SELECTED WORKS OF 3A OK C. RICHARDS

on Applied Linguistics

DEHFSHALEH
FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS




e st JACK C. RICHARDS
@ ﬁ éz‘z ofs\jileocrtliglsafnnoess

Applied Linguists

MBS FHESE  ersmens

Jack C. Richards ($FZ) = BHREEE

SEHFESTREEE
FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS

dt % BEIING



B R4 B (CIP) 47

HAZNAES¥FHEE = Selected Works of Jack C. Richards on
Applied Linguistics: #3C / (Hra %) A %% (Richards, J.C.)%F .— JbLEL:
SMEHFE GBI HiRet, 2010.3

(HANAEST ¥R K BER)

ISBN 978 — 7 - 5600 — 9373 - 4

I. @ 1. OB 1. OMAESF—XE KX
V. ©HO8 - 53

b [ iR AS B 0 CIP B (2010) 48 033643 5

H R A
EBRR
RERE:
HEEit:
HAEZ AT
S
o Hk
ER Rl
FOE:
Ep 3K
R &
F s
£ 0

THE
RAZR
PSRy 2
OB

 AMEHUEE SO A
- ARt vE = FA LR 19 5 (100089)
. htp: //www. fltrp. com

o rp RNt A E R

650980 1/16

: 46.25
- 2010 4E3 A% 1B 2010 4= 3 A 1 KENR

ISBN 978 —7 — 5600 — 9373 —- 4

: 89.90 Jt

*

WIEENRL . BEITR &R, SR R

DAWIE: (010)61207896  HL-FMBH: zhijian@fltrp. com
TR ST BRI

RRAL PR p 2 SR BEAR HLTE « (010)88817519

Ykt S 193730001



AR RS

“HAMAEFT AR AKE" ABERFRMR ML NAES¥5N
FARBXMEERET, SHERB. FARK R TR EHNZA:
L A AN REF R A EROAESE; 2. LIRS ZEERNE
R RIS

RLFIVE T F AN L 225, B XN A = 48 BRI 5 HEw
PIMSRHZRL, ITiRIE. #Beew, EHEMAA%; XN HET ¥
W5 R AR S F IS S A BRI BN %8, it aiE
B, BE, R USRS AMHERE B BRI TEE T Tk
SRR IR S FEZ A, — BRI O IE S F R

ANBEARMSCESHOIL TR AT RXEMEE, ifhE
BER, REARGRIG, XEXFHILERALE, RORBRTEMARK
Xif R R B 2 A SCERLOBT SRR 4, R ALAIE F AP I U A AT 245
BIRORE, FIYERIGESUN ., RIEL AT FAE . BB BIGR AR E SN
HEHE ., REIRCHEE R

ABHRE BT

— WMFEEETERET., BXEFHERRICURFERE, X
FFHOUAR RS . & F P RETTREBCE

— FTBOESCIE S R

=\ RIS X AAES SN AES FA R, QIRTFEHEIE. JUEH
7. EEFREIBIOAER.

. BGOSR ZHREC R RS CE, FEARRFARLI R B R
%o SCERERRCE RN RMER YR AR (BOE3XE. £&FH
%) FS (BUBGES) . CEM L AR AR AT RS, REETIY)
bRFEHSCE, EEE, MIEEXINET (B AIRTE], g E

T, VEE DR BT A s LR 4 O SBE AR R 1 SO S T, R B A
Z BRI A S M A AN

N BFEEAERE AT, HAHICREERY, #HF. BEN
I REE. BEMAEE EEERERNHEF,

HRERETFLEALERES
2009 42 A 18 A FibF



FH

il

%

HREAIEEEEREAEE

s WS
: WPH B

FLER T
X8

XIHA

WES

Christopher Candlin

EHC A B EEA
TRE HFE BEHK
SRIEAR BT XIE X



|2

HEZZ (Jack C. Richards) ##2E E RIS H ¥ R 2EIESUHR
BHEE, XEARRAMERGE, BALHERELE . WEHH B
M—ETEBE5I#HDE, B A, £ HE 52 08 E I o
H, SEFEARSW EMEERRT, RBSHMUFY, Epntifs2Em
KIEHN ., EEZOEREIMNEHET HRARER L,

MRS FTEKRY 60 FaTiRAn, HoERMLIESFHBIEMR
FRMHEFTHE, BHIRFIETHF (UUTHKR TESOL); M4, K
FREF¥CERBERAI—MELE L MHEERNT R, USRES
R B A A B B BLSE R AT B S S, AP S R A R EE 10
RS T — M ENR E TS %, B RE P EAEERT
Z W —1L,

M B4 60 EREHES, B — HBN T TESOL &k
o MABLLAEES & —ERFERN =8 . SMEHF—1A TESOL
REBRFWNESFMR S LRGSR R TN 58, $—
W, XAMEBFEMWRE NGB FEEE LR T IMEHFET, CREHT
2, BMAEMERMOE L TNEIMNEHCFLER, B8, BT
ARFF R REGER, BEZREIORE %00 (1968), Mk, fh#k
AF B aF RN % Bk A9 TESOL #F5T4T3s, 7eiid /o M@ a2 AR Rt
Bkf, MEEERT —~RINGHBOFERER, BN EHRTIRE
HMMEE, B, X TESOL ARRMEFTHIMMHERMME iESF
PUBEE WBRIT . T B 22 WL — 36 A9 2 fh X+ TESOL ki 4& 4
— B EE, IR TESOL MIEABEZRMBENB 5%, HEAE
MBS (RF), BEENEELR ‘87 5 “%¥ g+
FRERKN “H, BEEHUTRHBNL AR, il ZRT—~RHNHRX
EEAR. BE2HUAZEIBNER, HE8-ROERH AL
TESOL, ¥ TESOL F=CER AL FHEMUE TR AT /MR BT ER o

AEARNE, FEEZAOBPNAEES, $F - HWEBER £

\'



", AEEREHMWRME ., M 1974 4£5] 2008 45, AL RS
B GEMIRT 17 FIEHA, BRI -3, B4 Bk 4k
H AR RSB K2 A ARG AR, & PR A SR, DI “pkp
H” AREREE, AMUR R R M 55 Rt Bl 28 55 ¢ B 34y,
ERAEMEE IEFRENEEARY, KRBT HFEWIREHES, Mt¥
JEFRILE, DUEMHEE, i85 2. ZiBIBMIEHREY
Hf#, EREKR, BMES H5F2 LN TESOL ik f¥38 sK 58 hn s s
Ho, FOBALBBRIRE SRR, Wit 69 AR 5 R o B W ELAt v i,
B THR ., BEREE TR, SR THEARY, 5 TEEMBRIK,

CCERAEZE N IR S 2 H B4 ) WOR T b A ML 2 38 B 3R 31 2R
XEE, XESRAANTRD:

BB “BURIRIE” (state-of-the-art essays) Hi 5 £53C&EHMNK, &
W71 TESOL. MR EY . B ESHMEEFS AT EENRIRE
HIARRSHAR, X LRI 4E# Xt TESOL 4038, F1 M 56 8 58 & & Bk
BEMITE, DU HPRBEDUE MRS MER, X TESOL 23
KRR B LK FAAART S 5 ER.

B RE. HERBSEM ME = CHOr., RAE
BE” R 14 BE, SEFBUMAENSE AR, 2 5%iE
SRBRRE. BEREK. BMEE (H8F) M, S5 REH¥%S
(3t6 &) MBS, B 7 TESOL MANEEZME, X E AT
Plarh =26 B K 2 3w ¥ & F f1 %t TESOL 2 3 ity &
(theorizing) ; 25 23z FAESEB 95 SR M D B H BB IR AN UM B 1T E T
EREEDGE; 5 =R 0 E S S B A B B0 S B [R) AR o X
Ko ERBEREME, %4 ME 5 AR CFE Language Curriculum
Development ) & &4 T 26 4F, fﬂ%Xﬁﬁ@EEﬁ%ﬁ‘]ﬁﬁ%ﬁﬁﬂl
FEEBEWILE SR RER. ‘

FUHS “HEESEENART MBELRY “BETHIMARE
AR R T 12 FEE, SEERWAERNS =AML, X
NEEZREHIR 20 FERMERRIVES, REWRMAMNES B E
HETHFEEFHNBTMBREET . HARBSHFENEN. H4ARE
BEOTRMNERL . BURESED TR B, FREHEIRD
HRTERRHA. BREAMFAER. HERBEREF A%, BENRL

Vi



XEMEEUE, MEBRES, EENMETHHEETEBLRRE
(1989) , BT HITHF /T HE B MITE LB M FMIRMB L LR
(1991) , Jfift— RO BITHF R UL MR (1993), XEB
SHRWE T VEE X THITE —FHFNAN RPN —5iE a3k
HEHRHMBEREPHOB SN IE. B TFHHESFSENES
BUTFE S BUTBE W RACE KA 20 FH 8, MEHRARE
AR LY B, “H®EE” WEN, A8 AHEER, b, &
2 RRENERE,

AR K BfEBEMn & E TESOL K. MALEIE R+,
IATTAT LUBHE ) TESOL & e Bk, fih 19 — S84 5 B 2 50 A i SR i
2, EEAMEM NS HITE TESOL £ & BRI B 0B ME, &8
HOWARINRMERAER, ERESE. HEAISIE, LU T
BB EZAY .. BRBBHHN . BEZNERTBRERIES
FEABA B . N MECI SR R BRSRE T, DERSETHFX
BREAESE, XE-HREREHEAHRRROSE, B—1E0%
R, W, BRE CIEFSBFIE, DRES IETEFERER,
XE— IR E BB ENETRE, B MM EE, £
BEHEZMURS AR 2B LRSS, EATILH4E
KX G FEMBIT EETR IR R, “HEE” PRFHCEA
DA SR AT 4R B d e 4 X ) B ST A 4

“BAEE” PE-HHEAZEMNERAR, B4 FEE 38K
WICH 18 FEM . RE BTSN, BAr A MBS MR at? 3T
B VRS BREEE, JE Xt TESOL (1 ¥k B 24 5 P At i <5 b
OEFHER, WASBEEZCLRK, BMARTAK, RMUSEHEH -8
S a5, B F 2009 4 H W T The Cambridge Guide to Second
Language Teacher Education (5 Burns ¢4, CUP), XA MERMIF
NI T

B “HEE” WITE TR, TESOL MEBIEWIE 1 MAEk, H
TR ZRILRER, TESOL RAERE MRS Z4p L BRUS 11
SRR RGN MABFHEOR/RATS, FEZEN TESOL KH,
FERE ST RS T R RS AMERBITE, SHEEFEH
AR—ANBIAREIMEER T ZAATHAREER, SR NHRETRER

Vil




B EARFE EMAEA/NERE, EHE b, B 2R R R
FIEF %A% AREMR I RREN FE S FMIMERE R —HEB K
ET: P

PR SETT RO R A £ LS 80 AE4RATHE (1982—1984) R
NEEZNFE,, RBRAERBRFIAFHE AL ESL ZIH, e,
PR, ERABPHE A B T RARBRE R, HITERRZ
G, RERBSFE TEIMEDMITE, EBEHDREHEIIFHZE R
(BEZNAESFHRE) BF, FETEMOBRMAER, FHIE
ALY EAR LR, BREEN, XTREANEN—RE]
238

R—&
2010 A£G A
LA EIE R

viii



Preface 1

It’s a great pleasure to be invited to write a foreword to the Foreign
Language Teaching & Research Press compilation of works by Professor Jack
C. Richards. All over the world there are language teaching professionals
whose work has been influenced by Jack’s writings, his professionalism and
expertise and I am no exception. It has also been a privilege to work with
him as teacher, researcher and co-author.

One way or another, my contacts with Jack go back a long way. In the
very early 1980s, just after I migrated to Australia from the UK, I found
myself teaching immigrants in the Australian Adult Migrant English
Program. Having little real knowledge of second language learning beyond
my own intuition ( maybe like many language teachers in those days), 1
enrolled in a Graduate Diploma in TESOL at the Institute of Technical and
Adult Teacher Education (now University of Technology, Sydney). At that
time this was one of the first specialist TESOL programs in Australia. Of
course, Jack’s publications on error correction, teacher training and
education, the teaching of listening and so on were prominent among the
works that we students read and they had a great influence on my emerging
ideas about communicative language teaching—still a relatively new approach
to teaching practice in the early 1980s.

Strangely enough, there were other connections with Jack even then,
although I didn’t know it at the time. One of my most memorable and
influential lecturers in that course was Dorothy Brown, originally a New
Zealander, and a name that anyone who did their TESOL training in NZ and
Australia in the 1980s and 1990s will be familiar with. Dorothy’s lectures
were frequently punctuated by her references to H. V. George (Mr. George)
with whom she had worked and studied in New Zealand. We sometimes
referred to him as “Dorothy’s hero.” However Mr. George must have been quite
a man! Jack’s career, as his autobiographical account shows, was also
greatly influenced in the early days by H. V. George and his passion for
teaching grammar. Mr. George’s emphasis on grammar and grammar teaching
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managed to extend to my own experience as a student at this time, as one of
the first things we were told by Dorothy was that we would need to pass a
grammar test—a stressful, strange and even shocking idea for many of us
would-be-better language teachers at a time when grammar was “off” the
language teaching agenda!

Fast forward to the very early 1990s, and Jack’s book, co-edited with
David Nunan, Second Language Teacher Education, had a major impact on
my then role as a professional development coordinator and novice academic.
Few collections on teacher education had yet made their way into the applied
linguistics/ TESOL field and this volume became a guiding light for me in the
new approaches I was trying to introduce into my work on training teachers
and teacher trainers. About this time I enrolled in a Ph.D. at Macquarie
University with David Nunan as my supervisor, and I was very thrilled when
I received an invitation from Jack to contribute to the book, Teacher
Learning in Language Teaching, to be edited with Donald Freeman, using
some of the research I was doing on teacher beliefs. Again, here was Jack at
the forefront of new ideas in teacher education—in the mid-1990s the whole
literature on teacher cognition, knowledge, beliefs and learning was very
much in its infancy.

It was about this time that I met Jack personally at the City University in
Hong Kong. Passing through on my way back from the IATEFL conference
in the UK, I had a day to spare and emailed him to ask if I could drop in.
He welcomed me warmly and in the two hours that followed I began to
realize why Jack was such a prolific and productive thinker in our field and
also to learn something about his wide-ranging interests. Within two hours, I
had been plied with daft copies of his four latest articles, shown the
manuscript of new course materials he was working on, been marched
rapidly round a high-class shopping centre to visit gorgeous textile and
Jjewelry shops, and been supplied with a rather weak cup of latte. I realized
then that this was a professional in our field with many dimensions to his
personality and with whom I definitely wanted to keep in touch.

Luckily I have been able to do just that over the last decade. For several
years, as a visiting Adjunct Professor at Macquarie, Jack generously offered
his time to give guest lecturers to students in our Masters’ program. His
breadth of knowledge about policy initiatives, and theoretical and practical
ideas surrounding English language teaching in the Asian region and
elsewhere always had the students entranced, particularly as many of them

X



come from Asian countries. Moreover, students in our Doctorate in Applied
Linguistics program delivered in Mexico still recount the memorable time
Jack spent teaching a course on teacher education. It was memorable for me
t0o as I co-taught with Jack and it was where the idea for our co-edited
book, The Cambridge Guide to Second Language Teacher Education, soon
to be published, was born. It was also memorable for our rather sad efforts
to become more proficient in speaking Spanish—my attempts have been no
more successful than those Jack recounts for himself!

Every year Jack spends part of the year in Sydney, where we are often
able to make contact. I count myself fortunate to continue to be
professionally mentored and encouraged in my own hometown by a man who
has been such a major influence on the development of the field of applied
linguistics and TESOL and who has inspired so many teachers worldwide
with publications reflecting the best of current practice. Jack, thank you for
the conversations, the jokes, the lunches and dinners, the emails, and the
music—and congratulations on this wonderful volume. I look forward to lots
more.

Anne Burns

Macquarie University
December, 2008
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Preface 11

It was Seoul, South Korea, 1984 and I was just beginning to get my
teaching English as a foreign language legs after five years of trying out
various different ideas. Yes, I had started to read in 1979 in this new and
interesting field called TESOL or was it Applied Linguistics; I could not
make the distinction. At that time Krashen’s work was the most influential to
me because it seemed most logical; I was terribly excited about General
Linguistics as I could not see how it would help me as a teacher in the
English as a foreign language classroom at that time. Anyway, I decided to
start attending more gatherings of English teachers in Seoul that were mostly
organized by a relatively new group called Korea TESOL ( although I was at
the first gathering of Korea TESOL). One Saturday afternoon I went to a
talk they organized by Seogang University in Seoul and the person giving the
talk was none other than Jack Richards. What I remember most about the
talk, apart from the yellow jacket and his smooth and confident delivery,
was the stance he took: he talked to ME as a TEACHER rather than a focus
on the language we were teaching. In other words, he focused on the “T”
( Teacher) in TESOL, and for me that was the first time anybody made sense
while talking about this new field. For me and other teachers around me Jack
made theory accessible to us teachers with a style of writing that invited all to
read. Later I had the opportunity to introduce some of his lectures in later
conferences in South Korea and I also went to Hong Kong to interview him
for the fledgling Korea TESOL Journal that I was trying to start up. On all of
these occasions, Jack was very polite and was very willing to share his vast
knowledge with any and all who were interested.

Before I moved from South Korea to Singapore, I had read most of
Jack’s work and found it really helpful because for me he was able to take
concepts from general education studies and make them applicable for
TESOL. At that time two of his books were most influential on my work:
The Language Teaching Matrix (1990), and Second Language Teacher

Education (1990). In fact, [ think it was the latter book that pushed me over
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the edge to pursue my own Ph.D. because it was the first collection I saw
that addressed second language teacher education. I then moved to Singapore
in 1997 to teach at the National Institute of Education, Nanyang Technological
University and discovered that Jack had moved at the same time to RELC to
teach six months out of every year. Because RELC has the best English
language teaching library in the region I was a frequent visitor to RELC and
of course renewed my collaborations with Jack and this led to a coauthored
book on teacher development: Professional Development for Language
Teachers. Working with Jack on this book when he was in town was in fact
the turning point in my professional career. When we first sat down at lunch
to discuss the outline of the book, and Jack started to talk, I remember
taking out a pen and taking notes for the following two hours without
stopping such was his brilliant stream of consciousness on the topic. I
remember thinking that he REALLY does know his stuff, and he knows how
to write it for others to understand. In the ensuing two years that we took to
publish the book, I never received any negative emails or other
communications from Jack regarding my ideas, thoughts, input or otherwise
even though I know he must have rolled his eyes sometimes with some of the
things I came up with. I could see that Jack was the real teacher’s teacher
and that he really does care about all the teachers who are out there trying to
teach English as a second or foreign language. This collection of his works is
a gem because in one read you get the best of Jack Richards, not to mention
reading about Jack’s own story in his own words which is really the
development of TESOL as a field in its own right which is mostly thanks to
his vision and scholarship, a vision that has spanned the past 30 or so years.
All the gems are here for you to read and realize what a true intellectual Jack
Richards truly is. I am honored to write this foreword to a collection that I
think will be as illuminating now as these articles were when they first came
out. On looking at this collection I hope you will agree with me that Jack C.
Richards has given a lot to this still relatively new field of TESOL.

Thomas S. C. Farrell

Dept. of Applied Linguistics, Brock University
St. Catharines, Ontario, Canada

December, 2008
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Looking Back: Reflections on a
Career in Applied Linguistics

Introduction

The series editors for this book ask authors to provide “an autobiography
of about 10, 000 words, summarizing your academic life. ” This is a request 1
have never been asked for before beyond the brief two-paragraph bio-
statements that normally appear on book blurbs or in conference program
notes. Normally I would imagine such an account would be of little interest
to any but a few close friends and family members, so at the outset I would
like to prepare the reader for the apparent self-indulgence and self-obsession
that such an account is bound to suggest. In preparing this account I found
myself at times revisiting some periods of my life that I had largely forgotten
(or perhaps, tried to forget). Other times however were periods of intense
academic and professional excitement and provided many treasured memories
of places visited, friendships made, and hurdles crossed. 1 will leave the
reader to decide which was which.

From applied linguist to teacher educator

Perhaps like many in my profession, my introduction and initiation into
the field of applied linguistics, and in particular, the teaching English as a
second/foreign language, happened quite by chance. After completing my
secondary education at a school in a small town in New Zealand ( Gisborne—
the place where Captain James Cook first landed in 1769 on one of his south
Pacific voyages) 1 didn’t proceed straight to university but worked for two
years for the New Zealand Broadcasting Corporation as a trainee cadet. I
wasn’t sure what field of broadcasting I would end up in but hoped it would
lead to a career related to some aspect of the arts. 1 worked in the head
offices of the Corporation in Wellington doing for the most part the rather
mundane chores that a trainee was assigned. At the same time (1962) I
commenced part-time studies towards a Bachelor of Arts degree at Victoria
University in Wellington. After two years of part-time study I decided to
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abandon my thoughts of becoming a radio or television personality and
switched to full-time studies, majoring in English but also taking courses in
music, history and philosophy. I had no particular career path in mind at that
time. However I needed part-time work to help finance my studies and a
classmate mentioned to me that she had found part-time work in a language
teaching centre for international students at Victoria University. She had
found employment as an assistant in the language laboratory and another
student helper was also needed.

So I made my way to the centre (the English Language Institute as it
was called, and still is), which was housed in a two-storey house near the
campus. I later learned that the Institute had been established with funding
from the New Zealand Ministry of Foreign Affairs, to provide English
language support for students on government-sponsored scholarship programs
in New Zealand. It also offered a Diploma in Teaching English as a Foreign
Language, targeting English teachers from the Pacific region, south east and
north east Asia, who were also studying at the Institute on New Zealand
Government scholarships. When I arrived for my job interview the place was
buzzing with activity as students arrived for their classes and tutorials and I
found myself in a world that I didn’t know existed. Here were numerous
foreign students, earnestly seeking to master a language that had cost me
nothing to acquire. And they came from exotic destinations such as
Indonesia, South Korea, and Sarawak, places that had long held a
fascination for me. After a brief interview with one of the lecturers I was
offered a part-time job and shown where I would work and what I would be
required to do for my eight hours or so of weekly work. My work was to set
up the tapes in the language laboratory and to offer any help that was needed
as students completed their listening assignments.

This was a transforming experience for me and within days of starting
my job I decided that teaching English as a second language, whatever that
was, was something I wanted to focus on. I never considered any other
option and from that day on had a clear focus for my studies. It was not a
well-established field in New Zealand at that time and some of my classmates
thought it an odd choice. But I was fascinated by the subject of English
language teaching, by the fact that there were career possibilities in the field
of English teaching, and also by the fact that it seemed to offer the chance of
exotic travel, another plus from my perspective, never having left New
Zealand. There were a few courses in linguistics available as part of my
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