2 FI 0 B Bl 11—163BL ELSERBIRIT

ME R FIEE

SLFZARRFHNEEHT

WL KTHEED Wuxinins HES HEIKE

"=gg" | Visual Creations in Beauty
=30 /N
et Y | A Painting Course for Teenagers 11-16 Years Old



EBEREBE (CIP) HiE

MERREME. SLFEREBRINEELE/HEST BEARE.

—— EOXHdEEAR HRRAE, 2011, 6

(EMHEEE)

ISBN 978—7—5394—4157—3

| . OM:= I D QF- I OBFVEHE. EARARE-TE
V. @4

& A BIECPEIEIZ T (2011) 250816855

FiERE. DM

BRI B B
DAgE. ZEH

NERFBE—F L EZREBPNEEKE
EF F BEZ OB XK

HARE T . Wb R H AR

# ab. EURTHER AE268S
AL AR ST 4B B

B 3%. (027) 87679521 87679522

HB BT 4mAY . 430070

B R BB —EIRIERAS

SR A . 889Immx 1194mm 1/16

Ef g< . 19.5

B0 #. 2500

ML R 2011426 BEE1MR 201148 6 B 51 % ER
E  #.118.005%



».

ENMEaNSE 1M—163 5L FELEEIREIRIT

MEREIEN

=L EEREERNENYE
mEZ ENRE

"=m Visual Creations in Beauty

=1 /4
R , | A Painting Course for Teenagers 11-16 Years ™'~ AIERKIIHRER BB vioe X ¥ &2 » 2



[I0=K ) BIB-FFHR
NERERSHCLLILAZE R

FEHEZSERNFRRBETHENDNLILEREL, BIAZAKES
Vg T RAMNTR, HNOBFEFRERTF, BEFSRAZBER. FBHRR
RUARTH "FOEZR ‘HEE NBF , G, RELETFIEF
Fiy, BRBRNERPEANBENEY. BRSEMBERAZEHAT PR
i, Wk, IEEBEREANKI, BATF "HEH" AWRFNREREES
EHEE, XRNZELENZARBERFIREKE, EXBPAEROARRRATD
FILEZARKE M 7 T8,

X E, AFYILE. FERRNAREREANTEET, B—IRBEOHR
HzAHFEFUENNESHELBE, SHFNRK—RNRE, LWE T P2,
FK. ZREFMHNECHBEF T XMEFHENDE, ARBLEBINAIFRD
BRAEGRSNBEF AN ZESEE, XFHRBATET, BAEI—ESHT,
LENETFBHENLBROMTFHENVRESEFTTREN. BMEE—HERE
RIEth 2N E, LEEANESHTFEDHEPURAMEZANOCENBRLES
el AL

B4, BFNIRENCEPBEHAR? URFHLF, AR FRSNE
BERTUEAXFHEGRHFNERARRAREPRFETNMR . FHENSHLER
#, 25, BEAFRPPRNES, RO/NENEENHAEENE, EEEW
EHESBAERNER, ZFNRHEXBETZEZBTXLE, BNSBHRAXSH
FERANHR, BERBNMAXFTRIAZTALR, LENTEFRERRTH
BE, ERKHEMMNEEREE. 26, BFRERETXFIES, XMHEX
FRERETLEZ L, REEFRAFITELE, REBANR: XFEBESK
ZUAERREEES, —MESESZ—MBSNXRREATHN, ENTEROMH
R EFFHE, AE, ~EBENBRBFLEABESRLTEZEARBELN, FTFHETkK
W, NEXFESRZEFBHN, BB SRR,

UEBNBR—EHEELE, ERTTERFLRRENEHIS, 2107,
BE. BRI G BHEE, ARE, FHERPNERERFINNETEEEE
AT . LEREMA—LEFTEXFIBSEANBNEOH, flodFieiirg
WEEEHRNBHENER, A, RNtbEFEEDDLFELSHEAZSE, B
ke, AMIERBEHFSHE, XEOERNENAENEREHEETEING

- Visual Creations in Beauty



A Painting Course for Teenagers 11-16 Years Old

AERNEYE BOFERRRINEEYT 3

5.

%
4
-
U
‘ =
Al

5. TRERMEMAE FERRBEAE LY, RHERPLENZFENERNMARKSLR
hREEH R,

“E, IEREHENEGE, ENIRIRBUANERBY: EEAESHENMN—
f, BEUERBENEFOFTNR ZEA, SENRSEHKESRFCERROER
KO, BERPNRLEBFAEEMZAEREFE, AMLEERTFEERRKIRT
#BR R o

LEHENIILESHAFRROCENRRAGEERENER, BESHITIRRE
ERXEIREFRE, ZAEEXEUNBREEZTZAE, FHEUARZAZLERBHR.
BIfEREhEREFFME,

BERBNXIBZFHENER, E—RRIES, AMIBAARXFETHIRXE
FiAGEN . BINHINZANESHERM, ERNBNEILESHEHEAERXFHE
BHE; APERN, —MEARER, mME—FERRNER, FENRESHRIAED
ERH, i —YENRAFTRRPNEL A EBRAHY), £F - LHRREEXH L. X
BrE, XFHIAELEBEHREEZ — INFELEFHAETENEZLES P, AX
EE2ENREFIEMAXTE, EAMNERTUEIMEZBRRANEM, XEFTHMORMN
AMMIFERBERENER,

BINOBEMNRBULZFIIARE "HEH" NEdRREZd, EhrE, BIFAES
— IR HEMb @R B R RFITABNTMEN B RZ=E, BINEMIRESEZTF, i
LEEFENIEB MR, EU—RHAEMNIEITNRE, SETERBNZREL, M
o IARIAMAI SN REORE. BEFER, BNNEILEEXNMFREIFEHBELN,
EMERBNOIX—KBE: WRNEFIUABRN., BHEMOMKER, BL, A
FAR—RZFFORFATEBER? IRZXEAEYHNPESHLEN, REBE—
URK, B ZHPETRILELEERBNEEN, FELNLEBSNHE, XE
BREBVEFRIMMNRENSE, FREATHXLESE,

fB{E - HiFR
PIESNSIETTIECPN
MERSHELE T K2 B E K%



4 EIME oS Visual Creations in Beauty

PREFACE

The authors , my good friends Professor Yang Jingzhi
and her daughter Huang Huan , have performed an

immense public service in giving us the benefit of
their research into teaching older children , young
people , and adults . A useful term for this segment of
the population is “post-naive” , which simply means
all who have reached the age when self-consciousness
interferes with the natural flow of graphic imagery ,

a gift we associate with early childhood . These two
art educators , are well-known for their contributions
to drawing in the lives of younger children ; here they
turn to a more difficult challenge . The young child
draws spontaneously , but post-naives are prone to
an overwhelming loss of self-confidence .

Here is the situation : all children in preschool ,
kindergarten , and early primary have a language they
are capable of using creatively providing only that they
are motivated by nurturing parents and teachers ;
that language is drawing . (I stress the universality
of it! ) When children reach the intermediate and
middle-school grades , parents , teachers and the
older students themselves abandon this position and
commonly assume that drawing is for the talented few .
This is unfortunate because spontaneous drawing as a
language medium continues to be potentially helpful to
the mental development and social integration of older
children and young people . And be assured , drawing
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is indeed a language and still has the special advantage for
older members of the community of being entirely without

code .

Reflect for a moment on what children gain from
spontaneous drawing . It is nothing less than the most
accessible medium for dealing with life's many and varied
experiences . If conditions are right , words and graphic
images appear in the second year of life when the child
is deeply involved with family members in a host of new
and challenging situations-and with a growing circle of
friends , and with school and community , and with the
fictional worlds of books and television and , of incredible
importance , the world of nature . That's a very busy
agenda of experience ! Language is how we humans
make sense of it and uncoded drawing is the best one
for children at a time in their development when they
urgently need it . Later as we become more literate ,
words play their supreme role and the need for drawing
diminishes , but there is still a need for it . Words could
never replace drawing-each language provides a parallel
but separate meaning and unique emotional colouring .
Moreover , there are some areas of thought and feeling
that words alone could never articulate and the reverse
is also true : there are areas when words suffice . But the
point is : When drawing is no longer available , language
for children and young people is deeply impoverished .
We need both .

Digging a little deeper, drawing , gives unique
opportunities for reflection , thoughtfulness , even
meditation , self-evaluation , day dreaming , rendering
harmless the fears of the night, solving problems
beyond the power of words to solve , responding to
community rituals and mythologies in ways that are widely
communicable , and , above all , inventing stories that
give meaning and emotional security in the face of life's
experiences—the mundane . the perilous and the ecstatic .
And for emphasis , here's the point again : what's true for
the child , is potentially true for the post-naive .

And there is a practical advantage in line drawing which
should not be overlooked : it is the language medium
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most expeditious and economical of time . A single painting
could have been five line drawings , each contributing to
mental growth and mental health . This is not meant to be
an argument against painting , printmaking , stitchery or
a host of other possibilities for which line drawing could
provide the image , the authentic design .

It is sad but true that for as long as home schooling and
school schooling have been the vehicles for educating
the young , the arts, and especially the visual arts,
have been assigned a limited role , have been frequently
ignored , at times severely down played , often conceived
as window dressing and cultural veneer . Anything but
recognized for what they truly are , major factors in mental
development and mental health ! There has also been
a lack of sensitivity on the part of parents and teachers
as to which art experiences are authentic and which are
spurious . ( Only the authentic contribute ; the spurious are
counterproductive . ) Authentic drawing can be summed
up as projects which engage the drawer's mind , the organs
of perception , the intellect which thrives on challenges ,
the emotional life which depends on catharsis , which stir
memory and imagination and enrich the mind . The spurious
and downright harmful activities falsely refer to as “art”

ignoring mental development and base art activities on adult
formulas , push to the front goals that are false standards of

“naturalism” ( photographic verisimilitude ) and ignoring

“empathic realism” , the natural urge of children at the
heart of authentic drawing from the beginning .

Language has always been at the core, but language
defined as literacy . We need to retain language at the
core but define it more broadly as words and drawings ;
two interlocking modes , one coded , the other uncoded .
Sometimes words alone are enough ; sometimes graphic
imagery without words ; but whenever possible words and
drawings combined . It is of course optional that words be

Visual Creations in Beauty
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actually included in the design . When it happens it is in the

great tradition of Chinese painting . When there are no visible
words , literacy is still enhanced by conversations about
possible themes , and again in conversations about finished

artifacts .

The goal is to extend to post-naives the freedom enjoyed
by young children . It really comes down to helping them
overcome self-consciousness and open their minds to a
delightful possibility . We know that young children draw
an incredibly wide range of subjects , indeed , anything that
appeals to them or offers an opportunity for articulating
and expressing a perception , thought or feeling . We know
they are very susceptible to motivation . We ask again :
if young children draw naturally and spontaneously without
self-consciousness , why not older children , why not young
people , and why not adults ? This is the goal and scope of
this excellent book . It is my hope that every parent , every
teacher and every educator will become aware of its important
message and that the world's post-naives will discover and
rediscover the powers of drawing as a language medium .
This book will be a great help in realizing that dream .

Bob Steele , Associate Professor ( Emeritus ) of the University
of British Columbia for The Drawing Network .
( April , 2008 )
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AUTHOR'S PREFACE

The transition between childhood and adulthood
is the most critical period in a person's life.
Are art activities still meaningful for this age
group? How can we extend their interest in art?
These are questions that concern art teachers
and parents, and we hope to address them.
The American psychologist and art educator
Viktor Lowenfeld noted in Creative and Mental
Growth that art education affects an integration
of personality and so can bridge the gap
between childhood and adulthood — and the
more innovative the approach , the more the
trauma of adolescence can be deflected. We
want to explore this issue and find ways to help
young people transition through art. That is the
intention of this book.

For over half a century many scholars have held
that art activities enter a frozen zone when
children reach puberty: a hibernation period. We
find this conclusion rash. Children lose interest in
art for a variety of reasons. Many stop drawing
from homework pressure. Some from media
exposure: TV, internet. Others from a more
developed use of words. Drawing is no longer
the only way to describe themselves. But children
don't lose their creativity. We believe the main
reason for this divergence in development is the
thrust of education, the values at the core of
teaching teenagers.

A people-centered philosophy of education
gelled by the onset of the 21st century. Art
activities are a given , an important part of
early childhood education. But because theory
in art education is still relatively flimsy , there
are wrong turns and misunderstandings , such
as the widely popular "non-intervention" theory
where the teacher does nothing: children draw

Visual Creations in Beauty

without the imagination nurtured and impelled.

Teenage development in art demands a good
foundation from childhood. As we teach, it's
necessary to respect a child's ideas and protect
her originality. This doesn't imply a laissez-faire
attitude. The purpose of art education is to lead
and guide. How can we avoid intervening in a
child's interior process? When is the right time to
give help (a key concern) ? What methods can we
use to give children a feel for art and to heighten
creativity?

Many think “it's all about realism” and target
children's ability to be realistic, another mistake
of art education: Because the arts for children and
adolescents should be a continuous process of
development. For teenagers — youths in transition
— art activities — solutions reached through
intuition and reason — should be positioned toward
the center stage of education. With creativity and
intuitive experience so prominent in generating
art , adolescent art education should have an
emphasis on the rational thinking: the other means
of the process. But this leads to a certain dilemma...
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In 2004 at a seminar on art education at the
Central Academy of Fine Arts , Julia Bottoms of
Columbia University's Teachers College ventured
into the difference of aesthetic education for
children in the United States and China when
she said flat out, "Children's art education is
not the task of aesthetic education.” In fact, in
China , the primary value of art education is the
aesthetic cultivation of students; and in children's
art activities , a nourishing aesthetic taste and
facility is emphasized. Art plays an important
role in the integration of a child's personality ,
and as a starting point for aesthetic orientation ,
Chinese children are exposed to classical art.
Through the analysis of work and a gradually
improving eye , they comprehend their own
creation — which , initself , has aesthetic value:
as they mature they're able to judge their work
with their own personal assessment — according
to their own unique development — and move
on with confidence.

Art education is concerned with styles of modern
art — and with current trends and hot topics.
Post-modern art is the essence of rational

thought, the process of reflection, from
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the formal expression of "anti-art" onward. "Anti-
tradition" in art history has academic value. But
some young teachers ingest the concepts of modern
art completely and advocate children copying its
ideas and surfaces: those of post-modern art , anti-
art, anti-tradition , anti-reality , the-rebellion-
of-America-against-all-educational-philosophy.
Some encourage children to do art spoofs, to
smear ordered or iconic images to attain liberation
for their children—to cultivate creative thinking. To
counterbalance these developments we look to the
positive side of Western post-modern theory and
believe there is a certain role to art education in
China—for example , the spread of multi-cultural
theory: an expansion of horizons to encompass
China's ethnic and folk cultures; the spread of
ecological education: educating students out of
the classroom , directly , about environmental
concerns; to encourage students to take the
initiative; to emphasize the importance of the spirit
of independent learning. In general , classroom
teaching needs a re-emphasis on personal , human
qualities. And regarding visual culture — popular
culture's impact — developing parallel settings
more in line with people's developmental needs.

When adolescents mimic , they sidestep seeing the
core value of art. It creates ideological confusion.
Given an assignment to make post-modern art
by , say , collecting and aligning cultural garbage
— accentuating the ugliness — teenagers are
essentially obliged to assume postures that might
not be creative or healthy for the adolescent mind.

With diversified development within the context
of contemporary art and with an adolescent's
awareness of shape and modeling ability no longer
the by — route training mode , art education and
teaching should not be stuck in one particular style.



