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AR B R -

1. Training Focuses (1% &),

2. Classroom Management (440 40),

3. PeerEvaluation ([f] % H i¥),

4. Miscellaneous Opinions (FFEL L),

5. Professor’s Review (3 5 7F) ;s

6. Teaching Suggestions (&),
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I I ow should we conduct this writing class?

This is the first English writing class we are going to have together. It really does not
matter at all whether you have taken a writing class in English or not before you came to
this class. But there is one thing that really matters. That is, we are going to introduce a
lot of new things into our writing class. Therefore, we would like you to pay some attention
to these changes. More importantly, it is hoped that you will get ready for something
new and different. Mutual patience and tolerance (#E “Zit" ) should be expected,
encouraged, and respected in our class. To have a better preparation for the coming
class, we would like to say a few words concerning the design of this course rather than
to give you something to write about in this opening class.

From the perspective of the instructor, we are going to emphasize two things in our
writing class. First, we will introduce something theoretical into the class and show you
how to have a better control of things such as structural organization (4H£R45449), stylistic
variation (&L ), plot development ({&¥5i%1t), and so on at a macro-level of
composition (EME{EREE ). Moreover, the training of your potential abilities in critical
thinking (#t ¥/ B48), creativity (813 1), and personality (&4 ) will be emphasized
equally. Then, we will move on and lead you to a micro-level of writing practice (#1 5
{EFE T ) by providing you with some assignments (both in class and out of class) of
different kinds. By doing so, we will have an opportunity to look at mechanical things
(WS #I3) in your writing performance. By reading and grading your writing pieces
(¥ E30), we will give you some comments and suggestions concerning your grammar
and choice of words. For instance, corrections (&3 K% ) we will mark out (£ 457 )
on your writing papers are what you need to pay attention to at the micro-level of your
writing practice.

If you follow this training model and work cooperatively with us at these two levels,
we can be sure that you will be able to improve your writing skills quite efficiently. One
more thing: Note-taking GR&4£3¢) and assignment completing ({E Mk 5E %) are equally
important in our writing class. Because theories of writing should always go with your
employment of them in your writing training ( EEB# AR5 5 1ELBIAL S ), if you
want them to function best. On the other hand, it has been observed that careful note-
taking practice provides much more feedback students need in their ensuing writing
processes than other devices. In a situation like this, your note-taking will play an
indispensable role in the development of your writing skill. :
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Last but not least, let us further specify some special things we are going to follow in
this class. First, we have some special requirements for our classroorn management and
performance evaluation (& B IZHMEE 114 ). We want to introduce a di-process-
controlled training model (i3 #2 k3= #1111 44£ ) in our classroom. A brief description
of this new approach is needed here. By having a process-controlled writing class, we
will have something rather different than what you have had in your English training so
far. We will introduce into this class some innovative activities such as minilectures (/\E!
I8 ), group discussions (/N4 ), pre-writing (RIS ), writing ( S{EER),
rewriting (511 #&), peer-exchange commenting ([5% Hi¥), peer-exchange reading
( S,H’Eﬁﬁ), and even big project practice (Ff 55 B K {£) like how to complete a research
report.

Second, we are going to evaluate your writing performance in this class by using a
holistic evaluation system (#-& R i¥4& & ). This means that we will not only evaluate
your performance by grading your exam papers, but also monitor your progresses by
reading your routine assignments (i@ H&E £, WA#BTE).

Before ending this short introduction, let us make some other things clear. We are
going to have six or seven writing tasks to complete in this semester. Most of these tasks
are in-classroom assignments, though sometimes we may have a longer piece to complete
out of class. For the former task, we will have about 60 minutes to complete a piece; for
the latter task, you are supposed to finish it in a couple of days. Moreover, we strongly
suggest you use A4 size print paper (A48 S3TENZK) for your work. The reason is that it
is convenient for you to have better self management of your assignments. Another
reason is that this paper will be more durable than other paper for peer-exchange reading
and evaluating ( [E1Z ¥ ). As we move on, you will get to know that there will be far
more good reasons for us to make this choice.

All'in all, we hope that we can work together and have a rewarding class in our
English writing.



CONTENTS

Preface ®i

=
=

A General Syllabus for Our Writing Class

® BN B
UNIT 1 English Writing Is My Headache!
BN E
UNIT 2 Does Free Writing Really Mean Free?
# 3 8 H
UNIT 3 Let Us Have Some Rewriting Training
AR H &
UNIT 4 What Is Wrong with English Teaching in China?
m K — T
UNIT 5 IPlan to Start a Business
=R e A
UNIT 6 How to Review a Paper?
;X F
UNIT 7 Write an Abstract for Your Article
X X F
UNIT 8 We Are Science Students
B AR 4

Appendix M >3

A Key-word Database for the Teaching of English Writing & Research

KREBEEFRHEEE5MRAXBAE

1

19

27

35

45

53

61

71



English Writing Is My
Headache!
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1 TRAINING FOCUSES

% %R

Avery fundamental point for the training of this unit is to provide the class with an
opportunity to complain (9] [} 48). Put another way, we instructors should give
student writers enough space so that they can tell us their complete stories about English
learning. Unfortunately, more often than not, they will give us some bad stories full of
hard working, low efficiency, frustration, and loss of interest. For a new writing class, we
should not worry about whether a topic or method would be too “innovative” if we can
successfully make students begin to think creatively and be willing to write something
meaningful. Thematically speaking (3 &M= ), complaining should be the focus of
this unit. Similar cases can also be found in poem writing. If there is still some doubt
about this, how about a line such as “3%a [}42” from the literary criticism of ancient
Chinese or a quotation like “ff#X$3%¥ A~ from a western culture?

To help the class adopt a feasible framework for their discussion, four key issues
have been identified in this unit and some strategies have been introduced as well.
Some are psychological, some are technical, some are methodological, and some are
subject related. Problems at these four levels of discussion and possible solutions to
these difficulties become the focuses of this unit.

An effective preparation for a successful class in this case depends much on how
well a combination can be made between a complaining theme and a matching structural
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organization. For this reason, we have put Sobee’s very critical essay into the Students’
Pieces part. By doing so, we try to encourage instructors to adopt a healthier and more
tolerant attitude to criticisms from the class.

2 CLASSROOM MANAGEMENT

RE 4 4

=0 I Introduction

Dear students, we plan to do three things in our first writing class. First, we are
going to make you think about all the problems you may face in a writing task. When
you do this, you need to identify two language situations, namely, an L1 situation (FHE
E{E¥ ) and an L2 situation (=i /$ME S #E3(1K). If you like, you may have both so
that we can make a comparison later. Then, we are going to classify the problems you
have identified so that you can form a more complete picture of the issue by means of
team work and other measures. And finally, you are expected to write a piece in the
form of argumentation (R illit X X). For your convenience, a suggested pattern
will be provided for you to follow. Nonetheless, you are strongly encouraged to make as
many personal contributions (;FE M AM KR ) as you can in the completion of this
writing assignment. What is presented in the last part of our Classroom Management
part is a suggested model for you to adopt if you still find it difficult to start your writing
on this topic.

*> II Some Important Factors

Below is a list of factors that, we assume, are both important and essential for student
writers. And we hope these factors will help you realize the difficulties you may face in a
writing task. Admittedly, most of the issues we are discussing here are rather formidable
for a freshman writer like you. However, you should not be frightened by this long list.
As you move on, you will learn how to conquer these problems one at a time.

Structural organization ( &L );
Originality/Creativity ( 3 & €137 );
Imagination (8% 11 );

Critical thinking (it 3 # B4 );

AN
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. Logical reasoning (B3B8 );
. World or encyclopedic knowledge ( & #4038 );
. Personality (/> A R#% );
. Grammar knowledge (8354152 );
9. Choice of words (&ig& 4 );
10. Style knowledge ( 3{&403R );
11. Mechanics ( 5 £ 15 );
12. Cohesion & coherence (#7153 ®);
13. Genre selection (A% );
14, Cultural differences ( 3x{L Z & ).

0 N O

Comprehensive as this list is, it is far from complete. An overall summary of all the

problems that you may encounter in your writing will possibly include more factors.
Therefore, you are encouraged to add more from your own perspective so that we can
have a more comprehensive understanding of the situation.

=> JII Your Job

1.

2.

Try to identify some factors ( #% i §01R %& ) that you think important either for L1
writing or for L2 writing.

Take a position of your own (%34 A 321%) and state whether you are for or against
the claim we have introduced as the topic of our discussion, namely, “Why Is English
Writing So Difficult?” Alternatively, you can also use the title, “Writing as the Most
Difficult Job in Language Learning”.

. Try to complete your composition in class ( ¥ & 52 e ), if it is possible. More
revision work will follow soon and your paper will become better and better. Do not

be afraid or shamed of your poor performance for the first draft.

=0 IV A Suggested Pattern

Below is a suggested model or outline we have designed for this assignment. We

present the pattern here for your reference. Therefore, if you have no idea about what to
write, you can expect to get some clues by going over the pattern; otherwise, you can
build your own pattern and elaborate it further.

© 0000 |

Why Is English Writing So Difficult?
1. Introduction
1) Is writing important? (Try to compare it with other language skills in language
learning.)
2) Is writing difficult?
3) Isit also a problem for you?
4) Why is it so important?
(1) Personal needs;
(2) Social demands.
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5) Are you ready to tackle this problem now?

a4

Discussion
1) What really goes wrong with writing?
2) What are your classmates’ opinions?
3) What is your understanding of writing?
4) Are there any optimal solutions?
(1) From secondary sources;
(2) From your own language learning experience.

bt

Conclusion

1) What is your conclusion?

2) Are there any limitations in your discussion of the issue?

3) What improvements do you expect to make for further study of the same issue?

00000005

3 PEER EVALUATION

W ¥ & if

Frequenters of Instinct Café Hut
A f ek B 49 % F

At the corner of a quiet street where the Preventive Writing Hospital( i[5 = S Z %
Br ) is located, there is a little wooden house. In its backyard, there are some
cherry trees with blooming pink cherry flowers. This is not a personal villa ( 3£ ), but
rather a well-known café hut called the Instinct Café Hut. The hut is famous for its tasty
coffee and elegant environment which can help people relax and inspire their potential
for creation (& €14 8E). And this makes the Café Hut a gathering place for student
writers, student editors, and similar interested groups. Among these frequenters, there
are three doctors from the Preventive Writing Hospital. They are Ms. Sophist, Ms. Novelist,
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and Ms. Psychiatrist. They often invite their clients, most of whom are students having
trouble in their English writing, to come to this place for a nice talk plus a psychological
treatment. Therefore, the Instinct Café Hut is often jokingly reterred to as an affiliated
clinic (/812 FF ) to their hospital.

Recently, the three doctors have been busy preparing a report for an international
conference on how to release psychological pressure (/[>¥E/% 1 ) in writing. It is one
o’clock in the afternoon, and they are sitting in their regular seats and discussing the
cases they have selected for their report.

Ms. Novelist: These days are really a hard time for me. I've totally been
exhausted both physically and mentally. These selected
cases remind me of so many things.

Ms. Psychiatrist: | share the same feeling. But | also enjoyed a kind of
satisfaction (;# £ &%) when reading these pieces the second
time. And the coming conference will give us a chance to
show this dilemma process we’ve had in our treatment —
frustration (#3478 ) and satisfaction. The problems these
student writers have had can be regarded as a
developmental issue.

Ms. Sophist: You mean that students at different levels may meet
different problems in their writing?

Ms. Psychiatrist: Something like that, | guess.

Ms. Novelist: [f that's the case, we can start our report from a beginning
level of writing.

Ms. Psychiatrist: A common psychological problem writers at this level may
have is a lack of confidence. They aren’t sure whether they
can do a good job in writing or not. Some have been
bothered by their poor performance in Chinese writing,
and some have formed a wrong assumption about English
writing.

Ms. Sophist: In this stage of training or treatment, the best thing we can
do is to ask students to write something flexible. Free writing
is something we can try. With free writing, they’ll have more
choices but less constraints (3% . BRI ). It will be a
good starting point to enhance their motivation in writing
(1838 S ERI).

Ms. Psychiatrist: It's also a nice treatment for weakening their fear toward
writing.

Ms. Novelist: | think “acking confidence” has to do with this phobia (%
18). Many students complain they have no talent of writing.
For example, they say, I can’t even write good Chinese;
it’s impossible for me to write good English.”

Ms. Sophist: | agree with you. And this wrong assumption ( $8i248:% )
makes them fear English writing. They’ve completely been
frightened away by English writing.

Ms. Psychiatrist: Motivation could be another problem. Take Jacky’s case,
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Ms. Novelist:

Ms. Sophist:

Ms. Novelist:

Ms. Sophist:

Ms. Novelist:

Ms. Psychiatrist:

Ms. Sophist:

Ms. Novelist:

Ms. Psychiatrist:

Ms. Sophist:

Ms. Novelist:

Ms. Sophist:

for example.

I've also had some cases with different symptoms. Those
students like speaking, but hate writing. When you read
their pieces, you'll find that some are full of grammatical
problems, some are hard to understand or badly organized;
and some are nothing but fancy words and heavy sentences.
Practice makes perfect (B4 4 15). But sometimes, students
may lose their interest in writing if this becomes an endless
practice. How can we solve this problem?

| think Jerry’s story has to do with this problem. He's always
worrying about his language and easily runs into a kind of
weariness. To maintain students’ interest in practice is a
hard task. And creative writing training ( 815 M 5 {Eill% )
may give us some help. Fairytales and scientific fiction are
something we can try in this stage of training.

These practices sound good, but I'm still not sure about
how they work ( Zn{a £/ ).

I have reasons. First, creative writing is very interesting, and
students are willing to play this game. Second, this writing
will encourage them to read, and a wide reading may help
them a lot in their language use. Third, this writing plus
reading practice may enrich their imagination and creativity
which are important for good writing.

But students at a higher level may have different problems.
They may not be afraid of writing, and their language is
good. But their papers sound empty.

I've noticed this problem as well. Margaret’s piece belongs
to that category.

In fact, the major problem for intermediate or advanced
writers is not how to write but how to think. Systematic
deducting and logical reasoning require profound thinking
ability ( R RE 5B R ET AT B4 ). That's why
it's said that the training of writing is also a process of
thinking training.

I remember that you've adopted academic writing for this
training and have gotten some encouraging results.

Yes. Academic writing is really fascinating. In a training
pattern like this, we ask our students to write a research
plan or conduct a commercial survey of some products they
are interested in. By having this experience, their thinking
ability can be improved substantially.

It sounds interesting!

Yes. It’s almost time for us to finish our discussion. Would
you like another cup of coffee?

No, thanks! | just want to draw a chart to sum up our talk
so that we can use it as an outline and write a good report
for the conference.
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Several minutes later, they complete a flow chart which is presented below. As you
can see, this flow chart can serve as an outline for their report.

Problem Treatment Treatment Effect Report
‘ Identification Design Administration
| | Psychological f Free Writing
Phobia
a Language Creative Writing
Inefficiency
Thinking Academic
Deficiency Writing

Figure 1 A flow chart illustration of writing problems and suggested treatment

Evening is coming. But the three pretty female doctors are still cheerily talking in
the Café Hut. By recalling and sorting ( 5112 #3# ) these interesting processes in their
treatment and training, they find that each case is so real and meaningful, as if it is
telling an interesting developmental story of how a little green worm has successfully
become a beautiful butterfly (L2 £).

MISCELLANEOUS OPINIONS

g cH

D ear students, we assume that being English learners, you will have much to say
when being given a writing task like this. On the other hand, you may also find
that it is not an easy job to communicate with each other when you are “thrown” into a
completely new writing class like this. How do you break “the communication ice” (FE
TR E 8B A9 R K) that usually exists in a new language class? A nice conversation with
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PROFESSOR’S REVIEW

each other could be a solution. As you know, real communication usually begins with
some meaningful questions and interesting answers. For this reason, we have prepared
some questions for you here. What is more, all these questions are closely related to the
focuses of this unit. Please choose one question that you would like to talk about most,
write a few lines about it, and then tell your partner your opinions about it.

1. In your English writing, did you have the same experiences as the professor
describes?

. How did you manage to solve these problems?

. Are there any other difficulties in your English writing?

. How are you going to deal with them?

. Do you expect any help from your teachers? If so, what are some most urgent
problems you need your teachers to help you solve?

n b wiN

A T RO

We have read all of the pieces you completed for the guided writing task “Why
English Writing Is So Difficult?” Generally, we feel happy about your performance.
Below is a more detailed summary of this assignment. We will group our opinions into
two categories, namely, merits and flaws so that you can form a complete picture about
your performance.

Merits:

1. Some of you completed very good pieces by closely relating the topic to your
language learning experiences. A true retrospective perspective (& 5t (93 &)
has been adopted.

2. Some lively pieces were also found in this writing assignment. This is really good.
On the other hand, we noticed that some student writers tried to complete an
academic paper, or a semi-academic paper with a rather informal style. This is a
good starting point, but some stylistic training is needed as well. With further
training, you will get to know the difference between academic writing and
non-academic writing, a learning bridge or process thus being completed.

3. Some introspective studies (& X A9 33 ) were also found in this writing task,
and they are interesting.
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Flaws:

1. Some of you didn’t have tight structural organization.

2. Some of your pieces were more like a pile of discrete ideas (ZEWHENEE)
and random examples (ZE ILZEMIH]) rather than a string of pearls (k4% )
as a really good piece will suggest.

TEACHING SUGGESTIONS
N W L
n¥E W

|

D ear students, we guess that this is the first time for you to try a different approach

to complete an English writing task. This could be also the most demanding
assignment you have been given to do in an English writing class. The model we introduce
in our class has been useful in many writing classes. However, as you know, any habit,
good or bad, cannot be formed in a short period of time. Therefore, we would like you
to keep on using this method and see if it can eventually help you change your bad
writing habit and substantially improve your writing performance in English.

Dear colleagues, another point we want to emphasize here is that you should try
hard to make students’ first writing tasks as substantial as possible so that a preventive
training model can be possible for a new teaching class. Meanwhile, the amount of
feedback to students should be appropriate: Too many corrections and comments from
you may frighten students away.



