dealing with unfamiliar words, each of which generates a number of

different and motivating activity types,

Woriting focuses both on discourse markers (and, but, so. because, when, etc) and a variety of
text types (writing ematils, writing descriptions). It uses a guided paragraph writing approach,
in which a model passage is presented, particular stylistic features are drawn attention to, a
new writing task is set, with help provided by the model passage and the stylistic features.
The writing tasks exploits the learner’s personal experience, and prompts are given to encourage a

crealive and unique piece of writing.

An integrated skills approach is used in all the activities. This means that the skills are not
practised in isolation but combined with other aspects of the course design, such as grammar

or the other skills. This approach reflects real-life language use,

The student’s progress is moderated by the careful grading of the teaching material and checked by
the revision modules and the workbook modules. Every new aspect of language is taught in
the context of what has already been learnt. Thus the cyclical course design and methodology

ensures systematic progress and revision, as well as a process of continual assessment,

Worid English

New Standard English has two important commitments; to help Chinese learners develop their

competence in English, and to encourage their membership of the worldwide English speaking
community, Its fundamental objective is not simply linguistic competence but effective
communication, Above all, it aims to demonstrate that the English language doesn’t just

belong to the English, it belongs to everyone.
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Part 1
Teaching Notes in Chinese
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SO ERREEHSTENNE, XEAL Eliza FREZE LR EBXRENTER
W, AEEA R Higeins HE - RSB, EAREZACR T —TBA. BHBEN
ZERRBE B2, G0 RS B8 50T XA, iR AR
B uAT AR ERTEE, LA B L TS AN EER GBS 5 ANMNE
XEBESXMBEARSAERFHEEED., AdXEEHRRFENREBRES
MEEER RBEENIEFRN ZREAHCERE RN, MR F AN TERRPXE,

INTRODUCTION

ERAEHE MEY. FEBEFFATHLEEAEXNALC. MEMHATREEAFAER
AIOGBE T, R BEIE R RS R G T B R A, B R eE 3, 2 R AT AR R K
FOTEL A JE BRI DR BE A 4%

READING AND VOCABULARY (1)

B A B AT B . A B AR A R EICRE IO — R SURR B BOR B
WMAGHRABTWRARB W E. BFEHGXHRE®, RERT TATSHAFMET
FENGES ., AXEEY, FETURBRIAE  ZLEHSRXAFAXNETL, 3+
MREXAERR BB AR, U 3 5RO A B .

ERAY B ECE M E T3 B RORE, IR A M) s R 2 RE R R R R B
(935 R ), BUB7E #F P AT EOB AL .

LANGUAGE IN USE (1)

EHARARBAASIATREIRERKQOHEHBF M= who,be fl say, BHX=
AFAERARGRSER S ENOARSRT TN PRI THEXKES. HE
MEBRFEEIMNRAAEFH ARG DM AN RAFEETHRBEMNEANES,
FEEEHAERBETEAMEXEE T XM KT E, N8R 5wz s
frREMI®TT .

VOCABULARY AND LISTENING

LM HTE SRRV A AN E LR CGERLOPRRE 8. AT LT ERAA
S, EANMHXMRES. BdWKET, TREZE SN, @FXRERLHKY
THRGE R, 3t — 5 I A x4 B OB A 3B R B b A 3 BB B F L IR MR LD
HEWAE.



SPEAKING
RES U BIATE ST A 45, 5% 07 A PO A R T 1 38— 45 I R W 7 A i 28
W HRBO GEMANEN, Rt 5T UK.

LANGUAGE IN USE (2}
B R BRI SI AT RiFDRERNOBRARH . a / an,you § good, 3T
EEAAEAE ARG AR, NN REET 2R/ T HEMES.

READING AND VOCABULARY (2)

B RESE TENBTHANE LA LIEB A EE A6 —FEliza # Higgins
BRSSO L Eliza SMRAME R BB, EB O = MRERES, WS4
HNBEXTERSCH B, I N S 4R 8 PRESENTATION SKILLS g T #48.,
TEEEK R RIS BB 5 READING AND VOCABULARY (1) i 8 B b1} 1 &%
¥ HHRA—HH. READING AND VOCABULARY (2) EEH NN EYX BN TIER
BAZERNBAEBRENNEEE R BLENEIMAEH ¥ P E S READING AND
VOCABULARY (1) R BEH ML BEFRESY. £Bo0HE*ESTHTRE
EEHAOERNGUESERREENNL NETHEENN THH . MARNEFRBE
BLOANAREEED, S EAY AEASEATTERNERIIG L.

PRESENTATION SKILLS

Z A &3 READING AND VOCABULARY (2) BIREM, BT T W igsh, TEP ey
WAL R A Py AR . o 36 T A0 5 2R A A 0 0 1 R i 2 B R0 S AR Presen-
tation SRR W B4k B EMRR, BIENE P TUESAA.

READING PRACTICE

ZRAHREN: Eliza f—XZAHET — M EEE S — 4 IE 00 % 3 A — 486 [ 35 7%
&, 3 Higgins WETUR BEAIR., BEREFEHPLASE. BABEH - SBE. N
RITRT MR, Btk TE KB A ARZ TR AROCHEE N . ARE Higgins F{X
E—-aRGRBEOERES, B LEREE Eliza HBZ, EWE AWM, 2B Pick-
ering WRIEX MAF L HUBRA . Higgins LibeiEs L& REZH X AEST 2 RE . F
& Eliza BALA{PA—#. Eliza R THUABEZ R R LM 17,

BEB T B B B EER NSRS 0 S MOR 88, BB A H F E R # T READING AND
VOCABULARY (1) fil READING AND VOCABULARY (2) B# %=, R B it 40 khi .,
BRI TN ESY N E T M EE S a0 gk . BN AR B P I AT B T B B A A
W S R SRR VR B R RRER RN SRR — R R IR AT
BEAMANET BN ERAL RN EEHTHE BTt 4ENRAE T REHDE S
SRR, iR M BIMAR ST

CULTURAL CORNER

ZHA TV EARARRBERLOFTHRG B, FALElia IXKERFRT A ER
REBMBHRBETA, ML~ ERERAS L. MR Higgins F fie A th— i P EH
FREEE, A BRI GOE MR . BT LW B 0 B R B B AR, R AR
FAMEFRRMOFIAFTESH TR,




TASK
TR EREEZSAIBEET A ABIMER, S R AL,

MODULE FILE
TR ASERTEAFVHEG AN THDEEEBFERPEEAT . RRFELBH,
EHMARABNES, FERER EFBEET KOAE, RAT . BRAEER.

=, #FAREW
INTRODUCTION

Activities 1 &2

Fk— (EERE--MEOEREFELE

B—Ip. 2HES AWMLY REATAERK ERARETE HILNEFEBHEX
ShaiE, W FEERE, MRRERE BN ERHES;

S PGS, B R R TS B )

FT=F: TAESBFBEH Activity 1;

. SPEDY, BITBAE R, 5] 55 A 8 R e % A G v R

BHE: SER Activity 2,

FHEZ GEARESANHERRES

B—. MHE—;

B 2P BIMALAFER =058 AR EER R/ D X ERERE;

B 2¥ES), HWHREELEHBRE TR/ X EREHE;

EIE . A, BT BRR Activity 1;

EHE: AEES EEZERERL R —BHEE;

BAE: 2BE, BB ER, WA B, 7 % LR Rk B8RS

L R Activity 2,

Activity 3

W WILTREMERSEAR R, 2B REHRE,

B #HifikFAM|E criticism, dramatist, socialist 3 = 8 #7532, I R4 R H
¥, # I HR R % 45 AR Cism, -ist) 35 MR L

B BHMMHEERbRE, HRREETERHER X0 class) . W TH LR K
FoREA  BIWRT L i A R A RAEREBECF B R A ER,
IR FAEA Bk, BT R R RRE;

SEWE . A AWETY, R 3 A sy 8130, 3 I8 % 99 SC T M 61

BEL. 2HEH BREEWNER WA MAE, 51 2L B R EHNHE:

(REREMIERREE

BEAE . PIATE &), s Q99604 F A3 S AT RS

HL. 2FE S, W 23 EEAK TR L HHFRFANKETE,

READING AND VOCABULARY (1)
R Reading R HR AN ERFEERE, TUBNAHFEN TS 4 E Part 1 A
Part 2, RIEEGRRHTHENE. & Part 1 I, BEE TR 2B A E;# Part 2 8, HIHE



