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Preface 
 
 

Purpose 
 

This book advances a framework, a process and meaningful approaches for assessing and 
evaluating adult learning in career and technical education (CTE). Increased interest in 
and use of theoretical and empirical assessment and evaluation methods have created a 
need for this book’s unique contributions to the literature in the field of adult education 
and career and technical education. For years, our students and scholars/practitioners in 
the field have been without pertinent textbooks used to accurately and effectively assess 
and evaluate adult learning in the field. Books on assessment and evaluation have been 
written by scholars/practitioners from other fields of study rather than by people from the 
field of adult education or career and technical education. It is common sense that we have 
known more about how animals learn than about how children learn and we know much 
more about how children learn than about how adults learn. Since most students in the 
field of career and technical education are adult learners, to help these learners learn 
requires teachers, trainers, practitioners and even scholars to accurately and effective 
assess and evaluate their learning so that progress on the part of the learners can be made. 
To assess and evaluate adult learning in CTE requires a thorough understanding of the 
nature of adult learners, principles of andragogy, formal and informal evaluation methods, 
theory of transformative learning, teaching philosophies and technology. Application of 
traditional assessment and evaluation methods effective for assessing learning of 
traditional age students may not work for evaluating adult learning in the field. With this 
purpose in mind, I called for chapters especially from leading scholars/practitioners in the 
field of adult education and career and technical education. To my great delight, Patricia 
Cranton, a leading adult educator from Penn State contributed a chapter on self-evaluation. 
Other authors for the book are also outstanding scholars/practitioners in the field. The 
book then addresses the key elements of the process of assessment and evaluation: 
self-evaluation, transformative learning, history of andragogy, teaching philosophies, and 
much more. At each step in this process, the reader is taken through multiple and 
meaningful approaches of assessing and evaluating adult learning in the field of career 
and technical education. Hopefully after reading the whole book, our readers will become 
well versed in terms of accurately and effectively assessing and evaluating adult learning. 
Then, it is time to say, “We know much more about how adults learn than about how 
children learn.” 
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Audience 
 

This book is intended for undergraduate and graduate students and faculty who seek 
assistance in preparing a comprehensive plan for assessment and evaluation of adult 
learning in the field of career and technical education. No need to say, this book is an 
excellent textbook for credential students in CTE and adult education. At a broader level, 
the book may be useful as both a reference book and a textbook for graduate students in 
research methods. The rich information, multiple approaches of writing different chapters, 
exemplary usage of APA style and theoretical bases will all add to our readers’ knowledge 
base in terms of not only assessment and evaluation but also of research methods. To best 
take advantage of the features in this book, the reader needs a basic familiarity with 
principles of andragogy, transformative learning theory and teaching philosophies first. 
Then, the reader needs to proceed to the chapters that address different kinds of 
assessment and evaluation approaches appropriate for adult learning in the field. Finally, 
this book also is intended for a broad audience in the social and human sciences. It is 
commonly argued that those who do not know how to accurately and effectively gauge 
learning do not know how to make progress. This line of thought says a great deal about 
the importance of assessment and evaluation. I hope that students, faculty and researchers 
including those from even K-12 education, higher education and others will find the book 
useful. 
 
Acknowledgments 
 

To ensure quality of books, editors/authors have their books go through the double blind 
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proposed topics, and the best proposal for topics with multiple proposals. The goal was to 
assemble the best minds in CTE and adult education to contribute entries to this unique 
book. Upon receipt, each full entry submission was forwarded to expert external reviewers 
on a double-blind basis. Only submissions with strong and favorable reviews were chosen 
as entries for this book. As a result, this book includes more than 10 entries highlighting 
effective assessment and evaluation of adult learning. All entries are written by 
knowledgeable, distinguished scholars from many prominent research institutions. The 
reviewers were invited based on their sustained scholarship in this field. Therefore, I 
extend a huge thank you to the following reviewers/authors:  
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scholar’s and a practitioner’s perspective. Because of the rich information provided by 
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interests. Special thanks go to my family, Katie Wang, Anni Wang and Anthony Wang for 
their unfailing support and encouragement during the many months it took to give birth to 
this book. Last but not least, I thank all of our readers who have become consumers of this 
excellent book. This book will assist you in your educational and scholarly endeavors.  
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