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Preface

As the supervisor of Dr Hu Zhiwen’s doctoral research at the University
of Nottingham, I am delighted to have this formal opportunity to celebrate the
publication of her book, which is based upon her PhD thesis.

The successful completion of any PhD is an achievement to be proud of.
To do this in a foreign country (with all that implies by way of adjustment), in
three years, and in a language other than one’s own, is reason to be even
prouder. The fact that Hu Zhiwen was able to accomplish this feat is testimony
not just to her scholarly qualities but also to her personal qualities. No study
that is conducted over a period of three years is unproblematic, and family and
the rest of life has to be fitted in somehow. Yet throughout the period of her
studies in Nottingham, Hu Zhiwen maintained a very positive outlook and a
very clear sense of purpose. For me, she was in many ways the model student,
hard-working and self-disciplined, willing to listen to advice but also—as she
gained in confidence—prepared to use her own initiative. In time, those ideas
took shape as the original contribution to knowledge that is required for the a-
ward of a PhD.

As will be clear from the title of this book, ‘ICT, EFL Teacher Develop-
ment, and College English Reform in China: an Implementation Study’, her
study deals with the vital issue of educational innovation. One of the innovative
features of the new curriculum for College English in China, a hugely signifi-
cant reform within the national education system, is that both teachers and
learners are expected to make increased use of information and communication
technology (ICT). Against a background of theories of curriculum innovation,
Dr Hu set out to explore what actually happened when this innovation was im-
plemented, using a case study of a single university and focusing on teacher at-
titudes, readiness and response. While the findings indicate that teachers had
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initially held positive attitudes towards ICT and been stimulated to improve
their technical competence, their early enthusiasm had started to wane in the
face of inadequate support and training. One of the dominant themes is that
teachers are central to the implementation of curricular innovations and their
continuing professional developrﬁent (CPD) needs must be met if implementa-
tion is to be successful. This requires thought not only about what those needs
are, but also by what method(s) they can be met. The needs analysis conduct-
ed by Dr Hu revealed that teachers differ in their (self-reported) levels of
technical competence, as well as in their attitudes to ICT, and their confi-
dence, and she concluded that a one-size-fits-all approach was therefore unlike-
ly to be effective, a conclusion that seems likely to be valid for many more in-
stitutions, However, technical competence is not the only requirement if
teachers are to implement the reform. Teachers’ needs are also pedagogic and
subject-specific (how to exploit the technology to teach English? how to in-
tegrate technology-based episodes into a lesson?) -and from a teacher’s per-
spective these questions are probably more significant than those of a technical
nature. Moreover, because the pedagogy envisaged by the reform extends to
learners also making self-directed use of ICT, teachers must also give thought
to the relationship between what they do in class and what learners will do out
of class, and how they can best equip learners to take on a more active role in
their own learning. The design and delivery of a CPD programme which ad-
dresses such concerns may not be easy, but—as with all educational innova-
tions—one of the key factors in successful implementation is the quality of the
practical support available during the early stages. In this sense, the design of
effective CPD is a prerequisite for successful educational innovation.

A number of other conclusions are drawn which also have significance for
national and institutional policy-making and for international understanding of
factors influencing the success of large-scale innovations.

Dr Hu is now an associate professor of the School of Foreign Languages
and International studies, Hunan University. Her doctoral examiners thought
highly of her study, and it is no surprise, therefore, that conference proposals
and journal submissions based on the thesis have met with a very positive inter-
national response. Two papers have already been published in international
peer-reviewed journals, and she has made presentations at three major interna-
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tional conferences, with two papers subsequently appearing in selected confer-
ence proceedings. It is my belief that the publication of this book will make a
valuable contribution to the literature both locally (in China) and internation-
ally.

I wish Hu Zhiwen every success in her academic career, and look forward

to seeing her name on other publications in the years to come.

Dr Ian McGrath 23 September, 2011
Visiting Associate Professor

English Language & Literature,

National Institute of Education, Singapore
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Chapter One Introduction

1. 1 Background

Following its entry into the WTO in 2001 and successful bids for the Bei-
jing Olympic Games in 2008 and Shanghai World Expo in 2010, China has be-
come a world power with social and economic needs for professionals at differ-
ent levels,among them qualified graduates who can use English competently.
Of particular importance is proficiency in listening and speaking for effective
communication in global interactions. However, the results of English language
learning in Chinese higher education (HE) are generally recognised to have
been disappointing in this respect, since most students graduated with ¢deaf
and dumb English’ (Liu & Dai, 2003:8). It is clear that the old curriculum,
syllabus and traditional pedagogy,i. e. prior to 2002, were not producing gradu-
ates with the level of English skills necessary to satisfy society’s needs and
their personal needs for career development. This point will be discussed fur-
ther in 3. 2. 3.

A further problem is that Chinese HE has experienced a rapid expansion of
student numbers in the last few decades, and particularly in the last decade
there has been a boom in enrolment. With more and more students coming into
nearly 2000 higher education institutions (HEIs) ,the teacher-student ratio has
increased sharply, particularly that of English as a foreign language (EFL)
teachers and students whose majors are not English (for further discussion, see
3.2.1). To present this fact in a slightly different way,the rapid expansion of
enrolment resulted in a great shortage of EFL teachers in colleges and universi-
ties, with the EFL teacher-student ratio standing at nearly 1 : 200 in 2006
(Zhang,2006).
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In order to change the so-called ‘time-consuming but low-efficient’ English
learning situation in the country and solve the shortage of qualified EFL teach-
ers,in 2002 the Chinese Ministry of Education (MOE) undertook a reform of
College English,a basic and compulsory course for all college students in Chi-
nese HEIs (further information on which will be provided in 3. 2). A more eco-
nomical and effective methodology in language teaching which was based on the
use of ICT was recommended in the reform. There were two reasons for this
emphasis on ICT. One was its potential to support and assist language teaching
and learning. The other was that if ICT was used for self-access learning, this
would make it possible to reduce teacher contact hours and thereby enable in-
stitutions to cope with the increase in student numbers and the shortage of
EFL teachers (this point will be developed further in 3. 3).

This study started in 2006, when Chinese College English was undergoing
reforms nationwide. The introduction of ICT made great demands on HEIs and
the teachers as change agents, who have had to respond to a change in their tra-
ditional roles and pedagogy in the new computerised, Web-based English teach-
ing and learning environment.

My own introduction to ICT-integrated instruction had come several years
earlier when,in 2000,after teaching EFL for seven years in a Chinese universi-
ty,I was chosen as an instructor of a new form of distance education:e-learn-
ing. Based on my own past teaching experience, many questions and doubts e-
merged concerning the reform. How did other Chinese EFL teachers feel about
ICT-integrated English teaching? As teachers who had been used to teacher-
centred language teaching for years,were they ready and willing to change their
authoritative roles in class? Did they have enough ICT knowledge and skills to
cope with the requirements of the reform? Had they been given enough rele-
vant training or made a self-directed effort to develop their knowledge and
skills to meet the requirement of the reform? Several years on,what effect had
the reform had on English teaching and learning? These questions aroused my
curiosity and stimulated me to undertake a study of these issues. I therefore
took as my research focus EFL teacher development in relation to the introduc-

tion of ICT in Chinese HE in the context of the reform.



Chapter One Introduction

1.2 Key Terms

Three key terms used in this study are reform, ICT (Information and
Communication Technology) and teacher development. This section will dis-
cuss these and related terms,i. e. , change, reform and innovation; ICT & ICT
for Language Education (ICTLE) ; training, education and development in the
Chinese context,and comment on conceptual differences between ICT in China

and in other countries.

1.2.1 Change,Reform and Innovation

Change is often ‘a result of adaptations and decisions made by users as
they work with particular new policies or programmes', with the policy or pro-
gramme and the user’s situation mutually determining the outcome’ (Fullan,
2001:40). It has the meaning of replacement, transformation and substitution,
but not necessarily advancement. Change can be directed either forwards or
backwards ,and real change involves changes in conceptions and role behaviour,
which is why it is so difficult to achieve.

The word ‘reform’, as defined in dictionaries such as Chambers and
Oxford,means:1) to put or change into an improved form or condition;to a-
mend or improve by change of form or removal of faults or abuses;2) to put an
end to (an evil) by enforcing or introducing a better method or course of ac-
tion. It is obvious, then, that ‘reform’ and ‘change’ are synonymous in some
respects;for instance, they both mean that something becomes different from
before;they are processes of shifting. Change is considered to be a process that
does not involve planning (Kennedy,1996,cited in Lamie,2005) ;it may be con-
scious or unconscious, while reform involves a clear aim of improvement. Re-
form in education is not just putting into place the latest policy superficially. It
means ‘changing the cultures of the classrooms, the schools, the districts, the
universities,and so on’ (Fullan,2001:7).

Innovation is defined as ‘an idea, practice, or object that is perceived as
new by an individual or other unit of adoption’ (Rogers,1995:11). It repre-

3
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sents the programme or process being implemented,implying some deliberation
and consciousness (Kennedy,1996,cited in Lamie,2005). It does not necessari-
ly represent something major, large, or dramatically different. Hall and Hord
(1987) argue that an innovation can be something introduced several years ear-
lier or something not expected to arrive for several years to come. Further, they
classify innovations into two types: ‘ product innovations’, such as new text-
books or curriculum materials,and ‘process innovations”’,such as different ap-
proaches to discipline, counselling techniques, or instructional procedures (p.
9).

To summarise,change happens anywhere;it is not necessarily the result of
someone’s deliberate efforts, whereas reform emphasises the introduction of
a better form or condition;and innovation is a deliberate attempt to introduce
something new. These concepts will be discussed in more detail in Chapter 2.

In this study,reform is the key word, the specific aspect of reform in ques-
tion being the introduction of ICT for the purpose of improving English learn-
ing in Chinese higher education, the broader context being the national reform
of College English teaching (curriculum, pedagogy, learner assessment). As
will become clear, this thoroughgoing reform has involved innovation as well as

change.

1.2.2 ICT & ICTLE

ICT is a key concept in the study. This section defines the term and intro-
duces a subsidiary concept,ICT for Language Education (ICTLE).

ICT,a well-accepted term in the West,is defined as ‘a diverse set of tech-
nological tools and resources used to communicate,to create,disseminate, store
and manage information’ (Wikibooks, n. d. ). These technologies include com-
puters, the Internet, broadcasting technologies such as radio and television, and
telephony. ICT is often spoken of in a particular context,such as ICT in educa-
tion, health care,or libraries. It is well known that ICT products and innova-
tions change the way we connect,communicate and make sense of our world.
They draw on Information Technology, Telecommunications and Data Net-
working technologies to solve problems innovatively.

In the field of education,ICT generally refers to the integrated use of com-



