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Introduction

The main aims of Reading Plus, Books | and 2

Reading Plus, Books 1 and 2 ,aims to help students read English effectively and with pleasure. As they work through the
units, students will become increasingly aware of the way in which the skills of reading they already use in their own
language — skimming, scanning, predicting, responding, etc. — can and should be applied to reading English.

The texts are taken from the widest possible range of sources, from labels to novels, from textbooks to magazines , so
that students will get used to reading English wherever they may find it.

The focus is on achieving the greatest possible development of students’ reading skills, but using the material will
inevitably contribute significantly to their knowledge of the English language too. Both the texts and the tasks have been
chosen with the advancing level of the students in mind, the first book starting with simpler, more straightforward texts
and tasks and the difficulty gradually increasing to bring in more complex structures, a wider range of vocabulary, and
more tasks which focus on the text at sentence and paragraph level.

The books can be used in class, adding variety and content to English lessons and giving many opportunities for
individual/pair/group work. They can also be used for homework, when students can work quietly through the material
on their own. Teachers may choose to start a unit in class and then ask students to complete it for homework, or they may
find the books useful as additional work, either for students who finish classwork quickly or for students who need extra
practice. Many of the units deal with topics/themes which students may enjoy discussing at home or with their friends.

Although many course books do not introduce the Simple Past tense until the second book, Reading Plus uses this tense
from the beginning, partly because a large proportion of what people read in day-to-day life relates to things which have
already happened, and partly because straightforward stories which follow a sequence of events are relatively easy to
understand. So, while students may not be able to produce the Simple Past, they will learn to recognise it as they read.

The organisation of the book

Each book of Reading Plus is divided into thirty-six units, each based on a topic or a theme which conrains different types

of text and a variety of tasks which practise the various sub-skills of reading (see Contents Chart ).

The books are designed for students to record their responses on the actual pages as they work, using the margins and
making marks on the texts as well as completing charts and carrying out other ‘immediate’ activities. This approach has
been found to be much more motivating. Students feel the immediacy of their response to the texts, rather than having ro
write answers, with numbers, etc. in their note books, where their ability to write English correctly has too great an effect
on their performance and thus on their attitude to reading English. This also means that the way students use the book is
like the way they use the books they read in their own language, where they might make jottings on the pages for future
reference.

In most units, pictures, questions and statements of various kinds serve to introduce the unit and provide the ‘pre-reading’
focus, although occasionally a unit begins with a “What's this?” type of activity to accustom students to recognising a type
of text which they might come across, without any introduction, in real life.

The texts are presented in realistic formats so that students will learn to recognise the shape and appearance of, for
example, newspaper columns or a play as they are presented in English for native-speaker readers.

There are a number of texts in each unit, so that students who are struggling with one text, or are less attracted by it, feel
that there are ‘new’ things still to do and don't lose interest in the whole unit. This sub-division of the work within a unit
means that, whether the material is being used in class or at home, there is no need to complete the unit in a single lesson
or homework session.




The normal sequence in reading a text (whether it is a prose passage, a chart, a letter or whatever) is first to recognise what
it is, second to ‘decode’ it and third, to interpret its meaning. This occurs naturally in one’s own language, where readers
know why they are reading a particular text and bring their own knowledge, interest and language skills to bear on it, but
in a foreign language, students need guidance and support to achieve a similar performance. Reading Plus encourages
students to look at the layout and presentation of the texts and to use any non-verbal clues to assist them with their
reading. It also provides practice in ‘decoding’ and interpreting, using a range of strategies but avoiding the ‘testing of

comprehension’ approach.

The tasks emerge naturally from reading the particular text types and reflect the different ways we read in real life, for
example, scanning a newspaper for a specific piece of news or judging character from a passage in a novel. In some cases,
the tasks require students to look across a number of texts. The tasks are deliberately short, so that students do not become
demotivated if they find a particular task difficult or of less interest than others.

At the beginning of Book 1, any questions that are asked generally have definite answers, as students at this level are
usually keen to know whether they have got something ‘right’ or ‘wrong’. A small number of the tasks, however, don’t
have definite answers (e.g. Book 1, Unit 8, 1b; Unit 18, 3a) and so a variety of answers is acceptable. Later, when students
have gained confidence in their ability to interpret English texts and are able to respond more freely, in the same way that
they respond to texts in their own native language, there are more activities of this latter type.

Each unit concludes with a Challenge! to the students. Some of the Challenges can be completed in a few minutes

(e.g- Book 2, Unit 7) and teachers may decide to use them immediately, in class. Others are more extensive and students
will need to spend some time outside class completing them (e.g. Book 2, Unirt 10). They are deliberately extremely varied
and should be treated lightheartedly.

Some hints on using Reading Plus in dlass

* Before you go to the lesson, it’s useful to check the unit and decide whether you want to prepare anything which relates
to the theme or topic that you are going to work on. (The book is designed so that there is no need to have anything
extra, but teachers often wish to use pictures, flash cards, etc. to introduce their lessons.)

It’s also a good idea, at this stage, to check what the Challenge is so that a) you can aveid using that kind of activity as
your pre-reading work, and b) you can decide how and when you want your students to complete it.

* Ifaunit clearly begins with a text identification exercise (asking “What's this?’), avoid telling the class before they open
their books whar they are going to see. For all the other units, spend a few minutes on a ‘pre-reading’ activity to bring
the topic/theme to the front of the students’ minds before they open their books. Ways to do this are:

(i) by asking a few questions (e.g. for Book 2, Unit 9, you could ask: ‘Do you ever play word games at home? Or with
your friends?” “What's your favourite word game? Do you usually win?' and, if necessary, ‘Do you like games like
that?’ etc.)

(i) by showing a picture and saying something about it or asking questions e.g. for Book 2,Unit 5, you could bring a
picture from a newspaper to class and say: ‘Did you see the news on television yesterday/at the weekend?” And then
go on to talk about a recent disaster, showing the class a picture from a newspaper.

(iii) by telling the students something (preferably something recent) which relates to the topic/theme e.g, Book 2,
Unit 6, ‘Yesterday, I hurt my back when I was trying to lift (...) . It’s really quite painful. What can I do? Is it better to
exercise or to rest? Then, when you have received some answers, ‘“The problem is thar everyone has different ideas
about how 1o cure things.’

* In order ro avoid the temptation to go through every text line by line, asking for or giving explanations of each word
and sentence, which makes students over-dependent on your intervention and undermines their confidence in their
ability to work things out for themselves, fix the focus firmly on the content of the texts and on the tasks that are to be
done and only provide the support that is asked for, or very clearly needed, to enable the students to complete the tasks
successfully.




«  Be careful about the length of time you give students to read through the text when the task is about doing something
quickly or just scanning for a small number of points as you read (e.g-Book 2, Unit 4,1; Unit 19,1a). One way to estimate
how much time you should allow is to do the task yourself, quite quickly, and then double your time for the students.

o When the task necessitates a more thorough reading of the text (e.g.Book 2, Unit 10,4a; Unit 27,1b),students will need to
concentrate hard and have time to stop and think. It is best to avoid interrupting students when they are actually
reading through a text or clearly trying to work something out. In real life, reading is a ‘silent’ activity and however
much we may char in between reading bits of a text, we do not speak as part of the actual reading (unless we are
reading aloud). When learners are at the stage when they have to work hard to follow a text, it is extremely distracting,
and irritating, to be interrupted during the reading process.

* However, do make it plain that you are always available to help, even if the students are, as it were, interrupting
themselves to ask their questions. And do encourage your students to ask each other for help so that they feel that the
whole thing is about reading to achieve something and not some form of test. It is a very natural activity to speak to
somebody who is near you when you have read something (even just a few words) which you want to share or want to
ask someone to explain, so it’s a good idea to encourage this kind of communication among the students.

e When checking answers try not to give undue importance to individual students’ answers being ‘right’ or ‘wrong’.
Students do want to know whether they have got things right or wrong, but your response to their success or otherwise
should be to help them explore the reasons for their answers or for failing to find an answer, not to give scores or an
impression that you are testing their achievement.

 It’s important to help students become proficient users of dictionaries as they will, perhaps, often need to resort to
these when they are reading English in a non-learning situation in the future. The book occasionally specifically
suggests the use of dictionaries, but this doesn't mean that they shouldn’t be used at other times when required.

* Asageneral rule, don't ask students to read texts aloud to the rest of the class. Listening to fellow students reading,
sometimes hesitantly and without really understanding the words they are reading, is counterproductive as it makes
reading seem a boring activity and, incidentally, may teach poor pronunciation, etc. In any case, many of the texts
(charts, labels, etc.) don't lend themselves to reading aloud.

* Although the tasks can all be done by individuals working on their own, many of them can be done more enjoyably by
pairs working together (e.g. Book 2, Unit 2, 2a; Unit 24, 1a, 1b, 1c) and some are suitable for small groups to discuss

and work out (e.g.Book 2, Unit 7, 8a; Unit 8, 3; Unit 27,1b). Even when working in pairs or groups, however, the reading

part is still an individual activity, so it is important for the students to have a quiet period in which to read the text for
themselves before embarking on the joint activity of completing the task.

Quite a lot of students enjoy working on their own and then being able to compare what they have done with what
others have done before the teacher starts checking the answers.

* It is best not to spend too much time on ‘post-reading’ activities and explanations when the students have finished a
particular section of the unir as these tend to demorivate students who want to be getting on with the next thing,. In
addition, there is sometimes a temptation to focus overmuch on details of the language and on the meaning of
individual words, which is not the purpose of this particular work.

It is hoped that students will learn that it is possible to read and enjoy English without always understanding every single
word or analysing how the sentences are strucrured. If students ask for explanations, it is obviously right to give them, but
by focusing on what has to be done and on the content of the texts, you will persuade your students that they can read
much more in English than they perhaps thought they could. They will become confident in their ability to deal with a
variety of texts and will more easily transfer these skills to their future reading, which is the main aim of Reading Plus.




Contents Chart

Unit Text type Main sub-skills practised
1 ‘Right Now’ magazine: scanning for specific information
cover matching titles and descriptions
contents deducing context from sentences
competition deducing reasons from text
letters proof-reading and correcting words, from context

identifying main point of short rexts

2 The rehearsal

cast list etc. for a play
stage plan
description of scenes
stage directions
excerpt from a play

identifying sections on a page

scanning for specific information

transferring information from text to a plan/list
recognising differences between narrative and dialogue
deducing from clues in dialogue

3 Mountain bikes

labels on a diagram
technical advice from a magazine
technical questions and answers

matching berween pictures and texts
identifying main contents of paragraphs
identifying language of time and sequence
transferring data from chart to check list
identifying key words in text

matching problems and solutions berween texts

4 We're going to Madame notice rapid scanning for factual information
Tussaud’s historical account understanding the use of prepositions
fact sheet transferring data from speech to written note style
plan of a building, with key using a plan with a key
extract from a museum handbook | scanning a plan to verify information
identifying specific language used for specific effect
applying knowledge of world to text
5 Disaster newspaper headlines using knowledge of world and headlines to deduce

newspaper article
factual information list
verbatim reporr of an interview

transferring darta from text to chart

understanding reference

distinguishing berween fact and opinion
distinguishing between statements of different status
recognising synonyms

recognising the language of dialogue

deducing from text

6 Quick cures?

list of problems and solutions
extracts from a reference book
newspaper report

statement made by an expert

deducing, using knowledge of world

scanning for specific information

comparing texts on a similar topic

distinguishing between statements of different status
recognising the language used for making suggestions
verifying information from text

recognising synonymous expressions

7 A ‘whodunit’

narrative (a complete story)

deducing from title

scanning for specific information
deducing from text

recognising the language of story-writing
understanding reference

comparing content between texts
understanding sequencing

8 “What’s it for?’

labels on boxes, bortles,
packets, etc.

recognising the language on packets

matching names and products

applying information from texts to solve problems
using language from texts in new context
verifying facts from texts

deducing purpose from text

recagnising synonyms

deducing contexr for statements




Unit

Text type

Main sub-skills practised

9 Word games

word patterns
instructions for games
explanations

narrative

crossword puzzles

following instructions

manipulating words

understanding explanations of processes
selecting, by using knowledge of the world
recognising the language of crossword puzzles

10 ‘Yummy! I love labels on wrappings deducing meaning of a2 word from associated words
chocolate!’ charts using a chart to verify information
narrative scanning texts on packets to deduce contents
understanding a sequence of statements
recognising the language of a story for children
understanding reference
scanning text for specific language
11 Freedom at last newspaper headlines using knowledge of the world to recognise events from pictures
newspaper reports matching headlines and photographs
scanning for specific words
recognising synonyms

distinguishing between nouns, adjectives and verbs
locating specific information within texts
distinguishing between reported story and direct speech
scanning for specific information

recognising ‘likeness’ berween texts

recognising ‘differences’ between texts

12 How good is your
memory?

memory tests (words and
pictures)

advice from an expert

descriptive prose

descriptive list

recognising essential features of pictures
identifying location of specific information
recognising the language of notes

applying language from notes to describe pictures
summarising key points

applying general rule to specific situation

13 The wildebeest

descriptive prose
hand-written lecture notes
map, with information added
description

‘spoken’ description

using description to label photographs
reading hand-written abbreviated notes
verifying information from notes
understanding abbreviations
transferring information from a map
scanning for specific information
understanding synonyms

verifying information from texts
interpreting/deducing from text
understanding reference

14 A holiday to remember!

hand-wricten letter
hand-written, informal notes

recognising the shape and language of an informal lerter
completing words and sentences by deducing from context
recognising ‘positive’ adjectives

deducing character of writer from text

proof-reading and correcting spelling mistakes

scanning list for specific information

deducing location of notes in a picture

deducing reasons from text

comparing knowledge gained of writer between two texts

15 The ancient
Olympic Games

descriptions
factual reports
plans

understanding reference

transferring darta from a plan to a text
comprehending definitions

scanning for specific information
rapid scanning for specific words
deducing reasons from text
summarising

scanning across texts




Unit

Text type

Main sub-skills practised

16 Sir Isaac Newton
(1643~1727)

historical accounts
chronological lists
scientific statements
narrative

verse

sequencing events

scanning for specific events _
resolving problems by using principles from texts

applying structures from a text to another context

deducing reasons from text

identifying parts of a text which convey specific information

interpreting meaning of verse

17 Badminton's best

historical account

interpreting meaning

chronological lists matching information from text with chronological list
news reports scanning for specific information
biography recognising language used to express emotions
book list identifying parts of a text which convey specific information
extracting and evaluating relevant information
18 Kidnapped newspaper headlines recognising the language and presentation of newspaper reports
newspaper reports skimming for gist
scanning for specific information
distinguishing between the language of newspaper-reporting and
letter-writing
recognising the language of implication
scanning text for specific language
summarising key point in a short text
comparing content of two texts
recognising the language of informal conversation
19 What bad luck! narrative skimming for topic
news report scanning for specific information
predicting
deducing
matching headings and rexts
comprehending words and phrases in specific contexts
verifying information from text
understanding reference
understanding ‘connectors’
using a dictionary
transferring information to new context
20 What's your favourite charts scanning for specific information
colour? advice from a magazine applying personal opinion to text to draw conclusions
newspaper article recognising abstract nouns
creating text based on a ‘model’
recognising adjectives
identifying parts of a text which give specific information
21 “The Lion’ - magazine: skimming for general narure of rext
articles scanning for specific information
Contents list identifying parts of a text which give specific information
notices matching Contents list and topics
reports recognising the language and style of biography
diary excerpts applying personal opinion to text to draw conclusions
a poem deducing

recognising the language and style of diaries

distinguishing berween statements of fact and expressions of
feeling in a text

recognising rhyme and rhythm in a poem

22 Agatha Christie’s greatest
mystery

newspaper headlines
newspaper reports

an ‘appeal’ in a newspaper
‘spoken’ statements
biography

autobiography

scanning for specific informarion

identifying parts of a text which give specific information
recognising synonyms

recognising the language of official (spoken) statements
deducing

comparing data between texts




Unit

Text type

Main sub-skills practised

23 Interesting numbers

extracts from text book
instructions (for carrying out
mathemartical ‘puzzles’)
numerica! tables

scanning for specific informarion

using descriptions to complete task

following instructions

using a dictionary

identifying paragraphs which give specific informarion
recognising the language of (simple) mathemarics
deducing from table to produce instructions

24 A part-time job

niewspaper advertisements
(job ads)

letters of application for 2 job

notice of ‘Rules’

applying knowledge of the world to draw conclusions
deducing

understanding abbreviations

proof-reading and correcting errors

identifying parts of text which express conditions
verifying information

recognising ‘connectors’

recognising the language and style of rules

25 Frankenstein’s monster

summary of story
narrative

simplified narrarive
instructions for a game

applying personal opinion to text to draw conclusions
scanning for specific language

recognising synonymous words and phrases

using notes (provided) to assist comprehension
matching between texts

understanding reference

comprehending story-line

identifying parts of a text which give specific information
verifying facts from narrative

matching headlines and rexts

understanding the language of board games

26 Well done!

language examination questions
written comiments
(on student performance)

recognising prepositions in concext

proof-reading and correcting errors (prepositions)

distinguishing between language of obligation, ability and desire

distinguishing berween statements and questions in the Simple
Past tense (word order and structure of verb)

deducing

27 Staying at the Wessex

narrative
dialogue
fax messages

bills (hotel)

scanning for specific information

resolving problems by using clues in text

recognising where additional (given) information can be
incorporated in a text

understanding the use of question tags

understanding reference

distinguishing between facts and opinions

identifying language which expresses anger

linking ‘cause’ and ‘effect’ in a text

28 Visitors

a poem
short story

‘spoken’ comments

excerpt from a humorous book

deducing

scanning for specific information

recognising word sets

summarising

identifying main purpose of each paragraph in a text
scanning for specific language

proof-reading and correcting spelling errors

giving a personal response to texts

skimming to establish tone of text

understanding the functions of pares of a rext

29 Nasty moments in sport

newspaper headlines
newspaper articles
timerable of events
‘spoken’ statements

predicting from headlines

verifying facts from text

scanning for specific information
simplifying language of a newspaper report
deducing

comparing data berween two texts
matching between texts

recognising synonyms




Unit

Text type

Main sub-skills practised

30 The Channel Tunnel

publicity leaflets

‘spoken’ questions

‘key facts’ from a newspaper
report

a schedule of action
postcards

a diagram

scanning for specific information

deducing

associating adjectives with nouns

recognising where additional (given) information can be
incorpotated in a text

matching between texts

giving personal response to information in a text

labelling a diagram, using data from texts

recognising the language used in schedules of action

comprehending specific words and phrases, using contextual clues

matching pictures and texts

recognising the language of ‘permission’

identifying key words and phrases

31 Is it a fake?

dictionary definitions
statements from a magazine
advice from a magazine
newspaper reports

a crossword

using a dictionary

predicting,using knowledge of the world

skimming for topic

scanning for specific informarion

recognising nouns, adjectives and verbs from a common‘stem’
identifying parts of a text which give specific information
understanding reference

simplifying language of a newspaper report

applying knowledge of the world to establish consequences
recognising the language of crossword clues

32 The world of computers

charts

data on computer screen
narrative

newspaper article

matching text with personal expetience
scanning chart for specific information
recognising definitions

transferring data from one text to another

magazine article deducing
descriptive paragraphs
33 People and their text book definitions identifying synonyms in text

religions

‘spoken’ answers
charts
lecture notes

identifying ‘families’ of words

transferring data from one text type to another
scanning for specific information

recognising the language of direct speech
recognising the language used to express uncertainty
deducing from the content of a text

expanding lecture notes into full text

understanding abbreviations

verifying facts from text

34 Blondin

newspaper headlines
narrative

scanning for specific information

deducing reasons from text

understanding the language of headlines

proof-reading direct speech and correcting the language
identifying parts of a text which convey specific information
verifying facts from text

matching headings with texts

35 The Haze

news reports

scientific statements

‘spoken’ déscriptions and comments
lists of problems

newspaper articles

using knowledge of the world to deduce meaning and solve
problems

scanning for specific information

recognising the language of news reports

recognising the language used to express emotion

recognising the informal language used in direct speech

identifying parts of a text which convey specific information

scannmg across texts

36 Person to person

dialogue
information maze
appointments diary
fax messages
informal note

following instructions

deducing from contextual clues

relating new information to already known facts in text
recognising the language and style of fax messages
recognising the language of politeness and apology
transferring data from one text to another




