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Abstract

The academic concept of “identity” has undergone paradigmatic
shifts since the sixteenth century when it came into being. It
experienced early formulations of identity as a project of the self
which was rarefied preserve of philosophers through more recent
understanding of identity as a product of the social to postmodern
accounts of identity as fluid constructs constituted in discourse. The
topic has made unprecedented strides into the popular realm,
permeating everyday talk and practices, from self-help literature to the
pseudo-therapy of television chat shows and preoccupied the theorists
of various academic fields, particularly the social linguists. However,
identities in physical environments are their chief preoccupation,
Actually, in the early 1920s, the American journalist Walter Lippmann
(1889 —1974) proposed that people live in two environments: one is
the physical environment; the other is the virtual environment that is
created by mass media. The Internet medium provides people with a
unique socio-cultural living space as well as with an advanced means
of information transport. As a consequence, a new relationship is
forming between Internet and physical society. But, few linguistic
studies have been carried out systematically aiming at virtual identity.
To complement the issue, this piece of writing focuses on the identity
in edublogs in expectation of achieving the effect of knowing by a
handful the whole sack. ’

Virtual identity in this book is defined as the identity inhabiting
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in the Internet-mediated discourse. The study of identity in edublogs is
actually the study of virtual teacher quality, which can supplement and
enrich our understanding and perception of the nature of virtual
identity. The present study is situated at the intersection of
interpersonal meanings theorized by functional linguistics and identity
research. The aim of this piece of writing is to explore, from a
linguistic perspective, what impressions edubloggers convey us
readers in terms of interpersonal resources in cyberspace in order to
provide an alternative approach to illuminating effective pedagogical
complement to teacher education in China. The aim will be achieved
by constructing an identity research model and applying the model to
analyzing 40 edublogs. The study is expected to enrich identity
accounts as well as interpersonal functions.

Taking the new electronic edublogging discourse as its research
subject, the present research mainly adopts a qualitative method of
discourse analysis to investigate virtual identity in edublogs. Edublogs
are distinguished generally into two types: edublogs in the broad sense
and edublogs in the narrow sense. The former refers to any edublog
that is associated with education; the latter refers to the edublogs
written by teachers for communicating teaching philosophies and
practices, whi;:h are sometimes referred to as teacher blogs or teaching
blogs. The 40 edublogs to be analyzed in the book are in the narrow
sense.

The overarching argument in the present study is formulated as a
general question: What impressions do edubloggers convey us readers
in terms of interpersonal resources in cyberspace? The general
question can be further decomposed as a series of interrelated
questions: (1) What kind of interpersonal resources are foregrounded
in the edublogging discourse? (2) In what ways do these
interpersonal resources contribute to constructing virtual identity in
edublogs? (3) What are the social, ideological and institutional
consequences of the use of these interpersonal resources for virtual
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identity in edublogs?

This piece of writing is divided into seven chapters. Chapter 1
introduces research background, rationale, some important academic
concepts, identity accounts, the definition of edublogs, objectives and
methodology. A brief organization of the book is also provided in this
chapter. Chapter 2 constructs a working identity research model on the
basis of a review of interpersonal theorizations conducted by
functional grammar. Chapter 3, Chapter 4 and Chapter 5 focus on the
generic structure of edublogs, the construction “I + private verb,” and
questions to explore virtual teacher identity respectively. Chapter 6
focuses on an entry body text by drawing on Appraisal Theory as its
analytic toolkit. Chapter 7 concludes the book by summarizing the
major contributions, findings, implications, and limitations of this
study.

Based on a review of functional views on language and
interpersonal functions theonized by functional grammar, Chapter 2
proposes a working model used to study virtual identity in edublogs.
In this model, virtual identity is analyzed by two dimensions: reader-
friendly and reader-manipulative. The reader-friendly dimension is
associated with those discourse choices which take readers’ needs into
consideration. Thus this interpersonal dimension is oriented from the
reader to the writer. The reader-manipulative dimension 1s associated
with those discourse choices which are made by the writer in an
attempt to manipulate readers. Thus this interpersohal dimension is
oriented from the writer to the reader. To distinguish the two different
interpersonal discourse choices, the former is labeled as interactive
interpersonal meaning while the latter interactional interpersonal
meaning. On the one hand, both the interactive and interactional
aspects are supposed to encounter the cognitive and socio-cultural
adequacy. On the other hand, they construct the human cognition and
socio-culture in which they take on a distinctive form. The reader-
manipulative dimension is elaborated into three sub-dimensions:
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stance-taking, enacted roles and projected roles, which are related to
evaluative language, mood system and naming system respectively.
The proposed model integrates the researches on interpersonal
functions and identity into a working framework, which echoes
Joseph’s perception (2004) that identity and language functions cannot
be separated.

Chapter 3, from a functional perspective, decomposes the
edublog into three discourse clusters: the naming cluster, the entry
cluster, and the sidebar cluster. The quantitative examination of the
naming clusters shows that only 7.5% of the edubloggers investigated
label themselves as a teacher. The others label them in a metaphorical
way. 57.5% of the edubloggers label them as a thinker; 12.5% of the
edubloggers label them as an adventurer, an innovator, and a tip
provider respectively; 10% of the edubloggers label them as a learner.
The metaphorical way of understanding teacher identity cognitively
promotes, to a great extent, self knowledge as a teacher. The
quantitative examination of the entry clusters shows that almost all the
generic choices are reader-friendly oriented, taking into consideration
the potential readers’ demands. These reader-friendly choices facilitate
to construct a considerate teacher identity. The quantitative
examination of the sidebar clusters shows that only a small number of
the generic choices are reader-friendly oriented and a large number of
generic choices are reader-manipulatively oriented. In addition, most
of the reader-manipulative choices are realized by minor imperative
clauses to interact with readers. The frequent use of imperative clauses
in the sidebar clusters forms a sharp contrast with the frequent use of
interrogative clauses in the entry body texts.

Chapter 4 focuses on the construction of “I + private verb,”
which so frequently occurs in the edublogging discourse that it has, to
some extent, become the grammaticalized discourse acts. Through
multi-dimensional analysis, it is found that the construction realizes

multiple interpersonal meanings and embodies multiple virtual
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identities, which suggest that Buber’s /-Thou (2000) interpersonal
relationship is built up and maintained in cyberspace and the
edubloggers are making genuine dialogues there. The /-Thou
relationship and the genuine dialogues facilitate to constitute a
coherent virtual community. The coherence is specifically indicated by
the following arguments. Firstly, the edublog writers appropriate the
construction “l + private verb” which is considered as a discourse
rr{arker in the spoken language and imprint readers that they are
subjectively present on the computer screen. The presence of
subjectivity creates a feeling of intimacy in the virtual community.
Secondly, the edublog writers appeal to the construction, specially the
co-occurrence of the first person with the cognitive private verbs to
sound their subjective voices, but simultaneously realize the potential
existence of the other voices. As a consequence, the construction
facilitates them to cultivate a collective teacher image as being
“compatible.” Thirdly, the way that the edubloggers write by
frequently drawing on the construction makes a response to and also
constructs the tendency to be critically reflective in teaching which is
advocated and promoted by the contemporary pedagogy. The frequent
use of “I + private verb” helps establish a critically reflective teacher
image which the public expects teachers to be. Finally, as an argument
structure is cognitively the expected structure initiated by a verb and
private verbs are expected to take the first person pronouns as their
subject arguments and clauses as their object arguments, readers are
capable of understanding new information by devoting more cognitive
efforts to the clauses that embody the object arguments. Therefore, to
both writers and readers, it is an effective discourse processing
strategy of lowing cognitive cost by using the construction to mark the
appearance of idea clauses representing new information.

Chapter 5 focuses on investigating the questions selected from
our database. The investigation reveals that although some discourse

acts are structurally clothed in interrogatives, they do not function to



