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A. Six Keys to Quick Learning (I)
R. S. Skimming
W. P Exemplification
B. Six Keys to Quick Learning (II)
C. Memory

Passage )

£x. 1 Pre-reading

Think over the following statements before reading the passage. Do you agree
with them? Give reasons why or why not.

|. The ability to learn is something you are born with.

2. Some people learn faster and better than others.

3. Slow reading is better than speed-reading for the purpose of leaming.

Six Keys to Quick Learning (1)

Para1 A friend of mine was at a dinner party where two men she knew were discussing
The Right Stuff, a book about the Mercury space program. While Ted went on and on about
the technical details he had picked up from the book, Dan hesitantly offered only a few com-
ments. “Ted got so much more out of the reading than I did,” Dan later said to my friend,

“Is he much smarter than I am?” 5

Para2 My friend, an educator, was curious. She knew the two men had similar educa-
tional backgroundsand intelligencelevels. She talked with each and discovered the answer:
Ted just knew how to learn better than Dan did. Ted had made his brain more absorbent by

using a few simple skills.



2 RPCHIE - RBHKIL

10 Para 3 For years, experts had believed that an individual’s ability to learn was a fixed ca-
pacity. During the last two decades, however, leading psychologists and educators have come
to think otherwise. There is increasing proof that human intelligence is expandable. With prop-

er skills people can actually improve their learning ability.

Para 4 Moreover, these skills are basic enough so that almost anyone can master them
15 with practice. Here, gathered from the ideas of experts across the country, are some proven
ways to increase your learning ability.

Para 5 1.Look at the whole picture first. When reading new, unfamiliar material, do not
plunge directly into it. You can increase your comprehension and retention if you scan the ma-
terial first. Skim subtitles, photo captions and any available summaries. With reports or arti-
20 cles, read the first sentence of each paragraph; with books, glance at the table of contents
and introduction. All this previewing will help keep in your mind what you then read.

Para 6 2.Slow down and talk to yourself. While speed-reading may be fine for easy mate-
rial, slower reading can be much more effective for absorbing complex, challenging works.
Arthur Whimbey and Jack Lockhead, co-authors of the high-school and college handbook
25 Problem Solving and Comprehension, have isolated three basic differences in how good and bad

learners study:

College Core English



Unit One 3

— Good leamers vocalize, or voice the material, either silently or aloud. They slow down,
listening to each word as they read.

— Good learners, when they do not understand, automatically reread until they do
understand the material. Poor readers, by contrast, just keep going if they don’t get it the first 30
time.

— Good leamers become “actively involved” with new information. They think about what
they read, challenge it, make it their own.

Para7 3.Practice memory-developing techniques. When I was eight and couldn’t spell
“arithmetic”’, a teacher taught me a sentence that has remained locked in my mind for decades: 35
“A rat in Tom’s house may eat Tom’s ice cream.” The first letters of each word spell “arith-
metic”.

Para 8 All such memory-developing techniques, called mnemonics, transform new infor-
mation into more easily remembered words or phrases.

Para9 Munemonics can also work with images. The trick is to invent visual clues that 40
will make unfamiliar material mean something to you.

Para 10 In studying Spanish, for example, you might learn that the word for duck is
pato. Pato sounds like the English word pot. To link the two, imagine a duck waddling about
with a large pot over its head. You will have a clear image that reminds you that pot =
pato = duck. 45

Para 11 Once dismissed by researchers as a mere gimmick, mnemonics are now consid-
ered an effective means of increasing memory — doubling or even tripling the amount of new
material that test subjects can retain. “A good memory is the key to all learning processes,”
according to William G. Chase, professor of psychology at Carnegie-Mellon University in
Pittsburgh, “And it is something we can all have with practice.” 50

Para 12 Research shows that we have two kinds of memory: short-term and long-term.
Short-term memory (STM) lasts for about 30 to 60 seconds. We call the operator for a phone

number, dial thg number and then forget it. Long-term memory (LTM), however, can last a
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lifetime. The secret to developing a good memory, says Francis S. Bellezza, author of Improve
55 Your Memory Skills, is learning how to transfer useful information from STM to LTM and
how to recall that information when needed.

Para 13 Mnemonics can be the key that puts data into LTM and gets the information

back out again. Remember, the mind and memory are like muscles — the more you use them,

the stronger they get.

New Words

hesitantly / 'hezitontli / ad.

background / ‘bakgraund / n.

intelligence / in 'telidzons / n.
absorbent / ab'so:bont / a.

decade / 'dekeid / n.
proof / pru:f / n.

moreover / mo:'rouva / ad.

plunge / plandz / v.

comprehension / komprihen[n / n.
retention / ri'tenfon / n.

scan / skan/ v

skim /skim / v.

caption / kep[an / n.

in a way that shows uncertainty or slowness about
deciding to act

a person’s past experience, education, family, etc.
1. (good) ability to learn and understand

2. news; information

capable of taking in (liquids, knowledge, ideas,
etc.)

a period of ten years

1. that which shows something is true

2. atest

in addition; besides

(into) to throw oneself into; put (something), or
go suddenly and with force into

(power of) understanding

1. memory

2. continuing to have or hold

to look at quickly without careful reading

to read quickly, paying attention only to the chief
points, or to get the main ideas

words printed with a picture, drawing, etc., or
shown on cinema or television screen, to explain
the subject or give further information ( i j %
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summary /'samari/ n.

da.

paragraph /‘perogra:f/n.

glance /glains/v. & n.
preview /'pri:vju: /v
effective /i'fektiv/a.

challenge /'tfelindz / v.

isolate /'aisoleit/ v
vocalize / 'voukalaiz / v.
reader /'ri:do/n.

arithmetic /2'riOmotik / n.

rat /ret/ n.

mnemonics / ni(:) 'moniks / (pl.) n.

transform / trensfo:m/ v
visual / 'vizjual/a.
clue /klu:/n.

link /lipk / v.

n.
waddle / 'waedl / v.
remind / ri'maind / v.

dismiss / dis'ms / v.

gimmick / 'gimik / n.
triple / 'tripl / v.

Unit One 5
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a short account giving the main points

brief; giving the main points only

(XFE#) &, #

(to give) a rapid look

to see or view in advance

1. producing the desired result

2. actual; real

1. to call (a person or thing) to competitive action
or effort; test the ability of

2. to question the truth, rightness or validity of
(something); dispute

to single out

to say or sing (words, sound, etc.)

1. a person who reads

2. abook which helps a person to learn to read
#A

R, #T

1. (used as sing.) the technique of improving or
developing the memory

2. aword, verse, etc. designed to help the memory
to change completely in form, appearance, or nature
having the function of producing mental images
something that helps to find an answer to a question,
difficulty, etc.

to join or connect

something which connects two other parts

(9, #%) BEEEERE

©f) to tell or cause (someone) to remember

1. to put aside from consideration

2. to allow to go

T A ek,

to (cause to) grow to 3 times the amount of number
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retain / ri'tein / v.
operator / 'opareita / n.

dial / 'daial / v.
author / '0:0o/ n.
data / 'deits / n.

to keep in mind

1. a person making connections of lines in tele-
phone exchange

2. a person who works a machine, etc.

® (BESH)

the writer of a book, etc.

facts; information

Phrases and Expressions

on and on
pick up
gather from
by contrast
get it

44 45 W

(B4, TEH) KE ¥4 (B¥)
Wb, Ao R E

%t b2 T

%

imagine someone or something doing something

plunge into
glance at
keep in one’s mind

slow down

BE GRE) M-
BN, BA

(HweHy) F—T, 2K
g

;818 3

Droper Names

Mercury / 'ma:kjuri / n.

Ted/ted/ n.

Dan /d&n/ n.

Arthur Whimbey / 'a:80 'wimbi /
Jack Lockhead / 'd32k 'Iokhed /
Spanish / 'spenif / n.& a.

William G. Chase / 'wiljom 'dzi: 'teis /

KE [fTE %]

G VN

# [A%]

P& - B [A%]

A% BEEBE [A%]
WILFE (W), BHITA (H)
BE - G- B [A£]

Carnegie-Mellon University / ka:'negi: ‘melon /

: College Core English :
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Pittsburgh / 'pitsba:g / n. TZE [REWT]
Francis S. Bellezza / 'fra:nsis '‘es bileza / # V4 - S - N##E [A %]

hir
K

EZZ~A

w
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Comprehension

Find the information while reading the passage and fill in the blanks
according to the instructions.

. Write down the sentence that best summarizes the first two paragraphs.

Paras.| &2:

Write down the topic sentences for the following paragraphs.
Para.5

Para.6

Para.7

From Paragraphs 8 through | |, choose 3 sentences that give you the most

information about mnemonics.
a.
b.

C.

Find the link words or the contrasting views according to the instructions
given.

. In para. 3, what are the two contrasting views connected by “however'”?

and

In para. 6, the word is used to compare speed-reading with
In para. 6, the phrase is used to compare with poor
learners.

In para. 12, what are the two things to be contrasted by “however™?
and

Say whether the following statements are the SAME (S) as or DIFFERENT
(D) from the statements in the passage. Use the given line reference to

Reading and Writing
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locate the relevant statements.

)

Ted had learned far more from the same book than Dan so he could

talk freely on the technical details. (L2—4)

My friend was interested in the reasons for the difference and as an
educator wanted to find them out. (L.6)

Ted is brighter and more skillful than Dan. (L8 —9)
Experts used to think that the ability to learn was something a man
was born with and could not be improved on. (L10—11)
With unfamiliar material one must first look at the pictures rather than
read the text itself. (L17 —19)
For difficult material speed-reading is more challenging but less effective
than slower reading. (L22 —23)

Good learners read aloud or silently so that they can listen to each
word of what they read for better comprehension.  (L.27 — 28)

Good learners actively process the information from what they read.

(L.32 —33)
Mnemonics are used for the study of memorization of words and
phrases. (L.38 — 39)

By attaching meaningful visual clues to unfamiliar material mnemonics
can also help with memorizing images. (L.40 — 41)

Interpretation of Words and Phrases: Look at the way the coloured words
and phrases are used in the text. Try to decide on the best interpretation
from the choices given.

. While Ted went on and oh about the technical details he had picked up from the
book, ...

a) covered a long distance about
b) talked at length about
¢) made a thorough study about

. During the last two decades, however, leading psychologists and educators have

come to think otherwise,

a) change their viewpoints

b) think more wisely

‘A 'Co‘llege Core-Eﬁglish
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o) realize their own faults
Here, ... are some proven ways to increase your learning ability.
a) ways that will prove
b) ways that supply sufficient proof
c) ways that have been proved useful
When reading new, unfamiliar material, do not plunge directly into it.
a) move suddenly towards it
b) start reading the whole material immediately
c) look at the whole picture
With reports or articles, read the first sentence of each paragraph; with books,
glance at the table of contents and introduction.
a) the contents at your table
b) the first sentences of the books you read
¢) an orderly list of contents
While ..., slower reading can be much more effective for absorbing complex,
challenging works.
a) competitive works
b) difficult works
c) works about fighting
Arthur Whimbey and Jack Lockhead ... have isolated three basic differences in
how good and bad learners study.
a) singled out
b) put aside
¢) separated from »
Good learners become “actively involved” with new information.
a) get themselves to do with the new information
b) become associated with the new information
¢) think about and challenge the new information
Once dismissed by researchers as a mere gimmick, mnemonics are now ...
a) unfavorably considered and put away
b) got unemployed
¢) got scattered

.. doubling or even tripling the amount of new material that test subjects can

Reading and Writing



