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To the Teacher '

All-Staris a four-level, standards-based series for English learners
featuring a picture-dictionary approach to vocabulary building.
“Big picture” scenes in each unit provide springboards to a wealth
of activities developing all of the language skills.

An accessible and predictable sequence of lessons in each unit
systematically builds language and math skills around life-skill
topics. All-Star presents family, work, and community topics in
each unit, and provides alternate application lessons in its
Workbooks, giving teachers the flexibility to customize the series
for a variety of student needs and curricular objectives. All-Star is
tightly correlated to all of the major national and state standards
for adult instruction.

Features

* Accessible “big picture” scenes present life-skills vocabulary
and provide engaging contexts for all-skills language
development.

* Predictable sequence of nine lessons in each unit reduces
prep time for teachers and helps students get comfortable with
the pattern of each lesson type.

% Flexible structure allows teachers to customize each unit to
meet a variety of student needs and curricular objectives, with
application lessons addressing family, work, and community
topics in both the Student Book and Workbook.

* Comprehensive coverage of key standards prepares
students to master a broad range of critical competencies.

* Multiple assessment measures like performance-based
assessment offer a broad range of options for monitoring and
assessing learner progress.

Overview of the All-Star Program
UNIT STRUCTURE

All-Staris designed to maximize accessibility and flexibility.
Each unit contains the following sequence of nine lessons that
develop vocabulary and build language, grammar, and math skills
around life-skill topics:

* Lesson 1:Talk about It

% Lesson 2: Vocabulary in Context

* Lesson 3: Listening and Speaking

* Lesson 4: Reading and Critical Thinking
* Lesson 5: Grammar

% Lesson 6: Application

* Lesson 7: Review and Assessment

* Spotlight: Reading Strategy

* Spotlight: Writing Strategy

SPECIAL FEATURES OF EACH UNIT

* Warm Up. These activities activate students’ background
knowledge, access their personal experience, and generate
interest in the topic of the lesson. They serve to introduce
students to the lesson topic and prompt classroom discussion.

* Try This Strategy. This feature presents students with learning
strategies (such as understanding personal learning style),
vocabulary strategies (such as learning prefixes and suffixes),
and academic learning strategies (such as evaluating texts)
towards the beginning of each unit so they can apply them as
they proceed through the lessons. These strategies allow
students to build skills to continue their lifelong learning.

* Communication Strategy. This feature presents students with
communication strategies that will improve their ability to
communicate effectively, and help them become more fluid,
natural speakers. Communication strategies, such as
disagreeing politely, are introduced and then practiced in real-
life role-play activities called Use the Communication Strategy.

% Grammar Lessons. Grammar is presented and practiced in
Lesson 5 of each unit. These lessons offer students more
in-depth grammar practice than at the lower levels of the
series. The essential grammar content is correlated to a variety
of national and state standards. A comprehensive Grammar
Reference Guide at the back of the book summarizes all of the
structures and functions presented.

% Window on Math. Learning basic math skills is critically
important for success in school, on the job, and at home. As
such, national and state standards for adult education mandate
instruction in basic math skills. In half of the units, a blue box
called Window on Math is dedicated to helping students
develop the functional numeracy skills they need for basic
math work in everyday math applications such as payroll
deductions.

% Window on Pronunciation. Improving pronunciation skills
can greatly improve students’ ability to understand others and
to be understood. In half of the units, a blue box called Window
on Pronunciation is dedicated to helping students achieve two
major goals: (1) hearing and producing specific sounds, words,
and minimal pairs of words so they become better listeners
and speakers; and (2) addressing issues of stress, rhythm, and
intonation so that the students’ spoken English becomes more
comprehensible.

* Spotlight: Reading Strategy. After the Review and
Assessment lesson in each unit, students and teachers will find
a Spotlight dedicated to presenting students with academic
reading strategies. These are optional lessons that offer a
supplementary focus on reading skill development.

* Spotlight: Writing Strategy. At the end of each unit, students
and teachers will find a Spotlight dedicated to presenting



students with academic and professional writing strategies.
These are optional lessons that offer a supplementary focus on
writing skill development.

LESSON FORMAT

Lessons 5—7 and the Spotlights employ a standard textbook
layout, but Lessons 1—4 follow an innovative format with a list of
activities on the left-hand page of the spread and rich and textual
input visuals supporting these activities on the right-hand page.
The textual input includes authentic and adapted newspaper
articles, letters, and official forms and applications. The list of
activities, entitled Things To Do, allows students and teachers to
take full advantage of the visuals in each lesson, inviting students
to achieve a variety of learning goals, by evaluating, synthesizing,
and analyzing.

“BIG PICTURE"” SCENES

Each unit includes one “big picture” scene. In Student Book 3, the
“big picture” scene begins each unit in Lesson 1. This scene is the
visual centerpiece of the unit and serves as a springboard to a
variety of activities provided in the Student Book and Teacher’s
Edition. The “big picture” activates background knowledge,
accesses students’ personal experience, increases their motivation,
and serves as a prompt for classroom discussion.

The Teacher's Edition includes a variety of all-skills “Big Picture
Expansion” activities that are tied to the Student Book scenes. For
each unit, these expansion activities address listening, speaking,
reading, writing, and grammar skill development, and allow
teachers to customize their instruction to meet the language
learning needs of each group of students.

CIVICS CONCEPTS

Many institutions focus direct attention on the importance of
civics instruction for English language learners. Civics instruction
encourages students to become active and informed community
members. Application lessons provide activities that help students
develop their roles as workers, parents, and community members.
Those lessons targeting the students’ role as a community member
encourage learners to become more active and informed members
of their communities.

ASSESSMENT

The All-Star program offers teachers, students, and
administrators the following wealth of resources for monitoring
and assessing student progress and achievement:

* Standardized testing formats. Students have the opportunity
to practice answering listening and reading questions in Lesson
7 of each unit (What do you know?) and in Lesson 7 of the
Workbook (Practice Test). Students practice with the same item
types and bubble-in answer sheets they encounter on
standardized tests.

* Achievement tests. The A//-StarTeacher’s Edition includes end-

of-unit tests. These paper-and-pencil tests help students
demonstrate how well they have learned the instructional
content of the unit. Adult learners often show incremental
increases in learning that are not always measured on the
standardized tests. The achievement tests may demonstrate
learning even in a short amount of instructional time. Twenty
percent of each test includes questions that encourage students
to apply more academic skills such as determining meaning
from context, making inferences, and understanding main ideas.:
Practice with these question types will help prepare students
who may want to enroll in academic classes.

* Performance-based assessment. A//-Star provides several

ways to measure students’ performance on productive tasks. The
Teacher's Edition suggests writing and speaking prompts and
rubrics that teachers can use for performance-based assessment.
These prompts derive from the “big picture” scene in each unit
and provide rich visual input as the basis for the speaking and
writing tasks asked of the students.

* Portfolio assessment. A portfolio is a collection of student

work that can be used to show progress. Examples of work
that the instructor or the student may submit in the portfolio
include writing samples, speaking rubrics, audiotapes,
videotapes, or projects. The Teacher's Edition identifies activities
that require critical thinking and small group project work
which may be included, as well as those activities that may be
used as documentation for the secondary standards defined by
the National Reporting System.

* Self-assessment. Self-assessment is an important part of the

overall assessment picture, as it promotes student involvement
and commitment to the learning process. When encouraged to
assess themselves, students take more control of their learning
and are better able to connect the instructional content with
their own goals. The Student Book includes Learning Logs at
the end of each unit, which allow students to check off the
vocabulary they have learned and skills and strategies they
have acquired.

% Other linguistic and non-linguistic outcomes. Traditional

esting often does not account for the progress made by adult
learners with limited educational experience or low literacy
levels. Such learners tend to take longer to make smaller
language gains, so the gains they make in other areas are often
more significant. These gains may be in areas such as self-
esteem, goal clarification, learning skills, and access to
employment, community involvement and further academic
studies. Like the Student Book, the Workbook includes activities
that may provide documentation that can be added to a
student portfolio.
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INTRODUCTION

OBJECTIVE

Getting to Know,;YoquiaSSmates'

4. Evaluate

* Introduce yourself to the class. Explain that in
the first activity students will learn about
introductions and greetings.

* Have students look at the first photo. Ask
questions (Who do you see? What is he doing?
What is he saying?).

* Have students look at the photos and read
what the people are saying, and then check
the best response.

* Have students check their answers with a
partner.

+ Go over the example. Call on students to share
their answers with the class and tell what they
liked and disliked about each response.

ANSWER KEY:

Answers may vary Possml answers.
1. Nice to meet ! you, Mr. W dsan rm Donatd
Tarner shigik

2. Nice to meet you. My

~ your first class h?ere">"~«
3,1, 'm’ Hectorio 2
4. Nice to meet you, Yuko,
- are you from‘7 '

me éi's S“am.« Is this .

o

ere in Japan

2 PRE-UNIT

..................................................

Culture Notes

* Your students may have different responses
to the introductions above. In your
discussion, you may want to point out that
we often are more formal with those who
are older than we are, and those who have
a position of authority. We would probably
be more formal, for example, with Charles
Wilson.

+In less formal introductions, we sometimes
give our first names only, although it is
always polite to give both first and last
name.

* Some of your students might be surprised
that several responses asked questions.
Point out that we often “make small talk”
to keep the conversation going and show
polite interest.

mmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmmm

oo o o o S s i he 0 o e e S o S o o s S O O 0 00

4

EXPANSION ACTIVITY:
Practice Introductions

* Put students in groups of three. Have them
use Introduction 4 as a model, and take turns
introducing one classmate to another.




2. Get Together

* Direct students’ attention to the sample
questions. Read each question and have
students repeat.

* Go over the example. Model the conversation
with a student. You read A's lines, substituting
your own name. Cue the student to make
appropriate substitutions.

* Have students look at the chart. Tell them they

will talk to three classmates and record the
information in the chart.

* Have students stand and walk around the room,
introducing themselves to their classmates.

* When everyone has talked to three classmates,
call on students to tell the class about one
classmate.

EXPANSION ACTIVITY: Scavenger Hunt

* Put students in pairs to create ten more fill-in-
the-blank sentences about information in the
book.

* Walk around to monitor the activity and
provide help as needed.

* Have each pair exchange sentences with
another pair and complete.

* Have the group of four go over the answers
with each other.

* Call on students to tell the class about
something else in the book.

Getting Started

PRE-UNIT 3



1

Lesson 1

OBJECTIVE
Identifying Responsibilities

TRY THIS STRATEGY

Previewing

4. Warm Up
* Have students look at the “big picture” in their

books.

* To set the context, ask questions about the
picture (Who do you see in the picture? What's
happening?).

» As students talk about the big picture, write
key vocabulary words on the board.

* Read the questions aloud and have students
repeat.

* Put students in pairs or small groups and have
them discuss the questions.

# Call on students to tell the class about their
pair or small group discussion.

EXPANSION ACTIVITY:
Partner Interview

* Have students write three sentences about
what they do every day. Model the activity
by saying and writing three sentences (/ go
to work, | spend time with my family, | do
housework).

* Elicit how to write questions based on your
sentences (Do you go to work?).
* After students write three sentences, have

them write three yes/no questions based on
the sentences.

# Put students in pairs and have them take
turns asking and answering the questions.

4 UNIT1

# Call on students to tell the class about their
partners.

2. Make Inferences
* Go over the directions.

* Direct students’ attention to the big picture.
Ask: Do you think Laura has a job? Elicit
reasons for students’ answers.

% Go over the example. Point out similarities

between their ideas and the answer in number 1.

* Put students in pairs to talk about the other
sentences. Have students complete the
sentences.

+ Call on students to read their sentences to the
class.

ANSWER KEY:

Answers may vary. Possible answers:

1.1think Laura has a job because she is
wearing a uniform/a name tag.

2. 1 think education is very important to this
family because the children are doing
homework/Laura (or Ed) is studying
nursing/there is a PTA notice on the board.

3.1 think the parents don‘t have enough time
to do everything because the dishes aren’t
done/the dry-cleaning isn't put away/Laura
is doing several things at once/they have
many activities coming up.

4. | think Laura and Ed are good parents
because they value education/they help
their children/spend time with their
children.

EXPANSION ACTIVITY: | think . ..

* Model the activity: / think Laura is going to
be a nurse. Elicit from the class why you
think so (There are nursing books on the
table).

* Divide the class into two teams. Have each
student write a different sentence beginning
with “1 think” that is supported by
something in the picture.

# Call on a member of one team to read a
sentence. A member of the other team must

identify the support in the picture. Continue

!
¢
:
i
|
|
{
1
i
i
i
|
|



