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自 序

21 世纪应用语言学的研究重心从语言本体与教学法转向学习者主体，学习者
的心理过程和认知系统将成为新世纪应用语言学研究的关注焦点和发展趋势。愈来
愈多的专家学者认为外语教育不仅仅是一种心理语言行为，同时也是一种社会文化
行为。前苏联教育学家维果斯基( Vygotsky ) 为代表的社会文化理论指出课堂是非
常重要的互动场所，包含最丰富的老师和学生之间的交际话语，从而蕴含着语言学
习和认知发展的契机。该理论提倡师生共同参与各种任务型课堂教学活动，通过
“支架”( scaffo lding ) 可以更好地提高交际效率并促进学生的外语学习。“支架”用
来比喻暂时性的辅助话语，通过搭建支架，新手在较为熟练的专家或同伴的帮助下
发展新的技能、观念或者更高层次的理解能力。维果斯基还提出最近发展区( zone
of proximal development，简称 ZPD) 的概念，即学习者实际发展水平和潜在发展
水平之间的差距。前者由现有独立解决问题的能力决定，后者则指在成人指导下或
与能力较强的同伴合作时解决问题的水平。通过最近发展区，他人调节构成了学习
者依靠他人帮助来完成任务的中间发展阶段，而自我调节则构成了学习者在没有他
人帮助的情况下能够独立完成任务的阶段。学习者从他人调节阶段向自我调节阶段
的发展，是对其认知和语言习得都十分重要的阶段。

在二语习得研究领域，社会文化理论已被应用于研究师生改错和同伴学习等活
动如何促进语言学习，发现支架不仅存在于不同语言水平的合作者之间( 例如老师
和学生、讲母语者和外语学习者、高水平和低水平的学生之间) ，也存在于相同语
言水平的合作者之间，甚至低水平学习者也可以为高水平学习者提供帮助。然而，
国内外现有的第二语言或外语课堂研究一般侧重于支架的应用分别在老师和学生交
流过程中，或者学生和学生交流过程对语言学习的正面影响。例如，老师对学生展
开的支架，或者学生之间的支架式学习促使学生对第二语言知识的重建，探索交际
自由和学习机会。但这些研究较少涉及老师对学生的支架在何种状态下会否对语言
学习产生负面作用，教师反馈和同伴反馈作用比较之差异，以及何种教师反馈对学
生的语言潜能发展会起到促进或桎梏的作用。虽然以往的研究表明同伴支架对语言
形式的准确度总体上有积极影响，但忽略了同伴互动的局限性，即学习者可能很难
推动同伴在最近发展区的进展，因为他们的实际语言发展水平或多或少在同一水
平。我们需要在个体学习者层面了解这些互动过程，尤其是在学习者最近发展区内
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的微观发生变化( microgenesis ) 。因为支架的意义在于中介作用于个体并帮助他们
实现知识的内化，进而提高他们在语言应用和第二语言学习中自我调节的能力。本
书旨在通过研究学习者话语如何在相对短期内的重组和发展，用实验发展的方法探
究认知的发展过程。

本书运用社会文化理论视角，以话语分析为主体的定性分析方法和定量分析方法
相结合，探索中国高校( 内地和香港) 的大学生在英语课堂师生互动过程中的交际话
语如何服务于目标语学习。在武汉某大学和香港某大学英语课堂交际环境中，采用微
观发生法分析学生分别与教师和同伴协作完成写作任务时的交际话语，观察支架在中
国学生二语习得过程中的影响特点和发展模式。其中包括主要的支架策略对目标语学
习产生的正面和负面作用，及其对学习者最近发展区的影响。研究发现支架策略应用
于目标语学习的有效性取决于教师和学生是否能够恰当运用主要的支架功能，教师辅
助与学生小组互动相结合的合作话语模式能激发学习者的最大潜能，推动其最近发展
区。教师适时提供重点明确的支架可以促进二语学习，而教师话语中的过度调节会对
语言学习产生负面作用。教师支架与同伴支架相结合的应用模式帮助学习者突破自身
现有二语知识水平和课堂管理能力的限制，在合作话语中有效地注意形式和澄清意
义，意识到自身的知识差距，监控自我或同伴的输出效果。

本书提倡在英语课堂教学中发掘小组活动与教师指导相结合的潜能，尤其是对
于当前二语口语或写作课堂的同伴互评机制，监控学生的合作学习成果并确保其准
确性是非常必要的。教师作为促进者、引导者和导师，能够监控学习者聚焦形式和
意义且合作输出正确的目标语形式，保证互动活动高效率地进行。尽管个体在同伴
合作中兼具优势和劣势，但有时无法确认自己提供的反馈信息是否有效。而事实
上，即使是具备较为成熟的知识体系和交流技巧的成人学习者，也未必能够像有经
验的语言教师那样进行有效的批判性思考并帮助学习者完善其认知过程，这是由于
学习者自身的语言体系及其对支架的运用能力都是有限的。因此，本研究强调教师
在英语课堂支架式教学中帮助学习者发现自我知识体系的不足，克服单纯的同伴互
动的局限性，加强对目标语学习的自我调节，以及在构建适当的支架基础上鼓励学
习者发展独立学习能力，从而推动学习者的最近发展区。本书对于武汉和香港高校
的英语课堂支架应用模式的研究成果可以推广至中国内地及港澳台地区的大学外语
课堂，以提高外语课堂交互活动的有效性和第二语言发展的准确性。

本研究在理论框架和研究设计上尚有改进之处，如进一步完善研究手段、观察
语言输出的历时性效果、关注学习者个体差异等。今后的研究可对支架的应用过程
针对不同年级的大学生开展跟踪研究，亦可推广至基础教育阶段的英语课堂研究。

李丹丽
2012 年 1 月于武汉大学
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FOREWORD

Over the past few decades， second language acquisition researchers have
been studying how language learners learn． They approach it from different
theoretical perspectives—linguistic， psychological， cognitive and sociocultural，
and recommend various learning hypotheses—input， interactive， cognitive
processing and output． On the other hand， second language teachers are
concerned about the w ays in w hich second language can be learnt effectively in
the classroom context． They have been integrating theoretical constructs w ith
pedagogy and pedagogical tasks． Engaging learners in discussion is frequently used
by second language teachers in their classrooms．

This book addresses both theoretical and pedagogical concerns． The study
investigates how three different forms of student-and-teacher discussion facilitate
the learning of the target grammatical form ( i. e. ， relative clause) from Vygotsky's
sociocultural perspective in the Chinese learning context． It is found that teacher-
student + student-student form of discussion promotes learning and the zone of
proximal development most． More importantly， good quality o f interaction rather
than quantity and unfocussed interaction impacts learning． The findings shed
insights into the significance of interaction and grouping in second language
acquisition． Simply putting learners into groups and asking them to talk w ithout
paying much heed to participants and their strategies may not be beneficial to
learning． With a view to enhancing the quality o f interaction and output， second
language teachers should be aw are of grouping impact and should learn how to
manage discussion themselves by using the appropriate scaffo lding strategies． It is
w ithout doubt that the book has made significant contributions to the learning and
teaching of English in the Chinese context．

Dr． Cynthia Lee
Associate Professor
MA in Language Studies Programme Director
Language Centre
Hong Kong Baptist University
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CHAPTER 1
INTRODUCTION

This chapter first introduces the background and the specific context for this
study， in particular， the construct o f sociocultural theory and Chinese students'
learning culture in the English language classroom ． It then briefly review s the
literature and highlights the gap in previous research． The purpose of the study is
then summarized and finally the structure of the book is outlined．

1. 1 Background

1. 1. 1 Theoretical Background
Within the trends of second language acquisition research， there has been an

increasing emphasis on social interaction examining the second language learning
process from the sociocultural perspective． Ideas from sociocultural theory，
originating from the Soviet developmental psychologist Lev S Vygotsky ( 1978 ) ，
have begun to influence second language teachers and researchers． Sociocultural
theory focuses on the social processes that contribute to cognitive development． It
argues that the development of higher forms of thinking is mediated by social
interactions( see Gallimore ＆ Tharp， 1990; Kozulin， 1998; Lanto lf， 2000; Lanto lf
＆ Appel， 1994; Moll， 1990; Rogoff， 1990; Wertsch， 1985， 1991) ． Therefore， an
individual's know ledge is socially and dialogically constructed through social
interactions in w hich language is the principal means．

Tw o central concepts o f sociocultural theory are zone of proximal
development ( ZPD ) and scaffo lding． ZPD refers to the distance betw een the
learner's actual level and potential level o f development( Lanto lf ＆ Appel， 1994) ． It
is the cognitive gap betw een w hat the learner can do alone and w hat he can do
w ith the help of o thers． Moving from one level to another may require assistance
from adults or o ther capable peers． This assistance is portrayed as scaffo lding， the
temporary support w hich helps the learner extend his or her current skills and
know ledge to a higher level o f competence ( Rogoff， 1990 ) ． Accordingly， the
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concept o f scaffo lding is indeed a metaphor about how people learn， as it
demonstrates how interactive support functions as a symbolic too l to achieve
goals．
1. 1. 2 English Language Learning in the Chinese Context

Recent years have w itnessed the blossoming of English language learning in
China． ① In spite o f some individual differences in learning w ithin the same
culture among Chinese learners o f English due to educational and geographical
factors( in this case， Hong Kong② and Wuhan in the China Mainland③) ， Chinese
learners， in general， share significantly similar features in the English learning
classroom as their behaviour is to some extent interw oven w ith the Chinese
culture of learning． Researchers w ho have studied the tw o groups of Chinese
English learners' language learning behaviour generally agree that many of them
are accustomed to teacher-centred classrooms w here the teacher plays a superior
and authoritative ro le in the process of learning and students are ready to accept
the traditionally dominant ro le of the teacher ( Cortazzi ＆ Jin， 1996; Lee， 1999;
Liu， 1998) ． This can be argued from the influence of the Confucion tradition of
Chinese culture upon Chinese students' learning attitude and social behaviour
( Lee， 1999) ． Chinese students are taught to respect authority by listening to the
teacher and the elderly， and passively receive know ledge as they are reluctant to
adopt active speech roles in the learning process ( Liu ＆ Littlew ood， 1997 ) ．
Moreover， researchers have pointed out three common features of English
language learning culture in the Chinese context in spite o f some individual
differences w ithin the same culture and across the regions: the emphasis on
know ledge of vocabulary and grammar and the result o f learning， the likelihood of
student passivity and teacher-centredness， and the inextricable relationship
betw een Chinese w ays of learning， Chinese culture and society ( Cheng， 2002;
Koch ＆ Terrell， 1991; Lee， 2004 ) ． Accordingly， in a broad sense， Chinese
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①

②

③

Kachru's( 1992) call fo r a paradigm shift to World Englishes indicates that China is in
the extending or expanding circle contex ts o f global English w here English has enjoyed a higher
social status than other foreign languages．

English in Hong Kong is designated as an official language， an important symbolic
capital indispensable for both upw ard and outw ard mobility( Bolton， 2002; Li， 1999) ．

English learning is given a very high status in education in the China Mainland for
syllabus requirements， career advancement or social and economic mobility( Zhao ＆ Cambell，
1995) ．



students in the tw o regions behave more or less the same in the English learning
classroom as they are influenced by the Chinese learning culture． Although some
people may feel that they are tw o distinctive groups of learners， these learners
indeed share similar background and experience in learning English grammar，
such as learning motivation， the w ay of learning grammar， and the strategy to
deal w ith difficulties in grammar ( see Section 5. 4 ) ． Ultimately， learners from
either Hong Kong or Wuhan w ould behave similarly in classroom interaction under
the same learning culture in the Chinese context． In this light， it is feasible to
claim that they are akin to each other， instead of being distinctive or
homogeneous， representing Chinese learners from tw o different areas． Their
interactional behaviour in the classroom is applicable and generalized to Chinese
learners in different areas of China．

1. 2 A Brief Review of Literature

Recent studies have examined the effects o f scaffo lding on second language
learning w ith the focus on form ． Researchers have show n how target language
features may be incorporated into learners' independent discourse through
scaffo lding ( Lanto lf， 2000 ) ． Studies to date have been small-scale and have
generally relied on qualitative and interpretative research procedures． Researchers
have focused on either expert-novice scaffo lding or peer-peer scaffo lding in
noticing form and meaning in second language classrooms ( e. g. ， Aljaafreh ＆
Lantolf， 1994; Anton， 1999; Sw ain ＆ Lapkin， 1998) ． Further， most research has
investigated either expert-novice scaffo lding involving early language learners or
adolescents in elementary or high schools ( e. g. ， Gibbons， 2002; Nassaji ＆
Cumming， 2000; Pei， 2005) ， or peer-peer scaffo lding involving adult learners like
college-level students( e. g. ， Donato， 2000; de Guerrero ＆ Villamil， 2000; Ge ＆
Land， 2003) ． How ever， studies that compare the different degrees of effectiveness
of teacher-student and student-student scaffo lding on handling the target form，
particularly the grammatical form， are scant． Similarly， little research has
explored the issue of extending the ZPD①． Moreover， reports on adult language
learners are also very few and investigation in the Chinese tertiary language
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① In this book， extending or stretching the ZPD refers to the movement from the actual
level o f development to the potential level o f development in the existing ZPD， and then the
potential level is pushed forw ard to a more advanced level o f development in a new ZPD．
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