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Chapter 1

"TEFL in China’s Basic Education

1.0 Introduction

[(HERE|FERMETETNRZR 0 #2280 FRUAK, AEHE
BEEETATROEE, BERBEHFTHR)H 0V ERKARLEH TR
BT B P REFRFRAUNBRARB T ERALXRAACHREAAR
28] 8- 4% B & (B F 338 ) (JEFC) o (% 7 338 ) (SEFC) # A 2t K 4L 5 4F F
FRBEBFLERINTRENB ERBHEN, EAHRBHH LATHE
BHPREHEREBRLYE REREFHEL, RERBHHTHREK
F R ER R KBRS E A,

AN BT EBSHNIERTRFIHBREGRAZREL, AZL AR
BRFTGEERN,

Objectives:
@ To familiarize teachers of English with the new development of English

education in middle schools
@ To introduce teachers of English to some essential information of Teach-

ing English as Foreign Language(TEFL) in Chinese context
@ To help teachers of English to be aware of principles of secondary Eng-
lish education



1.1 The New Development of Secondary
English Education

In the middle of 1980s an official survey in 15 cities and provinces re-
vealed that most middle school students found it hard to use the English
they had learned for communication. One key reason was that the tradi-
tional approach to language teaching passed down from the 1930s still
dominated middle school classrooms. English textbooks then in use were
outdated and this hampered the students’ learning of the language. Writ-
ten and published by the People’s Education Press (PEP) in the late
1970s, the textbooks emphasized grammar only. The dialogues and short
stories did not reflect the language used in daily life. There were grammar
and translation throughout English classes. Students studied a text and
leamned the grammar with analysis of parts of speech. Then they did some
sentence translation from English to Chinese and vice versa. The class-
room e was overwhelmingly the mother tongue — Chinese, not the
language being learned by students.

Most middle school teachers of English, trained in the traditional
way, resorted to rote learning and their students repeated endlessly with-
out seeming to understand how to use the language in real life. Since
teachers used little English in class, their students had little chance to
hear English actually spoken. The teachers and textbooks became the re-
source of the knowledge of English instead of the resource of techniques
and skills in learning and using the language.

“Traditions die hard.” But PEP, with cooperation from the Longman
Group Lid. of Britain, prepared a new set of textbooks for junior middle
schools — JEFC (Junior English for China) and another set for senior
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ones — SEFC (Senior English for China) in line with the new national
English language teaching syllabuses for junior and senior middle schools
stipulated by the State Education Commission in the early 1990s. It was
the first time in China’s history that Chinese and foreign publishers joined
their efforts to edit an “English textbook with Chinese characteristics” . In
1993, about 70 per cent of the middle schools in China adopted JEFC. In
1996, first-year students of senior middle schools who had used JEFC
went on to leam SEFC as consistent teaching materials for their further
studies of English.

The new textbook series are more beneficial to teachers as they pro-
vide teachers with more advice and aids on the effective methods of teach-
ing. While using the new teaching materials, teachers leam to develop a
communicative approach to English language teaching and build up their
own confidence. They make use of the resources and get inspiration from
the new textbooks to create more opportunities for students to interact both
in and out of class. Students develop skills by leaming and using Eng-
lish. Leamning grammar only facilitates their learning the language. In this
way, students leam English for functional communication. The purpose of
JEFC /SEFC is to enable students to use the language in a meaningful
way .

There are some problems in the implementation of JEFC/SEFC. The
new textbooks seem to work well with key middle schools but are some-
what difficult for average schools, particularly for ordinary schools in the
countryside to follow. Some teachers still keep to the old teaching meth-
ok . Some others complain that there is too much material in the new
textbooks to be taught in the limited class hours available. However,
English classes have started to emphasize the importance of “language
use” rather than “knowledge of the language”. Grammar-translation as
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the sole method of instruction has been on its way out. Oral fluency has
become one of the goals in middle school teaching of English. Although it
is still too early to say how much improvement the new teaching materials
will bring about in TEFL advancement in China, it is generally acknow-
ledged that a vigorous reform in secondary English education is now in full
swing. New standards of English curriculum for basic education will be
adopted, teaching materials are being streamlined and teachers of English
are being retrained in a more effective way. The reform aims at further
promotion of quality-oriented English education, without stressing
students’ high scores on examinations. To abandon exam-dominated edu-
cation, teachers of English should teach their students how to think in
English and use English in real life as much as they possibly can, not just
memorize what they have learned from books or within class.

1.2 Information for TEFL in Chinese Context

China’s TEFL program in secondary education is going through an exten-
sive and profound reform in curriculum development, syllabus designing,
teaching material writing, teaching methodology, research and evaluation.
Bob Adamson, a PhD in English language curriculum in China, poinis
out “A successful curriculum should never make a big leap forward. Keep
teaching reforms near to where you are and it should be appropriate to lo-
cal conditions.” As English teachers and researchers, we have responsi-
bilities beyond classroom. We should take a leading role in the discussion
of foreign language teaching issues at all levels of syllabus implementation
within the curriculum, at both school-scale and teacher-scale or through
education commissions and professional associations, etc. We should have
answers in relation to China to the question: “ What should it mean to be
4



an English leamer and user in our country? ”

1.2.1 Information for the Variety of English

English is the most widely used language in the world. A distinction is of-
ten made according to how the language is leammed. One well-established
categorization makes a three-way distinction between a native language, a
second language, and a foreign language.
1. ENL: English as a Native Language
English is spoken as a native language by more than 375 million people,
mainly living in the United States, Britain, Canada, Australia, New
Zealand, the Caribbean, and South Africa. There, the language is ac-
quired when the speaker is a young child (generally in the home with his/
her parents). ENL is also called mother tongue or first language.
2. ESL: English as a Second Language
English is also a second language in many countries and regions where on-
ly a small proportion of the people have English as their native language.
In those places, mostly former British colonies, English has been legally
designated as an official language. ESL is acquired by the speaker at
some subsequent period, compared with his ENL acquisition. English as
a second language might as well be leamnt in the English-speaking coun-
tries such as the United States and the United Kingdom.
3. EFL.: English as a Foreign Language
By EFL we mean people in countries require English for communication
with people in other countries, either through the spoken or the written
word, for such purposes as trade and cultural exchange. Foreign language
leaming takes place in settings where the language plays no major role in
the community and is primarily learnt only in the classroom. Examples of
EFL are English leamt in France and China.
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What Chinese students are leaming at school is of course EFL,
“good Chinese English”, to be exact, nationally acceptable and interna-
tionally intelligible . '

1.2.2 Information of Linguistics for English Education
English teaching is the most important and influential means of imple-
menting policy decisions of foreign language education in middle schools
in China. In the past, inappropriate decisions led to waste of time, effort
and money. So it is essential that decisions in China’s basic education of
English be made on the best possible linguistic evidence.
1. General Linguistic Information
Description of how each language is constructed; how it varies through
space and changes through time; how it is related to other languages; how
its spoken form differs from its written one; and how it is used by its
speakers.
2. Sociolinguistic Information
This information relates to: who uses what, where, when, to whom, how
frequently, and why, and provides a basis for answers to the questions;
how many leamers? to what level of proficiency? And at what stage in the
education system ( if any ) should they begin their studies?
3. Psycholinguistic Information
Description of how language is processed in the mind and in particular
what factors and what types of “input” facilitate language acquisition un-
der different types of leaming situation.
4. Applied Linguistic Information
Information of some special factors which affect language teaching in the
classroom; teaching and leaming style; leaming strategy; information
about what works and what does not and why.
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We should also take into consideration the availability and qualifica-
tions of teachers /teacher-trainers, the existence of suitable teaching ma-
terials and resources for material development and the application of multi-
media educational technology in the classroom.

1.2.3 Information for English Methodology

Methodology is defined in the Longman Dictionary of Applied Linguistics
as the study of the practices and procedures used in teaching, and the
principles and beliefs that\underlie them. The English methodology is a
very dynamic one with new\ theories constantly challenging old orthodox-
ies. In the beginning there\ was grammar-translation approach. In the
1950s and 1960s the audio-lingual approach was adopted, influenced by
behavioral psychology. Since the mid-1970s the communicative approach,
based on functionalism which stresses the teaching of language as it is
used in real life, has become popular in English classrooms.
1. Grammar-translation Approach
Aims: cultural appreciation and translation of classical literary texts
Theory of Language: structural-prescriptive traditional grammar
Theory of Leaming: teacher-centered; deductive way of leaming (leam
the rules and apply them)
Leaming Conditions: medium of instruction — mother tongue;
teacher’s role — linguistic and literary informant
Main Inadequacies: weakness of listening and speaking skills, lack of
fluency
2. Audio-lingual Approach
Aims: Stress is placed on language practice rather than on translation;
a shift from teaching about language to teaching language skills;
professional and cultural oral/aural proficiency



Theory of Language: structural-descriptive
Theory of Leaming; teacher-centered;
inductive way of leaming, drills derived from behav-
iorist theory
Learning Conditions: medium of instruction - target language;
teacher’s role — drill-controller and demonstrator
Main Inadequacies: Drill exercises are boring. Learners lack ability to
use the language in actual communication
3. Communicative Approach
Aims: all-round communicative competence in accordance with leamner’s
needs
Theory of Language: functional/notional concept of language description
that categorizes not into a structural framework, but
into how the language is used, based on sociolin-
guistic studies
Theory of Leamning: leamer-centered;
learning development derived from psycholinguistic
studies of first and second language acquisition
Leaming Conditions: medium of instruction ~ target language
teacher’s role - facilitator, assessor, organizer,
and sometimes participant
Main Inadequacies: difficulties in structuring and grading leaming materi-
als
There does not seem to be general agreement among English teachers
and teacher educators about the best teaching and leamning methods for
Chinese students of English. The grammar-translation approach worked
well in China before the mid-1960s and helped to train a great many high-
ly qualified interpreters, translators and teachers of English. However, it
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