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(BRI B ) (ACTIVE Skills for Reading ) B hUE—EE A B N H2# A ff M SGE R S8k, 3t
Gysit, e IGERIEBCFERIE/R - HFEFR (Neil J. Anderson ) 4’5 . BM T/ B T LMEHRF W
Be BEB - LR, LEARTEMRY (38 B S MBHRER . M8 5RNE ) ( Exploring Second Language Reading:
Issues and Strategies ) '— 4 H ¥ REEHF IS 5 A O ZEMBEE LRSS, HNASS 1 8FoeiE s #
2R, B

(1) 55 (Activate prior knowledge )

(2) ¥EF#iAiCHifE ( Cultivate vocabulary )

(3) 1&#233E4% TS ( Teach for comprehension )

(4) BEEFBEHEPE (Increase reading rate )

(5) YoEpEsemE ( Verify reading strategies )

(6) WA= 2I%R (Evaluate progress )

(7) #7P Sl (Build motivation )

(8) HEHAIEM KL ( Select appropriate reading materials )

TEIXSFHELF R P, AOR A IERARME DT HAHNA, C, T, I, VHE, WIEFHMRACTIVE, H
WA, 1FEE S IXE R B IR I ACTIVER B 5.1 5 W

1. BEH IR

B 2 S e SR E Z [ — R WG B . MR R CF R BORME . BRRSSE R A sl Rk
1 EHEECAH T RARRER A, REER . B 8 HEE ., ABTECARE AR, W
LA B DR 130G Bl R T AT o ﬁﬁ’%%%ﬂiﬂﬂﬁﬂ’yﬂﬁ%iﬁ (schemata) , ‘EAFENTA SIEE CANEA
KWBEEEN] . EWWET . BEEN . XEBRER. B85 MR, BT MR ESUEE 7%,

5 ¢ P 2 A TS S B () R 0 45 AT . BOAE B R DR BE T, AT e B s SO 1A H i
BRI, 51 T KX (brainstorming ) | FiiEIF4E (mind mapping ) FHEEAEM ( predicting )
SN, LIS CAME RN, JRESARMII%G, B e AEE e ER0EE R ENEE . &
AN i B E R N A 8 AN, B R 2 ) 27 A SR BN S B RL, 5] e AR R — S B
BN, B E A R e SRR, DAREBheE A R

E%’Uﬁﬁﬁ@—tﬂf MR Bz B R E X R ﬁﬁﬁﬁﬁ»ﬂiﬁ%rﬁéiaﬁ%‘ﬁ%ﬂw\
B A TR TS A, B R AR SO W B . AEBOE A SRR R, BT KB T
AR . SRS T TR ZE T, FeMirvreMEBee s, B B4 o Ease s 5t E .

16 (BUREIE P B ), LREFRL TR T RIS S ARG Getting ReadyFfiBefore You
Read, Ri&EE R CEHME SIS M ¥4 RR THRAR, FRR0E 70 RS skl g2

| ZfEFR, P4



edge) o JEH ekt BESCA AR PE IR, Sl B IS SIS E, 51T R R
I EARRIR, R B SCA T A SR A, (RIS e At T T A R L

2. ¥BIRIFAICH AR

SN AE s i A e AR AV R RS B R 1 . 1A (vocabulary size ) KA (¥ 8 13 o 2 1 HRA% BE
BT RN . BRI, B RN R, AR i R AT REA S —
B, AT R B O PR RE 1A S B A RN AT e . XM BR UL, ERE S
RS A BN A/ Ve %, T BLBRIATEHAE (vocabulary skills) BIREA & T BUIMRR . “WILE
67 SR AIE FIRE S, WHERARS . TR L iR ORI AR B R AR

I AR e R SR BN AZ — . BEARE (5 B RERRE . MBSR) hia T
Clarke#fINation (1990 ) #& i 4t iAR Er 7k

(1) freuveeer bt el ep A, S 0eb et X v miRie 2

(2) Heialfe ScAR b A AR B AT R A AT 2, ORI IR s 5

(3) JANCHEE 5 HANE S IS A, eV skE 1S SRl M A A A 41— SOCHAL, T DAFETR T8
EHATIRNC 4R

(4) MRS, BEE T 12E I PFE RN AT RIALEH . AR . TR S T A

e R b, N0 A 3 B O YU AR GRS . RCIRIEA PR L ik FURE R
(MemmmW)ﬁﬁ%*ﬁ%%(mmmmcwmmm%);ﬁlﬁ%&ﬁﬁﬁﬁ%%?&:Wﬁﬁﬁ
uMM$dmemmm)ﬁ%ﬁﬂ%(mmﬁwmm)oﬂﬁﬂﬁ%ﬁ%%gﬁ%Tﬁﬁﬁiﬁ,ﬁﬁl
PBIGE A (R S A A T B SCA R R, BRI, ) SCUR - ) S AR (4 S IR S N B . P ARHER H) Clarke I
Nation 561 SR BS54 BRIEAS FRATTEE FISL 2

AW 1 R, BlERE,

2. VA T AR AN T, IR AR A A, IR AN T A T 2 iR A i £ 1 2
i, WS TR T4, SERBT H4; WRESE, BAMERS ERRERNAE, U
RO B WA, AN RS R R, 84N e B
il

W3, WA TS5 HAMA TREENXER, AN, XAER b — % @A R Bk, W
but, because, if, when, however, as a result; AR, XA, IAXFLRMATAEER, X
W fdr . BEE. B2, MEES%; FRASSRARE MR, PINE SRAEEXR, BT RRELR
Bi% . %A, this, that, suchZEH§/RfCiatREIRHEARIE R

BB 4. FIFAEI—3hRAAER, R L.

AW 5. BONRIMBOMERE, A (1) BRIRARANE SRR E 3G (2) FsaEAA; (3) Wk
ATREROTE , ARPERTER . ARBUE IR A1 (4) I,

(B ETE P 3R ) % 11331 T Vocabulary Comprehension#flVocabulary Skills#itiR. Vocabulary
ComprehensionfE Rl 45>, BEIZ2eA4 7 SGRBIRIRE 1, SR . TFHIHI/EH . Vocabulary Skills 2%
WAL T, IR T &RET . 5B IMTRHIR. 1A, FEEEFEBIHBA I IT L340 T Vocabulary

Learning Tips:

| LfEFR, P26
2 HERR, PP26—27
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e (5 T 1 B« : G o
(2) HEAGPAIAS LAIC SR B0 R B2 T N2, AT DM AE: Be) . s, . JRA) . i)
(3) 22Dz IRAE T, g, shial, BN . AliEsg;

(4) %2) % B

(5) RIS R IR ;

(6) A5CH HMRTE . WRFES (7EHH /5B Prefixes and Suffixes ) ;

(7) MR ] B

(8) HiVERIE R R, [EHESHE, FES S SO,

3. AR k3T

DR 9 B H AR B, R, AEBD AT HEAR S D BRI R B O P AR R ) — A A
1o ANAREWAE FF SRR TR B R R D SR B IO RTIIE By, IR A, AL BRBY SR Tk o R B e B
DA PR R BRI, I AR RIBURIE S — RSN R, O BT B K
JAE . HIE, CI . MERBYESS . XIS SRR, BANMBIRE , (HAENSIE 1T SR 1 i I 4k
A RO, T 55 e T PR ARR B N R PR b X 13 B I B 7R B B A S P A
FOBRARE, Pt diE], SRR AT RIR AR, i 28 SRk BTl SR

JCIAAIRIE KRBT 73 R3% . JCIANAAR (XHARNE S 2 . 458 XA BIAR ) . JTCAEIRLE: (1
BE AT Sl 7 Ak i A ) FITCIARIE SRS ( AR AN S M 515 ) o Hh ool RIGiA A
EIR, BRIV AR A CRAER R R SR S BRG] SRR . PP A .
HANRCEIE S o X SRR TR IAE D B Ty R IR AR R B R Y

LR A OX FACTIVEH T B# A — I . MBI TH## i M Test for comprehension, {2
AT RUE ML TE R I A5 SR |, QTR Anfer i e A i PR L B . 5 R MR H T Teach for comprehension, M
IS H R R B B A A b, (0 B3R A D B 2 P 1) TN B B N ) B 1 — AT E AR

I TGN REA -

— MR G R

— R, A, MRSCARER

— WA KA BT LR, MM

— R, B, B

— W, Rk, AR, KRN

— HIWE . BRBIE, @Y RARE;

— HVFRBERINER

LSRR (B B F PR PSRN ) A48 T b B O SCBRd i — e 15

(1) BERFAAEREREASE TR B O —Len)i, LORE A CRHE#RRE . 0. Why am I reading this material?
What do I hope to learn? Do I understand what I’m reading? What am I doing right now to comprehend what I’'m
reading? If I’'m not understanding what I’m reading, what else could I do to comprehend?

(2) BERAA AR —SemE, AfTR] LAR—2 B BN )R, JFA S s )2 0B BT B A %

(3) BORZPAMBEBRANEIHIRENNE, MEREARZEMGER: EEWA, SRWA, 47
NE . ~
(4) S —EE I ARAE T 3 P E B i ), F R (5 B8l . also, besides, equally,

| ZAERR, PP4T—49
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o a ooT
result, then, therefore, thus; F/<Hi . actually, admittedly, certainly, for example, in fact, indeed, really, of
course, that is; F/NH#: by comparison, likewise, similarly; F/RXTE: however, instead, in spite
of that, anyhow, nevertheless, on the contrary, on the other hand, otherwise, still; F/RIH4H: in all, in
a word, in brief, briefly, in short, in summary; F/RIKJF¥: first, finally, last; F/RBFEF: subsequently,
later, next, after that, afterwards, then, now, nowadays, concurrently, simultaneously, first, formerly,
earlier, previously, before that,

(5) BERAAHAE A AR RS 100E B CR IR, DUIMTZRERAR 2 1F 3R %

i Teach for comprehension/ZEH M 1G5, HBAThink about meaningsifi#F K 2¢ 4 (Bl i5 ), 448
RTE (BURIGE R S #E ) BHOTH#E N Think about meaning, HFHREMEZ SR M IFA L, B
ABRRSCA o IXEHMEE TN SCARB# BT T P23 : Check Your UnderstandingICritical Thinking., Fif
W RSO, A% TR FEGIPEELS S SERE, MBSO ML, HhERAac
AR .

4. P i ikik B
] 5528 3215 P 2 B ) S R R VIO R R o T 5 B T 28 0F AL Bl 3 0 E A TR S M SE R

Jensenft IS HHAS D) 1323 B8 N 438030017 ; Nuttallthihhy, 323t —MBHF . B HIER | EIGENE B ik
RS- I 2 B 24 K 34380 30017) ;- Carverd Y 15 BE i .

Reading Processing Target
Process Components WPM
Scanning Lexical accessing 600
Skimming Semantic encoding 450
Rauding Sentence integrating 300
Learning Idea remembering 200
Memorizing Fact rehearsing 138

H G AT IR ) R A B S R, S TR A D S R ) 5 R A RS . PR
(‘scanning ) ()3 REASIA BG40 P6001A , T4 76 B A B0 12— S0 Y7, WDk aig 82 17, H
AEI38IHAL . MR, XLEHBERAT R, BUOAKEEOFSEAI -, MERKEETEE—
Mo (EBY R 2 B S B T R, DORBFIE AL,

TEPR B R — TR IX, P2 NANERHE— R P —a, BFRSHA 8, XRMEZH T
RGN EBA I, RE NI TEFER) . A0S A e AR, TR R AR Bk, AT, O
AR Xo HSE, MRl b sy 7 SOF A Re IR B BRI PR, RN DR R T A A, A 13 S 2 10
AR SR, MARIERIZM . A — iR DX 5 = (5] 15208 BE 18] 5 b PR A% Ayread the following as quickly
as possible, XFP—BRIERHAE . 20 B 0 A0k H BB LE DY ST a5 B AE B o b, T T DR A S
Jit, HEER A RERARRCE s IR B 2

lﬁ]ﬁﬁ)ﬁﬁjﬁlﬁ]Bﬁ%f‘j‘,ﬁuentlyﬂ]automaticallyo Grabef§iti: ... fluent reading is rapid; the reader needs to

1 Carver, R.P. 1990. Reading Rate: A Review of Research and Theory. San Diego, CA: Academic Press. P14
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9B (fluent reading ) AEMEAEIME AW, HILBEBAR SHEWT, A MBI (automatic reading ) $5 )15 4 4L
AR R L N RE S, RERE U0 HhaZ P AR B R BB

T A AR R, TR S EARR L E SRR BRI, B CERE MRIX, HKR, &
FFIFREL ] TG, ZEaRE (B IBSVIER: MIBSRNE) th g 1 AFhEe e Bis s i ke

(1) SEREFIERE, D2 —3cEE, ERMAT7ECOR ot LR RTREZ Hh AR, #8427 AR 60Rboh
T R, MRBRCR SRR, BEE WL, FAEMA R KN AAL . EEE R
b, 2EAESAN A SR e e S

(2) WAV, k2 i 5 B e — e ScB, Bk bR v A B 330 P B R R R A A 20 b
20017, PRFFEREIRT0%.

(3) BRI MIEE. SeifE — D IRg b i BE f B K HAR, AN sr4h25010 , SR J5 58 v 1 132 3
45 TR B, BN TP B o 125 B, IR A A A B SRAE 30D B 58 — T B 3008,
DIFARRAR AR 2 A R — T, T 2 il ) 8 58 1 T 2 A DU AS A 56 1 2 DT A 387 sl ] AR D) i3 > — DL

(4) AP, SRR B SRR R B 260, FURSEAE TR AT B F b, R
5 P ) A A AT T R B . BRSSOk A543 B 180R] T B 3 SCEE
(¥ 4547 - A BOR 1048007, B4, % RSB REE 1847 A REiA B HAR . BARIIZRAT LUXHE: °%
P St SC B LA 1847 S AT 2R A P, T R O AR R IR PR ES B 7 408k, R AR X R B O R B
H¥wo

(R EIE R AR ) FoAMARI T AR KX Se S 5 . FirP iR %4 74 Review, B Review#Pid
11 T Fluency Practicel®&ll, B0 & Wik S0, A5 SCEARRBHbH 7%, 7m0 BeA MV Reading
Rate ChartfIReading Comprehension Chart, LAJ5 (524 1| Gk e St B, [7) Ak SR A ) 3 A0 249 1) Jo Ak

5. IaE 4% ROk

IS AL RRREERTS” K AR AR SR RUTIA KRS (G R, B2 “SRuERSEsRms” EER A
LRI O X SR OO0 . FRATE I A B R b, AEAE LB L D S SRt i A B2, i B AR 1
EE P SR MG 18 3, 45 SR R B0 4 R D R AR AR 17, IR 7E B SE B b IR, R SERRaR
A AW, Uit A RE, EERTZE AR AR, 7ERBRECE P RATA DR 0544
DR SERm, T ELEEHE BT 2 B e 3 SR P (5

T st I G2 A {8 PR R0 DR S SR WG I, Winograd Al Hare 82 I v] LA$E R %)) ()il 5 | 52 A ik i iz
FH ) SRS

— What is the strategy?

— Why should the strategy be used?

— How can the strategy be used?

— When should the strategy be used?

— Where should the reader look?

— How can you evaluate the use of the strategy?

TE HAAERES R, REHRANBT “HkIRE" (verbal report) s, W@ “AAM4E" (thinking

| Grabe, W. 1991. Current Developments in Second Language Reading Research. TESOL Quarterly 25: 378
2 B8Rk, PP62—63
3 ZHERR, P76
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(1) #ImesE— ARG BT i SCE

(2) BUWKFAEREE, FARRERE R, HE, BUHEkE6R0H i 845 ;

(3) TR ECHERE, BONSIRhE T 1O PR

(4) BUWATLAWmIEA A 00 20 S0, ATTHS BOAATT 1At © Sk 0 N

(5) AR LG M = A —d—i2 Y%k, #1458 KRS sh iR, HE i — AR, HAR

P B PR . XHSE, IRt 1T 3R RS2 P ARk R et ) SR

(6) S VE AT AR 284 R FEABAT TR AEL I

Irwin$ i, 2RI INGRIGE ST LR A “BEEan” B SRR s kl, ZoR¥4E—K—
AASWEEE, ARG R4 B RAEE: . B —Fnlfthot seatfl)TE ahHL EbBEH WL BSRE SCAN 1 AR BB 4E TS Bh#ER
H— e, BE R HAL A AR E . B h T LURA AR B4E” W63, 724
PR, REF AT AT, BEORMAT R B TR B4ERE S, Wl LRI TR, BRFEIFEAE AR
Poo “HRIRET B AR AURTIRNTES), il IMERNRIMEN . Davey @il 27 A 76 B 132 1) [ i 52
B SRA AR, AT BH 7E 352055 B Hh T (o P ) 45 b SRS

X - 58] TR 2 o 2 A T TR B R R R, R EARAE (5 RS PR R M SR ) h BT
24%h, HAUFEAFIRIE RIS ( cognitive reading strategies ) . JGIAKIPIERME ( metacognitive reading strategies )
FIEME2R 325K ( compensating reading strategies ) 2,

WA B SR A«

(1) T SCEEN A

(2) RUETEESH;

(3) B0 B8,

(4) ¥ RCE ., wITER;

(5) Xg§die) s e ;

(6) srMri. SCRRLBAHGH 57

(7) R 535,

(8) rfim);

(9) HBBERNCHAESE 8 5 h i AR

(10) FaEAH G RE A SCHK ] ;

(11) GHEE S,

TCIA ] 132 R A

(12) W H OW S HREK BR;

(13) B3| 5ERBEN A RN ;

(14) 52—, =6 A CRBEERRE;

(15) ENLSLTCHNE;

(16) AL,

M RS A

(17) fEBIEARH;

(18) C#iL;

| &gk, P77
2 {87k, PP82—83
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(20) [B1BRSCHE H 31X 5

(21) R

(22) [ s AN TS 5

(23) i AR S VERBCAZ ;

(24) $18) LA A Binc i,

(U SETE PSR BURE ) R BT I FE 4> 08 7 H0iF BB SR X — B, PRI, KR e A B i S
TReading Skillf:H, Mi%¥ICHRE T Real Life Skillfik, Reading SkillFEfu 7 7 PR AEiRR, AR T
BEgrkting, +oMETHEERER 2R, WA B TITES P HIE, Real Life Skilld= @ K 5244 H
WA R A ORI B R RE, HFFIREN G TR L . WA, X BAERATE T iR i 4243 T Tips for Fluent
Reading, FGIR#A ] T FLUENT READERYE K48 4 Tipi) & -k «

Find time to read every day ( & KA 8] 5 352 ) ;

Look for a good place to read ( #8—NFEAE f 3 77 )32 ) 5

Use clues in the text to make predictions ( FI| 3 LR RAERF I ) ;

Establish goals before you read ( SERiiE HAR );

Notice how your eyes and head are moving ( R HRERFISLERB A = ) ;

Try not to translate ( AZEHHE ) ;

Read in phrases rather than word by word ( PAJEIE A LA PEE, ANEFBIBEE ) ;

Engage your imagination ( JEFFAHZ );

Avoid subvocalization ( #EHEREE ) ;

Don’t worry about understanding every word ( ANE R kAN BB A A B inl B IS ) ;
Enjoy your reading ( PABRIEER IR )5

Read as much as you can ( REZ[HE ),

X tips [ AR IE— A e AR, BT AT DALE BB R B A R BRI AG | 5

6. IEFIHKR

WAL RBEAE S LIRSy, WREE . — 1, EREEH B BUN T B gRi sk, DA
o SRR B TR, SEEEEE R S5, E AT AR A A A — BRI 25 B AR, AT
koA B BERE ) TE LA &

B BERCR VAL OB 2 . AR ER P AEAR KRR B AR T R B s s i A R k. A AR
WA, RS 7L, B (1) EREEAE; (2) ZR¥A RS HREEHINE (T
)y (3) o FH ) sk B A B A R B SR DARS B2 AR TS N B bR (Ui R B 5% F ) Reading Rate Chart il
Reading Comprehension Chart ) %,

Name:

Date Reading Time - Reading Materials Comments

CIEFRIAFEINNA T “BIIERYE” (reading portfolios ) PGk, HAHSNETE.

| ‘ZfEF%, PPO0O—93
vii
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(2) FIFVERER

(3) XAPPYFRAH;

(4) T NAES Br—2;

(5) R4 E;

(6) ik¥¥425;

(7) EHEPEALETR];

(8) AWIFAL GG R

Py R AT DO AE — 2o R, . KBRS DARRAE ; BRFOF; M E PSR
A% BEEEREARRLRSE

1 (BURSEIE R ) b, REFMINBERIT T TR (1) $xEEEmg, Maespoitr
What do you think? 345, %HAY F Bl S SR sUEAIEN, 5] F%4RAHOHRMA, XLH Faihs
¥ 55050 F A8, Wik, FEARFAMRER GESMAE L) D500 A BE R T A DR
FRt, XA P ERE 8 TP s (2) 0B s BE RN AR A vER M, A AERN SR P T T Reading Rate
ChartflReading Comprehension ChartFigk (W F3C “PREPBLEREE" #B5 ), FTHBAERG; (3) Ml
BIRTHEIE T Are You an Active Reader? [8]3, H %1 T Start of coursefIEnd of courseA, & % Hifiill A1/ M
MIVERT, RS HEERLY: . HERMITAG A B S BRI . BERBI R AP IOHR R

AN, TE IR MR MBS ) B, RERELTIE ARSI M EEEAE
B VRTINS, Hr B 2SR X T IR A (BUR GRS ) A EBMIIE R, B
A BT 0N B T RS A S . B SR EMR PR, R BRI BBERE . BE LR,
HORRBTEN IR AR (B 0B FIRRR . MBS%NE ) MR E A (BRSBTS ), JHEM
KHS AL N I BIZEAM MBEES RS, MBCREEL

2009411 A
THTHE

E: SRPATFRAEAGIN XYL A (B ETHERE: MEER%) , BR - &&A%, BRETE,
200344 T IMEHF 5 AR kAL,
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What Is ACTIVE Reading?

ACTIVE reading is an approach to reading, advocated by Neil J. Anderson, that focuses on the following elements:

A = Activate Prior Knowledge
» Activation of background knowledge can help improve reading comprehension.
» Getting Ready and Before You Read sections elicit learners’ prior knowledge, and generate interest in
the topic, through use of visual prompts and questions.

C = Cultivate Vocabulary
* Vocabulary plays a crucial role in the development of reading ability.
» Vocabulary Comprehension sections in each unit examine vocabulary items encountered in the
main reading passage.
* Vocabulary Skill sections provide learners with explicit skills-based instruction in how to learn, process,
and decipher new vocabulary.

T = Think About Meaning
* |n addition to testing for comprehension, the ACTIVE approach encourages learners to think deeply
about the meaning of the text.
» Check Your Understanding questions focus learners on the main ideas and key details of the text.
» Critical Thinking questions require learners to go beyond reading comprehension to analyze each text
and the author’s intent.

| = Increase Reading Fluency
¢ Conscious development of reading rate and comprehension are key ingredients in building reading fluency.
e Tips for Fluent Reading (pages 8 and 9) encourage learners to become more aware of their own
reading habits.
e Four Review Units reinforce learners’ use of strategies and provide additional reading fluency practice.

V = Verify Strategies
* Learners are encouraged to be aware of what they are doing and why they are doing it, as they read.
» Reading strategies are presented in the Reading Skill sections, the Vocabulary Skill sections, and the
Real Life Skill section in each unit.
e Self Check sections in each Review Unit require learners to monitor the effectiveness of their own use
of strategies.

E = Evaluate Progress
¢ Both qualitative and quantitative evaluation of learners’ progress is advocated.
* The Reading Rate Chart and the Reading Comprehension Chart allow learners to plot their achievements
in building reading fluency.
e What Do You Think? sections provide opportunities for learners to show comprehension of the unit theme,
through verbal or written discussion.

For more information on his ACTIVE reading methodology, see Neil J. Anderson’s professional title Exploring
Second Language Reading: Issues and Strategies, part of Thomson Heinle’s TeacherSource series as well as his
online professional development course, ELT Advantage: Teaching ESL/EFL Reading.

—————
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Over the years I have been fortunate to be able to
meet and train a wide variety of EFL/ESL reading
instructors from many places around the world. All
reading instructors recognize that the teaching of
good reading skills and strategies is a vital part of
learners’ English development.

In my discussions with these teachers, certain
questions have come up a number of times. In the
following list of frequently asked questions, I have
provided some answers to these common concerns.

“It’s sometimes difficult to get my students
motivated to read in English. How can this
book help?”

| understand exactly how you feel. | face that
same challenge in my classes. Motivation can
come from outside the reader (external
motivation) as well as inside the reader
(internal motivation). | work hard to make
sure that | am providing the appropriate
external motivations so that my students will
want to be in class and will want to try to
improve their reading.

ACTIVE Skills for Reading uses high-interest
texts relevant to students’ lives and interests.
For example, there are readings on studying
abroad, money and budgets, use of the
Internet, and cross-cultural topics. In the
second edition, | have included a wider variety
of text types. Students will get practice
reading interviews, diary extracts, and recipes,
as well as articles—the kinds of reading
materials they’ll face in real life. | find that
these text types, in combination with the
topics, really help to motivate readers.

Neil } Andexson

“My students want to read in English but
they think it’s too difficult. How can this book
help?”

Sometimes students get discouraged
because they are reading a book that is too
difficult. There are five books in this series.
The passages in each of these books are
carefully graded to the appropriate level. The
passages here are designed so that they are
not too long and that they incorporate
suitable vocabulary and grammar. |
encourage teachers to select the appropriate
level of book from the series so that they will
be able to engage their students appropriately.
Furthermore, an Intro level has been added to
meet the needs of beginning level readers.

“What should I do before | have students
read the passage?”

Engaging students in prereading activities is
an essential part of getting them motivated
to read more. If we fail to prepare them well,
they will not be meaningfully engaged while
reading. Each unit begins with the Get Ready
section with thought-provoking questions to



activate the students’ prior knowledge (the A
in ACTIVE Reading). Each chapter begins with
a Before You Read section that also provides
an opportunity for the reader to link what they
already know with what they are about to read.

“My students struggle with reading because
they find so many unfamiliar words. How can
this book help them deal with vocabulary?”

Vocabulary knowledge is essential for
successful reading. The C in ACTIVE Reading
focuses specifically on cultivating vocabulary.
Two successful features from the first edition
of the series are the vocabulary comprehension
and vocabulary skill sections.

| have included a vocabulary index at the back
of the student book to help both the teacher
and the students. | have also added eight
vocabulary learning tips to help readers be
focused in how they approach vocabulary
study. Review these tips on pages 6-7. I've
added a list of common prefixes and suffixes
in order to help readers focus on word analysis
skills.

Together, these sections will help your
students successfully address their vocabulary
learning needs.

“Sometimes my students understand the
words in a passage, but they don’t really
understand the overall meaning. How can |
help my students to really comprehend the
meaning of a text?”

This is an excellent opportunity for you to help
your students see that successful reading

is more than knowing the meanings of
individual words. To be a successful reader,
students must move to understanding the
overall meaning of what they are reading. After
each reading passage, ACTIVE Skills for
Reading provides reading comprehension
questions that cover a range of comprehension
skills from literal (facts and main ideas) to more
inferential.

We have also added Critical Thinking |
questions to encourage students to use

their own opinions and thoughts to relate to the
ideas in the texts. These sections of the book
are designed to get the readers to think about
meaning, the T in ACTIVE. Those who used the
first edition will notice that the T has changed
from “teach for comprehension” to “think about :
meaning.” This is because | want to provide the ’
readers with more opportunities to think about :
meaning and monitor their own comprehension.

“My students often take a long time to read a
text in English, which discourages them. How :
can | get them to read more fluently?”

Fluent reading is the area that interests me the
most about teaching reading. | know that most ‘
second language readers read more slowly in ;
their second language than in their first. This is ,
a matter that must be directly addressed by
teachers. We cannot ignore the explicit

teaching of fluent reading. é

Twelve tips for fluent reading are provided on
pages 8-9 of the student book. As well, the
Review Units provide explicit practice in
developing readers’ reading rates. Specific
instructions on how to use rate building
activities in the classroom are addressed on
pages 10-11. Have your students record their
progress using the charts at the back of the
book. Those charts have become a great
source of motivation for my students for
improving their reading fluency.

e ——— ——
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“I’'m worried that my students might try a
reading strategy once, then forget about it.
How can | encourage them to really develop
their strategy use?”

| keep a list of the key reading skills taught in
each chapter in the classroom and encourage
students to report how they are using them
outside of the classroom. These key reading .3
skills are recycled through each book, and
across the series (predicting, main ideas,

Frequently Asked (Juestions 5 |



WSS e N e

cnlle A edeesd

WS T _ ol “aRRVEL W

scanning, etc), so that students get multiple
opportunities to practice them.

New to this edition are other strategy
techniques, presented in the Review Units—
see above and below, which students can use
in any type of reading. The Review Units also
provide a Self Check section to help readers
focus on how to transfer the use of the
strategies from in-class reading to all their
reading opportunities.

“How can [ tell whether my students are
making progress in their reading?”

The E in ACTIVE reminds us to evaluate
progress. Making learners aware of their
progress ties into their motivation to continue
learning to be good readers. One way this is
done in ACTIVE Skills for Reading is
quantitatively. Readers can get a “score” on
the comprehension questions and the
vocabulary questions. Monitoring reading rate
through the use of the charts is another
progress marker.

In addition to the quantitative progress
markers, there are qualitative markers as well.
Responses to the Critical Thinking and the
What Do You Think? questions provide
progress markers. Teachers can use the
question bank on the ExamView® assessment
CD-ROM to create progress tests, or mid-
book and final exams.

“Many of my students are planning to take
a standardized exam in the future, such as
TOEFL®, TOEIC®, or IELTS. How can this
course help them prepare?”

All of the reading skills covered in ACTIVE
Skills for Reading are useful for standardized
examinations. Strong reading skills are
essential for any of the standardized exams.
Reading rate development will help students
deal with the time limits in the exam.
ExamView® includes question formats

that appear in standardized exams like TOEFL®

b6, Freguently Asked Questions

iBT and IELTS.* The ASR website also gives
additional quizzes to develop vocabulary.

“There’s only so much | can do with my
students during class time. How can |
encourage them to read more outside of
class?”

We should encourage our students to take
responsibility for their own development as
readers by encouraging them to read as much
as they can outside of class. The Internet is an
excellent resource for extensive reading. The
ASR website elt.thomson.com/asr includes
guided search activities that allow students to
build on what they are learning from the
readings in the book.

The Real Life Skill section of the coursebook
gives guidance on dealing with Internet
research and blogs as well as other contexts.
This section acts as a bridge between the
coursebook and out-of-class reading.

| also encourage students to use graded
readers. The Thomson Heinle Foundations
Readers and Footprint Readers series, for
example, are excellent resources that students
could turn to for appropriate reading material.
As students become better readers they will be
better language learners.

* See page 64 for an overview of the TOEFL® iBT
reading skills covered in ACTIVE Skills for Reading Book 1.



