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INTRODUCTION

To the Teacher: Introduction by the Authors

We are pleased to welcome you to this new course:
Language Leader. In this introduction we outline some of
our ideas about the course. We have done our very best
to write a series of books that teachers (and students!)
will enjoy using, and we very much hope that, although
we may be physically far apart, we share with you — as
teachers — a common set of beliefs and practices, and a
common sense of purpose.

Approach

Language Leader is an international course with a global
focus, and is aimed at citizens of the 21st century world

— people who cross (and communicate across) national
borders. We believe that students are curious about

the modern world, and that this course engages with it.

Language Leader enables students to be better informed
and helps them understand and express their ideas and

feelings about the world.

We believe it is important to offer students stimulating
topics that engage their interest and increase their
motivation for learning. We have made use of our diverse
backgrounds, personalities and interests as authors, in the
hope of providing students with a rich variety of different
topics. Each unit contains an ‘umbrella topic” with a
different subtopic in each lesson, allowing us to explore

a range of issues within a single topic and also to recycle
vocabulary. We think that the approach to the topics in
the course will challenge students and allow them to
develop their powers of expression and analysis and their
critical thinking skills. Language Leader reflects our belief
that language learning is not merely a form of training, but
should be situated in a broader educational context. We
hope that students who use the series will not only learn
English, but — through English — will also learn interesting
things about the world and about themselves. Perhaps,
sometimes, they may not even be aware that they are
actually learning English!

Language Leader is not based on one particular teaching
‘philosophy” or methodology, but is informed by sound
pedagogical principles, plus an intuitive sense — the
result of many years’ experience — of what works

in the classroom. Having said this, we use a broadly
communicative methodology and a text and task-based
approach. Pair and group work is an important part of the
learning process. The Common European Framework has
informed many of the speaking activities.

Language development

Throughout the units, there is careful development and
logical staging of new language, as well as substantial
recycling of previous language, enabling students to move
forward rapidly. The Review, Language Reference and Extra
Practice sections consolidate and extend students’ learning.

The texts in Language Leader not only provide context
for grammar and vocabulary but systematically develop
students’ reading and listening skills. The reading texts are
authentic or semi-authentic, or at lower levels based on
real sources, and are taken from a variety of genres (for
example, newspapers, magazines, literature and publicity

materials). Listening skills are also developed throughout
the course. Each unit has a number of listening activities
and there is a wide variety of different listening texts (for
example, radio programmes, conversations, interviews,
talks and lectures), as well as a varied range of activity

types.

There is considerable variety in the length of these reading
and listening texts: some are relatively short, but Language
Leader also offers students an opportunity to deal — in

a supported way — with some longer texts. Students

who suddenly find themselves in an English-speaking
environment — whether in their home country or abroad
— often have difficulty with the large quantities of spoken
and written English that they are exposed to. This course
helps them to build up their confidence in handling
extended amounts of English. In addition, many of the
reading and listening exercises are based on exam-type
questions.

There are constant opportunities throughout the course

for students to improve their speaking skills, with speaking
exercises in every unit. Students can comment on the
topics and discuss the issues that arise, as well as talk about
more personal experiences and knowledge, through a
variety of exercises, such as information gaps, personalised
question and answer activities, role-plays and debates.

The Scenario lessons are, we believe, an important
communicative feature of Language Leader. Every unit
includes a Scenario lesson, devoted to extended speaking
practice in a real-life situation. Information has to be
processed — and decisions made — leading to a specific
outcome. Students are given language support to carry out
the task.

The course covers all the key grammar points. These
points are all contextualised and students are generally
encouraged to analyse and understand grammar through
an inductive approach with reference to examples in

the texts. The grammar is practised in motivating and
interesting activities. The Language Reference and Extra
Practice section at the back of the book extends students’
knowledge of grammar and provides essential further
practice. It can be used in the class or for independent
study at home.

Lack of vocabulary is one of the main problems many
students face. Consequently, students struggle to make
sense of texts and express themselves. They need more
words. To address this, Language Leader has a wide range
of vocabulary, and students are able to acquire and use this
vocabulary through contextualisation and recycling.

Writing skills and study skills

Writing in English has become increasingly important, but is
often students’ weakest skill and something that they don't
really enjoy. Even with very able students, it often drags
down their scores in examinations in which they would
otherwise do well. We consider, however, that writing is
also a skill in which — with a little help — students can
make significant progress. Language Leader has a page in
every unit that is devoted to the development of writing
skills, and there are also further writing activities throughout
the course. Because of the systematic approach to the
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development of writing skills in the course, students should
be able to make real progress in their writing, and derive
great satisfaction from this. Again, there is wide variety

in the length and type of tasks. We place considerable
emphasis, even at the lower levels, on discourse features of
written English, with frequent analysis of text models and
plenty of writing practice at both paragraph and text level. In
addition, we have included activities designed to encourage
students to be rigorous in checking their own writing.

Each unit also includes a Study Skills page, which aims

to encourage students to be independent learners with a
high level of self-awareness. The skills that we cover in this
section are not just for students who are on educational
courses in schools, colleges and universities; they are also
transferable skills which will be useful to students in many
different contexts, including their careers and personal
lives.

Flexibility

Of course, we hope that you will use every page in the
book! But the Language Leader format deliberately lends
itself to different teaching situations and can be adapted

easily depending on the length and type of course you are
teaching.

To conclude, we trust that you and your students will find
Language Leader interesting, motivating and enjoyable. We
also hope that it will meet your students’ needs as well as
providing something new. We welcome your comments on
the course and hope to have the pleasure of meeting you in
the future!

David Cotton, David Falvey, Simon Kent, Gareth Rees,
lan Lebeau

Language Leader: Course Description

Language Leader is a general English series for adults and
young adults. The course has a topic-based multi-strand
syllabus which includes comprehensive work on grammar,
vocabulary, pronunciation and integrated skills, where
strong emphasis is placed on reading, writing and study
skills as well as speaking and listening. With its purposeful
approach Language Leader is particularly suitable for
general English students working towards exams, and
those learners who may go on to, or are already in, further
education.

Language Leader has five levels and takes learners from
Elementary to Advanced Intermediate; each level offers
90—120 hours of work.

Coursebook

The 12 Coursebook units are divided into double-page
lessons, each with a clear aim, which are designed to make
the course flexible and easy-to-use.

e Introductory Lesson: in Language Leader Advanced
the first spread is where the unit topic is presented with
core vocabulary and lexis through reading and listening
texts, and where students discuss some of the themes
of the unit and activate any previous knowledge and

H
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vocabulary.

* Input Lessons: there are two input lessons in each unit.
Here, new language is presented through informative
texts with a balanced mix of grammar, vocabulary,
pronunciation and skills work.

e Scenario: in the fourth lesson, learners integrate and
practise the language presented in the previous lessons
through a communicative task. This major speaking
activity is carefully staged; the Key language section
gives extra support by developing functional exponents
and the Other useful phrases boxes provide helpful fixed
phrases.

¢ Study and Writing Skills: the fifth lesson consists of a
Study skills section, followed by Writing skills, which
helps students to write a particular text type.

Language Leader Coursebook also features the following:

* Review: the Review spreads occur after every three
units; these provide mixed practice for ongoing revision.
The Language check section is a quick self-edit exercise
and Look back encourages reflection on the previous
units.

Language Reference / Extra Practice: this section
consists of one cross-referenced spread for each unit.
The left-hand page includes a grammar summary for
the unit, plus reference lists for Key language and
Vocabulary. The right-hand page provides extra practice
for consolidation.

CD-ROM

 This component is attached to the back of the
Coursebook.

e It provides extra practice and self-assessment for the
learners with a variety of exercises, including listening.
With the help of the Language reference and the
Dictionary, the CD-ROM helps learners develop their
learning skills. The unique Writing section includes
models for different writing tasks from everyday notes to
academic essays.

Workbook

e This contains further practice of areas covered in the
corresponding units of the Coursebook and introduces
Extra vocabulary to build lexis in the topic area.

e To help the development of language skills, useful
strategies are introduced through Read better and Listen
better boxes.

e Translation exercises help students compare English with
their L1, and Dictation exercises provide more listening
and writing.

Workbook CD

¢ Attached to the back of the Workbook, the CD contains
all the recorded material for extra practice.

mylanguageleaderlab

Students have unlimited access to this online component
with interactive exercises that provide learners with practice
in all skills areas and give immediate feedback. Teachers
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save time by assigning activities that are automatically
graded.

Teacher’s Book

e This provides all the support teachers need from detailed
teaching notes to extra photocopiable activities.

* There are warning points [ ! | to alert teachers about
possible problem areas as well as teaching tips to help
them. Taking into account teachers’ busy schedules, the
Teacher’s Book notes are designed as lesson plans, with
ideas for extension and adjustment, which are especially
useful for mixed-ability groups.

Test Master CD-ROM

e Attached to the back of the Teacher’s Book, the
Test Master CD-ROM is an invaluable resource to
accompany Language Leader. The tests are based strictly
on the content of the Coursebooks, providing a fair
measure of students’ progress.

The audio files for the listening tests are conveniently
located on the same CD-ROM.

* The tests can be printed out and used as they are, or can
be adapted using Microsoft® Word to edit them to suit
different teaching situations.

The Test Master CD-ROM contains the following:

— Unit Tests (one ‘A" and one ‘B’ test for each unit)

— Progress Tests (one ‘A’ and one ‘B’ test for every three

units plus additional optional speaking and writing
tests)

— Final Test (one ‘A’ and one ‘B’ version)

Active Teach

This is the Digital Coursebook on a CD with IWB
(interactive whiteboard) tools. If the classes do not have an
IWB, the CD can be put on a computer and the teacher
can use it with a projector. The content includes the
Coursebook material integrated with the audio and the CD-
ROM exercises. A high degree of functionality is laid over
the page spreads and includes zoom and teacher tools for
writing, highlighting, etc. There are tabs for the Dictionary,
Pronunciation and Tests as well as the Reference sections
of the course, e.g. Language reference and Extra practice.

Syllabus areas

* Topics: to motivate learners the units are based on up-
to-date topics of international interest or new angles on
familiar subjects. Themes have been carefully chosen
to engage the learners and to provide a springboard for
their own ideas and communicative needs.

e Grammar: Language Leader follows an established
syllabus progression and learners are actively involved in
developing their knowledge of grammar. The Grammar
sections in the input lessons focus on the main language
points presented through the texts and learners are
encouraged to work out the rules for themselves. They
are supported by the Grammar tip boxes and cross-
referred to the corresponding Language reference
and Extra practice pages at the back of the book for
reinforcement.

® Vocabulary: vocabulary input is derived from the unit
topics and texts, allowing the teacher to build on words
and phrases students already know to create lexical
sets. Additional attention is paid to word building and
lexical patterns. The vocabulary is revised in the Review
lesson and Extra practice and practised further in the
Workbook.

Reading: there is a wide range of reading material

in Language Leader and a variety of exercise types
developing the reading skills. The informative texts have
been chosen for their interest and to provide a context
for the grammar and vocabulary items being studied. The
texts are based on real-life sources (magazines, websites,
etc.) and related activities include comprehension,
vocabulary and reading sub-skills work.

e Listening: students are given many opportunities to
develop a wide range of listening skills in Language
Leader, both in terms of text types and activity types (e.g.
checking predictions, table and note completion). There
is more listening practice in the Workbooks and CD-
ROM s to further build the learners’ confidence.

* Speaking: opportunities for oral practice of language and
freer discussion appear regularly in every lesson. There
is at least one explicit speaking activity per lesson and a
major communicative task in the Scenario lesson.

Writing: the writing syllabus introduces students to
different genres and develops students’ writing through
analysis of models and practice in producing different
text styles.

Study skills: a systematic approach to developing study
skills fosters independent dictionary use, encourages

students to take notes effectively and gives them help in
approaching exams and learning outside the classroom.

External organisations and link to examinations

* Common European Framework of Reference: the
ethos of the CEFR is reflected throughout Language
Leader in a variety of ways. For example, the outcomes
of the Scenario lessons reflect the “Can do” descriptors
and help students use the language they have learnt
effectively. Also, great emphasis is placed on the
development of independent learning across the course
including the extensive work on study skills, good study
habits and self-assessment. For more information on
Language Leader and the CEFR see the website
www.pearsonlongman.com/languageleader.

Bologna Process: as part of this initiative to harmonise
tertiary education, many institutions now offer credit-
bearing English language programmes. Language Leader
reflects the values of the Bologna Process with its
emphasis on individual responsibility for learning.

* Link to examinations: ELT examination exercise-types
occur regularly throughout Language Leader to help
prepare students for a range of common exams (IELTS
in particular). The website provides grids correlating
Language Leader to international ELT exams.
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Input Lesson (2)
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Study and Writing Skills
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Review lessons occur after every three units; they
revise and consolidate the Grammar, Vocabulary
and Key language from the previous units.
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Students are
encougaged
to check and
comment on
their own
learning, and
reflect on
what they
have learned.
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Language Reference / Extra Practice

cross-referenced
to separate
grammar points
in each unit.

Grammar is I/
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There is one Language reference and Extra practice
spread for each unit at the back of the book.
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The students are given a summary
of the Key language and Vocabulary
they have studied in the unit.

Workbook Spread
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Education and Employmer

1.1 ISSUES IN EDUCATION

IN THIS LESSON

- Lesson topic and staging

This lesson looks at education and in particular the
purpose of education and the effect of the Internet

age on education. Students start by learning relevant
vocabulary and considering statements about education
that use these new words. They then read an article on
the impact of the Internet on education. This is followed
by a listening task on the purpose of education. Students
then learn some idioms to describe people and finish
with a group discussion on issues in education.

Objectives

By the end of the lesson, students should have:

® considered education and certain issues relating to
the topic

* considered different techniques for learning

e practised reading skills, both reading for specific
information and reading for gist

e listened for specific information
® learnt and practised idioms to describe people
e discussed personal opinions on education.

Timings

This should be completed in one lesson. If, however, you
wish to do this over two lessons, a possible break would
be after exercise 7.

Exercise 9 could be given for homework (although
students would need some pre-teaching).

WARM-UP

Before starting exercise 1, direct students’ attention to the
picture. Elicit what they can see. Then direct them to the
Mark Twain quote. What is Mark Twain trying to say? Ask
students how far they agree or disagree with the quote
and why.

10 MEducation and Employment

B sPEAKING |

1a Draw students’ attention to the words in the box. Try
and elicit the meaning of any of these words. Then
ask students to pair up and do the activity. Form
pairs into groups of four to check and then get class
feedback. Make sure that students understand the
meaning of each sentence before moving onto 1b.

mterpersonal skills; 2 assessment; 3 S{reamlng,
5 ehtxsm, 6 plaglaxlsm,

(1] Although most three-syllable (or longer) words take
the stress on the second syllable, make sure students
know and can say the following:

® {
plagiarism interpersonal skills

1b Students do activity as per coursebook. Give pairs
about five minutes to discuss and then get them to do
a short presentation on the result of their discussions.

2 Do this task as Tb. In a homogeneous class you can
get to class feedback quite quickly. Get students to
use the board like a sheet of paper to build a picture
of the country’s education system. If your class is
heterogeneous, it might be better to get students of
the same nationality to form pairs. If this is impossible
you may find this task takes a while as students have
more to say to each other.

rREADING ]

Students do this task individually. You then may

take a quick poll, putting the results on the board.
However, at this stage, do not comment on the results
and opinions.

4 Students do activity as per coursebook. You may like
to put a few of the techniques mentioned on the
board.

5 Ask students to write one-sentence definitions, in
pairs. Get feedback and put a few key words on the
board that students supply from their definitions.
Then give students one minute to scan the article and
answer the question (30 seconds if students are good
at reading).

" Rote an old- ‘faghwned way of ieammg
~ which involves memorising facts and figures by
_heart without applying critical thinking.

6 Students do activity as per coursebook. Give them no
more than five minutes.



ISSUES

IN EDUCATION

1 False; 2 False; 3 False; 4 True; 5 Not given

7 Inasmall class, have a class discussion, but in a class
of more than eight students, have discussions in two
groups and then feedback. Listen and pick up points
for further discussion.

[LISTENING

8 Ask students to read the task and then give you their
ideas on the possible opinions of the listeners, before
doing the activity as per coursebook.

‘1Jimisa saiesman from Bﬁghwﬁ, Na nr:y is a
university lecturer from Cambridge; Bob iS5
company director from London.

2 Jim believes pers:;nal experiences, or “the

ﬂ?‘;umverslty of life”, matter much more than f@rmai

“education. By contrast, Nancy believes in the
value of formal education, which she seesas
essential to an individual’s development and for
the economy as a whole. Bob, on the oﬂ”aer hand

. . ik go
back to tradttlonal va!ues and teach prae:ncai skills
as well as critical thinking. :
3 They all share some of Tapsco:t’ ;wews re;, cti

of rote learning (Jim), e « tal ag
(Nancy) and critical
of work (Bob).

P OK, thank youM:ra:nda and now o thmkwecan /
go to our first caHer .whois jtm, a salesman fram

“umversity of ¥tfe"‘ , A
iearmng thmgs the hard way by domg them and

to be abie to read and write. Numeracy and literacy
and all that are important, but all those sub;ects
like Chemistry and Geography hcw usefu! are
Ithey in the moder 1d? The ,

~ any! ,
really matter, can’t be taught in schools ‘ ,
All that learning stuff by heart which | had to do at
school, rote learning, just hk’e pari‘ats what a waste
o uoft:me! School is full of

b ﬁg outythere in the world ‘
and making your own way. Everyone has the same
chance in life, or at least they shogid have.

P OK thank you, Jim. And now | thmk we can go
\ bridge... er, who is a university
. Go ahead, Nancy

with the prevrcms caHer Educanon is about
, accumulatmg a body of knowledge which
| cor individual’s developmem and
. It's really the
e p’Q‘ nt thing: a broad education with a
strnng knewledge base. Also, if you think about
it, a high-quality education system contributes to
. the ecoaamy‘as .a whole. The better educated the
il s, the more people go to university,
the more it benefits the whole _country. Subject
knowledge and the ability to use it... er, self-
awareness and mental agility are all very important
~ qualities which are developed at university.
The:éxperrence of campus life is at the heart of
creating all-rounders who have the capacity for
_ independent study and can think for themselves.
~ That's what education is all about.
7 OK, Nancy, thank you for your contribution. And,
;f ow can we go to Bob, a company director in
~ London? Hello Bob, what's your view?
-8: Good morning. | have to say | have a quite different
~ view to the previous callers. Er... for me, the
~ problem with education in this country is that it
- doesn’t teach the right stuff, that which is actually
~ useful for the world of work. Education at all levels
~ should be much more practical, er, less theoretical.
As an employer, I'm not looking for academics
| egg-heads. | want good team players who can
x ent letter or email, you know, people
who have practical skills like meeting deadlines
_and the ability to prioritise tasks, people who are
» competent and who can be trained up. It's amazing
‘ f stuff | see on application forms. | must
' ry little of the critical-thinki ng skills
~ which people like, er, Nancy, talk about. | think
~ we need to go back to more traditional teaching
- methods 1 don’t think any of these modern
ues actually work.
hank you, Bob. Well plenty to think
- abou‘t there Let's see what the panel think about
what they’ve heard ... er, Cristina, let me come to
~ you first ... What do you think about ...

f vOCABULARY: idioms

9 Elicit what idioms are. Explain that you can often work
out the meaning of idioms from the words that make
them up. Write idioms on the board (e.g. bright spark,
big shot ...) and get students to guess the meaning.
Then students do activity as per coursebook.

Education and Employmem
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 srpeakinG |

10 Put students in groups of three or four. Give them five
minutes to discuss the three questions and then do
class feedback and discussion.

HOMEWORK OPTIONS

Students do exercise V1 /5 on page 135 in the Language
Reference.

Students do the exercises on page 4 of the Workbook.

12 Education and Employment—’

1.2 SUCCESS

IN THIS LESSON

Lesson topic and staging

This lesson focuses on the topic of success, particularly
the success stories of three people. Students have to think
about successful people in the fields of business, arts and
science and then read an article about such people. This
involves thinking about the characteristics required for
success. Students then revise and do practice on suffixes
for adjectives. The reading is a springboard for revision
and practice of the continuous aspect. Finally, students
write a short paragraph related to success.

Objectives

By the end of the lesson, students should have:

* thought about the characteristics required for success
® read for specific information and for gist

¢ revised and practised suffixes for adjectives

® revised and practised the continuous aspect

® written a paragraph expressing an opinion.

Timings

Possible lesson breaks would be before exercise 5a or
after 6b.

Exercise 10 can be done for homework.

f sPEAKING

1a Give students about five minutes to think about this.
Go round and check as some might find this quite
difficult. Students then share information in pairs. Do
class feedback by asking students to talk about their
partner’s choices. Put some obvious names up on the

board.

(1] 1t may be that your students will find it hard to come
up with three names for this activity. Either you set
the research as homework the lesson before, or
students can work in pairs or groups in class to come
up with names.

1b Depending on time available, this activity could
again be done in pairs, with students looking either
at their own names or the ones that you wrote on
the board during the feedback. Write the qualities
mentioned on the board to compare with exercise 3.



SUCCESS

f READING |

2 Give students just two minutes to skim the text before
checking their answers.

— Following her appointment as CEO of PepsiCo,
Indra Nooyi was named most powerfui
~ businesswoman in the world. o
— Georges Simenon is one of the most successfut
novehsts of tbe 20th century, having written
, many adapted far -

— Angela Jia Kirm was a concert pianist and went
~on to found two successful companies.

3 Direct students to the six characteristics listed and
check for understanding. Compare these to the
ones written on the board for exercise 1h: are they
the same or different? Students read the text again
and match. Give them no more than two or three
minutes. Then do class feedback, with students
providing justification for their answers.

Indra Nooyi: a), b), ), e), )
Georges Simenon: a), d)
 Angela Jia Kim: a), b), 0), d), e) f

4 Students do activity as per coursebook. Then do class
discussion.

l VOCABULARY: suffixes (adjectives) I

5a Students do activity as per coursebook then give class
feedback.

passionate, allergic, powerful, successful,
persuasive, superstitious, fictional, psychological

5b Students do activity as per coursebook. Write the
nouns and adjectives as per example onto the board.

-ate, -ic, -ful, -ive, -ous, -al

6a Students do activity as per coursebook individually
and then check in pairs before class feedback. Ask
students to come up with other adjectives that use the
suffixes mentioned and also have noun forms.

educational, affectionate, specu!atwe, logicai
_ ambitious, empathe’cxc ‘

6b This can be done either as a class discussion or in
groups, followed by class feedback.

[G RAMMAR: the continuous aspect

7a Direct students to the heading. Ask what they know
about the continuous aspect (how many tenses are
there?). Then students do activity as per coursebook.

Present continuous: is reinventing, is going, is
serving
Past continuous: was paying, was eating, was

_putting, were going
Present perfect continuous: s been talking

7b Students do activity as per coursebook.

a) past cohtinuaus
b) present continuous
©) present perfect continuous

Students can look at the Language Reference on page 134.

8a Students do activity as per coursebook, individually
and then in pairs. Then do classroom feedback. Either
in this exercise or in 8b, you should introduce the
idea that we are no longer thinking of tenses but
“aspects”, i.e. it is not the time that is important with
the continuous aspect, it is the incompleteness of the
action and its possible temporariness.

1 ; ;
In a),  work describes a current situation, which could
carry on indefinitely.
Inb), 'm working describes a temporary situation,
which will be over next year.
2
In a), I've worked describes events which are
completed.
Inb), I've been worklng descnbes an unfi mshed
situation (l’m still working there) and focuses on
duration. - &
3
In a), / worked describes a situation which had ended
by the end of the year.
~Inb), I was working describes a temporary situation
which was the background to an event.
4
Ina), "l work descnbes the mtentlon to start an action.
" Inb), /1l be working describes a temporary action in
progress at that time.

8b Students do activity as per coursebook. Emphasise
the notion of aspect as you do feedback, i.e.
incompleteness, temporariness.

a) incomplete: 2b)

b) temporary: 1b)

¢) happening around a point in time: 3a), 4a)
d) already in progress when something eise
happened: 3b)

9 Students do activity as per coursebook. Do feedback
as a class. Students should justify their answers.

(he) speaks, He has lived, I've known him, we
were hitchhiking, we were walking, he had left, it
was having, He worked, He has only worked, he
already is

Education and Employment 13
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B wriTING |

10 This could be done in class or for homework. If in
class, students write the paragraph then share with a
partner who comments. They can then give you their
texts for marking if you so wish.

HOMEWORK OPTIONS

Students do exercises G1 /1 and V2, 3 /6 on page 135
in the Language Reference.

Students do the exercises on pages 5-6 of the Workbook.

14 QUINIEENE Education and Employment |

1.3 JOB HUNTING

IN THIS LESSON

Lesson topic and staging

The lesson looks at aspects of the search for a job,

in particular curriculum vitae (CVs) and interviews.
Students begin by discussing the job markets and the
process people go through to get a job. They also begin
to think about CVs. Students then read a CV, evaluate it
and rewrite it. They find out (possibly for the first time)
about abbreviations, particularly those associated with
qualifications. They then listen to a job interview and
consider how the applicant deals with the interview.
Students revise and practise the perfect aspect and finish
the lesson by writing CVs and practising interviews.

Obijectives

By the end of the lesson, students should have:
® thought about what should be included in a CV
® read a text for gist and for specific information

® |earnt some abbreviations connected with
qualifications

® listened for specific information
® revised and practised the perfect aspect
® written a CV and practised an interview.

Timings

A possible lesson break would be after exercise 5.
Exercises 5 and / or 10a can be done for homework.

B sPeEAkING

1 Students discuss the questions in pairs and then have
a class feedback. Don’t spend too much time on
question 4 as you may be preempting the work in
exercise 2.

f rReaDING

2 Students consider the list in pairs and what
information should appear in a CV. Then have class
feedback but don’t give an opinion yourself.

3a Students do activity as per coursebook. Give students
three minutes to do this, then do class feedback.

He could have mentioned his IT skills, holiday
jobs, any position of responsibility and the fact that
he is a Russian native speaker.

3b Students do activity as per coursebook. Give students
three minutes and then do class feedback.



