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The Test of Spoken Engllsh
A/ vimmik

BRIEE

The Test of Spoken English (TSE) is a standardized test that measures
the ability of nonnative speakers of English to communicate orally in North
American English.

The test requires examinee to demonstrate your ability to communicate
in English by responding orally under timed conditions to a variety of
printed and recorded information.

The test is approximately 20 minutes long and is delivered via audio-
recording equipment. A recorded interviewer will ask examinee questions.
Some of the questions will be printed in the test book, and the time you will
have to answer each one is printed in parentheses after the questions. The
examinee’s responses are recorded.

While most of the questions on the test may not appear to be directly
related to your academic or professional field, each question is designed to
tell the raters how well you communicate in English.

The test is administered 12 times a year at centers around the world
under strict, standardized procedures designed to protect the security of the
test. The test can be taken once a month on either Friday or Saturday.
Every test center is open to every properly registered person regardless of
race, color, creed, or national origin.

Your performance on the TSE indicates how your oral language ability
might affect your ability to communicate successfully in an academic or
professional environment. TSE scores are used by many intensive English
programs and North American institutions of higher education to select
international teaching assistants. The scores also are used for selecting and
certifying education professionals, such as bilingual teachers and overseas
beginning teachers of English, as well as health professionals, such as
physicians, nurses, pharmacists, physical therapists, and veterinarians.

The best way to prepare for the Test of Spoken English is to familiarize
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yourself with the format of the test, the time frames, and the type of
questions that are asked. It is important to speak clearly and to answer all
the questions as completely as possible since the raters of the speech sample

will need to evaluate the proficiency level based on what is recorded.

JF SRR : Ottawa’s Best ESL Schools — (©) — http: //www. eslottawa. com

oiEMX(TSE) R A ZFXBEFIFMEALERBLARS
8 AR AL K,

WX T KX H AP B E) WA AR A R F AR AT
Z, MHRETHERERARKS.

MXKGHLE 20 o 4patiE, a3 FHA—FKFEE#RT, X F
PHEEAN — P, ARMEAFEREL, ATARAS
ERMOHA AP EZERERNET L, RREHTELHK
%

REBERXPVATHRERTFHZ AR RMBXRZFKR, 125
A AR ARA T 60 AR TIRIEREEARGRS

AREOE R P CHEERITI2 AoENK, HTEARGE
B, BiXEBEAEGFENERFET, FRATAEA#T—K, BE
RAZSRA S, B—AEX P SHHHEREMRGREAMK, KE.
fZ4p A= B A& 69 % A Tk,

Rt 2 BRI R G R AIR G DB A TR IR EF A 4
PORA| A BT, 1R % FHEFEEVA B Fedk £ HR I 2ER X ARG
At FE R EGAFE, E ARG R LA A R B A AT e iR
FUALHARAE, o ER TSR ENEBF, EA, L.
BRNIF, MEEFTIRERS,

B OER KGRI HFXAAREL XAR | o 19 L H AR X 94
HEA, TEHRAEL XN ELFTW, BRELEMDLHAGFA,
B A5 R BRI T F 5P K #6915 T K- F 3T R

A£iRAFiR4E
e administer vt. ¥, AT e creed n. 1545, # 3L
e pharmacist n. 2 #] )7 e veterinarian n. 2 &



1B %3]

For this part, you are allowed 30 minutes to write a composition on the
topic “Is a Test of Spoken English Necessary?”. The first sentence has
already been written for you. You should write at least 150 words.

* MEANANALEH#ITIGEEERK, BHHRE--

o HWARFMMWA;

* AW AR

SEEX

A test of spoken English will be included as an optional component
of the College and it will be interesting to see how many students take up
the option. Many people think it is necessary to hold the spoken tests
and one of the reasons is, because it demonstrates a person’s ability to
hold a rational conversation.

There are a number of different opinions about this approach, mainly
because, it is seen as a way some students will get extra marks. Most
classes do not practice much oral work and, for many students, there is
little opportunity to use English outside of the classroom. Students can
read and listen to English conversation but, unless they actually practice
conversation, their oral ability will remain low.

English, I have no plans to sit for the oral test. I know enough about

English grammar and have a sufficiently good vocabulary to get a high

pass mark in the normal English exam.

ERFERBENFARBREAMEE K, AAANEKAS Y
FAERE, RERAE, REANAAALEHRTEBEX, BHZ—
RTARTEAEXGRPHERS. REARAEFRTREDRX, £ 2
REARZGZEDIRGFAKRLFI MY, REREHEARTREY
DiE%3, AR EHFAERK, ARV HANSEREINEEZA,
FARBERTEELE, RRAMNNES EHRBES 2EGE, 0
o RRERALRLRIK, EREAER, REDRXAAHRE, KR4
HEHhmoiX, AOELRREEEE, ALSTAUASRAET— KW
KBEHKT
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EZHRANAT

@ If anyone wants to become reasonably competent in English they have
to be able to speak the language.
WRABAE SR T 5, BRI SR

(2 Knowing all about the linguistic aspects of English is a necessary for
passing written exams.

SR K, R B T S ETE S A A

(3 Speaking and listening are essential elements in being able to use
English hence, it makes sense there should be oral tests to confirm a
student’s ability. Wriiife ) 7ES T2 PR EE, A D kAl
SRR BEIERE YIRS AR B LY.

@ If students do not anticipate using English in their careers then, their
only motivation to study English is to pass the exams. fIR24: RITE
TETAEPERZEE, BaMi1F3EN R R TR %R

(& Communication is a basic reason for learning English and speaking
English is a major factor in communicating. 38 i J& 2 5 HiE il S A J&

W, T SRS ) 2 AR 43

WICRFRIEE

e demonstrates =it ; & F; BT

e rational &-F ey, BEY

e optional component T it # 4 (iR 42)

e vocabulary 8 JC e essential elements &K %
e anticipate Fifg; /¥ e motivation &AL

e reasonably competent % &, 49 ; 48 RE4E44
e linguistic aspects &= ¥ 8% 5 @ &
® anecessary requisite &% &y LZ2HE

BRAK

BRAEREILE: B HFARBRIETAMEET R, HFBN=
AN ERARARREA RO RO REA: $—, 2B 0RO FLEEZIH
My B, RERFFPEARBHOESLT; F=, FEAERNE
HESMAB%EOE, REPRAGEN LY. AAXRERXERH
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. The Implications of Reading Preferences of Fu-

2/ ture Educators A KEF Z P HAFHO R

B RIEE

While literacy takes center stage in classrooms across the country with
federal grants such as No Child Left Behind, classroom teachers in all
subject areas are responsible for encouraging students to become readers.
But what, if anything, are these educators reading? This study was initiated
explore the question of the reading preferences of future educators using data
taken over an eight-year period in the University of Montevallo’s College of
Education. Undergraduates and Alternative Fifth-Year students were
informally surveyed in classes from 1994 until 2002, and their responses
have been broken into subject area genres. These include: fiction ( realistic,
historical, folklore, fantasy, science) , nonfiction (informational) , nonfic-
tion (biography, autobiography) , and poetry.

The study was conducted over a period of eight years. Two hundred
and forty-seven titles were included. From analysis of the 421 surveys in
this study, the majority of students in the teacher preparation course read
fiction books (46% ). Nonfiction readers composed 33% , biography/
autobiography composed 16% , and readers of poetry only made up 5% of
the classes.

Jenkins classified readers into three groups: the sponge reader
(absorbing what he reads) , the sieve reader (reads best sellers constantly in
order to impress others), and the duck-back reader (reads to keep busy;
usually chooses newspapers and magazines ). From our study of college
students and their reading preferences, this has changed little in 75 years.

In conclusion, with the implementation of No Child Left Behind and the
push for extremely qualified teachers, every factor in the training of future
educators is important. The selections of what future educators read in their
auxiliary time may impact their performance in the classroom. Reading
preferences of teachers may create bias and alter the teaching and scoring of
written assignments for students. On the contrary, it may inspire teachers to
incorporate new methods or ideas into their lessons. Additionally, reading
may encourage a teacher to share their literary choices with their classes, thus
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modeling the importance of reading and personal growth.

[ 3K . Rachel Fowler “ The implications of reading preferences of future

educators”. College Student Journal. FindArticles. com. 25 Mar, 2012.
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AEHE8F, AET 247 AMB, @idx 421 NAZH IR
E, KSBHMFHIZI G F A (46% ) Eskig D3, EEDHhe P4
E33%, it AN s 16%, MR R & 5%,

B4R (Jenkins) de ik & A =40, H%iEH (AP 2Bkt 2).,
BFiEE(BFERHEPALRAGTRZPE), B itH (@i
ERBFER, BFRBREALE) ., KB K F LA 19
RFHAR KA, BHFALET FRANLFEAHL2KE,
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ke E24ER,
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For this part, you are allowed 30 minutes to write a composition on the topic

“Reading Preferences”. You should write at least 150 words, and base your
composition on the table and the outline given below:

Categories of Books Percentage of Book Circulation in the Libray
Popular Fiction 65. 9%
General Nonfiction 18.2%
Science/Technology/Education 10. 8%
Art/Literature/Poetry 5.1%

BIFRR KT 2002 FF—FrREAZE BB SRR, S T8%
BHBRms s, FHRBEN, JFEIR A C BRI 2R F o

The reading preferences of students in an American University in 2002
were subject to a comprehensive survey. The survey used four categories of
books and calculated the library circulation for each category.

Popular fiction was shown to have a much higher preference than
any of the other categories. At 65.9% , it was more than three time
higher than the next category of general nonfiction books. Non fiction
preference came in at 18.2% followed by science, technology and
educational books at 10.8% . The books with the lowest circulation
were in the category of art, literature and poetry which were preferred by
only 5. 1% of the students.

If there is any conclusion to be drawn from this survey, it shows
that the library is used more for recreational reading than for study
purposes. The implication of this is that the library needs to focus on the

area of most interest but, not at the expense of the academic categories.

2002 FAEEBR—MRXFHFAF ZRAET NG AEBIT. A
EvetEsAhni, AEHTAREFTERENADZ, AZEITA
I RRELFEER, 53 T765.9%, 2HAEF itk LEB S
XFHG=42%. FPAEFELF L2 18.2%, HEZHAHHEFH
TE, 510.8%, AHFRIHRZER, XFFFRE, LF51%
WMFEEER, /wRETHRGE, FEAEFANEBAREASLS
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WAATHRRARER, RS ARFT, IHRABHIERZAK S HF
AWNABAT, EHRRERER S FRAERE,

EZHANAT

(D A comprehensive survey of student reading preference was conducted
at an American University in 2002.

2002 4K E—FF KE AT T — IR Z %4 RS i,

(@ The stock of library books was divided into four categories for the
survey and the circulation statistics for each category were tabulated.
P R AR A B A R, g — 2R P S B D R 5 S A
T,

@ The most preferred category of books was shown to be in popular
fiction, thus implying the library is mostly used for recreational
reading. Eh BRRZFHAEFKRGBRMT/DUL, FHXRWA¥AELE
KR Z IR RS

@ The academic books are frequently used and must remain an essential
resource of the library.

FAREBEREH, VSRR EBEA ] SR 5T

(S The survey was based on circulation figures, which is probably, the

best indicator for assessing student preferences. Vi i & 54 & A 7]

REVRBL 2 AR O B B 4, AR IE S T X — Uil

WICRRIEE
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Tutoring

Ry

BARIEE

A tutor provides expertise, experience, and encouragement. They do

not provide “answers,” but rather assist in problem solving, in getting
answers. There are many potential roles for the tutor, here’s three of the
most important:

The tutor as subject expert

One of the roles for the tutor is to supplement self-study materials —
filling in any gaps, clarifying any misunderstandings and pointing learners
to sources of information. This role is not dissimilar to the traditional
teacher, lecturer or instructor.

The tutor as coach

The second main role is to act as coach, mentor or counselor. These
terms may have unique definitions but they also have a lot in common. The
coach is responsible for helping the learner to achieve their learning goals by
challenging, encouraging and providing constructive feedback. This role is
especially important in an online environment where learners may be working
for long periods on their own initiative. For most learners, recognition will
be the most powerful incentive — and luckily this costs absolutely nothing.
Other learners will be motivated by achieving a pass, overcoming a perceived
weakness, stimulating their intellect or developing their skills.

The tutor as assessor

In many cases the tutor also has to act as assessor, checking to ensure
that learners have achieved the learning objectives. Assessment is integral to
the self-study materials and no “human” intervention is necessary. In other
cases this may be neither possible nor desirable and the tutor will be
required to conduct an assessment of the nature and extent of the learner’s
knowledge and skills.

One of the tasks for. the tutor is to get to know the learners for whom
they are going to be responsible. One way of establishing the relationship
between tutor and learner is to agree a “learning contract,” defining the

parameters for the way you work together. The contract could include the
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