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INTRODUCTION

To the teacher: introduction by the authors

We are pleased to welcome you to this new course:
Language Leader. In this introduction we outline some of
our ideas about the course. We have done our very best
to write a series of books that teachers (and students!)
will enjoy using, and we very much hope that, although
we may be physically far apart, we share with you — as
teachers — a common set of beliefs and practices, and a
common sense of purpose.

Approach

Language Leader is an international course with a global
focus, and is aimed at citizens of the 21st century world
— people who cross (and communicate across) national
borders. We believe that students are curious about

the modern world, and that this course engages with it.

Language Leader enables students to be better informed
and helps them understand and express their ideas and

feelings about the world.

We believe it is important to offer students stimulating
topics that engage their interest and increase their
motivation for learning. We have made use of our diverse
backgrounds, personalities and interests as authors, in the
hope of providing students with a rich variety of different
topics. Each unit contains an “umbrella topic” with a
different subtopic in each lesson, allowing us to explore
a range of issues within a single topic and also to recycle
vocabulary. We think that the approach to the topics in
the course will challenge students and allow them to
develop their powers of expression and analysis and their
critical thinking skills. Language Leader reflects our belief
that language learning is not merely a form of training,
but should be situated in a broader educational context.
We hope that students who use the series will not only
learn English, but — through English — will also learn
interesting things about the world and about themselves.
Perhaps, sometimes, they may not even be aware that
they are actually learning English!

Language Leader is not based on one particular teaching
“philosophy” or methodology, but is informed by sound
pedagogical principles, plus an intuitive sense — the
result of many years’ experience — of what works

in the classroom. Having said this, we use a broadly
communicative methodology and a text-and-task-based
approach. Pair and group work is an important part of the
learning process. The Common European Framework has
informed many of the speaking activities.

Language development

Throughout the units, there is careful development and
logical staging of new language, as well as substantial
recycling of previous language, enabling students to
move forward rapidly. The Review, Language Reference
and Extra Practice sections consolidate and extend
students’ learning.

The texts in Language Leader not only provide context
for grammar and vocabulary but systematically develop
students’ reading and listening skills. The reading texts
are authentic or semi-authentic, or at lower levels based
on real sources, and are taken from a variety of genres

(for example, newspapers, magazines, literature and
publicity materials). Listening skills are also developed
throughout the course. Each unit has a number of
listening activities and there is a wide variety of

different listening texts (for example, radio programmes,
conversations, interviews, talks and lectures), as well as a
varied range of activity types.

There is considerable variety in the length of these
reading and listening texts: some are relatively short,
but Language Leader also offers students an opportunity
to deal — in a supported way — with some longer
texts. Students who suddenly find themselves in an
English-speaking environment — whether in their home
country or abroad — often have difficulty with the large
quantities of spoken and written English that they are
exposed to. This course helps them to build up their
confidence in handling extended amounts of English. In
addition, many of the reading and listening exercises are
based on exam-type questions.

There are constant opportunities throughout the course
for students to improve their speaking skills, with
speaking exercises in every unit. Students can comment
on the topics and discuss the issues that arise, as well as
talk about more personal experiences and knowledge,
through a variety of exercises, such as information gaps,
personalised question and answer activities, role plays
and debates.

The Scenario lessons are, we believe, an important
communicative feature of Language Leader. Every unit
includes a Scenario lesson, devoted to extended speaking
practice in a real-life situation. Information has to be
processed — and decisions made — leading to a specific
outcome. Students are given language support to carry
out the task.

The course covers all the key grammar points. These
points are all contextualised and students are generally
encouraged to analyse and understand grammar through
an inductive approach with reference to examples in

the texts. The grammar is practised in motivating and
interesting activities. The Language reference and Extra
practice section at the back of the book extends students’
knowledge of grammar and provides essential further
practice. It can be used in the class or for independent
study at home.

Lack of vocabulary is one of the main problems many
students face. Consequently, students struggle to make
sense of texts and express themselves. They need more
words. To address this, Language Leader has a wide range
of vocabulary, and students are able to acquire and use
this vocabulary through contextualisation and recycling.

Writing skills and study skills

Writing in English has become increasingly important,
but is often students’ weakest skill and something that
they don’t really enjoy. Even with very able students, it
often drags down their scores in examinations in which
they would otherwise do well. We consider, however,
that writing is also a skill in which — with a little help
— students can make significant progress. Language
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Leader has a page in every unit that is devoted to the
development of writing skills, and there are also further
writing activities throughout the course. Because of

the systematic approach to the development of writing
skills in the course, students should be able to make real
progress in their writing, and derive great satisfaction
from this. Again, there is wide variety in the length and
type of tasks. We place considerable emphasis, even

at the lower levels, on discourse features of written
English, with frequent analysis of text models and plenty
of writing practice at both paragraph and text level.

In addition, we have included activities designed to
encourage students to be rigorous in checking their own
writing.

Each unit also includes a Study skills page, which aims
to encourage students to be independent learners with
a high level of self-awareness. The skills that we cover
in this section are not just for students who are on
educational courses in schools, colleges and universities;
they are also transferable skills which will be useful

to students in many different contexts, including their
careers and personal lives.

Flexibility

Of course, we hope that you will use every page in the
book! But the Language Leader format deliberately lends
itself to different teaching situations and can be adapted

easily depending on the length and type of course you
are teaching.

To conclude, we trust that you and your students will find
Language Leader interesting, motivating and enjoyable.
We also hope that it will meet your students’ needs as
well as providing something new. We welcome your
comments on the course and hope to have the pleasure
of meeting you in the future!

David Cotton, David Falvey, Simon Kent (Intermediate
and Upper Intermediate)
Gareth Rees, lan Lebeau (Elementary and Pre-intermediate)

Language Leader: course description

Language Leader is a general English series for adults

and young adults. The course has a topic-based multi-
strand syllabus which includes comprehensive work on
grammar, vocabulary, pronunciation and integrated skills,
where strong emphasis is placed on reading, writing

and study skills as well as speaking and listening. With
its purposeful approach Language Leader is particularly
suitable for general English students working towards
exams, and those learners who may go on to, or are
already in, further education.

Language Leader has four levels and takes learners from
Elementary to Upper Intermediate; each level offers
90 — 120 hours of work.

Coursebook

The twelve Coursebook units are divided into double-
page lessons, each with a clear aim, which are designed
to make the course flexible and easy-to-use.

INTERMEDIATE

LANGUAGE LEADER

e Introduction lesson: in Language Leader Intermediate
the first spread is where the unit topic is presented
with core vocabulary and lexis through reading and
listening texts, and where students discuss some
of the themes of the unit and activate any previous
knowledge and vocabulary.

* Input lessons: there are two input lessons in each unit.
Here, new language is presented through informative
texts with a balanced mix of grammar, vocabulary,
pronunciation and skills work.

Scenario: in the fourth lesson, learners integrate and
practise the language presented in the previous lessons
through a communicative task. This major speaking
activity is carefully staged; the Key language section gives
extra support by developing functional exponents and the
Other useful phrases boxes provide helpful fixed phrases.

e Study and Writing Skills: the fifth lesson consists of a
Study skills section, followed by Writing skills, which
helps students to write a particular text type.

Language Leader Coursebook also features the following:

* Review: the Review spreads occur after every three
units; these provide mixed practice for ongoing
revision. The Language check section is a quick self-
edit exercise and Look back encourages reflection on
the previous units.

* Language reference / Extra practice: this section
consists of one cross-referenced spread for each unit.
The left-hand page includes a grammar summary
for the unit, plus reference lists for Key language
and Vocabulary. The right-hand page provides extra
practice for consolidation.

CD-ROM
e This component is attached to the back of the Coursebook.

e It provides extra practice and self-assessment for the
learners with a variety of exercises, including listening.
With the help of the Language Reference and the
Dictionary, the CD-ROM helps learners develop their
learning skills. The unique Writing section includes
models for different writing tasks from everyday notes
to academic essays.

Class CDs

e These provide all the recorded material from the
Coursebook.

Workbook

e This contains further practice of areas covered in the
corresponding units of the Coursebook and introduces
Extra vocabulary to build lexis in the topic area.

e To help the development of language skills, useful
strategies are introduced through Read better and
Listen better boxes.

e In each unit there is a Translation exercise for students
to compare English with their L1, and Dictation
exercises provide more listening and writing.

Workbook CD

e Attached to the back of the Workbook, the CD
contains all the recorded material for extra practice.
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Teacher’s Book

e This provides all the support teachers need from
detailed teaching notes to extra photocopiable
activities.

 There are warning points to alert teachers about
possible problem areas as well as teaching tips to help
them. Taking into account teachers’ busy schedules,
the Teacher’s Book notes are designed as lesson plans,
with ideas for extension and adjustment, which are
especially useful for mixed ability groups.

1] warning points & extension extra practice
teaching tips adjustment project
(2] information

Test Master CD-ROM

* Attached to the back of the Teacher’s Book, the
Test Master CD-ROM is an invaluable resource to
accompany Language Leader. The tests are based
strictly on the content of the Coursebooks, providing a
fair measure of students’ progress.

The audio files for the listening tests are conveniently
located on the same CD-ROM.

The tests can be printed out and used as they are, or
can be adapted using Microsoft® Word to edit them to
suit different teaching situations.

¢ The Test Master CD-ROM contains the following:
— Placement Test (to identify levels)

— Unit Tests (one “A” and one “B” test for each unit)

— Progress Tests (one “A” and one “B” test for every
three units plus additional optional speaking and
writing tests)

— Final Test (one “A” and one “B” version)

Syllabus areas

* Topics: to motivate learners the units are based on up-
to-date topics of international interest or new angles on
familiar subjects. Themes have been carefully chosen
to engage the learners and to provide a springboard for
their own ideas and communicative needs.

e Grammar: Language Leader follows an established
syllabus progression and learners are actively involved
in developing their knowledge of grammar. The
Grammar sections in the input lessons focus on the
main language points presented through the texts
and learners are encouraged to work out the rules
for themselves. They are supported by the Grammar
tip boxes and cross-referred to the corresponding
Language reference and Extra practice pages at the
back of the book for reinforcement.

e Vocabulary: vocabulary input is derived from the
unit topics and texts, allowing the teacher to build
on words and phrases students already know to
create lexical sets. Additional attention is paid to
word building and lexical patterns. The vocabulary is
recycled through the speaking activities in each unit,
revised in the Review lesson and Extra practice and
practised further in the Workbook.

e Pronunciation: regular pronunciation sections are
integrated with the presentation of new language
or included on the Scenario spread as part of the
communicative task. The pronunciation syllabus covers
word and sentence stress, difficult sounds, contractions
and intonation.

Reading: there is a wide range of reading material

in Language Leader and a variety of exercise types
developing the reading skills. The informative texts
have been chosen for their interest and to provide

a context for the grammar and vocabulary items
being studied. The texts are based on real-life sources
(magazines, websites, etc) and related activities
include comprehension, vocabulary and reading sub-
skills work.

e Listening: students are given many opportunities to
develop a wide range of listening skills in Language
Leader, both in terms of text types and activity types
(e.g. checking predictions, table and note-completion).
There is more listening practice in the Workbooks and
CD-ROM s to further build the learners’ confidence.

e Speaking: opportunities for oral practice of language
and freer discussion appear regularly in every lesson.
There is at least one explicit speaking activity per
lesson and a major communicative task in the Scenario
lesson.

* Writing: the writing syllabus introduces students to
different genres and develops students’” writing through
analysis of models and practice in producing different
text styles.

e Study Skills: a systematic approach to developing
study skills fosters independent dictionary use,
encourages students to take notes effectively and gives
them help in approaching exams and learning outside
the classroom.

External organisations and link to examinations

e Common European Framework of Reference: the
ethos of the CEFR is reflected throughout Language
Leader in a variety of ways. For example, the outcomes
of the Scenario lessons reflect the ‘Can do’ descriptors
and help students use the language they have learnt
effectively. Also, great emphasis is placed on the
development of independent learning across the
course including the extensive work on study skills,
good study habits and self-assessment. For more
information on Language Leader and the CEFR see the
website www.pearsonlongman.com/languageleader.

e Bologna Process: as part of this initiative to harmonise
tertiary education, many institutions now offer credit-
bearing English language programmes. Language
Leader reflects the values of the Bologna Process with
its emphasis on individual responsibility for learning.

e Link to Examinations: ELT examination exercise-types
occur regularly throughout Language Leader to help
prepare students for a range of common exams (IELTS
in particular). The website provides grids correlating
Language Leader to international ELT exams.

IRV GOLN R RFNDIS INTERMEDIATE
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How a unit works (Intermediate)

Introduction lesson

The contents
of each unit
are clearly
labelled at
the top of the
opening page.

Stimulating
topic-related
quotation

to engage
learners.

Engineering

I this unit 9.1 FROM EN

F READING
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— 215 Choose the mos suitabic heading for each
paragraph.
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cover 4 ew st it he cannot ke

©agioner 0 do.
Gordon | Clegy, US engineer

2a Laok at the texi. Where do you think it comes
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# SPIAKING

6 Wk wih a prtner Lok at the s af some
o Akt ot 0

_

Listening
exercises guide
students through
audio texts

and encourage
different styles
of listening.

Speaking
exercises get
students talking
about the topic.

[ ocat e nonse
Exe
crers
e/
B VOCABULARY: word combinations | BIETEY
Vocabulary 4 s e i e gt Writing
exercises . = exercises
present and ) Ce tise short
practise shor
practise | whitine contextualised
topic-specific LSt st text
lexis. construction.
Input lesson (1)
The . 1 Clear
informative a N presentation
reading text How to avoid asteroids et et e of grammar
provides a CO“idillQ, with T T sl followed by
£

context for the
language and
vocabulary
being studied.

Reading
exercises aid
comprehension
of the text and
develop skills.

DULIP SINGH ® ( [F}

§ rEaDING

1w

o inpineering

the Earth

The Earth fas oo couk .

4¢ Whah prepasition do we use if we intmduce
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Fractiee,pages 150151

useful practice.

remember fram the quirt The team with the most
correct sentences wins.
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Uogneerny, IR

The regular
Grammar tip
box focuses on
key points.

Cross reference
directs students
to the Language
reference and
Extra practice
spread at the
back of the
book.
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Input lesson (2)

Concept-check
questions

§SPIAKING

INTRODUCTION
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encourage
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work out the

grammar rules
themselves.
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Scenario

The situation

sets up the S
background
information.
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neourage more praple
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Students
are given
preparation
for the task
through
different
activities.

The Key
language of
the lesson is
presented and
practised.
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- Minister
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Interesting, real-life texts provide
models for the new structure.

Scenario lessons practise Key
language from the unit through
a meaningful final task.

The clear,

well-structured
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o e o s students
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language in
a meaningful
context.
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Study and Writing Skills

The Study skills
section develops
students’ ability
to work on their
own and in

the classroom
environment.

Students are
given real life
tasks.

Other sections

Review

#roup of in
Fiest choase one of the topics below.
* appiying for a driving licence in Ching

INTRODUCTION

Writing Skills focus on a different
genre of writing in each unit.
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companies who can produce them in large
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. which

. Nest, 4 prototype of the s

afi hit 3 limised mimber of sircrsft are prodi
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Review lessons occur after every three units; they
revise and consolidate the Grammar, Vocabulary
and Key language from the previous units.

REVIEW

§ GRAMMAR §VOCABUTARY
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texts to follow
and analyse.
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given a guided
writing task.
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Students are
encouraged
to check and
comment on
their own
learning, and
reflect on
what they
have learned.




Language Reference / Extra Practice

cross-referenced
to separate
grammar points
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Personality

1.1 PERSONALITY TYPES

IN THIS LESSON

Lesson topic and staging

This lesson focuses on different personality types.
Students are introduced to adjectives to describe

different personalities (e.g. creative, energetic, generous).

This vocabulary is then contextualised in a listening,
about appearance versus type of personality. The
lesson continues with a reading text about Carl Jung
and his ideas on personality. This text contextualises
the vocabulary and gives students practice in reading
for specific information. The lesson finishes with

a discussion on the benefits of having a particular
personality and how you can guess someone’s
personality.

Obijectives
By the end of the lesson students should have:

® increased their range of vocabulary to describe
personality types

® practised extracting specific information from a
listening and a reading text

® expressed their opinions and listened to others’
opinions on different aspects of personality

Timings
If time is short, you could leave exercise 9 on page
7 until the beginning of the next lesson and use it as

warmer / revision of vocabulary before continuing with
the theme of personality.

A possible lesson break would be after the listening
exercises on page 6.

® On the board, write A good teacher is ..., A good
doctor is ..., and A good taxi driver is ... or another
job your students know. Elicit a personality adjective
to finish the first sentence, for example A good
teacher is patient.

® Put students in pairs or small groups and ask them
to finish the sentences with as many different
personality adjectives as possible in five minutes. The
winner is the pair / group with the most ideas.

Japanese proverb:

The meaning of this proverb is “you can find out a
person’s personality if you look at the kind of people
who are attracted to them”. For example, if their friends
are lively and happy, then the person is also likely to be
lively and happy. Or if their friends like to talk a lot, then
the person is probably a good listener.

VOCABULARY: personality
adjectives

Ta Use the warm-up as a lead-in to this exercise. Put
students into pairs and ask them to think of as many
other personality adjectives as they can in three
minutes. Ask each pair for a few ideas.

1b Give students a minute to decide which three
adjectives describe their own personality. Then
put them in pairs or small groups to exchange
information and say why they chose these adjectives.

2 Before students do this activity, check they
understand neutral (neither positive nor negative).

® For feedback, draw three columns on the board and
write positive, negative or neutral at the top of each.

® Ask the class for their answers, write the adjectives
in the correct column on the board and correct any
pronunciation problems.

Ask if students want to use these adjectives instead of
the answers they gave in exercise 1b to describe their
own personality and to discuss why they have now
chosen these.

@ Sensitive and sensible are often confused.

Students” answers may vary in different cultures,
contexts and depending on the point of view of the
speaker. For example, sensitive can be negative if the
speaker believes that sensitivity is a bad characteristic
to have in a particular culture or context. The answers
given below reflect perhaps the most normal use of
these adjectives. Bossy and moody are very rarely
used with a positive meaning.

Positive: adventurous; ambitious; creative;
energetic; generous; organised; reilabi’e, senslbie,
sensitive; sociable; thoughtful

Negative: bossy; moody

Neutral: assertive; cautmus, quaet, senous,
talkative

3a Do the example with the whole class. Students then
do the activity as per the Coursebook.

® Ask students not to use dictionaries at this stage
because they will discover meaning in exercise 3c.

® Ask students to compare with a partner before you
check the answers with the whole class.

1 a easy-going; 2 d open-minded; 3 e even-
tempered; 4 f hard-workmg, 5 b seff@onﬁdent
6 a strong-willed



PERSONALITY TYPES

3b Word stress

e Say one of the compound adjectives from exercise 3a
and ask students where the main stress is.

e Write this adjective on the board and mark the stress
with a box above the stressed syllable.

® Put students in pairs to mark where the stress is on
the other adjectives.

® Play the audio track and pause after each adjective so
that students can check their answers.

® If necessary, play the track again to check or say the
adjectives yourself.

Ha éasy-geing; 2d open-mmded, 3 e_éveﬁ- -
' ard-working; 5 b self-confident;

3c Tell students to read the first example before doing
this activity.

® Put them in pairs / small groups to compare their
answers before checking with the whole class.

1 even-tempered 2 strong-willed 3 easy-going
4 open-minded 5 hard-working 6 self-confident

Ask if students want to use these adjectives instead of
the answers they gave in exercise 1b to describe their
own personality and to discuss why they have now
chosen these.

4 Give students a short time to think of adjectives to
describe people they know. Encourage them to use
adjectives from exercises 2 and 3a.

® Put students into pairs and ask them to swap ideas
and give reasons for their choice of adjectives.

® Finally, ask students if any of the people they talked
about have similar personalities.

B LisTENING |

5a Ask students to read the example and give them a
short time to decide on their ideas.

® Put students into pairs or small groups to discuss their
ideas and to agree / disagree with each other.

5b Check that students understand accurate (correct).

® Play the track without pausing.

® Give students two minutes to discuss if their ideas
from exercise 5a were accurate.

® |[f students found the track difficult, play it again and
give them another minute to discuss their answers.

¢ To follow up, ask students to decide which photo
is probably Helen and which is Christina. Then ask
students if they know someone whose personality is
different from their appearance.

Track 2.3

Christina, Helen, George

c: Oh, Helen, come on! You can tell a lot from a person’s
appearance. | mean, when people meet me for the
first time, they can see I’'m quite a sociable person — |
love parties, going out, enjoying myself, that sort of
thing. I always try and have a good time and not take
life too seriously.

H: | don’t know, Christina. It's certainly not the same for
me. Look, I've got quite a lot of friends, but most of
them say they thought | was really quiet and serious
when they first met me. Maybe it's the way | dress.
But you know me, | think I'm quite energetic. And I'm
interested in everything.

G: Mmm.

H: Maybe people think I’'m strange because of my sense
of humour, | don’t know, or because | don’t care what
people think. I like to do things my way. Anyway, you
always laugh at my jokes, George.

G: Yes, | think you're really funny.

H: What about you, George? You're very different from
how you look.

G: How do you mean?

H: Well ... you've got a really good job, running your
Internet company. You're hard-working, very focused
on your career. You seem to know exactly what your
aims are. People would never guess, just looking at
you — they’d probably think you're an out-of-work
actor or something.

G: Yeah, you're right, Helen. | suppose | am a bit
strange because | don’t dress like a typical manager
or businessman. | think I'm a pretty serious person,
and people don't always realise that when they first
meet me. | like to be in control, | plan everything very
carefully, and | don't like too much change in my life.
That's the way | am.

C: | suppose you are very different from your
appearance, George, and you are a bit strange ...

H: Christina!

C: [laughing] ... you're a good friend, that’s the important
thing.

H: She’s right. You're very reliable and you have high
standards. | think you're a person with real principles,
and there aren’t too many people like that these days.

G: Thanks, Helen. | think that’s a good description of me,
you know me well, don’t you?

f READING |

(] Myers-Briggs and David Keirsey tests: used by some
clinical psychologists and psychoanalysts to help
people identify their significant personality traits.
Federico Fellini (1920-1993): one of the most
influential and admired lItalian film-makers of the
20th century. His best-known film is probably La
Dolce Vita (The Sweet Life).
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Stanley Kubrick (1928-1999): an extremely famous
and influential American film director. His best-
known films are probably 2007: A Space Odyssey, A
Clockwork Orange and The Shining.

6 Put students into pairs / groups for this activity and
encourage them to discuss the different possibilities.

Answers will depen&oﬁn students’ opinions. :
Answers, according to Jung, are given in exercise
7a. - = -

7a Give students two minutes to read the text. Tell them
not to worry about unknown vocabulary.

e Put students in the same pairs / groups as exercise 6
to discuss if their answers were correct.

7b Give students two to three minutes to read the text
again and answer the questions.

® Ask students to compare their answers with a partner
and then check answers with the whole class.

1 False (jungitud{ea medlcme in Basel); 2 False
(he identified extroverts and introverts butnot
balanced personality); 3 True; 4 True; 5 True

7c¢ Ask students to close their Coursebooks before doing
this activity.
To add a competitive element:

e Put students into pairs and give them three minutes
to list as many qualities of introverts and extroverts as
they can remember.

e Ask each pair how many they remembered. The pair
with the most (correct) qualities wins.

Extroverts: fmd ‘meaning Gutsxde themsefves, they

do things; qui
creative

8 Students do the activity as per the Coursebook.

® To lead in, remind students of the warm-up activity
and the personality adjectives they listed for teacher
and the reasons for their choices. If you didn't do
the warm-up, write teacher on the board and ask
students what kind of personality a good teacher
should have (e.g. patient, good with people, etc.)

® Then ask students to choose four from the remaining
jobs in the exercise.

* Give them about eight minutes to make notes about
each job and to ask you if they need additional
vocabulary.

e Ask students to compare their answers with a partner,
to give reasons for their choices and to agree /
disagree with each other if necessary.

* For feedback, choose two of the jobs students talked
about and get ideas from the whole class.
To make this activity more personal:

® Ask students to choose a job (not necessarily from
the exercise) that they would like to do, or they think
someone else in the class would be good at.

¢ Give them a few minutes to list the qualities that
make them (or another person) good for this job.

® Choose two or three students to tell the class the job
they chose and the qualities they listed.

SPEAKING |

o

If time is short, choose one or two questions only.
e Give students a few minutes to think about their
answers to the questions.

e Put them into pairs to discuss their ideas and monitor
to make sure that all students understand personality
clash (when two people’s personalities are so different
that they don't like each other).

® Encourage students to give as much detail as possible
in their answers and to ask each other questions.

Extend exercise 9 by asking pairs of students to
discuss their ideas with other pairs.

HOMEWORK OPTIONS

Students do the exercises on page 4 of the Workbook.

Students write a personality description of someone they
know. They must give examples to support the qualities
they describe.



MEASURING PERSONALITY

1.2 MEASURING
PERSONALITY

IN THIS LESSON

Lesson topic and staging

This lesson continues the topic of personality and focuses
on different personality tests and the people who use them.
Students discuss different ways of measuring personality
and then listen to an interview on measuring intelligence
and personal qualities. This listening contextualises the
grammar focus of the lesson: question forms. Students study
question forms in different tenses and practise the different
structures before using the questions in an information-
gap activity. Students then read a text about the Japanese
director of two popular horror movies and the lesson ends
with further practice of question forms.

Obijectives
By the end of the lesson students should have:

® been introduced to / revised the structure and use of
question forms in different tenses

¢ used different question forms to find out and swap
information

® practised listening to a text in order to notice
grammatical structure

® practised extracting specific information from a
reading text

Timings
If time is short and students are making few mistakes
in using question forms, you could drop exercise 8 on

page 8. Alternatively, you could drop exercise 10 on
page 9 and use it as a warmer for the next lesson.

A possible lesson break would be after exercise 8 on
page 8.

WARM-UP

If you cut exercise 9 from lesson 1.1, you could use it as
a warmer here. Alternatively, to lead in to this lesson and
to revise vocabulary from lesson 1.1:

® Write the names of two or three famous people
(known to your students) on the board.

® Put students into pairs or small groups and give them
three minutes to list as many adjectives as possible to
describe these people’s personalities. The team with
the most adjectives wins.

ILISTENING AND SPEAKING

1 Check that students understand the verb judge (to
decide something based on evidence).

® Ask students to give you different ways of judging
someone’s personality.

* Tell students to read the ideas in exercise 1 and check
they understand star signs / horoscopes (by showing
an example from a newspaper or a magazine) and
handwriting analysis (studying someone’s handwriting
to decide what it can tell about the person’s
character).

® When students have finished the discussion, ask
which “test” they think is the most / least useful.

2 Put students into pairs or small groups to discuss this
question.

3a Tell students to read the topics (1-5) before you play
the audio track.

® Play the track without pausing and tell students not to
worry about unknown vocabulary.

* Give students one or two minutes to compare their
answers and, if necessary, play the track again.

1,2 and 4 should be ticked.

Track 2.4

Anchor, Presenter, Frank Partridge

A: And now at 11 o’clock it’s over to Jenny Mason and
today’s edition of “Changing World”.

p: Good evening everyone. Our guest tonight is Dr Frank
Partridge, an expert on personality. Dr Partridge, our
listeners are very interested in personality tests, so can
| ask a few questions about those before we talk about
your current research?

F: Yes, certainly, and good evening, everyone.

p: OK, my first question. What exactly does
psychometrics mean?

F: Well, psychometrics is really related to the
measurement of intelligence and personal qualities.

It measures four things: [PAUSE] the measurement of
knowledge, [PAUSE] the measurement of abilities,
[PAUSE] the measurement of attitudes [PAUSE] and
personality traits. It's really about the differences
between individuals.

P: | see. How did psychometric testing start? | mean,
who designed the early tests?

F: Well, the first psychometric tests were designed
to measure intelligence. | think the first usable
intelligence test was the Stanford-Binet [bee-'ney]
test. The test was developed originally by a French
psychologist called Alfred Binet [bee-"ney].

P: Mmm, interesting. So, how useful are the tests? Are
they reliable? That's what most people want to know.

F: Well, that's a good question. All tests must have
reliability and validity. Let me explain what | mean.
When you use a reliable test, you get the same results
each time. If the test is valid, it measures what it's
supposed to measure ... and not something else.

P: Mmm. | wonder if you could you give us an example
of what exactly you mean by validity?

F: An example? Well ... if you test a teacher on how
many books they can carry, that’s not a valid measure
of their ability as a teacher.

Personality UM
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P: Right, | see. Well, what can personality tests tell you
about a person?

F: Well, there’s one test, called the Myers-Briggs test,
which is widely used all over the world. It's based
on an Internet study of more than 20,000 people.
Organisations think it’s useful when you want to
work out people’s roles in a team. Some people
say it's useful to decide your personality type. You
can, for example, find out how organised, reliable
and sociable you are. | think the questions are quite
interesting and people seem to enjoy doing them.
There are questions like: “Can you stay calm under
pressure?” “Are you a good team player?” “How
motivated are you?” And so on.

P: Have you taken any of these tests yourself?

F: Yes, | have. The results were very interesting. {laughs]

P: OK, thanks for that. Now, let’s get on to your research.
What are you working on at the moment, Dr Partridge?

F: I'm currently carrying out research into personalities
of identical twins. I'm looking at the similarities and
differences of their personalities and, | can tell you, it’s

... [fade]

3b This activity is to focus students on the question forms
in the listening and not to test their understanding.

¢ Give students about five minutes to try to complete
the questions (1-7) individually. Make sure all
students have written down the complete questions
because they will need to refer to them in exercises 4
and 5 below.

® Put them into pairs to compare their answers and
then play the track to check.

® If your class found the listening difficult the first time,
pause the track after each question to give students
time to complete the gaps.

I GRAMMAR: question forms

4 Students should work individually before comparing
their answers with a partner.

® Get answers from the class. but don't elicit or give
information on the structure of these questions.
Students will focus on the structure in exercise 5
below.

5 Do the first question as a whole class and show
students they can use the questions in exercise 3b to
help them with the answers in this activity.

®  When you check the answers with the class, ask
students to give as much information as possible, e.g.
number 3 is false because we use the auxiliary did in
past simple questions.

For a full explanation and further practice, ask students
to look at the Language Reference on page 134.

6 Give students five minutes to read the sentences
and answer the questions before comparing with a
partner.

For a full explanation and further practice, ask students
to look at the Language Reference on page 134.

7a Students can do this activity individually before
comparing with a partner.

® Monitor the class while they are working to point
out any mistakes they make and encourage them to
self-correct by referring to the Language Reference on
page 134.

® Go through the answers, and check students
understand influenced (had an important effect on
you).

7b Before students ask / answer the questions, check
their pronunciation of worried and influenced, the
contracted pronunciations of do you and did you,
and the weak forms of were and are.



