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Instruction

1. Reasons for writing this book

“A Handbook of Chinese Basic Forms Focused on Communication” is the out-
come of the “Research on topics and sentence patterns” conducted by the College of
Chinese Language and Culture, Beijing Normal University. The authors of the book
are all teachers of Chinese as a second language in this college.

Since the 21st century, teaching Chinese as a second language has been develo-
ping rapidly. With the increasing number of Chinese language learners and new Chi-
nese teachers of various academic backgrounds, there emerges a great need to intro-
duce some references which may help both the teachers with their everyday class-
room teaching and the second language learners with their own learning.

As Chinese teachers working in the field of second language teaching, we often
come up with the following problems:

For example, some learners have trouble in using the taught grammatical forms
in proper contexts. Due to the limited examples offered by the teaching materials,
most teachers feel hard to explain certain language point in terms of its pragmatic us-
age in different contexts. For instance, “Are you a student?” (#REE224109) is usu-

ally used to ask someone’s identity. However, when the stress is on “Are” (“£”),

the sentence is to question this person’s identity. In view of the different difficulty
levels and using conditions, most teaching materials do not introduce these two usa- .

ges at the same time, which makes it unlikely for the teachers to teach them together

in one lesson.

For another example, some learners have trouble in reproducing certain grammatical

form after learning it. For instance, they may tend to say “FJE&X#RiX 7% 35” (I interest
this book) rather than “FXf3iX 7< 45 /& 2%#K” (I am interested in this book). This may be
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because some learners regard “J&%#}”as a simple transitive verb. In addition, this may re-
sult from the fact that many learners fail to study the phrase “Xf««++J&3%#}”as an integral
structure. It is known that Chinese is characterized by individual characters, hence the dif-
ficulties for learners to notice such grammatical forms from sentences or passages.

The above mentioned issues can be explained by the following reasons:

First, Chinese language has its unique features in terms of morphology. In view
of the incompact structure of words in this language, it may be hard for second lan-
guage learners to find out an integral grammatical form from Chinese discourse.

Second, both classroom teaching and the teaching material itself have their limi-
tations. A teaching material usually arranges its contents with a systematic design,
and therefore is unlikely to exhaust the usages of a certain grammatical form in one
unit. Generally, the teacher is supposed to explain any language point involved in
the lesson and exemplify its usages in different contexts. However, owing to the
limited time and language environment in class, the teacher may not be able to pro-
vide students with all relevant information. Even if possible, this requirement will
largely increase the teacher’s workload. Moreover, this will increase students’ pres-
sure and language anxiety as well, which may lead to unsuccessful teaching in
the end.

Third, second language teaching has different focus. In the field of applied lin-
guistics, second language teaching has experienced different developmental periods in
which the structural perspective of language and the functional perspective of lan-
guage plays a dominant role one after another. Accordingly, these two perspectives
lead to different focus in the language curriculum design. That is to say, language
teaching moves its focus from the language structure to the language function. Since
the 1980s, this move has begun to influence the teaching of Chinese as a second lan-
guage as well, turning the structure—based teaching design to the function—based

one. Actually, a certain language structure has close relationship with its semantic

. meaning and pragmatic function. Focusing only on one of the above three aspects

may result in unbalanced target language learning, which is also the cause of fossil-

ization. Due to some hypercorrection, many function—based Chinese teaching mate-

" rials are no better than structure—based ones in terms of their practical utility.

Four, insufficient research on the structure—function—meaning relationship
has been done in the area of applied language teaching. Since the 1980s, the study on

Chinese language has begun to emphasize in combining meaning and usage with



grammar. This indicates that theoretical linguists have been aware of the interrela-
tionship of language structure and its pragmatic function and semantic meaning.
However, how to apply such conception to the teaching practice will expect language
teachers to conduct further applied research.

Therefore, we suggest that focusing more on sentence patterns in teaching Chi-
nese as a second language may solve, to some extent, the above—mentioned prob-
lems, because teaching sentence patterns is likely to direct students’ attention to the
related syntactic features, semantic meanings and pragmatic functions at the same
time. Bearing this in mind, the teachers may be more certain of “how to teach” and
“what to teach”; and the learners may be more aware of “what to learn” and “how to
learn”.

In response to the realistic need and our responsibilities as second language
teachers, we attempted to compile this handbook, based on our related research pro-
ject. Owing to the limit of book length and our research level, as well as the insuffi-
cient references, this handbook only presents the most basic Chinese grammatical
structures in the form of sentence patterns, sequenced by functions and exemplified
in certain scenes. Despite its value, we believe that there still is room for further im-
provement in this book. Therefore, we sincerely welcome the readers’ comments and

advice on any aspect.

2. The selection of sentence patterns and the
categorization of their semantic functions

(1) The selection of sentence patterns

This book contains 65 sentence patterns that are most often used in Chinese.

In modern Chinese, the research on syntax concerns the following key concepts:

sentence, sentence category, and sentence pattern. Sentence is a language form_
which is syntactically independent, has certain intonation, and presents a relatively |
complete meaning CAREEEEGEEPE XY, 1982, P.21). Sentence category is the cate-

gorization of sentences according to their functions, for example, declarative sen-

tence, interrogative sentence, imperative sentence, exclamatory sentence. Sentence

pattern is the categorization of sentences according to their structures, for example,
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In order to make the book convenient for teachers and learners to use, we not
only selected the basic sentence patterns, but also involved a few useful language

structures such as “fE++++++ |7 and “Xf -+« R4 HK”. In other words, the scope of

our selection of the sentence patterns is fairly extensive.

(2) The categorization of sentence structures

The selected sentence patterns in this book are categorized mainly by structure,
from the easiest to the most complex. For example, “++=+++Jf+-+++-” is Pattern 1, “J&
ceeeeo )7 is Pattern 2, and so on.

When there are some minor changes on the same structure, we make further

classification. For example, “#E (Hf JL. fI-4) & «-+--+” is the derived pattern of

----- «f&+++++”, named Pattern 1-1. Accordingly, “«-«++ J&+=-+-+”is pattern 1“#E &

sesee” and “ft A JE+-+---”are Pattern 1-1-1 and 1-1-2 respectively. (See the figure be-
low)

Basic Sentence Pattern 1

N

Derived Patternl—1 Derived Pattern1-2

/N S

Derived Patternl—1-1 Derived Pattern1—1-2

Derived Pattern1-3

(3) The categorization of the semantic functions of sentence patterns
As regards the individual sentence pattern, we identify its semantic functions
according to the different purposes it embodies. For example, Pattern 1-1%+++-+ &

-+++=+” has eight semantic functions: confirming somebody, confirming someone’s i-

dentity, confirming time, place, and so on. (See the figure below. )

Sentence Pattern

; ) WY
onyY Jiaojj \yang Jin Juxing s

Semantic functionl Semantic function 2 Semantic  function3 ...



3. The categorization and arrangement of the semantic
functions

The semantic functions of all the 65 sentence patterns are grouped according to
their relevance, with each group being illustrated with examples in different scenes.

In general, there are 13 groups of semantic functions presented by the 65 basic
sentence patterns—enquiring, guessing, confirming, narrating, describing, depic-
ting, negating, agreeing and disagreeing, suggesting, evaluating, comparing and
contrasting, emphasizing, and changing. Within every group, there are further clas-
sifications according to the contents. For example, “enquiring”: 1. enquiring time,
2. enquiring place, 3. enquiring amount, 4. enquiring state, etc. Following the il-
lustration and examples, there are communicative practices that can be carried out
both inside and outside the class.

The book has two parts. The former one goes in the sequence of functions, and

the latter one in the sequence of sentence patterns.
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Inquiring

In Chinese language there are many sentence patterns used for making an
inquiry. You can make an inquiry about various topics such as time, place, reason,
number or amount, one’s opinion or possession of something, the state or proper-
ties of things, or an action as well as its actor, object or manner, etc.

The functions of these patterns overlap sometimes, which means you can make
the same inquiry in different ways by using different patterns, or use the same pat-
tern of inquiring to inquire about different things. But in a certain context there is al-

ways one way more appropriate than others.

~, AR ®
8 [E) B BB, o IXNERERIUT AR,

aBI-1: L= (8. A)
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