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LT 157, T A2,
Reviewing what you have learned and learning anew,
you are fit to be a teacher.

Confucius (551 BC—479 BC)

10 teach is to learn twice.
Joseph Joubert (1754—1824)

For learning teachers
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About This Series

WHO SHOULD READ THESE BOOKS?

If you are reading this page, the four books in this series are for you. They are
for anyone who is interested in the teaching and learning of English in the People’s
Republic of China, and in making both as effective and interesting as possible.

The four books in the series are

® Integrating EFL Standards Into Chinese Classroom Settings, Primary Level
* Integrating EFL Standards Into Chinese Classroom Settings, Junior Level
* Integrating EFL Standards Into Chinese Classroom Settings, Senior Level

* Portfolio-Based Teacher Development and Appraisal With Teacher
Performance Standards: Teacher’s Handbook for Integrating EFL
Standards Into Chinese Classroom Settings Series

WHY WERE THESE BOOKS WRITTEN?

In 2001, China’s Ministry of Education (MOE) published an experimental
version of its English Curriculum Standards. It called for fundamental change in
how English is taught and learned in China, and it carefully detailed the language
skills, language knowledge, affect and attitudes, learning strategies, and cultural
consciousness that Chinese students are expected to acquire.

This series has been written to inspire and support Chinese English-language
educators, especially teachers. It attempts to build on the best of traditional
Chinese teaching as well as to respond to the MOE’s call for new and creative
approaches to instruction.

The series has resulted from a dialogue and collaboration among educators
from China and the United States. Using the MOE'’s standards as well as learner
and teacher performance standards developed specifically for this series, the
writers of the first three volumes present classroom stories that show how the
standards can be met in China’s EFL classrooms. The fourth volume connects
the stories and the standards to issues of teacher education and assessment.
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The stories in the first three volumes show how standards for learning and
teaching may be woven into actual classroom experience. Some of the stories
relate the experiences of real teachers and students in China, while others are
imaginatively crafted to illustrate realistic lessons and people. As the stories were
written, eminent Chinese educators reviewed the drafts and offered valuable
suggestiéns and guidance. Their names appear in the Acknowledgments.

About the Stories in the Series

WHY STORIES?

When teachers think about their work and talk about it with colleagues, they
review events that occurred in their classrooms—today, the past week, or the
past year. They replay their lessons in narrative form as they reflect on professional
questions: “What worked well? What did not work? How can | motivate my students
better? Why was Liu Rui reluctant to participate? How can | better prepare my
students for tests? How should | change or adapt my lesson next time?”

By reflecting on their experiences, and by sharing stories and dialogue with
colleagues, teachers learn and grow. They imagine variations and alternative
scenarios and decide what is likely to work well for them. The stories in these
volumes portray EFL teachers who face similar challenges and who, like all good
teachers, work hard to bring engaging and effective instruction to their students.

HOW CAN TEACHERS USE THESE STORIES?

The writers of these volumes invite you to think of the teachers in the stories
as colleagues from whose experiences you can grow, as partners sharing in the
important work of teaching children. You are invited to explore their stories as you
explore your own and those of your other colleagues.

Educator and writer Wang Qiang (2003) emphasizes that teachers make
many decisions as they teach. In considering the sources of these decisions,
she writes, “They come from our beliefs about teaching, from our understanding
and experiences. However, our beliefs and understanding about teaching are not
always very clear to us” (p.1). The stories in these volumes show not only what
teachers do in their EFL classrooms but also how they explore, clarify, and apply
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their beliefs and understandings, sometimes in unusual, creative, and surprising
ways. You—a teacher working in a Chinese classroom today—can do the same.

The stories are not recipes or prescriptions. It is unlikely that anyone could
take one story from these books and do everything exactly as written. In fact, a
teacher who attempts to do so probably will not succeed. You can, however, use
the stories to explore how your own beliefs, teaching, students, and classrooms
are similar to those in the stories as well as how they are different. You can take
good ideas and approaches that you believe will work for you, transform them to
fit your classroom, and, like your colleagues in the stories, create new approaches
of your own. To help you make these transformations and adaptations, each story
contains a blank Reflection Box for your own notes, and a Reflection and Action
page at the end. (See “How to Use This Book” for more information.)

Although these books contain stories, the books do not have a beginning,
middle, or end. Begin reading whichever of the eight stories seems most interesting
or relevant. And when you have finished one volume, don’t stop! Look at the other
volumes. You may be surprised to find that ideas for fourth graders can be adapted
to eleventh, and vice versa. '

HOW CAN SUPERVISORS USE THESE STORIES?

As supervisors work with teachers, one of their tasks is to expand teachers’
sense of what is possible. Not all teachers will have access to these books, so
supervisors may choose to select parts of these stories to share with teachers,
either in English or through a retelling in Chinese.

Inaddition, the fourthvolume of this series, Portfolio-Based Teacher Development
and Appraisal With Teacher Performance Standards: Teacher’s Handbook for
Integrating EFL Standards Into Chinese Classroom Settings Series, offers a
variety of ways that supervisors can use these stories for teachers’ professional
development through formal presentations and informal conversations.
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In many ways, Portfolio-Based Teacher Development and Appraisal With
Teacher Performance Standards is the key to this four-book series. It further
identifies underlying ideas in the other three volumes, offering variations and further
examples. It offers a variety of ways for educators to examine their own and others’
work, affirming what they already do well and challenging them to incorporate new
ideas.

About Standards

TEXTBOOKS, TESTS, AND STANDARDS

Many teachers in China and the United States limit their teaching to what is in
the textbook and what will be on the tests. Yet in spite of hard work, their instruction
results in memorization of language facts rather than in fluent language use.

In standards-based teaching and learning, the goal is not simply to pass a
test or complete exercises in a textbook. It is to enable students to use English
effectively. Textbooks and tests are important tools, but they are means to an end,
not ends in themselves.

Learner standards describe what students should know and be able to do to use
English well, and, therefore, they establish the purposes of instruction. Teacher standards
do the same for what teachers should know and be able to do.

Textbooks and tests will not disappear. Good textbooks will get better, and
tests will improve in their ability to measure achievement of the standards. But wise
teachers who know their students well and who are clear about the standards will
choose how to use the textbook and how to enrich instruction with other learning
activities. And students who achieve the standards will not only do well on tests
but also will be able to communicate well with other speakers of English.

THE STANDARDS IN THIS SERIES

These volumes refer to three sets of standards—two for learners and one for
teachers.

The first set of learner standards features the MOE’s five domains: language
skills, language knowledge, affect and attitudes, learning strategies, and cultural




consciousness (Ministry of Education, 2001). Teachers will find extensive, detailed
lists of skills under each of these domains in the MOE’s publications.

The second set of learner standards was developed specifically for these
volumes. These standards have grown from seeds in the MOE’s standards and
are harmonious with them. They combine the five MOE domains into three broader
categories:

MOE Domains TESOL Domains
Language Skills The Language
Language Knowledge

Affect and Attitudes The Learner

Learning Strategies

Cultural Conscioushness —— The World

TESOL's Chinese EFL learner standards were developed to give teachers a
concise, accessible, yet accurate picture of the purposes of their instruction and to
emphasize the effective use of English. They answer the MOE’s call for instruction
to include doing along with knowing so that students will be able to communicate
in English as well as pass tests.

The third set of standards (TESOL, this volume) applies to teachers themselves
and was also developed as part of this project. It includes teacher performance
standards divided into eight domains that represent fundamental areas for teachers
to consider as they think, teach, learn, and grow.

Both sets of TESOL standards are printed at the back of this book, and
references to them appear in appropriate places throughout the stories in this series.
Portfolio-Based Teacher Development and Appraisal With Teacher Performance
Standards provides a complete explanation of the teacher performance standards,
along with a number of ways they can be developed and assessed by teachers,
teacher educators, and administrators.




