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FL® iBT

Welcome to

In Cooperation with ETS®

Pearson Longman and ETS combine their expertise in language learning and test development to
create an innovative approach to developing the skills assessed in the new TOEFL Internet-based test
(iBT). NorthStar Building Skills for the TOEFL iBT, a new three-level series, links learning and
assessment with a skill-building curriculum that incorporates authentic test material from the makers
of the TOEFL iBT.

Each book in the series has 10 thematic units that are organized like the TOEFL iBT into listening,
reading, speaking and writing sections. Each unit includes focused integrated skill practice to develop
critical thinking and communicative competence. Authentic TOEFL iBT practice sets developed by
ETS offer practice and further assessment.

Purpose

The TOEFL test has changed, so preparation for it must change, too. NorthStar: Building Skills for
the TOEFL iBT takes a new approach—an instructional approach—to test preparation. In this
approach, students develop academic skills in English, while building test-taking confidence.

The TOEFL iBT requires students to show their ability to use English in a variety of campus and
academic situations such as listening to lectures on unfamiliar topics, orally paraphrasing and
integrating information that they have just read and listened to, and writing a well-organized essay
with detailed examples, correct grammar, and varied vocabulary. The speaking and writing tasks
require clear and confident expression. With these books, students move progressively, sharpening
language skills and test-taking abilities.

The three Building Skills texts are intended as stepping stones from classroom instruction in English
to TOEFL and academic readiness. In language instruction, students will benefit most from an
integrated-skills, content-based curriculum, with a focus on critical thinking. In instructional test
preparation with these books, students will encounter the same content-rich material, tasks, and
question types that appear on the test. Using these books in the classroom will improve students’
communicative skills, keep their interest, sharpen awareness of their skills, and build their
confidence.
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iv Welcome to NorthStar

Extensive Support to Build the
Skills Assessed on the TOEFL iBT

The Building Skills books strengthen English
language skills while they familiarize students
with the type of content, questions and tasks on
the TOEFL iBT. Practice and mastery of these
skills can help learners build confidence to
communicate successfully in an academic
environment.
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High-Interest Listening Selections

Campus conversations introduce students to
practical vocabulary, conversations, and
situations encountered in everyday life in a college
or university.

Academic listenings present lectures, reports, and
interviews, helping students understand a wide
variety of styles and topics.
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Campus Conversation A student talks with a counselor about his feeling
of helplessness during a family crisis, when he's far
from his family.

Academic Listening Radio Interview: Feng Shui in the Newsroom

| READING |

Newspaper Article InOne School, Many Sagas

| SPEAKING | i
Integrated Task: Debate options for redesigning a college visitor

Read, Listen, Speak

center. Which model should be followed: Victorian
design or the philosophy of feng shui?

Independent Task Which country or culture has made the most

significant contributions throughout history?

Using ContextClues  Using context clues means using surrounding
information to understand meaning and details,

and make inferences.

| TOEFL' BT TARGET SKILLS |

« Identify and express main ideas 73) For extea practice of
ETS) 1or i skills, go to

pages 218-235,

« Identify and express details

* Make inferences

+ Recognize a speaker's attitude
* Understand vocabulary in context

+ Scan for information and organize it
+ Use detalls to support an opinion

Persanality

.3
ACADEMIC LISTENING

FIRST LISTENING
7%, ) Listentoa radio commentary in which host Julie Danis describes how “Pollyannas,”or

18 extreme optimists, react to life’s problems. Take notes using the chart below. Work with
apartner and combine your notes,

POLLYANNA'S REACTION

Visit to eye doctor

« perfect for listening to language tapes
and doing refaxation exercises

Computer crashes, hold time on help line ‘ «
is hours ‘
|

« catchup on movies

SECOND LISTENING

;\‘ §. | Readthe questions. Listen to the commentary again. Add details to your notes. Then
=18 use your notes to answer the questions. Work with a partner and compare your answers.

1. What is the main idea of this commen

(€)1

(D) Most people take cicher a

w of life,

(D) By examining the effects of problems on people’s lives




High-Interest Academic
Reading Selections

Through engaging readings from many different
academic disciplines, students sharpen critical
reading skills such as categorizing, summarizing,
and analyzing.
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Extensive Note-taking Practice

Students practice structured and semi-structured
note-taking. These kinds of activities not only
enhance comprehension of both listening and
reading selections, but they also teach students
how to organize information for speaking and
writing responses.

% H 3 I G Y B S R I B D 5 S R E B
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The Warkplace 103

2 Reading

COCA-COLA THINKS INTERNATIONAL

PRE-READING

KN Read the questions, Then quickly read the passage that follows to answer the questions.
Write on the lines the number of the paragraph in which you found each answer. Work
with a partner to compare your answers.

1. In how many countries does Coca-Cola operate?
—— 2. How many employees did Coca-Cola transfer in its leadership
development program?
—— 3. Who is the president of Coca-Cola, and where was he born?

~—— 4. Where does Coca-Cola carn the greater portion of its profits?

B3 Quickly read paragraph 1 of the passage. What Is the generalidea of the paragraph?
Work with a partner to compare your answers

READING

Read the passage and answer the questions. Then work with a partner and compare
your answers. When you disagree, go back to the text to find helpful information

Coca-CoLa THINKS
INTERNATIONAL

Cactioih s heen operating internationally for most of irs
100-year history. Today the company has. operations in 160 countries
and employs aver 400,000 people. The firm's human resource manage
ment (HRM) strategy helps to explain a grear deal of its success. In one
recent year Coca-Cola transferred more than 300 professional and
al staff from one country to another under its leadership
development program, and the number of international transferees is
increasing annually. One senior-level HRM manager explained the
by noting:

om By A Stragegic Approack, by Alan M. Rugman
and Richard M, Hodgetts, McGraw-Fill, 1995, p. 323, Reproduced with permission of
the McGraw-Hill Companies.

UNIT8

LISTENING

sb=( ) Listen toaconversation. Use the outline to take notes as you listen.
S
66

Main Idea: Two students apply the paychological theory of masic and
intelligence to their own lives and conclude that music enhances their
spatial and analytical skills.

Anna's case
Sean'’s case

.
Study of children

SPEAKING
Speak on the following topic, Follow the steps below to prepare.

Debate the merits of arts education. What are its bencfits? What are its
disadvantages?

Step 1

* Work with a partner. Skim the reading and your notes from the reading and
listening tasks (pages 150-152) to answer the following questions.

1. What are the hencfits of music and arts educarion?
2. Whatare the disadvantages of having arts programs in schools?

3. What counterarguments can arts opponents give for each argument in
favor of arts education?

4. What counterarguments can arts proponents give for cach argument
against arts education?

* Work in a group to discuss the arguments for and against arts education,
as well as the counterarguments that can be made in response to each. Use
your answers o the questions above to help you. Take notes on vour ideas.

v
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New TOEFL-Type Items and Item Analysis

Extensive TOEFL-type practice items familiarize students with the kinds of
questions and tasks they will encounter in the TOEFL iBT. Analysis activities

help them understand the purpose of each item.

REHIERE IR EE B THERBHEL AT HEFEENES . ahgdE
Bh T A A A A BTRY B AR

o

8.

.+ Look at the four squa

Cross-Cultural Insights 85

The word this in paragraph 6 refers to
(A) Algeria

(B) the grandfather

(C) Algeria’s war of independence

(D) the grandfather’s torture and death

. The word taboo in patagraph 7 is closest in meaning to

(A) forbidden
(B) popular
unauthorized
(D) uncommon

. Which of the following information is NOT true of the family histories

mentioned in paragraphs 6 and 72
(A) Borh stories explained the death of a grandparent,

(B) Both stories oceurred during war-time periods.

(C) Both stories were openly diseussed in the students” homes.
(D) Both starics told about violence i the studenrs” hormies.

es [] that indicare where the following sentence could
Gircle the letter

be added to the passage. Where would the sentence best f
that shows the point where you would insert this sentence.

She thought they might be as uninformed about their family roots as she

3t th

ge
The incident set the teacher thinking. A traditional role of French schools is
\ Yer Meak’s

z¢ that she knew niathing of the background
m she faced every day. [B] Clearly,

some students’ parents came to France smply to find work, Others came fleeing
wars and dictatorships. (€] Yer Mrs. Contrepois, who comes from an immigrant
family herself, also wondered whether the teenagers themselv
were in France. Did they know their own family history? [D]

to prepare children of imimigrants to become French cirizens,

reaction made Mrs. Contrepois rea
of the young people of different races wh

cs knew why they

A year ago, secking answers, she gave the 120 srudents in her six classes a

rescarch project titled: “In what way has your family beon rouched by history

. An introductory sentence for a brief summary of the passage is provided

below. Complere the summary by circling the THREE answer choices that
express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented i
the passage or are minor ideas in the passage.

students in a French school researched thelr immigrant families’ historie

for a class project

(A) The collection of stories was called “History, My History.
(B) The project required the students to write a paper on the effects of
history on their families,
(continued on next page)

s UNTS

(€) The teacher hoped the project would help her stadents improve their
language skills.

(D) Their stories told of the difficult experiences that led their familics fo
immigrate.

(E) The project helped the students accept both their lives in France and their
origins.

(E) The project required students to conduct their research on the Internet.

ANALYSIS

It is helpful to know the purpose of a test item. There are four types of
questions in the reading section,

1. Basic Comprehension
* main ideas
o denils
* the meaning of specific sentences
2, Organization
o the way information is structured in the text
* the way ideas are linked between sentences or between paragraphs
3. Inference
o ideas are not directly stated in the text
* author’s intention, putposc, or atritude not explicitly stated in the rext
4. Vocabulary and Reference
« the meaning of words
o the meaning of reference words such as his, them, this, or none
Go buack to the reading questions and label each question with 1,2,3,0r 4. Then work
with a partner to see if you agree. Check the Answer Key for the correct answers. Which

questions did you get right? Which did you get wrong? What skills do you need to
practice?

3 Speaking

INTEGRATE!

ASK: READ, LISTEN, SPEAK

i this section, you will read a short passage and listen to an excerpt on a related
topic. Then you will speak about the relationship berween the two.
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Guided Practice in Integrated and Independent Tasks

Integrated tasks require students to synthesize
information from two sources and then speak or
write a response. Students practice critical
thinking, as well as note-taking and other practical
steps for producing a quality response.

SEESERBAGEWHRENGEER, KT
1Sk 318 148 o B B IR 8 AR LI | 102
DM PR R, MR RRNEE,

108 UNITS

3. Inference

« ideas are nor directly seated in the text

« author’s intention, purpose, or attitude not explicitly stated in the text
4. Vocabulary and Reference

* the meaning of words

o the meaning of reference words such as his, them, this, or none

Go back to the reading questions and label each question with 1,2, 3, or 4. Then work
with @ partner to see if you agree. Check the Answer Key for the correct answers. Which
questions did you get right? Which did you get wrong? What skills do you need to
practice?

INTEGRATED TASK: READ, LISTEN, SPEAK

In shis section, you will read a short passage and listen to an excerpt on a related
topic. Then you will speak about the relationship between the two.

READING

Read the passage. As you read, fill in the following summary chart.

WORKPLACE SURVEILLANCE

« video cameras

Tools for workplace surveillance

|
Things that companies monitor |« email
|

Reasons that companies monitor

+ 10 protect themselves and employees legally:to detect
legal violations

Independent tasks help students build the skills
they need to express and support opinions.

BNTAES R4 REFSREF B O HAE,

10 UNITE

SPEAKING

Speak on the following topic. Follow the steps below to prepare.
Imagine that your employer has asked you to help develop its employee

monitoring program. How could you design a program that addresses both the -
company’s sccurity nceds and its employees” concerns about privacy? |

Step 1

® Work with a partnet. Skim the reading and your notes from the reading and
listening tasks (pages 108-109) to answer the following questions.

s monitored at work?

1. How are employ
2. Why do companics monitor employees?
3. What are employees® concerns about monitoring?

4. How could a monitoring program meet employers’ needs while protecting
employees’ privacy?

With your parter, discuss what employers/managers and employees want in a
monitoring progeam. Discuss how each “side™ can accommodate the other
side’s needs and concerns. In the hox below, make a list of practices that might
satisfy both groups. Use your answers to the questions above to help you.

Monitoring Practices to Satisfy Both Sides

Step2

With your partner, practice a two-minute role play, acting as a manager and an
employee who are working together to establish a company’s monitoring
program. Take turns stating and responding to key points. Discuss ways to satisfy
both sides’ needs and concerns. Then switch rofes and repeat the role play. Be
sure to use the information in your list to help you.

TheWorkplace 11

Step3

Change partners. Take turas doing the two-minute role play again. Then switch
roles and repeat the role play.

To evaluate your partner's response, use the Speaking Evaluation Form on page 184, “

INDEPENDENT TASK

Write on the following topic. Follow the steps below to prepare.

Describe your ideal job. Discuss the work you would do, where you would i
work, your colleagues, and the salary and bencfits you would reccive. |

Step 1

« Work in a group. Brainstorm ideas about appealing oc interesting jobs, Share
ideas about the following aspects of the jobs: duties, workplace and schedule,
co-workers and managers, salary and benefits. Take notes on what you hear.

« On your awn, evaluate what you have heard. What are the most appealing or
interesting jobs that were mentioned? What are the characreristics of thase
jobs? Which ideas could you use in your own writing?

!
P
|
%
« Choose the job that you would most like to have. Organize your ideas by E
filling in the chart below with information abour the job. E

¥

g

Description of job
job title, type of work, duties

Workplace
inside/outside, atmosphere,
hours, colleagues/managers

Compensation
salary, benefits
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Essential Academic Skills for
TOEFL iBT Success

Write for 20 minutes, Leave the last 5 minutes to edit your work,

| Toevaluate a partner's writing, use the Writing Evaluation Form on page 183,

The Skill Focus section in-each book raises
students’ awareness of a key academic language
skill. At each level of the series, students deepen

and broaden mastery of these essential skills: ExamNATION

K1 Read the following excerpt from the unit, Work with a partner and answer the questions

about the excerpt.
L 4 Sklmmlng and Scannlng item 1 (Campus Conversation, p. 3)

Professor: |

e Identifying and Using Main Ideas and Details

* What is being contrasted in this statement>

° Maklng Inferences * What words docs the professor ase to show contrast? Underline them,

ful

e . . 3 Look at the following task from the unit. Work with a partner and answer the questions |
bout the task. L

® Identifying and Using Rhetorical Structure T
Item 2 (Independent Task, p. 13)

& Compare and contrast alcoholism with another, more recent addiction. What
L USlng Context Clues are the similarities and differences between the two? In your opinion, which is

more severe? Support your opinions with examples from your own or other

people’s experiences,

® Paraphrasing » Reviem youe wristen respans o e i Which s s efects, o)

of the two addictions did you compare and contrast? Which examples did you
use to help illustrate similarities or differences, and why did you choose them?

How did you organize your response? Did you focus more on similarities or
differences? If you focused more on one, why did you do so?

® Using Detailed Examples

Did you use any special words or phrases to signal your comparisons and

Py Comparing and Contrasting contrasts? If so, circle them. Show them to your parter and discuss your choices,

* Identifying and Using Cohesive Devices

15 5 (0 BE B AR B4 T DR IS S A 2 R o
MR BEMINR . TERRFINBRE AR5 i

To do well on the TOEFL, it is essential to learn how to be aware of and
N . use comparisons and contrasts in writen and spoken English. Comparisons
l:,:l %Hﬁﬁﬁﬁgﬁﬂu ﬁA ] Qﬂﬁ%@ u F &ﬁg R address similarities; contrasts address differences, Using and recognising
’ : comparisons and contrasts can help you to analyze information and (0
explain and understand relationships and opinions.

Listening and Reading
N . * Pay attention to the halance between compatison and contrast. Writers
Py }gt-&; %ﬂﬁﬁ and speakers use either more comparisons or more contrasts in order t
{ show their point of view, or opinion.

e N T * Look for words and phrases that signal comparison and contrast,
o PURFNE FHSCE R L :

Comparison signals: also, both, similarly, like, comparable, the same,
likewise, and 50 on

5
® ?E‘L/a Contrast signals: but, however, wnlike, differences, in contrast,

morefless . . . than, and so on

iREIJ ﬂ:ﬂ ﬁ}ﬁ{%ﬁ%m * Notice examples used to support cach point of view, ‘

In ltem 1, the professor contrasts the two activiies because he believes that

37 J: they are very different and that one of them is more important. To show
= = R contrast, be uses the word but and the phrase “more important than”.
Iﬂ \\: %5& Speaking and Writing

* When expressing your opinion, use more comparisons to show that you
think subjects are alike, or more contrasts to show that you think they

= ‘HE ,ﬁ .?. are different. When you do nor intend to express your opinion, use an
p <Y equal balance of comparisons and contrasts.
Give equal time or space to each of the subjects you are comparing and
XTJ’ H./A %ﬂ X‘:I' Ea contrasting; compare and contrast the same features about cach subject.
PALRY

Try to balance each point about one subject with a related point abour
» Yo A
ARz s

e O o o
.

the other subject(s).

Use words or phrases to introduce comparison and contrast,

* Support ideas with detailed examples,

In your response to Item 2, you should have written about both addictions
equally, including detailed examples to support your ideas about cach one,
Your response could have focused on the causes of both addictions or the
effects of both addictions, but it should not have focused on the causes of
one-addiction and the effects of the other.




ETS Practice Section

Developed by ETS especially for this new series,
TOEFL iBT tasks offer authentic practice and
further assessment.

TR 18 ETS frigft, BN SERMLH
Yo FIHE— B HIPPAL

218 TOEFL iBT Practice

Listen to the conversations and lectures. Answer the questions based on what is
stated or implied by the speakers.You may take notes while you listen, Use your
notes to help you answer the questions. (Check the Answer Key on pages 241-242.)

(") CONVERSATION 1

-

- What are the two speakers mainly discussing?
(A) How to use graphs effectively in a class presentation
(B) Where the professor posts class information on the Internet
(C) The way the student requests information from the professor
(D) What the student needs to do to meet a deadline for a paper

N

- According to the professor, e-mail communication is useful in certain situations.
What two examples does the professor mention? Choose TWO answers.
(A) Obtaining more details on class work with imminent deadlines
(B) Providing the professor with copies of student presentations
(€) Sharing information about research sources for class papers
(D) Asking follow-up questions about a lecture the professor has given

w

- What does the professor imply about discussion groups on the Internet?
(R) They are not as effective as discussion groups that meet in person.
(B) They do not always provide accurate information for participants.
(€) They are not adequate substitutes for attending her seminar.
(D) They do not make use of the professor’s lectures on the course material.

4. What does the professor ask the student to do?
(A) Take better notes
(B) Talk more in class
(€) Write longer papers
(D) Send more e-mails

Welcome to NorthStar

ix
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Measuring Skills

To develop fluency and accuracy in English,
students need practice and feedback. Students
can complete Writing and Speaking Evaluation
Forms to assess each other’s written and spoken
responses.

%51 T B T 4R ST R A O SR AR R SR Y I
FEMERY . FETESEE ‘S5 0iEF
LR RGBS DIEIA B R,

TOEFLIBT 245

TOEFL® iBT Test—Integrated Speaking Rubrics

ber- ] General Description

Language Use Topic Development
‘ 4 } Speech is ge ly 2 S The aclear
{ | demands of the task, with | fiuid 1t may ion of deas and
inor tapses in lapses or
Itis highly ulties with that efficient | informati ired by the
b i task.ltinclude
sustained, coherent intonation. Pace may vary | relevant ideas. Contains detaf though it may have
discourse.A responseat | ot i K generally g Fmifor
for omissians,
byallof the following: | information. Overall systematic)ertors orimprecise
intelligibllity remains high. | use may be naticeable; they do
not require listener effort (or
obscure meaning),
3 i Speech Is generally cloar, o The response s sustained 1;9 |

the task appropriately, but | with some fluldity of fairl ic and effective | and I i
| | may fall short of being fully | expression, but it exhibits | use of grammar and vacabulary, | information required by the K
| developed. minor dif with and Faifly cohierent expression | task. However, it exhibits

i tonati y |
with some fidiy of or pacing and may require ol imprecise or inaccuracy. lack of specifiity
expression, though it some listener effortat inaccurate use of vocabulary or | with respect to content, or
times, O orbe choppiness in the
f | remains good, I the range ideas.
ideas. A response at this of structures used. Such
levelis charactarized by at {imitations do not seriously
least two of the following: interfere with the

communication of the message.

2 | Theresponse s connected | Speech s clear at times,

p ed in the
10 the task, thoughit may | though it exhibits prablems | range and contral of relevant information but s
be missing some relevant | with pronunciation, Vocabulary and grammar | clearly incomplete or
itormaion o contal | ntonation ot pcing a0 s | demorsrated ame camplex. fracurate i ncampee
ontains Lbut |1t omits key ideas, makes

i st i Sl Lyl yic T This | vag y

at times problems with | not be sustained it a Its in imited or vague |
intelligibility and/or consistent level expression of relevant (deas | development of important |
overall coherencemay | throughout. Problems with |and imprecise or inaccurate | information. An inaccurate | |

ing.A g y on icityof response

responseat thislevelis | meaning in places (but not iy ey 4
characterized by atleast | throughout), evident at the phrasal level. | dess from the stimulus. |
two of the following: Typically,deas expressed

may not be well connected
or cohesive 5o that familkity
with the stimulus is
necessary in order to follow
what s being discussed.

po y Consistent R ol control of grammar | The response fails to provide

nd i b and severely fimits. | much relevant content. ldeas
only ¢ {orprevents) i that essed are of
i ly effort 4 te a
task. Speech may be obscure. Del ldvas % utterances, of repetit
gely ible.A | s choppy, i ted, or isolated | (including repetition of
respanse at this levelis | telegraphic Speech i Gl prompt).
frequent pauses
i two of the following: and hesitations
L

P il pic.

Evaluation Forms for Integrated and
Independent Tasks

Exchange papers with a partner. Evaluate each other’s writing using the arid below, Discuss
strengths and weaknesses. Use the evaluation to revise and edit your writing, Write a second
draft and give it to your teacher.

4 = always 3 = mostof the time 2 = some of the time

O 0 0 30 N IR

CONTENT

The response ...

addresses the topic, [ [

shows connections
between ideas. |
L

|
is organized. | |
T

The writing incorporates ....

effective vocabulary. |

correct grammar.

correct spelling and
punctuation.

TOTAL:

Teachers can use the authentic TOEFL iBT
Scoring Rubrics developed by ETS to assess
student responses to Integrated and
Independent Tasks.
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| LISTENING |

Campus Conversation A student and a professor discuss Internet research
and addiction.

Academic Listening Radio interview: Time to Do Everything except Think

Newspaper Article Mick’s Toughest Inning

Integrated Task: Compare and contrast the effects of Internet
Read, Listen, Speak addiction with those of compulsive shopping.

Independent Task Compare and contrast alcoholism with another,
more recent addiction.

Comparing and Comparing and contrasting means recognizing
Contrasting relationships, analyzing similarities and differences,
and distinguishing two points of view.

| TOEFL® iBT TARGET SKILLS |

* Identify and express main ideas /j For extra practice of
+ Identify and express details ETS. TOEFL iBT skills, go to
* Make inferences pages 218-235.

* Recognize comparison in a listening
* Organize information

* Use detailed examples to compare
two ideas

* Complete an outline with topics
and details




