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FLT
ELT
CALL
SLA
WWW
CAl
CAL
CALI
CALT
CALT

CAT
CAT
CBT
CMC
CMI
ICALL
TELL
WELL
PLATO
CBIS
SALC

List of Abbreviations

Foreign Language Teaching

English Language Teaching

Computer-assisted Language Learning

Second Language Acquisition

World Wide Web

Computer-aided Instruction

Computer-assisted Learning

Computer-assisted Language Instruction
Computer-assisted Language Teaching
Computer-assisted Language Testing or Computer Adaptive
Learning Testing

Computer-adaptive Testing

Computer-assisted Teaching

Computer-based Training

Computer-mediated Communication
Computer-mediated Instruction

Intelligent Computer-assisted Language Learning
Technology Enhanced Language Learning

Web Enhanced Language Learning

Programmed Logic/Leaming for Automated Teaching Operations
Computer-based Instruction Materials

Self-access Learning Center
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Introduction

1.1 Why Focus on the Teacher

My interest in studying the roles of the teacher in the foreign language teaching
(FLT hereafter) processes mainly stems from the following reasons. The first was my
own experience in English language teaching (ELT hereafter). I have been teaching
English for approximately 20 years. Several years ago, I was invited by one of the
colleagues to compile a teaching material for an online oral lesson. After finishing all
the scripts, 1 was asked to teach part of that lesson, the experience of which inspired
me to think about the role of the teacher played in the teaching process. Since the
course was taught through the Internet, teachers and students are not able to meet
face-to-face. Teachers can only identify the students according to the code they
registered for the course. The teachers can neither supervise physically what the
students are doing nor organize certain activities such as group discussion in a normal
way during class. Therefore, they can hardly fulfill the roles they usually play in
common classroom, for example, demonstration, administration and supervision. It
seems that the importance of teachers is somehow weakened. Besides, teachers do not
feel at ease while teaching online because what they hear is the sound from an
unknown face and what they see are the words which appeared on the screen. They
can hardly see the physical response from the students during the teaching process.
Neither could they get successful results from this way of teaching the language. So 1
myself am always wondering how teachers can adjust their roles in order to fit in with

the situation. For we all know that with the development of science and technology,
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computer-assisted language learning/teaching ( CALL hereafter) is becoming the
trend and we couldn’t just neglect it.

My conference experiences to Taiwan in 2004 and 2005 further enhanced my
pursuit in this aspect. I noticed surprisingly that most of the universities and colleges
there were using the modern multimedia technology to teach English and most of the
language teachers there were either studying or practicing this kind of new
methodology. While in mainland China, as far as I know, we just made the first step
in CALL at that time. Even now many language teachers here have no clear idea of
what CALL is and for various reasons, they just don’t want to practice it themselves.
But it is the trend for the future and you just can’t afford to avoid it. Therefore, I
think the best way to solve this problem is to look into the teaching process, work out
a better way to fulfill the roles of the teacher and train the language teachers in order
to keep abreast of the times.

Another reason of this interest has been from my working experience as a
secretary of the National FLT Advisory Board under the Minisiry of Education. The
chances to talk with its members, to participate in the meetings or seminars, to
organize and administrate certain programs, etc. not only provide me with the first-
hand information about what’s going on in the ELT circle of China, but also inspire
me to ponder over some questions in ELT in China. I'm no longer a frog in a well.
And I try to relate my interest of research with certain popular topics under the
consideration of the ELT experts in China. }

Let’s consider one concrete example. On January 2, 2004, the Ministry of
Education issued a new “Course Requirements for College English Teaching”, in
which it was stated that “the new teaching model should be based on modemn
information technology, especially the network so as to make ELT develop in a way of
personalized and active learning without restriction of time and places. ” ( The Higher
Education Department of the Ministry of Education, 2004:6) Besides, it is also
pointed out that “the colleges and universities should, in accordance with one’s own
specific conditions and learning situations, design a multimedia audio-video teaching
model which is based on personal computers or the net. Those leading ones can even
teach courses via audio-video means directly through the Internet, including the
drills. While for the reading and writing courses, either they are taught in classroom,
or via computers. ” (The Higher Education Department of the Ministry of Education,
2004 ;:6-7) In order to bring about a great advance in reform of the teaching models,

the new “Course Requirements” again suggests that the credits the college students
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get for English courses via computer learning should be up to 30% ~ 50% of the
credits required. All this is a clear indication that computer-assisted ELT is
unavoidable.

Finally, the interest comes from what seemed to me an implicit neglect and
disregard for the roles teachers play in the learning experiences of students in the field
of FLT. Within both general education and second/foreign language teaching field
since the 1960s, there has been a movement away from teacher-dominated modes of
learning to more learner-centered approaches. In fact, under the influence of this
movement , of unquestionable importance language learning has been the development
in recent years of leamer-centered models of education ( Arnold, 2000). At one
time, there was a push to make language teaching a scientific endeavor, this
disregard was explicit. When discussing the importance of linguistic analysis in
preparing teaching materials, Fries (1945) commented ;

It is true that many good practical teachers have, out of their
experience, often hit upon many of the special difficulties and some of the
other important matters of learning a foreign language that would be
revealed by scientific analysis. Usually, however, such good results from
practical experience along are achieved by chance; are not related to any
principle and are thus unsystematic and uneven. (Fries,1945:5)

In a provocative article, Basanta (1996.263) states, “In recent years two
parallel processes have been at work, with the role of the learner being steadily
upgraded, and that of the teacher moving in the opposite direction. ” This can be
seen from the fact that while books and articles concerned with the learner are in
abundance, there is still little research on what the teacher brings to the process of
second language education. However, this “learner-centeredness” movement does
not deny the importance of the teacher, nor imply that there is no role for the teacher
in a learner-centered classroom, quite to the contrary, it led to a reexamination of
traditional teachers’ roles, for even the so-called innovative methods still require
teachers to bring into full play their particular roles in the classroom in order to
facilitate the language learning processes. Similarly, learner autonomy is a welcome
goal for education, though it does not mean the absence of the teacher in the learning
process. For language teachers, “there is a new, more evolved role which can be, if
in some ways more challenging, also more exciting and fulfilling. ” ( Amold, 2000).
There are also clear signs today that the importance of the teachers’ roles in the

language learning processes has not diminished. This can be seen in some of the
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publications on teacher development ( Richards and Freeman, 1996; Woods, 1996)
and the emphasis in current second language acquisition (SLA hereafter) studies on
qualitative research in which teachers are active participants or initiators ( Bailey and
Nunan, 1995).

The feeling that teacher are neglected can also be recognized in the methods and
teacher-training methods through the years followed which downplayed the role of the
teacher. A glance through the history of FLT gives us an interesting picture of how
varied the theoretical claims have been on the best way to teach a foreign language.
As various claims have come and gone, Brown (2002) has this to say:

...so have language teaching methods waxed and waned in popularity.

Teaching methods are the application of theoretical findings and positions.

It is no surprise that in a field as young and dynamic as second language

teaching there have been a varlety of such applications, some in total

philosophical opposition to others. (Brown,2002.14)

According to Brown, these “changing winds and shifting sands” can be seen as
a cyclical pattern in which a new paradigm of teaching methodology emerges about
every century, with each new method breaking from the old but at the same time
taking with it some of the positive aspects of the previous paradigm. All those
methods usually prescribe the teacher to follow certain teaching method, not to
meddle with the “what” and “how” of the teaching, let alone the “why”, thus
downplaying the role of the teacher. Although this attitude has been changing over the
years, and textbooks now often invite the teacher to adapt and choose or resequence,
there is still relatively little research on what the foreign language teacher bring to the
process of FLT. Just as Larsen-Freeman (1991 ) has noticed, there has not
developed a theory of second language teaching. Teachers’ role has remained a
relatively peripheral component of language teaching research through the years, and
of current theories of classroom SLA.

The interest in language teaching theory and research is based on the perception
and observation, on the part of teachers and learners themselves, including both
foreign language leaming successes and foreign language learning failures. According
to Woods (1996) , these successes and failures occur at three different levels: at the
level of the individual learner, at the level of the lesson and at the level of a course.
At the level of the individual learner, most language teachers have the experience that
some leamners seem to learn very efficiently and reach a high level of ability in foreign

language, while others seem only to achieve a very high level of frustration. At the



