Selected Readings for
Foreign Language Teaching 1)
T4 RUHENR

Yﬂt&%ﬁﬂﬁwmﬁ

S # # SHANGHAI FOREIGN LANGUAGE EDUCATION PRI
www.sflep.com




AL 22 R B BRSO

YNBSS Bmiini® ( F)

Selected Readings for
Foreign Language Teaching )
+ % RUESHR

B KB B 1B T5BE
fExitE R 3

WVLmsriEs et

3t 8 41 SHANGHAI FOREIGN LANGUAGE EDUCATION PRESS




EH /% B (CIP) £iR

SMEBEBIFLRRL. b/ I .

— b FEAMEHEE HREEE, 2010
(AP 22 R B )

ISBN 978-7-5446-1459-7

L Sbee T e TIL S8R5 — BB —T0 S
IV. H319.4

BB YR

o [ R A< B 348 CIP #diE 4% 7 (2009) 45 107913 &

Every effort has been made to trace copyright and obtain permission, but in the
event of negligence or particular difficulty in obtaining permission we shall be pleased
to come to a suitable arrangement with the rightful owner.

HEEA4T: b 585 2D 48 2% 5 2 AR 5t
C S EEKEEN)D HESR: 200083

==X i&: 021-65425300 (AL
FB-FMBFA: bookinfo@sflep.com.cn
7] k. http://www.sflep.com.cn  http://www.sflep.com

HRIESGRE: & &

ED Bl: EHEg(fE2enml)

= 8 HERE EWERITHET

FF Z.: 700< 1000 1/16 Efgk 35.25 F¥ 595 T
AR ¥Z: 201045 A1 IR 2010 £4E 5 A% 1 KENRI
En #¥g. 3100 M1

: ISBN 978-7-5446-1459-7 / H - 0595
: 58.00 .

AR B A5 BV B )R, O (A AL

&
S



REFLART, AEFFBIMBERARRER SR, RATHF=A4 T HeHhi—
A BIMEBEFEE NS E m A AR . RATEIR T EAMMES
FHSTIH G NPT 20 4Kk BRI LT BEMITM TSR, UK
— P HEE A PR R R R CE, WEHB KIMESF
GUSEIBTFEE WE W EIERZ SRR, MRS T 9 — ¢
B

AT veg B SCE RS 2000 4F LU K RN BIMEBET ISR
Bopr it RAA DT MR SCE, e 20 40 80, 90 FRERMANRHA
FRHEEREA AR RSO, IR T @ SME S SR 5T AR F
R, BEHKAE EEAEX LT : SMEBCEREATIG . R
BEENAERGT. EMEE . WK, PRI IR . Sk
FITE R PERF ST o

SMEHEE R T BRI T IMEM R IR . ERIET ¥HRME
HAREL, EEEMRREZ SRR BERBIMEB A LR X%, K
B, WREFERRE—R, SMEBEEE e RXE S TS NEeE,
RIGA BE RN EBFS B HIMNEBF B RBIEHE EEAH
A H—, BE¥EBNARE; KT, sMUER, —HLE, BRI
BATPERFARIMNEEAEE, RERWRREZ 2 BrhErIMER
FIRFHEADIE, BATFEA PEFFERINEBFEE, FARRRR
AT E2E I TP E AN SME S F RIS ; 18R, BA T ERFER
SMEHAEET X EIMISCEE, UHRSE RS IS, #TA
HS] | WAL A BRI, ELENILHER, R
H W SMEECF BRSPS E R X EAMME A BB 55 . IR
Mo FEXEIRHHR I T, RITHIMNEBF BT M LBRIE T



i

A HILBERE KB .

ZIETFHRABSHRMSEHT KRBT, IMNEEFHENR
SN SAHFETEN B, BE, —BANUSEERET
X—KBEEE, B, RIATAK, BERSHEENS. TRIERRK
E . ARME SR BRBRA R R # Y, ATFERRRERANE
1B BHE# 1% (The Grammar-translation Approach) . ‘BB N —Fh 82
BERREE-BENE,

PP A B TE RN T IETERRIN AT, BT ER AT BRI U3 E
ZEPLHEMERES RETIES, YTNEFE T ERERFE. 218,
19 e, WiE, BEME, ¥RARFRIE. HIEERARETIRE,
HTRAFFHEETE, E5HERARMERHBEAEE. PLTE
Sl BUB MBS 1B EREAIR TOMNEBED A A EHENIE, &
BB YR HEAY, WHABFE TR, FREHET,
ERABFEEENEN, ROARBNIMERE, —BRERRBEX,
BRI T B AR . FEHEMBRERITHE S T R,
RE AR LT ES], AN T ERREES . B2,
SR BRI AT, B FERCF RS FSMNERT K ERFER S
B, AR TFER¥EERIMNERITTZRREET -

19T, FBIREENEEAENR TH—-PRHER, T EE
HoOMEE ., BREGIEMNAERERE, BS5EZBEMNZEBRSEHE, 18
EABHBRENEBEZ AR ENER, JRA SR RRAEX
T ST KERT RSS2 N N1 7. SHEE, E5%. OEE¥E.
HEFFINEHFENBERERCE TKEANKHE, IFHERNTE
RUETHSERM, XEERARBHEANIIMERER THMIAR, &
AMBH R EHATEOE R A, H#E (The Direct Approach) MiE MiAE
T . HEERGRBYILEIHEN BANEAS SRS, REIHIME
AN BAMBEAREF T, EEIMNEL LAITERE B, FEIRATIH
B, RECEARN, MxX BT, EREREESY EW—Kityg,
FHHAUEHFEARKE RN &5 . HERELE. BHEAR, A
B HRBHEMTTAR, MHEZMTREAFESSILFERN R HIREE
HE IET IR ETENEN.

7 20 #4230, 40 R, B THASEERFHAEMSFTREINE
HiEAA, WrikE: (The Audio-lingual Method) RiiaTiA, HESHEAME



RIPE - R R2E S B, EEAVMIISG, W20E RERE, Hik, M
BERRE R EEE R, WHEDARARHSHEES .. ZUIRIET¥
B, 20 g 70 FAE TRESKRIHEAER WL, 1B
BEANINEREE S WHESKRIIGE, EARIMNEHEN W EES
FRFEZERGRIRES, BrLAX Ry ik th i 32FrEk (Communicative Lan-
guage Teaching) . MIBBERIFIEFREA HISCPREES . BEHEFRFREEST,
OB R BBk, RERARIGIBAED, BRAREARE
BHEK, Eit, SMEHERB TEESWEA R T, MEH M
iz FEEHTA RN, MARRER EREE IMEBF T &
BHHFEHDIEIEFELKT

ERRRE#TEFENS RS, BABEFEREEEENN RIS
B, BEibAENERN FERAEEFMAESERNEEULHZRE
B, SEREEMES, MAREXLBCHRATFHEHESEEER.
AT BXMES, 55 BIF ¥ (Task-based Language Teaching, TBLT)
REBmAE, {E5RIBEER 20 4 80 FEANEMN—FRIE P’
(learning by doing)#IiE B H¥E ik, B2 20 4D 80 FRSMEH¥EEHE
WS IEEIEHEREAW™Y ., EH5MEFERALEENE, AB
FRIEHATIR SN (B, Uk EMN Bis (WA ESR); K¥EdER+
DTS . EERPFBMBLE “LLFTE R0 # “DAKRAE”,
DL “#A 3 X (Constructivism) IS B4, 76 i8I B AR
WBRE, EESFRHET, B SERTARIIZAES, SANDHE
5FESHASETEXZRMNTE. KRESRANKBEEST KR
fENZEBFE . EFREEFSIET ARIBZENTE. BEHIES
WAHEEFERESESERMZRETFE. Bk, TIRMMESREFEN
et AR, BRMNEEFEEORE, EFREELSS TEREEEMRER
ey, AMAERR EBRARKEERSI N,

BT X LR EEF T BRI B2, BB ER T JLERNE, XH¥
5 EREHTHTHRANAER, HPEEEMERS. RERE. H
Wit%, ETHMELHRIHETERFREERFET A NEE ., HXH
EE 5SEAHEREZ RIS S S BRI iR e ; IRERR
BEISRHBFERANEEERBS, HAe. wEEN., ®ELRH.
S S REN THRERERE . BAFFHREXER., HTEHH
A B — 2 ot, ERAMNE R MSMER XSGR R AT

iii



\Y

ARG &R HWSL, BEFERMBGHERT T S B iR s 8
RIEERRARSBERS T AR TAEEN, AR TR 55
3% R R B ITUE RS BRI HE, XA ESS
B E E—MRIFRE . BLAL, RITERERE EIBEY
JREE R — S S TRRE SIS AR RNEEES, TS ES kR
WEAER, MA—ITHE, Wo—%a SESHBENME ., XA B TR
REEAE R B OMBURYE, SA M T¥EiE S KRk R R K2
JHEHNES,

BRAE 57 4% B SIMAE 0T 0 30 TR W 2 — 2 BT I R —— i
SRFIRGES . XRESNRIELRIESMARLZFE R TE
%%ﬂ&ﬂﬁﬁ%ﬁ%%%%ﬁ?ﬁﬁmo&m@mem%%%&,
SMEBFRERNE ABIRR SN A . i, FATINRAHBIST i 5 &5t
W, FEBFNUELERSA KRG, MERE WA S
I, BATRLFBERARRE, WADHEE L, BB
B—F0R, THRMMIESANNIER, TRONEGMNSFHERAE
BIES T, EENFRMIERFENER, Hik, ABH®TILEXT
IR B CEE, BRBRHITAVATE T A O 3L B B B iR s
R, BR¥LEEHMERBEES.,

AR, R ANAE XHE RSN M s R R,
SMEBEBOR BB E T BN MEE R % RS RGN
MEAERWEERER, HXESEBMCIERRESL, BRRSESR
B e HXRXR . KBS, HEERAE. AR, &
T B T JURCE, WA2EST XS . BE R REHA RS,
HA PG T RN EERRRE. B —E0REE, 5K
BEEE,

MBCFREEAN R, SRR H et RO R e s . ]
A EARR G H R MR AN . 36, 2. 5. BF55 4R
FF, ARG FREA N A FET6 . AEFIER, £
BARM BB FVERNBER RS NES, SEAMBBAERB S
B “TR”, ZHRREEE R S TRV EE I LA A B S 150k N 24 3
FHIGEHF PR AS — R BB REE AR B SRA LS &
rhERHETT T A 2 MR,

BATAR, HEVRMEHE K, B2NFRENELHTIRMT



BE, LBV FEREREE . A RBRNEEWESCIE, |
R, MERERERE. RIFTREEEN T RTINS MR
A —NEAMEN, XA AR =8, IR IR FEE (AT
PUEERMIRRE, Wl ERMRHIRE, Wiz L ETRE). #
MANERFBEMHBECEMPMFEE. ETRAERIE, ROOREHE
RE SR, MAHXTELRSHIERCAA . A, BEFEENEME, 5
o . BOHRFRAE . IXMHESNIMNEHENREGREFTERZR.

TESMEHF N A RS RYT, RETHEAR KIS, Hi
WmCEAL, BR, mTRIBIIRE, £RNEARERfE%E 141
AHBEBT 42 BXE, JWLERE ERE TIMEHFRRTNREER
MNE, BNEE T AR SCER DI BEXT XA B T #0583
B, B —-SEHRNBE T - HENRE, THMEXENRER
SRS, [FAf LRI ST X S R ST R, RN, HBh
BEH DR A

XA BT 42 5 B R SCRRB IR A B BB R i iRAL, FAOTRAE
DHEE, BRI AT TR S

4n H
2009 £ 9 A



(OMEBFAREE) A TRBESHENT .

BUETFBAR, RERSFIMEHEMEARKY A, BUS T2HEE
FIRSt. (XLLEL B, E452EA N 1000 FrmSmIrig 7%
R, ERAEEESEER . Mai, RIHEVFEU _IEIBHFREERR
FIRS, BEEINEHINEBFEIE, HEEGREIMEHFETR, #
RE—KZEBAREENE . BAPEFQHINEH TR T. REXA%E
BRI R R ) TR E SMB AR ) O, 2 FRF ST R A E 4
SMEBEEM RSB E A YRS BG5S E XK CE, SEaA%
XEXA FEEMMEE, USR8 E iR 2% .

ONBHFZREEE) SR b, TrMt, 143, EXFESET
SMEB TN ZE. §iS SR TIMNEFRIZ RN, BiS
HAl . A SZWMIRABISER, LUECYRTZFPHEE NI R RIS .

2PHBER . WE, HROALE A0 PEHmmER, S5h
RAFTHRMAMESBHEITTIE, SnEgMERN A B EaHEER LS
R . WATWESTIIRIRSE, 7808 I B MIMESBCF SN
BAREEE, CEAREMERRSFZRATFNLX, HdsE, 257
210 E AR B g AR B W THE, HR5idEREMR
b, WBHETESMERESE —4, BAZEHFLBRALK, RBRE
AMBBFEIR, BRE XA LM RAE AL, HRIERNS TR &
EMF(EME3. 5. 6 EMEME 23, LE(EMETSMTFME6.
7%), EEM(EME4ZMTFME 1. 4. 55F), M (EMEL, 2
EMTIME IR, iIsHRERE ., ABNHRERNITA: SEEE
Bz IR -

OMBE¥ARER) ERBEBRPHRRA T LEIMNERE HRFEM



W R REB N K SRR, R —3F FoRBHE.

BT RATGERER, FROTORAR, X E /M3 —S8 B ot
KRR T BAR, SNREHXEFILAEL, BREABRSITA
EHEHEOEREMEANERA —, W ZOEFRER, BE K
BEAXEH, LMELFBITER,

R R
2009 4E 9 A T_L#gshEiE A%

viii



CHAPTER 1  Fundamental Concepis of Foreign Language Teaching .......... 1
Three Misconceptions about Age and L2 Learning .............coo..oeveveemvveennns 3

Towards Intercultural Communicative Competence in ELT ................. 33

Feedback on Second Language Students’ Writing............... A R

CHAPTER 2  Teaching Methodology and Approaches ...........ceceecuvvvnnen. 91
There Is No Best Method — Why? :2'93
TESOL Methods: Changing Tracks, Challenging Trends ..................... 111
Exploring Input Processing in the Classroom: An Experimental

Comparison of Processing Instruction and Enriched Input............. 139

CHAPTER 3  Foreign Language Teaching Research Methods ................ 189
Action Research: An Evolving Paradigm? ................. SRR, | /.
Exploratory Practice: Rethinking Practitioner Research in

Latigliage: TEICHITIR c.coou.isussscossnsssonsosssmmmsssssnsssssssssanasisossissssisssss wrssssssres 200
Making Sense of Language Teaching: Teachers’ Principles and

Classroom PractiCes ........cocooevuereivveeveeieereeieennes T P |

CHAPTER 4  Curriculum Development.........cccccceeevveveeeeeeeeeivnneeeeessssinnne 311

French Core Programs across Canada: How Can We Improve

TPRVCEIL?: sicxesiessmensmedsussssns o aausinie s oxsssaiasasseedats Ssusonshsmssssesisnass sssssses SUD
"The Use of a Research Model to Guide Curriculum

Development ....occeesuoses T . R, -

Developing Web-based Curricula: Issues and Challenges ................. ... 343

CHAPTER 5 Materials Development.........cccccccvvumireeericiivnnenessiscssnneens: 363
The Textbook as Agent of Change................... etz e AOD



The Empirical Evaluation of Language Teaching Materials.................... 386

Materials Development and Research — Making the Connection

................................................................................................................ 396
CHAPTER 6 Syllabus Design and Needs AnalySiS ...........ceeevverevennennnnen, 419
A Critical Look at the Communicative Approach (I) .c...ccceoveveeirnnnenenes 422
A Critical Look at the Communicative Approach (IT) ...o.ooccovvennnicnnenn. 439
On Notional Syllabuses ..o 459
Negotiating the Syllabus: A Win-win Situation? .......ccoevvervcnenrenenens 475
CHAPTER 7  Teacher EQUCONON ..............covvrieiiinnininneee e, 485
Teacher Training, Development, and Decision Making: A
Model of Teaching and Related Strategies for Language
Teacher Education .......ocooevoccicinicincees fereenermreeuneeneen et eenaenenene 488
Teachers’ Theories in Grammar Teaching ..., 509

The Sociocultural Turn and Its Challenges for Second

Language Teacher EAUcation ..., 523



CHAPTER 1 Fundamental Concepts of Foreign Language Teaching
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Fundamental Concepts of
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CHAPTER 1  Fundamental Concepts of Foreign Language Teaching

THREE MISCONCEPTIONS ABOUT
AGE AND L2 LEARNING

Stefka H. Marinova-Todd,
D. Bradford Marshall, and Catherine E. Snow

Age has often been considered a major, if not the primary, factor determining success in
learning a second or foreign language. Children are generally considered capable of
acquiring a new language rapidly and with little effort, whereas adults are believed to be
doomed to failure. Although older learners are indeed less likely than young children to
master an L2, a close examination of studies relating age to language acquisition reveals
that age differences reflect differences in the situation of learning rather than in capacity to
learn. They do not demonstrate any constraint on the possibility that adults can become
highly proficient, even nativelike, speakers of L2s. Researchers, in other words, have
often committed the same blunders as members of the general public: misinterpretation of
the facts relating to speed of acquisition, misattribution of age differences in language
abilities to neurobiological factors, and, most notably, a misemphasis on poor adult learners
and an underemphasis on adults who master L2s to nativelike levels. By clarifying these
misconceptions, we hope this article will lead to a better understanding of L2 learning
and, in turn, better approaches to L2 teaching.

1. Introduction

The term critical period for language acquisition refers to a period of time
when learning a language is relatively easy and typically meets with a high
degree of success. Once this period is over, at or before the onset of puberty,
the average learner is less likely to achieve nativelike ability in the target
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language. It is generally accepted among psycholinguists that a critical pe-
riod for L1 acquisition exists, but controversy arises when the critical pe-
riod claim is extended to L2 learning. The existence of a critical period for
second language acquisition (SLA) would have serious implications for
foreign language teachers working with older students, not the least of which
would be a need for a complete overhaul of expectations and methods of
evaluation. If older students are biologically incapable of mastering another
language to a very high level, then they should not be graded in comparison
to native speakers. As expectations are lowered, so should teaching
methodologies be modified to promote limited proficiency, allow for a
greater number of errors, and avoid even broaching the unreachable goal of
native fluency. Furthermore, if a critical period for L2 learning does exist,
then schools should obviously introduce foreign languages earlier, and all
states should introduce policies to accelerate the exposure to English of
immigrant children, as California has done. Clearly, knowing the facts about
the critical period for SLA is relevant to policy and to practice in education.

The purpose of this article is to analyze some common misconceptions
about L2 learning by examining the relevant literature; it does not present a’
comprehensive review of critical period research.! We conclude from this
analysis that older learners have the potential to learn L2s to a very high level
and that introducing foreign languages to very young learners cannot be
justified on grounds of biological readiness to learn languages. Rather than
focusing on the low probability that adults will acquire fluency in L2s, we
argue, it is more productive to examine the factors that typically lead to
nativelike proficiency in L2s for any learner. Such an approach can also
inform sensible decisions about the allocation of resources for foreign
language of L2 teaching.

The idea of a critical period was first introduced by Penfield and Roberts
(1959), who argued that language acquisition is most efficient before age 9,
when “the human brain becomes ... stiff and rigid” (p. 236). Later Lenneberg
(1967) claimed that during this period of heightened plasticity, the human
brain becomes lateralized. He argued that puberty represents a biological change
associated with the firm localization of language-processing abilities in the left
hemisphere. He also claimed that postpubertal language acquisition was far
more difficult and far less successful than acquisition occurring during the
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prepubertal period of rapid neurological development. Krashen (1973), among
others, challenged Lenneberg’s characterization by showing that brain
lateralization may be completed by the age of 5. Lamendella (1977) argued
that Lenneberg’s conclusion regarding the critical period was overstated and
introduced the term sensitive period to emphasize that language acquisition might
be more efficient during early childhood but was not impossible at later ages.
Today, many researchers in the field use the two terms interchangeably, as we
do throughout this article.?

Case studies of several individuals who began to acquire an L1 late in
life, and who were generally not very successful, are available. Most
concern wolf children, children reared in isolation without any linguistic
input (e.g., Genie in Curtiss, 1977) or congenitally deaf children whose
hearing was improved with the help of hearing aids only after puberty
(e.g., Chelsea in Curtiss, 1989). Such cases, though rare, demonstrate the
effortfulness and poor outcomes associated with language learning in later
childhood or adolescence as compared with its normal course in early
childhood. Furthermore, most people can think of dozens of acquaintances
who have attempted to learn an L2 after childhood, found it a challenging
and frustrating task, and achieved only rather low proficiency. These two
phenomena seem on first view to be quite similar and to converge to
support the credibility of a critical period for language learning. It is thus
not surprising that the notion of a critical period for L2 learning is widely
taken for granted. We argue, though, that the cases of children deprived of
an L1 and those of L2 learners who encounter obstacles to high-level
achievement are entirely different and that the critical period that limits
the learning of the first group is irrelevant to explaining the shortcomings
of the second.

Neither researchers nor others can ignore the overwhelming evidence
that adult L2 learners, on average, achieve lower levels of proficiency than
younger L2 learners do. However, this evidence is not sufficient to
conclude that a critical period for SLA exists; a careful reexamination of
the arguments offered in support of the critical period hypothesis suggests
that each of them is subject to one of three fallacies: misinterpretation,
misattribution, and misemphasis. The person in the street will offer as
support for the existence of the critical period the observation that



