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Abstract

With the growing frequency of interaction between China and the
world, Chinese tertiary students have confronted with an
increasingly high demand of EAP (English for academic purposes)
literacy to adapt to the international academia. In order to improve
Chinese college non-English-major students’ EAP writing
proficiency, the study attempts an innovative Sydney School genre-
based approach (SSGBA) in Chinese tertary EFL (English as a
foreign language ) classrooms, by investigating its efficacy in
developing academic English writing skills in contrast with that of
the traditional EAP pedagogy (TEP).

This action research consisted of two sub-studies: (1) the
baseline survey of Chinese tertiary freshmen’s preliminary EAP
writing proficiency and (2) the quanttative exploration of the
efficacy of the SSGBA in the Chinese EFL context in terms of its
effectiveness, efficiency and consequential pedagogical change. The
pedagogical experiment lasted for one semester, focusing on teaching
two academic genres of exposition and discussion to both the
experimental group (taught by the SSGBA) and the control group
(taught by the TEP), and involved 164 non-English-major freshmen
from Sun Yat-sen University. The 656 pretest and posttest writing
samples of the two genres were assessed at the 12 analysis levels (i. e.
the 12 literacy dimensions) of Genre, Field, Tenor, Mode, Phases,
Lexis, Conjunction, Reference, Appraisal, Grammar, Graphic
Features and Total, from which 7872 score data were compiled for
the statistical analysis and the discussion of the effects of the SSGBA
in contrast to those of the TEP.

The main findings of the study include the following three
major points. (1) Chinese tertiary EFL freshmen generally have
developed the lower average-level preliminary EAP writing
proficiency in their secondary English learning, and are relatively
better at writing a discussion than an exposition, but rather weak in
managing Appraisal in both academic genres. (2) The SSGBA can
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