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Unit

Education

Unit Goals

Exploring the role of education
Learning to develop a thesis statement
~+ Developing an argument through exemplification

B efore Readi:zg

1. In small groups, discuss the following:
Should curriculum always be relevant to student’s daily lives?
Can all things be learnt by doing?
Which is more important in children’s education, to develop practical life skills or to
acquire knowledge? Do the two contradict each other?
- Do you enjoy hands-on activities?

2. Search in an encyclopedia or on the Internet for biographical information about John
Dewey and his philosophy of education.

. A Glimpse into the Text

No educator had a more profound influence on education in America than John
Dewey. Before Dewey, all American public schools followed a strict routine—teachers taught
facts from textbooks and maintained tight discipline; students memorized facts from
textbooks and followed instructions. Dewey believed that this was too narrow a concept of
education, that education should evolve to make better use of the native intelligence of
children and better meet the needs of society—indeed, that the public school should
become a microcosm of society, in which students prepared for their adult lives in a
democratic society. Dewey’s ideas remain as controversial today as they were when he
wrote the following passage in 1899. Despite the controversy, however, his concept of
“progressive education” has been adopted by almost every public school in America.



The great thing to keep in mind regarding the
ﬂ?\m_‘égEW EY introduction of active occupations into the school is that
through them the entire spirit of the school is renewed.
The school has a chance to itself with life, to
become the child ’ s habitat, where he learns through
directed living; instead of being a place to learn lessons

NN

30 CEN &{{ ’ f‘i having an abstract and remote reference to some possible

living to be done in the future. The school gets a chance
to be a miniature community, an society. This becomes its fundamental goal, and
from this arise continuous and orderly sources of instruction.

It is this liberation from narrow utilities, this openness to the possibilities of the human
spirit that makes practical activities in the school the allies of art, science, and history. In
educational terms, this means that these active occupations shall not be mere practical devices
for future employment—the gaining of better technical skills as cooks, seamstresses, or
carpenters—but also activities to develop scientific insight into natural materials and processes,
as well as points of departure whence children might be led into a realization of the historical
development of man. The actual significance of this can be told better through one illustration
taken from actual school work than by general «

There is nothing which strikes the average intelligent visitor more oddly than to see boys,
as well as girls, of ten, twelve, and thirteen years of age engaged in sewing and weaving. If we
look at this from the standpoint of preparation " /'matkraukpzam/ © [C, U] a small place,

of the children for sewing on buttons and society or situation which has the same characteristics as
sth. much larger
/a'filier/ . [usually passive] ~ sb/sth. (with/to

sb./sth.) to link a group, a company, or an organization

making patches, we get a narrow and

conception—an activity that hardly justifies
giving prominence to this sort of work in the | ¢josely with another larger one
school. But if we look at it from another side, ‘ /. / ,embr' pnik/ (formal) in an early stage

we find that this work provides a point of  of development
/dis ' kozs/ [C, U] (formal) a long and

departure from which the child can trace and
serious treatment or discussion of a subject in speech or

follow the progress of mankind in history,

writing
getting an insight also into the materials used fjuztil' tearion/ (formal) designed to be -
and the mechanical principles involved. In  useful and practical rather than attractive

connection with these activities, the historical /,rizka'pitfulert/  (formal) (also recap) ~

development of man is Fob (on sth.) /~ sth. to repeat or give a summary of what has

. i already been said, decided, etc.
example, the children are first given the raw

W



material—the ' », the cotton plant, the wool as it comes from the back of the sheep (if we
could take them to the place where the sheep are sheared, so much the better). Then a study is
made of these materials from the standpoint of their adaptation to the uses to which they may
be put. For instance, a comparison of the cotton fiber with wool fiber is made. I did not know
until the children of such a school told me, but the reason for the late development of the
cotton industry as compared with the woolen industry is that the cotton fiber is very difficult
to free by hand from the seeds. The children in one school group worked thirty minutes freeing
cotton fibers from the ' '/' and seeds, and succeeded in getting out less than one ounce. They
could easily believe that one person could only 111 one pound of cotton a day by hand, and
could understand why their ancestors wore woolen instead of cotton clothing. Among other
things discovered as affecting the utility of the two fabrics was the shortness of the cotton
fiber as compared with that of wool, the former being three millimeters in length, while the
latter is three centimeters in length; also that the fibers of cotton are smooth and do not cling
together, while the wool has a certain roughness which makes the fibers stick, thus assisting
the spinning. The children worked this out for themselves with the actual material, aided by
questions and suggestions from their teacher.

They then followed the processes necessary for working the fibers into cloth. They
reinvented the first frame for carding wool—a couple of boards with sharp pins in them for
scratching it out. They redevised the simplest process for spinning wool—a pierced stone
through which the wool is passed and which, as it is twirled, draws out the fiber, while the
children kept the spun wool in their hands until it was gradually drawn out and wound upon
them. Then the children were introduced to the next invention in historical order—in this way
passing in review the entire process up to the weaving loom. I need not speak of the science
involved in this—the study of the fibers, of geographical features, the conditions under which
the raw materials are grown, the great centers of manufacture and distribution, the physics
involved in the machinery of production; nor, again, of the historical side—the influence which
these inventions have had upon humanity. You could concentrate the history of all mankind
into the evolution of flax, cotton, and wool fibers into clothing. By this, I mean that certain
very real and important avenues to the consideration of the history of the race are thus
opened—that the mind is introduced to much more fundamental and controlling influences
than usually appear in the political and chronological records that pass for history.

Now, what is true of this one instance of fibers used in fabrics can be true of every
material used in every active occupation. The occupation supplies the child with a genuin

motive; it gives him first hand experience; it )
/fleeks/ [U] a plant with blue flowers, grown

o

brings him into contact with physical realities. for its stem that is used to make thread and its seeds

It does all this, but in addition it can be  that are used to make linseed oil
translated into historical and scientific value. /bavl/ the part of the cotton plant that

With the growth of the child’s mind in power = contains the sceds
/d3m/  to remove seeds from (cotton) with a gin

and knowl h iviti e a
d kng edge’ these activities cease to b (a machine for separating cotton fibers from the seeds)

pleasant occupation merely; they become more ...

e

(%
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and more a medium to even greater knowledge. onceive /kan'sizv/ ' ~ (of) sth. (as sth.) (formal)
When occupations in the school are toformanidea,aplan, etc., in our mind; to imagine sth.

concerved in this broad and generous way, I "¢ /'miznuial/ i (usually disapproving) (of work)

: § i not skilled or i rtant, d often bori badl

can only stand lost in wonder at objections so o,ds pabide el
. pai
often heard, that such occupations are out of .\ jksiim/ +  a strong desire o fecling of duty to Ik

place in the school because they are materialistic,  do a particular job, especially one in which you help

utilitarian, or even menial in their tendency. It  other people
sometimes seems to me that those who make = °P°/72u¢ /o'pendids/ . (formal) a smaller or less
important part of sth. larger

) ) ) ) ) afford /3'faid/ v (formal) to provide sb. with sth.

The world in which most of us live is one in  |apored /lebad/ /i (of writing, speaking, etc.) not

these objections must live in quite another world.

which everyone has a calling and occupation,  natural and seeming to take a lot of effort

something to do. Some are managers and others = “¢i°@!/'redikal/ /). [usually before noun] concern-
ing the most basic and important parts of sth.;

are subordinates. But the great thing for one, as
thorough and complete
for the other, is that each shall have had the wuesimm o ;

education which enables him to see within his daily work all there is of large and human

significance. How many of the employed are today mere appendaces to the machines which
they operate! This may be due in part to the machine itself, or to the regime which lays so
much stress upon the products of the machine; but it is certainly due in large part to the fact
that the worker has had no opportunity to develop his imagination and his sympathetic insight
into the social and scientific values to be found in his work. Until such insights are
systematically laid hold of in the years of childhood and youth, until they are trained in social
directions, enriched by historical interpretation, controlled and illuminated by scientific meth-
ods, we certainly are in no position even to locate the source of our economic evils, much less
to deal with them effectively.

To achieve this, a change is necessary in the attitude of the school. Our school methods,
and to a very considerable extent our curriculum, are inherited from a period when learning
and command of certain symbols, alfording as they did the only access to learning, were
all-important. The ideals of this period are still largely in control. Our present education is
highly specialized, one-sided, and narrow. It is an education dominated almost entirely by a
mediaeval conception of learning. It is something which appeals for the most part simply to
the intellectual aspect of our natures, to accumulate information, and to get control of the
symbols of learning; not to our impulses and tendencies to make, to do, to create, to produce,
whether in the form of utility or of art.

But why should I make this |aborcd presentation? The obvious fact is that our social
life has undergone a thorough and radical change. If education is to have any meaning for
life, it must pass through an equally complete transformation—a transformation that is
already in progress. Modifications which often appear (even to those most actively concerned
with them) to be mere changes of detail, mere improvement within the school
mechanism, are in reality signs and evidences of evolution. The introduction of active
occupations into the school, of nature study, of elementary science, of art, of history; the



lecation of merely abstract learning to a (o Mrehgets - ~sbJsth. (to sth) to give sb. a

lower or less important position, rank, etc. than before %
school atmosphere, in the relationships of  permeate /'pomiet/  (of an idea, an influence, a -
pupils and teachers — of %Wscipline; the  feeling, etc) to affect every part of sth. ‘k
/'saetfarert/ | [often passive] ~ sth/sb. (with/
in sth.) to fill sth./sb. completely with sth. so thatitis

secondary position; the change in the moral

introduction of more active, expressive, and
self-directing factors—all these are not mere

impossible or useless to add any more
accidents, they are necessities of the larger wspmsmmmemss v "

social evolution. It remains but to organize all these factors to appreciate them in their
fullness of meaning, and to put the ideas and the ideals they involve into complete,

uncompromising possession of our school system. To do this means to make each one of our
25 schools an embryonic community, active with the types of occupations that reflect the life of
the larger society, and pciincaicd throughout with the spirit of art, history, and science. When
the school introduces and trains each child of society into membership within such a little
community, saturating him with a spirit of service, and providing him with the instruments of
effective self-direction, we shall have the deepest and best guaranty of a larger society which
is worthy, lovely, and harmonious.

L W i . g
More about the Text

John Dewey

John Dewey (1859—1952), American pragmatic philosopher,
psychologist, and educator whose theories had a profound influence on
public education in the first half of the 20th century, especially in the
United States. Dewey’s philosophy of education, instrumentalism (also
called pragmatism), focused on learning-by-doing rather than rote
learning and dogmatic instruction.

L

,h‘.‘ \\ 1‘11!)11 (‘ﬂ( _')e.”“i {

The selection is an adaptation from a small book entitled The School and Society (1899),
which evolved from three lectures that John Dewey delivered to parents and friends of the
Laboratory School that Dewey established in 1896 in an attempt to facilitate research and
experimentation into new principles and methods and to allow the children to take an
experimental approach to their own learning. The book soon became a sort of manifesto of the
progressive school movement of the early 1900s, and is probably Dewey’s most popular and
most translated publication.

Check Your Understanding

1. What does the word “renew” imply to you? In what ways is the entire spirit of the school
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renewed through the introduction of active occupations?

. What practical activities have you participated in at school? In what sense are practical
activities in the school“the allies of art, science and history?”

. Have you ever done any sewing or weaving? How did you like it? What perspectives may
we take to look at children engaged in sewing and weaving in the school?

. What do children learn from sewing and weaving? Explain in your own words.

. What good are active occupations to the child, according to Dewey? Do you see any other
benefits?

. What are some objections against active occupations in the school? .

. How can education help the child better understand work and society, according to Dewey?

. Is Dewey justified in saying that “Our present education is highly specialized, one-sided
and narrow?”

. Is Dewey pessimistic about the future prospects of education? Why or why not?

What does Dewey visualize the ideal school in relation to society to be? Do you think his

ideal is attainable?

_The school has a chance to affiliate itself with life, to become the child’s habitat, where he

learns through directed living; instead of being a place to learn lessons having an abstract
and remote reference to some possible living to be done in the future.

_ It is this liberation from narrow utilities, this openness to the possibilities of the human

spirit that makes practical activities in the school the allies of art, science, and history.

. But the great thing for one, as for the other, is that each shall have had the education which

enables him to see within his daily work all there is of large and human significance.

. Until such insights are systematically laid hold of in the years of childhood and youth, until

they are trained in social directions, enriched by historical interpretation, controlled and
illuminated by scientific methods, we certainly are in no position even to locate the source
of our economic evils, much less to deal with them effectively.

. To do this means to make each one of our schools an embryonic community, active with

the types of occupations that reflect the life of the larger society, and permeated throughout
with the spirit of art, history, and science. When the school introduces and trains each child
of society into membership within such a little community, saturating him with a spirit of
service, and providing him with the instruments of effective self-direction, we shall have
the deepest and best guaranty of a larger society which is worthy, lovely, and harmonious.



