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ABSTRACT

Research on reading has taken on great importance in
the last two decades. Encouraged by various positive results
yielded in the investigation of the first language reading re-
search, practitioners in second and foreign language teaching
have also begun to carry out experiments in this area.

With the development of schema theory, reading has
been regarded as an interactive cognitive process. Research
on reading comprehension has shown that comprehension is
determined not only by the local effects (phrases or sen-
tences), but also by the overall organization of a text. Each
type of text has its own conventional structure. Knowledge
of these conventions aids readers in comprehending the text
as well as in recalling it later. This kind of knowledge has
been called a schema (Bartlett, 1932), or more specially, a
formal schema (Carrell, 1983a). Cognitive and psychologi-
cal investigation has provided a number of mental processes
to explain how schema influences readers’ reading and re-
call. At the same time, many studies on schema theory and
reading have been conducted since 1980s. Though the meth-

ods used were varied, most of the researches demonstrated
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that training formal schemata of the readers improved read-
ers’ reading comprehension. However, almost all of such
studies have been conducted in the situation of learning Eng-
lish as a native language or as a second language. Therefore,
it is interesting to see whether positive results derived from
research in this situation will be replicatable in an environ-
ment of teaching English as a foreign language, such as in
the context of China. Based on such a background, the cur-
rent study is conducted to meet this end. More importantly,
the study assures that activation of formal schemata plays an
important role in the reading activity of EFL learning.
Therefore, we do want to know if the activating of formal
schemata stored in students’ mind could facilitate their read-
ing comprehension.

In this research, experimental method is adopted.
Since expetiment is a very precise process, unexpected prob-
lems will arise inevitably, so a pilot experiment is needed.
Through the pilot experiment, some limitations were found
and some necessary adjustments were made before the main
experiment is conducted. The study was conducted among
English majors of freshmen at Northwest Normal Universi-
ty. The data were analyzed by using SPSS 6.0, and also a
precise evaluation system of test materials was used.

Results generated from the research are as follows:
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(1) Activating the dormant formal schemata that stored in
EFL students’ mind actually facilitate their reading comprehen-

(2) Subjects’ performances on recall are better than
their performances on multiple choice. The fact indicates
formal schema is more helpful in retention and retrieval.

On the whole, this study is only a preliminary one on
the reading research in the context of China. It is hoped that

it may serve as a step for further study.
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Chapter One
INTRODUCTION

This chapter is a general introduction to reading and
teaching methodology in reading.

In the first part, you may find the definition of read-
ing, which allows different definitions from various perspec-
tives, is a tricky question.

In the second part, the importance of reading is dis-
cussed in the following ways: reading as a way of gaining
knowledge; reading for personal values and pleasure; read-
ing as one of the most important skills for ESL/EFL! stu-
dents.

In the third part, we come to the topic of reading com-
prehension. When we talk about reading, comprehension is
inevitably encountered. For the differences of reading, we
have different types of reading comprehension and different
levels of it. For EFL students their comprehension mostly
centers on the construction and interpretation of meaning.

In describing the models of reading process, there are
three popular metaphors: bottom-up, top-down and inter-
active. Comparatively interactive model avoids the short-
oomingé. of the other two and is in accordance with the eclec-
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tic idea in language teaching research. Schema theory,
which comes from psychology, forms the theoretical basis of
it. Several psychologists did their contributions to the devel-
opment of the theory. Their researches are introduced in the
fourth part of this chapter, which may be rather difficult for
us language researchers to understand.

Finally teaching methods in reading are reviewed criti-
cally. Among them schema-theoretic approach, an eclectic

approach in the teaching of reading enjoys much popularity.

1.1 What is Reading?

There are as many definitions as there are many people

defining the term. However, these definitions tend to fall
into three groups: traditional (decoding) perspective, psy-
cholinguistic (constructing) perspective and schema-theoret-
ic (interactive) perspective.

Reading has been defined as the act of responding to
printed symbols so that meaning is created. It has long been
recognized, however, that getting meaning from the print-
ed page is too limited a definition of reading. Bringing
meaning to the printed page indicates more accurately the re-
ciprocal process between the printed symbols and the mind of
the reader. Constructing meaning is a vital prerequisite of
all reading. But reading is also a form of thinking, prob-
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