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\Hﬁéﬁéﬁ"]ﬁﬁ, Bk % IR, Qmfhk., BIKR T —BRHEER, METSHN

Hih, XBHKE TEHMFR D SER., SHES, (KRR ESTE) NRETIE, WL RS,

e AAEHMIGE, BB OP A RBHARR, BXRXA AN TR, R4, FHKE, REERPIH

HEFEL, HERS, BEY X, RePERPAENER, HHER, #2Z24%, BZ2a® FERRRHE T 1)

%, SARSHENS H, S6ElthE, BEREX AN, B T RNARBIRENRE, WiE 7RI
MaRARYE, BURERENRBEHEXES &

LA, RAGEMIER (retrospection) FIE ML (naturalism) M58, Rk KB R ESEH S
P EHTE R — B WL GHe, B PR “RRRIESE NES, EERMN “BE5E
B “PURBET. M “BIREET Bl “EAREE ZREBEXEAREFER, Bk “REREEE X—68
WEEPEE., HHRE A, IBREMRR &, EREEER “BHEE" (how to become a successful
writer) Z R “LEEITRR” (heart-felt pilgrimage of progress in our English writing) ,

LM 1SR, MMESWEAESH LIEms ., BTBERBESES T T R4, 1989~19914F
Winl, FAEFE M PRI FIEERMOGRIEE, REMAES ¥ (TESOL) ML, MIRE R E
RIESEEEUWR, HFARNHABBEEEME BRI fEEMNNSEERNRSE, Sk T —MA XS EPRNIR
B3, 23 7T SMMEE, BELG, &35 RE8, %83 L, “Trends in the Teaching of Writing”
ABE, RELEKMNIESHEST Language Learning Journal (Yang, 1995) 2z |, MiLbllG, #EiE54E
EEE R B FSHHPH— 1N EEAS.

2042 90 SERYI, AWM AETIENTEE, EGAHSBESFERIBHRFHRE, REHTHT
HIBEARELSEMI A T, BIE%R T Academic Research & Thesis Writing (¥ iB1X B EM
EN—BWIRE (Bkbk. ¥, HF, 2002), 20 el 00 FRPYPLIOK, @SSP REKEE “%
FA” BROHBCESEVISTHIES, EREZNREHSMN TRIESEANAMBYIFR., TEER,
BT BEILEMEHARLIE T EE PR ZMH, BOOHE R E @ # R BREIMNEB S SRS
T R, 1999 4R LR, BAVEFE 2 FIHBEERF I RIEARSMESRREMEM L, fa/MNEEESHR
IR, JHAET HEREIMNER 21 HEIMNER - SMREMEL LR MitR], BARIELBE | —%BrR
PEROHEIE (Mpskbk. BorRE, 2002), SRR, MEEEENS, RAOASEUREDRBESETIN
W RET B, 2T “PUERAEF SIERR" (A Di-process-controlled Model) iR#E—% (#hk#k,
2000a), FEAKFEREE “KBEE BEME (Bkbk, 2002, 2003), JFRTHRFXRXAARE
KB % —2 (An Electronic Abstract Made Easy System, ik “BR”), RET —RFIIHXHFERB L
(#7k bk, 2000b; 305 EE. bHkbk, 2002), FEAE T BHLHBNE S B EE2ARSW EETIAEERE (B
bk, BB, KA, 2000, Hoktk, WidEE . EfE. 2000; tgokbk, BarlE. BEE%, 2000), Jf
PSPERERT “CUBRRE, USEIE SRXEMSEERPPHMA" X—F¥ K% SRT (Student
Research Training) Wi H (¥ &, L. X458, 2002), #£F FRBEERESWI, SaHFLBRIRD
BE S B R, BRI SN MBI IS (A Socio-cognitive Model) , LAt B ALE R A4 BY
FB, ZSlRT B LRt 5 RS EER Z4 (A Computer-based Design System for Academic Writing,
B 5B MprE, RCH&ESHEFMRFHR Bk, 2004),

HE, fEA—ANESHEMRE, R4 ANRESHEN, R FREENE &, ARERSENLRE,
B NRBE TR, REteh R EPINIER S B, 1999~2003 F 1M, RIEFEKRFIMERIR T HE
BB RIRRZ, BAFMMERIE 2N RESEROECE TR, RS, AR R HE
3ITARIBRWEBEBFRE, WRRIEX Do, RANSEEARZER, FRBENEESE, L
AR B EHNRES ARG, THRANENBMERBNEESIE, PRZAMBENEIESE. Rikz
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FERESHE

Ab, 2002 ERKZFELIR, HERR THEERFEMSEZH I8 MEANER “SAAR" HERMNEESEH
FLAE, EREMBCEETTED, BRITRES DHMBCEE RS ARG, &65FEEETEE I,
CEEEHESHRAEIBERT, BT & mER” f St B s Mg, EHHEg
wHL N T, RFELEEERASCE, A JLEASmOREMTIE, Rk “tnil B 4" (how
to write) F1 “4nfa] B %7 (how to think) IX—XF )& H i, #£ “BHFERE S " (writing performance) 1 “iA HIfE
117 (cognitive development) i 4L R B AW, W/PE LG,

EOAERA SRR, BEEFERENERESHEREY, RIOMBT EEWEESEIER, 20024
RERH B RAIME W R PO EEXEEMBEEM R, X R HORESENR., 2t JLER
Bl & AR, BATENL Barke ~AMNMERBLESEERE, INBEERES T A —X 4 5 F
Bt B e Y AT F R B BRSO S AR S S8 B,

I W& T 30005 “JRHEK” (authenticity) FI2E4 SIEBR R, BB THEWHHEAT X, EFH

BEE, s,

2. BRXEHFBMMRBCCE . BB, URIFERE, MEEEET “@5 %3] (miror-
image learning) BIHLEFI “ B IPAL" (self-evaluation) FybrdE, BEFITHEEES], NEFIIHEL,
Bk, RABERENS . SmaE, MiFAHE, REIEAE, BEFERIE, AHET
BB,

3. BAFENIEESE AN LSRER, A TEINEMEN “EISRLR 1 “BHRBHL”,
& THERER R F 2] 585 (follow-up study) ,

4. AFRMEHENEA RG> KomHE, ARHARBEAZRNANSESESEIER, BFHES
X, UBAaRTE.

5. #&# “FALAT (youare what you write) RUdEN, BB RLERE “S2HM. “EHAE"
AYSCHEE; EE P RIX R, W] DL B2 40K 2 e 1 2 5] UM T RRAETE

6. HPE “XAHNE" (words are life) MIfER, BESIFFAENTSHERE, BEAKAAPERS, R
RERZRIEREET “SEHLH" W,

7. BfE “LIFE g3 (how to do things with English) F) #7588, 454 20 2 R IMEINE M3 i
HH “hBEIE” (genre writing) &, SIAZTTASIENLE, B3RS MEE4RE EHES TR
Bl I PE s B MBIXRSIME, BEME “RAB/E” (practical writing) I S5HES.

8. it “MrRBMEEITR]" (big projects) WIS, P EMRMEEIINES; BiturlE
AR “BIRMRE” (presentations), BJLARSZ ZARE 1R Hils,

9. fEARE “WEBMABREERR" RARKNERR, RIMNEFREEEASSHEEIH &5
MEERMTALBAR., ~ BB ENEERE, £EWEE L, 77448 K it (activating
process) 1 “HEidfR” (writing process) XMWA KHER,; EHMERE, “BRIE” B g
FRUFME” (professor’s lecture), “SEf#E7R” (instantiation illustration) & “iE# 3" (classroom
discussion) =4 F I RA R, “5 et B WE i UL T4 77 1 RIS B KB (1) “f5 B ” (brain-
storming); (2) “RiBER” (prewriting); (3) “BEidfR” (writing); (4) “BEAAKLER” (sample
processing); (5) “RimidFR” (feedback processing); (6) “MBidR” (rewriting) ; (7) “Z%8it
& (editing); (8) “BIH” (self-reflecting); (9) “Bf5 A" (publishing)-,

EAZEMRELER D, ROBRES2ERANSS, B “$AEB S (student writers)
i “FAEBIFLE” (student researchers) MG HEL, &AXFHBELIE, FHE “ARRE". ‘Gt
B, Uk “BRRERE" ZAEdBP eI miig, L, @idEiEkREE8M, T H RS
VT BAKE % 55 7 8 PR 3 T3S S 2 R R s FRE h AR s 1E

VL ERx (RRIETE) BERN A, EREREEFINRHEE L, RIBMT MR, L
METFRIFAERBNETER, B4, BINEEICREH BERE, FHIL AR RS E ST bk, g%
—E MR, HK, BRI FRIESELEONR, WRBH T -AERMFHRBELR, FR—TFitiA
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B AKXMNPUKER., BEBESE, XMARER, S EEg%4E (1982:5) 78 (ARIAEY PRiF,
ST “ERARAER, MEEE, BRRER", “KEHELAE, ATESAER, DXk ‘AR
FTEE, BELBER, IBAIEATKEMRL” XZAER . BX, M FEEREBROECE R TE,
ARAEBENFRE T ETH, MR PSSR, B TFXEEE, BATEH T8
FERBHMIRE, @l RZPEMPHE, BERMNOAEREESERENBLRFE. g IR (KRB %RE
S5y CFERS) HB=EA0MEK. SiIHE R — A2 BN R, B2, ATt — /M PERRiE
EFREEZH, RINARER T 5ZEEN (RREESEY (BOTHB); E-WaRER, REMNA¥E
A EE, CR4SRSWEENHREN, BEIARMERNS, X -MBELARENBBEMAES
ZEE, Ak, BAEGRBES E s H R, UMR¥EaFEHEINEE., A TRME/EH
ZEiEdgE, AMBSERENFEL, RNEUHRILEERILEHREN —MRIFH, RADIEERS, BN B
B AR, WMEHES TFEEERE, BREUEERDRENE, AR MNSERESHENEIEDS
TEHH

(AR EIBES/EY B MPNELHE, FERBIIRIE 1999~2000 SFEHH, HAEFEEKR IO REESL
AR “HIBEME (4)7, TREEEWARE “HBEBME (4)7, DLRFEEKFIBE “FIMBEE B “K
FPHEEGE X2 TRBERE 2B B3, X=TBERES, s AR IR, F—ITAA R,
Higl, TARB T KRB SME, RELAESIER LR & —RAME, REFHITHE, =REK
AR AEREAR, BRUE, B0 (RERRIESIE) frikmBlmER, MREBEEY FEEBESERNIRENE
THR, WRENGERSCE “iRkEI)” HERSHEE.

(AR FEIREEE) B M EENE, KA 2000~2001 F5FEWE, HAEFERFEBRIIEE LAR
£ CCEIBESE (2)7 fn “RiBESE 3)7 XMNBERMEREMZHPEYERE4E. MR L, (&
WHBSEY FoME (BREFESEY E-M, BF2HFmAEARRMAR., B, ERETE MR
Az B, BAES MRS ERY, RMNEE “SBRISIE” (process-oriented writing) )
e, AR “DFRBIE4E” (big project training) HIilllgk, HARWR, (REEETIEY 8 M RBH
WL, BERR M F T e 51E" (writing is my headache) #| “BKE4E” (happy writing) iJ 72
R 2 ) B IS L SN R TR BLEE , i il t 22 RS fEA AT R B B {5 Sk, EARRBERINESE
Yk, WhRASENEYPBES S, LY “E” (how towrite) 5 “infal48” (how to think)
Z BB ZEHFE .

(AR FEIBESEY oM EEAR, REA20024EEF, 2002 55kF, 2003 FHFEME, HIEFE
KFEHFELFWLO2HE “HiEFME (1)7, “RIEBEBME (2)"., “®iEEME 3)7, LEXF 00 “HEGME X
WIS EREIM 2, nfeldt— B4 “SULFEtbHl” (di-process-controlled) 35155 fE#FBA H) 5L3%L
B, AR, (EREESIE HSHAT RS, EERIT 8N 5%, i E
W b, ol “FROAE”, “LLSCRE” (how to do things with writing) F7EN, B —FRFERHLA IR
(critical thinking) BUEREEM, BHE—-MERSHLKFNESHKF (serious attitude & meaningful
interaction) , R 22 3) % B ¥ ) MAIH E IR R E (autonomous & creative learning) , 51 F4 FEHM "
REE” (happy writing) ] “:ARE4E” (academic writing) HJFF2it,

ERFEEREY CEHERS) S Em 8 A BITd K, HRIMAY ) A, afif—M2HZ A,
fEdEpLHE L, SARTHUT IANET4K:

1. General Introduction (FF5ZEH ) ;

2. Professor’s Lecture (il )

F¥X (FRFETE) E=MHEE. MBEAEINIENEE, B SRISACHNPARMEARTEREN, TUE
BRI b, EFEkE Research Development Made Easy — A Computer-based Design System for Academic Writing (518"
(RD)— B XiGIT SERBIEERRL)) (k. 2004),
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Sample Selection (N\BIE &),
Students’ Pieces (AL #&E),
Professor’s Comments (428 5.);
Classroom Report (i 30)
Suggested Questions (] 58 %) ,
Idiosyncratic Views (—&R 2 =),
. Challenging Experiences ({A¥aHkkE).
CRBRIGES /) (BOFAE) B T HRSHAAEZI, (EMBRHE L, RS RERE—E Sl
e, ATLASUER ., BB EE, BURMABEA T MIHELT 6 43545340 5k .
1. Training Focuses (iIZxE 5);
2. Classroom Management (if424H4H) ,
3. Peer Evaluation ([F%Hi¥),;
4
5.

© e N n s W

. Miscellaneous Opinions (&L ML),
Professor’s Review (T A1F)

6. Teaching Suggestions (#S=HIY) .

ARFMR PR, FER SR MBS, (RREESIE) #b 45 BILIAUR S . e
BEEE, LIERMEMIBERE=MERRSHE, HREHT. RE=MEXBRERSEME. J3RE. 5
FENHRARARWEN, BRERSHEN, FRAMRURGEHG®ELE, AE LR ER,

BB BT AME AR F S IB S RGO , o] LAY 5 S % 1B B 1R B IBA, 8wl LIfE R s B 47
EEHFNEHNSEEY, BRIHHMIEIESMHE, BB Y RSN,

YER R RIS TR B AR R R R R BT RS NSRRI, B8 T R
TS EVIGER” (a di-process-controlled model for the teaching of writing) IR FE. AR, [
Wt PR EL T AT IE R BB 5 B, ARE e, BN AR, WMBFBRTEZRK, BB
AR, RIRGHEIN, REKESEKEN “TEH™, MM, LRRMRDEESEERAER
A THE A

L BARMRE, . K= KEHEE, ARl m it B S 10 THAR L,

2. B “BATTICHE” (Selected Samples), “CHEH” (Genre Collection) BLJ “BEREZ%E” (Writer List)

SRR, NEEE, Hi(EiE,

3. “BASTIGE” MR TRTETE (B RIEBEY 4URKM R I “RER S ME,

4. "RICHEWMT AEWAE, W85 184 “REBH” (Genre Writing) IR, Bt ARSI 1E, B
T “BiEQARE" (Exam Writing) Z4b, HAEMBASHEIEEH#, BF2LGE, Qi
o X—WBERFFSARMEFLE, PREH, M4 T,

1) Abstract Writing (LB 4YE) ;
2) Big Project Writing (#HZitRI)
3) Business Writing (@5l i),
4) Direction Writing (7 S i581) ;
5) Creative Writing (GIH B1E) ;
6) Fairytale Writing (ZEiFEE),
7) Event Writing (F{:H#51K) ,
8) Exam Writing (¥ a%),
9) Free Writing (H HIE1E);
10) Outline Writing (2 ES),
I1) Letter Writing ({EfF3Cke),
12) Personal Writing (FARESCA)
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13) Reflective Writing (RRE230),
14) Review Writing (¥FLi M) ;
15) Social Issue Writing (& X 3C3)
16) Summary Writing (f45H145),
17) Vanity Writing (ESEEE) ;
18) Writing for Fun (fRB1E),
50 "SR RUR AR ELBARID, KA EEERHS, B T AREE S HE RS,
EFRKTRANMMEETIELR, BTHEDRBIR, ARTESEMTRIEAEE RS,
6. &Ja, FFAMEAR-RERE, U ERAEXAYHMEIENK. Bk, %itow, Eaex+9
T, EXMARKEREESE, BRZREEINEFET,
M IR IE SRR, EE TEERRNFRN—RF “TEHR", IBRTFEITREE. —
PP AR B SO AR S T3 (EAME-General 2.087RRA ) ; =FhBYEiBEEE, BifR “BIeE%S)BRE". “4
BIAPMGIERDE", DR “BIEMRIBERE", X=MHTESIERS VR A HBEEES S ZiBSERS.
RIESEM T =MIIRE, HATHHEANS RN E.
L HBEPER, P28 13000 T2 A LB SMEM B T IR A FE T HAR RNV HR, BEBRT AT
Bk 80 BB R R,

2. IfeF A, =ATIERERZ T EEYY. S, SERRSATEHAS,

3. RS ER, BRENMAHROAERENGERRIL, HREW AT R T4 mE D
BT R BRI,

4. PSR, T REFREBESHEHESHERFRBRNEXL,

5. eI ER, ENHERIMNARRAREHRBEHIRE.

(ARG RIEBEEVBMIRE S LT ﬁ*ﬂ%ﬂ%#éﬁi%%ﬁﬁk F R TTBURGIE, "R,
CRFEET, REBRT. “FBEET. “NERET., “BEAR”. ‘RIFCNT. “RFRIT. ‘R
W ONHNERIRES, URSBNITFERE, BdE, SRERRTIE, HEKPRIER Q2 IR,
UERESHRESMT “ABEE”. “XHEX” U “R¥EE =/MRBE0NSE TE, HasiskE
L SUR Y A TAE L TR 2 AME R BT 504 250 ] 2 4 SR 40 SO A5 28 L B F S0 AR i B IR ks st T4
RERBAT TFERFA, 25 TEMENR., BIK. BITIE ARRNNERSEE, UREERS
BURith i, A9, FETE, U TR 5Tk, BEXEBNARLERBMAR2 AR SRE &
BRI ARGIETAE, AAE, BHEKELMRREBRESMT “—K2 3" MR TEHRS T (%
W), FESFKZLHBIER TABRTFROBR T, A5THW, S5KEBHHEENERE AL,
MR WEBNGEER” PRI DMEHRE S . XA EE RS, WEZ RO EHRZREDT —4
KRIALZREI RIS, QIEWF I R 2 A X BED T RSNESR SEH, SIENS S “BHsUR”
M OLERE BEHE LR R, FENPEIFINEEREEB T A T0EE. 2R E, BF
THEBARMEIKSM, 2ETE, BRER, AZHMATRAESRE DL AOMERE, ks
WP AR, ks ANNBERBREE; FrREREEHERAN—FEIER LR “RESHE", $4EF
WHIINS, R —ERk2.

AN, AT REEFEEZEN “REXL, ARPLRZHRMRERESY, RIOOHBEEREH SR
MFRFIRIE SR EEAE, ¥ITAREEMH “—KZEF” XS, BET 24 SR & RNE
B “FTET, RMRREAERM S, FEEINBRRAMIOH. &%, ARNESTEX, KoM

Y BNEAEET AR R RROXE.
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KPTHTRANBFLRMK, 1 “BlB4, HEEAM” (mirror-image learning) Z#pfH; Hk, XL
B, MHPXER, A/MREEE (essay) 24, BEBE%RED, 5IAANE, BAFERKNKLESEZ%
Z&, “BMEESCREIR, R EEEN C RIG, A THBRRMARESEAREEE S “FAS50Mm
i, RIFSHRDENT WRERR, BNEMASMTEMRSHRZM, UL “Bdk” H1mE,
REJZMFUN, A ANHRILRE T - BEBR BHEMh I E, REBAMR TG, EARINEE
REPIMAIZELT “GLEME>)" (creative learning) . “H AKX 4 >)” (interactive learning) , “WHMEHEE>]"
(collaborative learning) % ZiHJ— 4> B8 Wi,

SN, XEHEMEE, AERN “YERK, SSERIMES, WAERT, QRN AE” BiE,
EEANEINSUBERY, RAESHEZARAR, Ak, ROLFTTET TUTESR, B8 13084 %8
JLHIIBLE, U103, ¥RFTA S mER R RS wR,

TESUNAR R B8

BTEE TR T NE AL B skl —xRZE
Book 1 Unit I JHekBTE % & AEE B &K % E wE |
Book | Unit2  #axt A M Wa%E Kk 0 2 @ Bt -
Book 1 Unit3  FRHM T M kHE Ak T T
Book 1 Unit4  JR/K—d W O KkEE BkK T R
Book 1 Unit5  EHLEDL REE B F GRS AL % %
Book 1 Unit6 B XF hk¥E OB ® oM O D
Book 1 Unit 7 XHEE £ % % & e £ % A
Book | Unit8  BiREA BME Rkbk H BE f+ g% TR

Book 2 Unit 1 Fra) % Y 3 EEE I KiRTF
Book 2 Unit 2 REmMKk AR P {5 b = I ] (i3
Book 2 Unit 3 Bz op ik bk Fkn-1E i I k15 iR
Book 2 Unit 4 LR R & DL % £ % M DL I HER
Book 2 Unit § AR sk E WO ES R K HE Mo fh
Book 2 Unit 6 o B R Fr&W & R B K JE Bty
Book 2 Unit 7 RAFRTAR, k ¥ DL I t E gy T
Book 2 Unit 8 PR R o % R ikt L] 5k 2
Book 3 Unit 1 AR 15 B o KM% B o B &
Book 3 Unit 2 3 G B R P4 0 I £ F KB K& 7
Book 3 Unit 3 b1 Pl ¥ Rt b YLy A3 ES 7 AR x|
Book 3 Unit 4 HERFiE va S| B 3558 3 T B &
Book 3 Unit 5 PR M B 4 v SO ¥ FF X
Book 3 Unit 6 7 1Ry A FSuR Ak E I B &
Book 3 Unit 7 fiE & #% L o583 7k bk W I P S o UK
Book 3 Unit 8 1Lt 4% ¥k bk [E ARl o B DL I *

TERFEE HARFESME R P O EEXE, BEE S8 EERROE ORI THRHT, (k
REEEIE) RAIEMETHRURAE, TUZERSKBE, HAXNERZMHELEM, QBETROL LMK
B, B RERUE A6 it R 2R K@, RAFOFHAREHES M “B$ A" (teaching
package) REWSZBIWE MIEHIN, KEbeted, DR KEBERTFHNES. R, FAHLBRIERS
UTBIBURE IR, LMERUF RN BmS TIE R SUEREIT T,

ik
2003 £ HEKFTESE



Writing

Syllabus

Fall, 2000

YANG YONGLIN

A General Syllabus for Our Writing Class
iR E N A

I. Course Description and Subject Explanation

This is basically a task-oriented course ({£ %2 5 3 #91%%8). To put it another way,
the course is designed to develop your ability in writing by encouraging you to work on
different composition assignments as you move through this course. The approach we
are going to adopt is a process-oriented type (3725 £ ). This means that we will
pay more attention to the establishment of good writing habits than anything else. To
meet this end, collective activities such as classroom discussion (R 1ii¢), peer-
exchange reading and evaluation ([5] % & i¥) will be emphasized. On the other hand,
individual needs will be taken into account as well. One point we would like to stress is
that a successful writing class means more than just writing. In some cases, the develop-
ment of cognitive things GAZ1% /&) like reasoning and thinking could be more impor-
tant than the internalization of some mechanical things (F;I5F € 1#8) in writing. Hence,
critical thinking will strongly be encouraged in this course (F Rt ¥4 B4 7730),
because, more often than not, our problem is not that we do not know how to write, but
that we do not know how to think critically and creatively.

Another point we should not ignore is that we are going to introduce a diversity of
“genres”(4x# S {%) into our class. As you will soon see, a range of writing skills will be
developed by your active participation in some practical training in the course. The reason
for doing this is that we believe people do things with language. In our situation, we may
say that we do things with writing (X 3¢5 58). Following this reasoning, we may argue
that knowing different ways of doing things with writing will provide you with more
opportunities to become a successful writer.

Il. Suggested Learning Orientations for Developing More Powerful Skills in Composition
Below is a list of skills or approaches you are expected to acquire in this course. This

is an indication that our class uses multiple approaches (£ ## ). Consequently,

different writing “genres” or tasks will be introduced into the classroom for you to

develop your skills in relevant respects. The list is, however, far from complete. Further

adjustments are needed as we move on. So, if you have any good ideas for further

improvement, do let us know. Ideally, by the end of this course, you will have learned

these things:

1. How to compose a science story (2017425 R4 E); ,

2. How to write an electronic abstract by using a software gadget called EAME (301 {#

BB U RS RIEXHE),
3. How to complete a term paper (301252 5 F HR 1L 30);
4. How to produce a scientific or commercial (i.e., subject related) report (2N #£5 5%
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BHRREBEEHE

BEUHEXNBERFVIRE);

5. How to draw an outline for a big project such as a thesis or a dissertation (nfar sl E
W RIRN);

6. How to complete a mini-thesis and more ({52 — &/ BN X, Z%).

ll. Requirements, Assignments and Evaluation Criteria
1. Requirements:
1) Physical attendance in the class;
2) Satisfactory completion of assignments;
3) Prepared responses to feedback comments from different sources (i.e., professor’s
comments and peer’s evaluating comments);
4) Active participation in classroom activities.

2. Assignments and Evaluation Criteria:
1) Physical attendance — 20%
2) Routine assignments — 40%
3) Big project — 20%
5) Exam — 20%.

IV. A Big Suggestion for Those Who Like Something Innovative but Challenging

A research-oriented writing plan (FARBESEHM ) by individual student writers will
be suggested and promoted in this class. Our past experience indicates that this is an
optimal way to develop a strong learning motivation on the part of the student writers.
Meanwhile, some positive evidence has also gathered to show that this practice can
greatly activate the individual’s potential in writing (B RS E#%). Based on these
merits, we would like to suggest that our students design an informal research project
(BRI A) of any kind at the very beginning of this writing class. The advice we would
like to give to those students who may not currently have any clear ideas about this work
is this: Choose a topic you like best and know most, and then try to do some “research”
to enhance your understanding of the issue. One point you need to keep in mind is that
the process of this enhancement (3% 13 #) may last several weeks. During this period,
you may get the whole picture of the subject and, more importantly, improve your
writing ability by having an active participation in both physical and mental activities such
as thinking (%), reading (j53£), writing (5 k), reflecting (R &), communicating
(3Z3#%), rewriting (% 5), and editing (%220, to name some important ones.
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practice has chiéfly been confined to the first category, though it is possible that some of
you have tried to do some work in private writing out of class as well.

This time, we are going to do something new —you are encouraged to write a
science story of your own. “What type of writing is it?” you may ask. A good answer to
this question depends on another important question: For whom do you write? “What
does it mean?” you may ask once more. It means that you will have more fun with this
writing task. If you want to know more about the focus of this training practice, please
move on and go to our lecture below.

PROFESSOR’S LECTURE
A T it i#

Critical Thinking & Innovative Writing
M E 5 A 37 5 1k

«¢ | Introduction

Currently, we are having a heated discussion in China about the efficiency of English
teaching and learning (3£ 3 S0 M). Admittedly, there are many things that are
related to a careful discussion of this problem. Among other major problems you may
have already observed, how to develop the critical thinking of students has long been a
bottle-neck issue (FIK) that has not received due attention and appropriate
treatment in our education tradition for long. When it comes to this point, you begin to
wonder: How is such a serious issue related to our immediate concern — how to write a
science story in our writing class? It depends. All depends on how you look at the
relationships between creative expressing, imaginative writing, and critical thinking.

As you fully understand, rich imagination is an important source for good science
stories in our time. “Your words soun danti9. Give me something more real,” you say
impatiently and become eager to know more. Take it easy! Let us try to think about these
big questions before taking some practical examples. Where do we get imagination? How
can we be more creative? Or, in a word, how can we write a science story that is both well-
written and unique? You do not want to write somethin@(?—)\——ﬁa’gj‘c%‘), do
you? Keep this point in mind and you will soon realize why learning how to develop
critical thinking should be one of the major concerns in our writing class.



Let Me Tell You a Science Story

M5

= II What Goes Wrong with a Traditional Way of Teaching?

If we take up a critical point of view (jit¥]# 31 ), we can identify many problems
in the current education practice. For instance, in a traditional classroom, we just urge
students to memorize what we give them and seldom encourage them to think about a
given issue from their own perspective. Nor do we ask them to go one more step and learn
to examine the target issue from different perspectives to try to understand it on a well-
informed, interactive, creative, and critical foundation of conceptualization (&4 7
#_ HahOH . HE¥E S E R FA9TEMR). The unfortunate result of such ignorance is that
some potential abilities in the development of creativity, critical thinking, and individual-
ism (BUFTHE. HEFIME. AMEARR) might be suppressed (32/i& ). In the long run (i<
1t 114%), this practice will do more harm to the whole society and the vitality of the society
(31 £3% #) will be greatly reduced. Scientifically or academically speaking (it 2 MH
SEERH REMNFEARMETRES), this phenomenon will also form a hindrance (F2 B
F&E%8) in our search for a more objective understanding of the physical world around us.
Any important discovery in science and technology can never do without an initial
development of critical thinking in research."‘P@ speaking (MBEZHHBEkX
%), this problem also tends to induce many negative effects (fiE1@). Some major
problems caused by the lack of emphasis and training in this respect can be summarized
as follows:

1 Students fail to learn how to think independently (&= 437 B8 1).

2 Their autonomy in creation and production is@ as well (BAEE B I €Y
#).

3 Their research potential is not activated (FFf 57 # &R = # ).

4 Learning becomes a process of passive knowledge transition (52 >J 5 4 #ah iR

f 2L 1R).
5 Self evaluation and self management do not receive due attention (28 B ¥
ME5BRED).

»¢ III What Goes Wrong with a Traditional Writing Class?

We think that these negative things are also some big problems that threaten a
successful writing class in a language learning context. Among them, critical thinking
deserves a special consideration. We have observed for long that a more serious problem
our student writers encounter in their writing is not “how to write” (Z0{aF&iA #ia) &) but
“how to think” (Zn{a] B Z#4/a)&). A complaint often heard from the students’ side is "I
don’t know what to write in my writing class.” What is covered under this complaint could
be a more@ﬁ@problem that student writers have to face, namely, how to develop
their potential in critical thinking. More specifically, this statement implies the difficulty
in knowing how to take a position independently and how to express oneself on a well-
informed, objective, and critical foundation of argument. This could be the case especially
when student writers are engaged in argumentative or academic writing (U X E{E=k

HRBE).

As writing instructors, we have the same problems in our work. There have been so
many competing theories (3223 1) in our field that we do not know which is good for
our immediate concerns (f# /%8R T [2]81). There are also so many methods that we do not
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know which is suitable for our class. The dilemma we have in both cases is that we do not
have enough time, money, and energy to try each of them and see which will work (&
{EF). In a situation like this, we need some critical thinking to come in and help us make
a sensible decision.

= IV Why Critical Thinking in Our Writing Class?

For student writers, the same thing is true. You cannot expect to find a panacea (77
R#) to solve all the problems you may have in your studies. Meanwhile, we have to
admit that English writing is a rather demanding job. A good performance in this respect
means a lot of things. Creativity (13 14), imagination (81§ /1), motivation (3 3 z#),
life experience (454 1%), language proficiency (5 &£ 1), and proper practice (i& i
5KEX) are some major factors that will make a successful writer in English.

In relation to the focus of our discussion, you may well raise a question like this: “Yes,
critical thinking could be something | need. But how can | relate it to my training in English
writing?” This is a really good question. It will take more time than we can afford here if
you want a satisfactory answer. What seems to be more urgent is that you need some tips
and incentives (HEh#& ) to help you write a good science story this time. So, all we
want to say about this terminology (AR 3&) is: Critical thinking may mean a lot of things.
In your case, all you need to do is: Try to be different on a reasonable condition GcHR
¥ 19 5 A& R EH), if you want to have some critical thinking in your writing practice. As
you can see from the bold words (2{&), there are two principles you need to follow
if you hope to apply this concept to your writing task: Try to be different while also trying
to be reasonable. How well you can make a balance between the two BEEEYH) wil
definitely be a good indication of how well you have succeeded in using this magic power
— critical thinking — in your writing training. Are you ready for it?

SAMPLE SELECTION
AHEE

3

A Mission for Stone Spirits
TEH GRS

I t was extraordinarily quiet in the Pantheon (F#®&). All the gods and
goddesses except Athena (Ft828) lined up in ranks, with an awful
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In this part, you will meet
many of the gods and god-
desses in Greek mythology.
For your benefit, Elaine has
prepared a list here so that
you will know more about
them. Athena was the Pa-
tron Goddess of Athens (%
B{R$A4H) and the Goddess
of Wisdom (& & <«c##). She
was the daughter of Zeus.
Zeus was the supreme ruler
of the Mount Olympus.
Demeter was the Goddess
of the Harvest (F =3 #).
Amphitrite was the Goddess
of the Sea({§= % #). Nike
was the Goddess of Victory
(M F4#H). Eunomia was
the Goddess of Order and
Legislation (BFSixE%w
#). Astarte was the God-
dess of Fertility(4 & % f#).

BMaowsR

expression on their faces.’ The supreme ruler Zeus (E#f) had been
waiting anxiously for Athena, Goddess of Wisdom (£ &% #) and
master of three “Stone Spirits” (ZFHER). Suddenly, like a breeze,
Athena appeared in the hall softly and elegantly. “Where are your spirit
sisters?” Zeus asked impatiently. "Take a look, my Lord. They are all
here.” Athena stretched out her palm on which lay three crystal stones,
each reflecting (BR&fH) intelligent light. “These three sisters have
monitored (#53%) the earth for long. As you can see from the facets of
these stones (F G HI$E ™), My Lord, this blue star can no longer shine
as brilliantly as it could before. This new change implies that there has
been a poverty disaster spreading on this magic star (= 2z Rig it
IK). Food poverty (& ¥ %5K), water poverty (7KjE43f#), space poverty
(== [a) & &R) (i.e., resource poverty in general), spirit poverty (FE## Z),
morality poverty (G& X A 2), production poverty (£74£ % K), imagina-
tion poverty (8% B <), and creation poverty (/> £3&) (i.e., physical
& spirit poverty in general) have been widely observed. Among these
problems, the poverty in imagination and creation (38R H FI€IiEH K
B X ) is the most critical and urgent one, which might lead to degrada-
tion and stagnancy (SR 1t 51E3). My Lord, | must say that the Earth
now is’at stakeY@gEE>)!”

Zeus was all ears to Athena’s report (ITBUL3R). He was very much concerned about
(44> %:%) this bad news and determined to do something to attenuate the situation.
After thinking for a while T2 A %1), he declared his decision: “These problems are
serious indeed. Follow my orders and save the Earth:

Demeter (52 H), go and spread hope seeds onto the Earth!

Amphitrite (Z 3E4%7£4%), go and solve the drought problem!

Nike (Z3¢), go and fill mortal people’s hearts with confidence and spirit!
Eunomia (ERi£37 1), go and save human beings from immorality!

Astarte (fo]jE1E4%), go and help them regain their beautiful homestead (Zx E)!
Athena, stay and wait for a special mission!”

“We will follow your orders, my Lord,” responded the goddesses and were already
on their way to help save the Earth.

“What is my mission, Father?” Athena inquired timidly at this moment.

“Can you help the mortals on the blue ball regain their imagination power?”

“With the help of the three stone spirits, Father, | guess | can make it. By the way,
some students at a university are working on a science story in their writing class. | think
this is a good chance for us to start our job. | have made a rescue plan (3k$(11 %) already.
First, | can ask the three sisters to collect the students’ stories and sift out some good pieces
by using their magic mirrors to test the imagination power of the class. If it is necessary,
Stone Sisters can use their magic lights to solve the problem by resurrecting (k&) the
tarnished imagination power among human beings.”

“Good plan! Let the Spirit Sisters go and fulfill their mission!” Zeus was happy with



