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ilhinking Starters

1. Consider the following questions before reading the text.
(1) Should spelling be ignored in teaching writing”?
(2) Should a teacher be more concerned with making his teaching interesting or teaching well-
organized content to the students?

2. Determine the meaning of the underlined words from the clues in the following
sentences.

(1) Having ploughed through this novel, | really did wonder why such unoriginal and
stereotypical writing becomes so popular.

(2) The author has made an otherwise dull and insipid topic so lively and hot that one would
wish, after reading, that he was a philosopher.

(3) Do not equivocate; as you write, be as clear as possible about your position and why you
feel that way.

(4) Humans devised the institution of education to help the young answer the eternal question
essential to survival: “What is going on here? What is life all about?”

(5) In order to free your mind to develop ideas, you should not worry about mechanics in the
writing of your first draft, unless mechanical errors distract you and you feel compelled to
correct them.

(6) John worked to polish his writing style. He strove to improve his control of the English
language, so that every sentence communicated exactly what he intended to.

4
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- Tlex)t,

Jack Connor

“Will spelling count?” In my first year of teaching freshman composition I had a little act 1
performed whenever a student asked that inevitable question. Frowning, taking my pipe out of
my mouth, and hesitating, I would try to look like a man coming down from some higher mental
plane. Then, with what I hoped sounded like a mixture of confidence and disdain, I would
answer, “No. Of course it won’t.”

In that first year, I was convinced that to have a significant effect on my students’ writing I
had to demonstrate that I was not the stereotypical English teacher: a fussbudget who would pick
through their essays in search of misspellings and trivial errors. I intended to inspire students in
my classes to write the kinds of papers the unconventional teachers I had read about—John Holt,
A. S. Neill, Herbert Kohl, and Ken Macrorie—had inspired: papers bristling with life, written by
the students with their inner voices.

It was not to be. Week after week students handed in papers that had obviously been dashed
off in 30 or 40 minutes. By the end of the year I realized my mistake: I had been too subtle; I had
not made it clear enough that mine was a revolutionary way to teach writing.

So, in my second year, I answered the question with a 50-minute lecture. I quoted education
theories, told several semifictional stories of my student days, and recited some entirely fictional
statistics—all of which argued that people write better when they don’t worry about spelling.

“What you have to do is write honestly about things you care about,” I told them. “Don’t
interrupt your thoughts to check your spelling.”

That lecture—and other strategic changes I made in my teaching style that second year—had
no noticeable effect. Once again, almost all the papers were dull, predictable, and carelessly done.
My students didn’t understand that writing could be an act of self-exploration and discovery.

They wrote essays of two kinds: unorganized narratives with such titles as “My First Drunk”
or “How to Roll a Joint at 70 m.p.h.” and fourth-hand, insipid arguments with such titles as “Capital
Punishment = Murder” or “The Space Race—What a Waste.”

Since assigning topics or imposing organizational schemes would mark me as just another
conventional English teacher, killing any chance I had to inspire my students to discover their
inner voices, I tried to proceed indirectly—with class discussions on subjects I thought would
make good topics: the latest editorial in the student newspaper, the problems of communicating
with parents and friends, political apathy, the sights and sounds of the campus. However,

although I could sometimes get a “lively” discussion going, it was obvious that the students saw
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these exchanges not as relevant to their writing but as a painless way to spend the 50 minutes.
They sat up and took note only to ask me about the mechanical details of the next assignment:
“How many words does it have to be?” “How much do you take off for late papers?” “Is it O.K. to
write in blue ink?”

It was in that year that I began to be embarrassed by my students’ course evaluations. They
usually gave me top grades in every category and then wrote something such as, “This was a great
class because the teacher understood that students in this university have a lot of other things to
worry about besides his particular course.”

By the start of the third year, I was wondering whether the education theorists had known
what they were taking about. When the usual question came, I equivocated and told them they
could decide questions about spelling for themselves.

It was a low point. By that time a couple of hundred freshmen had passed through my
composition classes, but I could not have named one who had discovered himself as a writer
because of my teaching. Of the few A* papers in my files, half were written by students who
could have written an A* paper the first day of class; the rest were happy accidents, written by
students in moments of inspiration they were unable to repeat. That year, one student wrote in
his evaluation, “This was a very good course because the teacher believed college students are
mature enough to make their own decisions about things like whether spelling is important. It
isn’t important to me. I'm going to let my secretary take care of my spelling.”

I knew it was time for a radical change. I was going to have to give up trying to teach my
students that writing could be an act of self-exploration; I would have to concentrate on teaching
a truth more essential to their education: Writing is hard work.

In the summer before my fourth year, I wrote a ten-page syllabus, two pages of which were

given over to the old questions and my new answers:

Q: Is blue ink acceptable?

A : No. In fact, handwriting is unacceptable. All papers in this course must be typed.

Q: What about students who can’t type?

A : This course will provide them with an opportunity to learn.

Q: Why do papers have to be typed?

A : Because in the real world adults type when they want to put serious communications in
writing.

Q: What if we can’t hand a paper in on time?

A : Hand it in as soon as possible. It will be marked “late.”

Q: What if we have a legitimate excuse?

A : Keep it to yourself. My job is to evaluate your writing, not your excuses.



2 (E—M)

Knowing the eternal question would come up the first day, I had my best answer in reserve.
When one of the students asked it after my introductory talk, I crossed my arms and let them
have it.

“The best answer to that question is an analogy: Imagine a team of coliege basketball players
meeting their coach for the first time. The coach distributes a book outlining the plays he will be
teaching them, and then talks to them about how the practices will be organized, what he thinks
his role should be, and what he considers their responsibilities to be. When he has finished, the
first question is, ‘Will dribbling count?””

The student who asked the question dropped the course, as did a couple of others who didn’t
like their first impressions of me and my nasty syllabus. But my new tone, and the classroom style
it forced me to adopt, had several excellent consequences:

I stopped trying to make the class interesting. No more lively discussions on the sights and
sounds of the campus—or anything else that wasn’t directly related to helping my students write
better this week than they had last week.

I learned to keep oral analysis and commentary to a2 minimum, because it disappeared into
the air over my classroom. I put all directions and suggestions in writing, and tried to note on
each of the papers submitted where the writer had followed my advice and where he had not.

The students spent more and more time pushing their pens across paper in class: writing
thesis statements, writing drafts of introductory paragraphs, listing ten concrete words (five from
last week’s essay, five they thought they could use in next week’s), working to arrange a sentence
or two from their last essay into a parallel structure.

I stopped hoping to find in the weekly pile of papers evidence of some student writing with
his inner voice. Inspired papers continued to appear at the old rate (about one in a hundred),
but 1 no longer looked to them for proof of my effectiveness as a teacher.

A new kind of paper appeared in the weekly pile: well organized, mechanically polished,
and clearly a second or third draft. Although some of them were titled “My First Drunk” and “The
Space Race—What a Waste,” I could read them attentively and praise their strengths sincerely.

Finally, I received some negative comments in the course evaluations: “I did not enjoy this
class. The teacher was too finicky and graded too hard.” After four years of teaching 1 had learned
that, given my particular skills, I had to leave consciousness-raising to other teachers. My first
three years had been unsuccessful because 1 had been too intent on playing the guru, and 1
couldn’t pull it off. The role I adopted that fourth year was not one I was comfortable with—Ken
Macrorie is a hero of mine, not Vince Lombardi—but I could pull it off. And, more important, the
tyrannical coach was a character my students recognized, and they understood what would be
expected of them.

Last year, on my way to a different university, I decided to modify the role a little. The new

syllabus has the old rules, but—while still playing the traditional authoritarian—I have changed
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my tone to that of a man sure of what he wants his students to do, certain they can do it, but too
cool to be nasty about it.

This year, I have a little act I perform whenever a student asks, “Will spelling count?”
Frowning, taking my pipe out of my mouth, and hesitating a moment, I try to look like a
man coming down from some higher plane. Then, with what I hope sounds like a mixture of
confidence and disdain, I reply, “Yes. Of course it will.”

(1,571 words)

Learning New Words

. dash off: write or draw something very quickly U Hi8- - B / Wf; EHE

. fictional: imaginary and from a book or story [

. take off: deduct an amount from a price or sum HIFE (53%0); #T97

in reserve: ready to be used if needed unexpectedly £ H

. drop the course: stop attending or withdraw from the course B}

. be related to: be connected with or affected by something 5------F 3 / fH%

. look to sb./sth. for sth.: expect someone or something to supply something 7E:-+-+ ARE Yk
B (FEASEY)

8. consciousness-raising: process of making people become aware of; understand and care more

NV AN N e

about a moral, social, or political problem, especially by giving them information ( X{iE7E
S EBORFIER ) EIRMES
9. be intent on doing sth.: be determined to do something & (#MFEE)
10. pull off: succeed in doing something difficult I ( FXMEREE )

Understanding the Text

Read the text and answer the following questions.

1. When he started to teach writing, what was the author’s answer to the question “Will spelling
count?” What did the author intend to do in his first year of teaching freshman composition?

2. Did the author change his attitude toward the role of spelling in the second year?

3. What did the students think of the class discussions? Did the class improve the students’
writing skills?

4. What made the author realize that he should make a radical change in his teaching of writing?
What was the radical change?

5. What did the author want to illustrate with the analogy of basketball?

6. Did the author, in his fourth year, focus on teaching writing skills or making the class more
interesting? How did he justify the focus of his teaching?



iz (M)

7. The author attributed his setbacks in the first three years to his misperceptions about teaching.
What kind of role does the author now think the teacher should play in a writing class?
8. According to the author, why is it necessary for a teacher of writing to play the “traditional

authoritarian™?

Bulldmg Your Vocabulary

1. Identify the roots of the following words wzth the help of a dzctzonary and give tbree
relevant words sharing the same root.
apathy () ; ;
negative ( ) ; ;

2. Study bow the following words and expressions are used in the text and then fill in
the blanks with their proper forms.
count bristle relevant category

come up intent pull off nasty

(1) It would be helpful to have a pen and paper for an interview so that you can take notes about
what is discussed as well as if other questions that you will want to ask.

(2) Each poem with life and longing, intelligence and wit. These are lines and stanzas
and poems that signal wisdom beyond his youth.

(3) If you are on writing about a popular topic, be sure you have something new to
say—for example, write about new research in eating disorders as opposed to writing another
personal story about the subject.

(4) I believe that if you are smart and strategic and if you make every second , you will
achieve your goals.

(5) Many teachers try to push their beliefs on their students, and are about things they
do not approve of.

(6) A curriculum which acknowledges the social responsibilities of education must present
situations where problems are to the problems of living together.

(7) Often, we receive student writing samples that are too long for our handbooks or that fall into
a___ __already covered by another model.

(8) I think we could a research project on this subject, since the topic of machine

translation now remains open.
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Using Reference Books and the Internet

Look up the following words and expressions in reference books and on the Internet.

Words & expressions Meaning

fussbudget

space race

sights and sounds

parallel structure

guru
B Dennis Mark Doyle

Not everyone can compete with Evelyn Wood in rapid reading, but many of us can read
much faster than we presently do. Often we have acquired through the years habits which slow us
down and tend to rob us of some of the enjoyment of reading. Efficient readers, who know when
to slow down and when to speed up, experience reading as “viewing a panorama of ideas” rather
than slowly slogging their wa); through the text word for word.

How can you get more out of youi' reading at a faster rate? Try these tips:

1. Read Actively—Don’t read in the same passive way that you watch television. Reading
takes effort! You must pay a price or you get nothing out of it! Before you read anything, preview
the passage. Look at the title, the pictures, and major headings. Read the first and last paragraph
and skim through the text. Get a general idea of what the whole thing is about. Remember that
a real person actually wrote this passage which you are about to read. Disagree with the author.
Get emotionally involved. Make up some questions in your mind which you’d want to ask him as
you go along in the reading. As you read, actively seek the answers to your questions.

2. Avoid Regressions—When you read, do you find yourself reading and re-reading and re-
reading the same passage over and over again? This is called regression and shows a lack of
confidence with the material. Don’t slow yourself by constantly re-reading. Learn to catch the
meaning the first time through. If you are reading actively, you will find that you remember as
much after a single reading as you did during repeated re-readings at your old passive rate.

How do you avoid regressions? Force yourself to go faster. Time yourself when you are



