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The Role of Optional Courses

University students are at the age when they are aware of
their academic interests and able to make many decisions on their
own. In light of this fact, it is reasonable that they should be
given the freedom to take optional courses both within and outside
their major area of study. Nevertheless, the central importance of
core or requisite courses cannot be understated, and students
should be careful not to spread themselves too thin.

By the time students have finished high school, they have of-
ten narrowed their academic interests. Upon entering university,
for example, a student might decide to major in English, psychol-
ogy or economics. However, students are likely to have other in-
terests outside the scope of their field of major. Allowing them to
take non-major courses will offer two important benefits. First, it
will engender a more meaningful academic experience. Second,
it will cultivate students who are well-rounded and bring a varie-
ty of skills into the workplace upon graduation. For these reasons ,
university students should be given the opportunity, and even en-
couraged, to take courses outside their major.

In addition to taking noncompulsory courses outside of their
major, university students are also generally allowed to take elective
courses within, or relevant to, their academic major. An under-
graduate student majoring in economics, for instance, would typi-
cally be required to take core courses such as microeconomics,
macroeconomics and econometrics, among others. Courses such as
industrial economics, environmental economics and labor econom-
ics, however, may be offered on an optional basis. This allows
students to develop an area of specialization within their major
that can better prepare them for employment or graduate studies.

From the foregoing discussion, it is evident that optional



courses offer students a variety of benefits. However, it would be
a disservice to students if universities allowed them to take too
many optional courses, especially ones outside of their academic
major. If an engineering major graduated having completed a va-
riety of coursework in sociology and anthropology but only two
or three engineering courses, it is unlikely that he would have at-
tained enough expertise in his field to be well-trained professional-
ly or to qualify for postgraduate work. It is critical that students
avoid becoming a “jack of all trades and a master of none” .
In my opinion, students should be encouraged to pursue
their unique and potentially diverse academic interests. To this
end, optional courses are an essential part of higher education.
However, too many optional courses would thwart students’ a-
bility to develop a single main area of expertise, with detrimental

consequences to their future careers.
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Personal and Academic Benefits of Elective Courses

While every degree program has specific requirements, electives allow
students to test the waters outside their main area of focus. By exploring
elective options, you may gain a new perspective into your professional
calling. Regardless of whether or not your electives lead you to a new
career, or simply add to your community college experience, electives are
helpful for potential job-seeking candidates to apply for work. In fact,
employers seek candidates who have well-rounded backgrounds. Showing a
diverse academic background, along with your career focus, demonstrates
that you are versatile and enjoy learning.

While electives often provide students with new opportunities and a ful-
filling educational experience, studies are also revealing that electives actu-
ally promote better thinking and learning. For example, in considering art e-
lectives, “more and more business leaders are realizing that arts education
helps to prepare young people for the workplace, acknowledging that arts ed-
ucation develops collaborative skills, technological competencies , flexible
thinking, and an appreciation for diversity,” according to Bernard Cesarone.

Furthermore, the elective study of foreign or native languages also leads
to a better understanding of vocabulary, grammar, mechanics, and communi-
cative skills. In studying any of the language arts courses, students tend to
see an improvement in their overall speaking and written abilities. On the
other hand, if a student chooses a more physically active elective, such as a
team sports course, students are able to improve their critical thinking strate-
gies by implementing team plans, using problem solving methods with
groups, while also working on communication and collaborative dynamics .

While schools offer a variety of options, research supports that the e-
lective courses in school programs ultimately lead to a better overall progress



in a student’s core areas of focus, according to research analyzed by Cesa-
rone. Elective education courses help contribute “to the quality of education
overall and fosters critical thinking skills, develops valuable work force
skills, builds values that connect children to themselves and to their cul-
tures, and produces citizens and workers who are comfortable using many
different symbol systems ( verbal, mathematical, visual, auditory ) ,” as
indicated by Cesarone.

(338 words)
versatie adj. %+ % &%, A % competency n. (pl. -ies) # #E,
GiEs &y AR
collaborative adj. A&-4E#, WAE dynamics n. 3 &

EEBRTAS AR KRR BT

H-NFERERTAANER, RASRETAEFAERATE
LS AR, BT EEIR, RTREAS A T E L RR T AN IR,
R RAB G RER T A ARG RLER, XARXFETHRERR
KZHEIZH, AR TREGRREFH ERLAHG, FX
Y, REIMNEWHAERABGEEL, ARLES, RINETE SHMLY
FAREE, TRIERKRSF L. REF T,

G RTALFARBFONES, FEFIEH, ALELAR, &
REREREIRE B EAE T, Hlho, BlHE - MFEF AL, EFED
Kipimat, “MAA S ORRAMEHARE, TARFRFBFEA
ARGV L. RATARE Z R T RBROMEHR, BN, XF
W R, AR S RTE

Boh, HAEIERAERMR AL, Bk, B A A R
Mg, AEIEM—TETERAREGIRY, FE—HBELLAATH
DkAEBAARNBITLAREG., F—F @, PRFERE-TAL
2 HRESHHRER, e ARKRTIR, FEA—GEAAE, REHE,
— & LA R], SR A—AE R R F Ak, TR SN B
F B Y Rk KT

BARFRRBETEAEMHGRE, METAGHEINLIEE, FR
BAEVTHRERELALAHFAN S LEIALGREGER. MFET NE
B, REREART AARBRITAE, BARARBYLERN, BIA
A TR, HABRLEFAERD S ALHNEN, FHFMEB A B
RAKZT AL (XF. KF, WL, HE) HARFFHE

it @ . http: //www. communitycollegereview. com/ articles/27

4



REEWNREEEX D00 &

Teacher- centered versus Student-centered Classes
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Teacher-centered versus Student-centered Classes

Over the past few decades, teaching styles have changed signifi-
cantly. Many teachers no longer feel satisfied with lecture-style ,
teacher-centered learning. A student-centered teaching style has been
shown to have substantial benefits for both teachers and students.

Student-centered learning can help students take an active
interest in their education. Attendance is a problem in today’s
universities and colleges. Some students fail to attend classes, while
others sleep or socialize during class time. Students who are forced
or at least encouraged to participate in discussions and answer
questions aloud are more likely to pay attention. Studies have
shown that answering questions aloud improves understanding and
retention. In addition, students’ participation may help them
realize that going to class is more effective than simply reading the
textbook on their own, without the aid of a teacher.

At first glance, student-centered learning seems to make
teaching a more difficult task. It requires instructors to think of
ways to engage their students and make sure that each one is partic-
ipating. In reality, however, student-centered learning is of great
benefit to teachers. When students are forced to express their opin-
lons and answer questions on the spot, it is easy for the instructor
to see where students are having trouble. This type of communica-
tion between teachers and students can greatly enhance a teacher’s
understanding of what the students have learned or missed.

Another advantage of student—centered learning is that it can
enable students to improve their social skills. Under a teacher-
centered mode of instruction, students have little or no opportu-
nity to interact with their peers. As a result, opportunities to



build communication and teamwork skills may be severely limit-
ed. One of the important functions of higher education, inclu-
ding in—class learning, should be to prepare students for a smooth
transition into society and the workplace. Only by encouraging
student participation and interaction can universities foster
students’ ability to make this transition smoothly and effectively.
Student-centered learning helps teachers do a better job of
planning what material they are going to teach and how best to
present it to their students. Students find this type of learning not
only more enjoyable, but also much more effective than teacher-

centered learning.
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What Does SCL. Mean for Students and Lecturers?

The term student-centred learning (SCL) is widely used in the teach-
ing and learning literature. Many terms have been linked with student-cen-
tred learning, such as flexible learning, experiential learning, self-directed
learning and therefore the slightly overused term ‘student-centred learning’
can mean different things to different people. In addition, in practice it is
also described by a range of terms and this has led to confusion surrounding
its implementation.

The concept of student-centred learning has been credited as early as
1905 to Hayward and in 1956 to Dewey’s work. Carl Rogers, the father of
client-centred counseling, is associated with expanding this approach into a
general theory of education. The term student-centred learning was also as-
sociated with the work of Piaget and more recently with Malcolm Knowles.
Rogers, in his book Freedom to Learn for the 80s, describes the shift in
power from the expert teacher to the student learner, driven by a need for a
change in the traditional environment where in this so-called educational
atmosphere, students become passive, apathetic and bored’ . In the School
system, the concept of child-centred education has been derived, in particu-
lar, from the work of Froebel and the idea that the teacher should not ‘in-
terfere with this process of maturation , but act as a guide’. Simon high-
lighted that this was linked with the process of development or ‘ readiness’,
i. e. the child will learn when he/she is ready.

The paradigm shift away from teaching to an emphasis on learning has
encouraged power to be moved from the teacher to the student. The teacher-
focused/transmission of information formats, such as lecturing, have begun
to be increasingly criticised and this has paved the way for a widespread
growth of °student-centred learning’ as an alternative approach. However,

despite widespread use of the term, Lea ef al. maintain that one of the is-



sues with student-centred learning is the fact that ‘ many institutions or edu-
cators claim to be putting student-centred learning into practice, but in real-

ity they are not’.
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Theoretical Courses and Practical Courses
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Theoretical Courses versus Practical Courses

While scholars and academics might argue for the importance
of fundamental or theoretical courses, career advisors are more like-
ly to contend that practical courses are of the essence. With re-
spect to this debate, I would prefer to adopt a “middle-of-the-
road” position. In other words, I do not believe that fundamental
courses are more important than practical courses, or vice versa,
but rather that each type of course serves its own distinct purpose.

Just as a high-rise building cannot be erected without a
solid foundation and sound framework, students must first ac-
quire foundational knowledge in order to learn practical skills.
Medical students have to learn about biochemical processes before
they can understand the etiology of diseases and how to treat
them. It would be unfeasible for a student to bypass a biochemis-
try course and study pathology or oncology. In the same vein,
courses in physiology, while not having any “practical” applica-
tion per se, offer a necessary foundation for students pursuing ca-
reers in pharmacology or toxicology. Given that theory lays the
foundation for practice, the importance of fundamental courses
in higher education cannot be underestimated.

Although some students move on to pursue postgraduate or even
doctoral studies, most undergrads enter the job market at the end of
their four-year degree. In general, students attend college in order to
acquire the skills they need to succeed in their careers. With intense
domestic and global competition in the job market, students must
learn skills that will enable them to fill a need in society once they
have finished their post-secondary studies. Practical courses,
which enable students to solve real-world problems, are superior
to theoretical courses in preparing students for the job market and
should thus form an important part of the curriculum.

While the value of theoretical and practical courses has already



been amply demonstrated above, it is worth noting that not all
courses fit neatly into either of these broad categories. For in-
stance, although an introductory economics course may generally
be regarded as a fundamental course, it also offers practical applica-
tions. Theoretical economic concepts such as opportunity cost and
comparative advantage can easily be applied to everyday life and e-
ven business decisions. While statistics may seem like a theoretical
course, it has direct applications for data analysts, actuaries and
statisticians. Even philosophy courses can offer practical value for
students wishing to become professional or academic philosophers.

In sum, both theoretical and practical courses have their
own intrinsic value. While the former are vital to helping
students develop foundational knowledge and problem-solving
skills, the latter can assist students as they embark on their
careers. Finally, as the preceding analysis indicates, the distinction
between these two types of courses is not cut and dried, and
may depend on a student’s major and career goals.
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