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Outline of the course

*Objectives

Channel your English is an exciting and easy-
to-use five-level course in English specially
designed for teenage and young adult learn-
ers. Channel your English takes learners
smoothly from Beginner to Upper-Intermediate
level and enables them to communicate with
other speakers of English in real-life situa-
tions. The main concern of the writers of this
course has been to explicitly demonstrate
how English is used in real-life situations,
thus, enabling learners to use it in meaningful
contexts. Channel your English has been
meticulously designed to build the learners’
ability to communicate their ideas fluently,
accurately and confidently. Other important
factors, such as the learners’' age and inter-
ests, have been taken into consideration in
the planning and design of this course. The
topics have been carefully selected to moti-
vate learners and stimulate learning.

*Syllabus

Channel your English uses an integrated
approach to all four language skills (reading,
listening, speaking and writing) in a carefully
graded and well-crganised, user-friendly syl-
labus combining vocabulary, functions, struc-
tures, pronunciation and communication skills.
Vocabulary and grammar are systematically
categorised and presented, helping teachers
to manage and organise their time efficiently.
Communicative language teaching is viewed
as a practical activity rather than a theoretical
notion.

*Organisation and length of the
course

Channel your English Elementary, the second

book in the series, effectively meets the
needs of teenage and young adult learners
with a grasp of the basics of the English lan-
guage. The course reviews the vocabulary
functions, and structures taught in Channel
your English Beginners, the first book of the
series, enabling students who have not followed
the previous level to study without difficulty.

The book is divided into 16 well-developed
and carefully structured units, each of which
is based on a general topic and divided into
three lessons. By the end of the book, stu-
dents will have been systematically exposed
to the functions and structures outlined in the
contents. Additionally, they will have been
given the opportunity to develop all four skills,
having been given adequate practice throughout
the book. The material included in the book
can be completed in approximately 75-110
hours. The precise time needed will vary
according to factors such as school organisa-
tion, class size, learner ability and motivation.

eKey features

Certain key features of the book, such as
lively dialogues presenting real spoken
English, and the special emphasis on vocab-
ulary building, add to the challenging and
motivating material of the course. The lan-
guage used in Channel Elementary is princi-
pally British English. However, the writers of
Channel your English have taken into consid-
eration the fact that English is spoken as a
first, second or foreign language throughout
the world. Therefore, Ss are exposed to lin-
guistic varieties as well as texts and informa-
tion about various English speaking countries
and cultures. In addition to this, there is an
appendix of differences between British and
American English at the back of the book.

Introduction 1



Course components

eStudent’s Book

The Student's Book contains:

e Table of contents presenting the topics,
vocabulary, functions, structures,
pronunciation, as well as the microskills
practised in each unit.

e Sixteen six-page units, each divided into
three lessons, arranged in four modules.
e Four two-page revision units appearing at

the end of each module.

e An appendix of differences between British
and American English.

e Pairwork speaking activities.

e A Grammar reference section with useful
tables, examples and explanations of the
grammatical structures dealt with in each
unit.

eWorkbook and Student’s
CD-ROM

The Workbook is divided into units and lessons
in accordance with the Student’s Book and
includes exercises for further practice of the
items dealt with in the Student’s Book. The
exercises may be done in class with the stu-
dents working individually or in pairs / groups.
Alternatively, the exercises may be assigned
for homework after completing a unit.

In each unit there is also a text, based on the
topic of the unit and designed for further reading
practice. Most of the unknown words in this text
should be regarded as passive vocabulary.
However, there are a few key words in each text
which need to be explained to Ss before they do
the task.

The Student's CD-ROM includes all the
dialogues in the presentations, together with
the corresponding pictures from the Student's
book.

2 Channel your English

sTeacher’s Book

The Teacher’s Book contains:

e An introduction.

e leacher’s Reference includes tables of the
functions, structures and active vocabulary
introduced in each lesson and useful notes
for lesson planning. This Reference provides
teachers with a step-by-step guide to each
stage of the lesson within a flexible frame-
work that allows teachers to adapt the
activities to their own teaching style as well
as to their students’ needs. Answers to all
exercises, transcripts of the listening exer-
cises and ideas for optional activities are
also included.

e Additional reference consists of 3 compo-
nents: culture notes, language points and
translation of each unit.

e Workbook (teacher’s edition) mainly provides
teachers with keys to exercises included in
the workbook.

e The last part of teacher's book is Key to
Supplementary Exercises, which gives
appropriate explanation to supplementary
exercises in the workbook.

eStudent’s Audio Cassettes

The Cassettes include all the recorded materi-
al from the sections in the Student's Book
where the symbol [@ appears.
@ : presentation dialogues, words and
phrases, pronunciation and the tran-
scripts for the listening sections.



The structure of the units

sHello! Unit

This unit serves as an introductory unit. Basic
classroom language as well as the numbers
0-100, colours, greetings, etc. are presented.
It also introduces students to the English-
speaking world, clearly demonstrating that
English is a cross-cultural language spoken in
many countries and different societies.

*(Units 01-16)

Each of the sixteen units is divided into three
two-page lessons, which are discussed in
detail below.

sLesson One and Lesson Two

In Lesson One and Lesson Two the target
language and functions of each unit are
presented and also practised to some extent.
Lessons One and Two are divided into the
following sections:

Presentation

The aims of this section are to present
vocabulary, structures and functions in the
context of a dialogue or a reading text and to
expose students to natural spoken English
through a meaningful context.

The presentation is usually divided into three
stages:

Stage one: This is a lead-in to prepare stu-
dents for the dialogue they will hear later or
the reading text they will read. A short discus-
sion is generated through visual and verbal
information with the aim of introducing the
topic of the dialogue or the reading text that
follows. In this way, students are involved in an
activity that creates expectations and motivates
them to move on to the next stage. As this is

actually a warm-up activity, it is advisable that
students should not spend more than a few
minutes doing it.

Stage two: In this stage students first listen to
the dialogue with their books closed and then
listen again and follow in their books. All the
dialogues have been specially designed to
familiarise students with spoken English in a
variety of real-life situations. These dialogues
motivate students’ interest through witty
exchanges in up-to-date, modern English, the
objective of which is to promote learning in a
communicative way. The aim is to facilitate
the understanding of the main ideas.

Stage three: In this stage students listen and
read at the same time in order to carry out a
variety of task types.These cover a wide
range, such as open ended guestions,
True/False exercises, ordering events, identi-
fying speakers, gap filling, extracting specific
information, etc. The aim, here, is to enhance
students’ understanding of details / specific
information.

Pronunciation

The pronunciation section appears either in
Lesson One or in Lesson Two and deals with
significant aspects of spoken English in an
organised manner. This section provides the
presentation and practice of individual sounds,
as well as sentence stress and intonation pat-
terns. The pronunciation section always ends
with a task requiring Ss to underline the main
stress, the stressed syllables, the silent letters
or tick the sound they hear. Since pronunciation
Is an important feature of natural, native-like
delivery of speech, it is essential that it is prac-
tised systematically. Teachers should encour-
age repetition, either individual or chorus.

Introduction 3



Words and phrases

In this section one or more lexical sets related
to the topic of the unit are presented. In this
section there are also expressions, phrasal
verbs and collocations always presented
through visual clues which make the presen-
tation more lively and comprehensive. The
task types vary and include labelling, multiple
matching, classifying, gap filling, etc. However,
this section is not just a list of lexical items
which are presented to be memorised. Ss are
always asked to do a task which requires
them to retrieve knowledge and information
from either their previous exposure to the
English language or their knowledge of the
world, to think critically and make educated
guesses. English is viewed as a language
directly linked to contemporary English culture
not designed to simply serve the purposes of
a textbook.

Grammar

This section deals with essential grammar and
focuses on the main grammatical points that
appear in the presentation section. Their usage
is illustrated in context through example sen-
tences/dialogues accompanied by pictures. Ss
are actively involved in the understanding of
grammar through various language awareness
activities. For example, they are required to
make inferences about the functions and
usage of grammatical points and to complete
tables and/or sentences. In this way, students
develop strategies that help them identify lan-
guage patterns, develop a greater awareness
of language and become more independent
learners. The grammar section always ends
with a short exercise giving Ss the opportunity
to practise the grammatical points in context.
If time is scarce, we suggest that it should be
assigned for homework.

A more detailed presentation of the grammar

focus in each unit is included in the Grammar
Reference at the back of the book, which Ss

2h Channel your English

may refer to whenever necessary.

Oral practice

The aim of this section is to provide students
with further practice of the functions, structures
and vocabulary already presented in the
dialogue through visual and verbal stimuli.
The activities are interesting, they closely
approximate real-life situations and there is
always a goal to be achieved through the
activity. Ss work in pairs or groups and perform
a variety of tasks. They speculate, discuss,
exchange information, make suggestions or
make decisions in order to achieve their goal.
The speaking tasks are based on visual
and/or verbal stimuli. In certain pairwork activ-
ities, each of the two students is provided with
different information found in a special section
at the end of the book.

It Is advisable that every lesson should be
rounded up with the oral practice activity and
that reasonable time should be allowed for
students to carry out the task.

Pair work and group work is a significant aspect
of oral practice. By working in pairs or groups,
the amount of time Ss speak is increased sig-
nificantly, cooperation among Ss is encour-
aged and learner independence is enhanced.
The benefits of pair work and group work should
be explained and stressed to Ss at the begin-
ning of the course. In addition, teachers should
ensure that the classroom seating plan facili-
tates this kind of activity.

To achieve optimum results, it is advisable to
set a time limit for the activity. During the
activity, the teacher should go round the
classroom, listen to the discussions taking
place and make sure that Ss speak only in
English. If necessary, help and support should
be provided. As the aim of the activity is to
enhance Ss’ fluency, teachers should not
interrupt students to correct their errors. They
can keep a record of common or basic mis-



takes and comment on them at the end of the
activity. There is ample opportunity to focus
on accuracy and correct errors while doing
other types of exercises.

In addition, pair work and group work provide
teachers with an opportunity to assess their
Ss' speaking skills. While monitoring Ss engaged
in an activity, teachers are able to focus on
individual Ss'performance. By keeping note of
the Ss' performance, teachers are able to
evaluate their progress throughout the term /
year.

The procedures described above apply to the
Speaking section in Lesson Three as well.

Listening

This section appears either in Lesson One or
in Lesson Two. The process of listening is
very similar to that of reading, as they are
both receptive skills. Therefore, the topic of
the listening activity should always be intro-
duced and discussed with Ss first. Ss should
also be encouraged to use all the visual and
verbal clues given in order to activate their
background knowledge of the topic and pre-
pare for the task at hand. A variety of spoken
text types and task formats have been incor-
porated, through which important listening
microskills are developed.

The main aim of the listening activities is
listening for gist and/or specific information.
Students listen to the text twice and carry out
the task. Task types are varied, including
True/False exercises, multiple choice ques-
tions, multiple matching, gap filling, etc.

Teachers should ask students to read the
instructions carefully before beginning each
activity, and make sure Ss fully understand
what they are expected to do. Before listening
Ss should be told not to worry about any new
vocabulary they may hear. Not knowing the
meanings of these words will not obstruct
comprehension of the listening texts, and is
not necessary in order for them to be able to

complete the tasks successfully. When answers
are elicited from Ss, we suggest that students
should be asked to justify their answers. Then,
if necessary, the tape may be played again
and any points that have not been understood
can be clarified.

sLesson Three

Once Ss have understood and practised the
target language in Lessons One and Two,
they are given the opportunity to consolidate it
in Lesson Three. This lesson focuses on the
development of the four major skills in an
integrated manner and it is divided into the
following sections:

Words and phrases

As with the activity under the same heading in
Lessons One and Two this activity gives stu-
dents further practice with various lexical sets.

Reading

In this section students are exposed to a wide
variety of reading material, such as magazine
articles, letters, e-mails and websites. The texis
have been specially adapted to suit teenage
and young adult learners’ needs and interests.
They cover a broad range of motivating and
contemporary topics and provide students
with interesting, multi-cultural information
about the real world. The main intention is to
provide intensive reading practice, although
they also lend themselves to presenting target
vocabulary and grammar in context. The
reading section is usually divided into three
stages:

Stage one: A pre-reading task usually pre-
cedes the reading text. Its main aims are to
introduce the topic of the reading text with
guestions that relate it to the students’ person-
al experience and to activate topic-related
vocabulary students already know. It may
appear either in the form of questions that
generate a short discussion or visual/verbal

Introduction 5



stimuli in order to help students predict the
content of the reading text. As it is a warm-up
activity, it is advisable that it should be done
systematically before the actual reading task.

Stage two: In this stage students read the
text for the first time in order to perform a
task. The main aim of this stage is to help stu-
dents understand the gist of the text or the
main ideas expressed. The task types vary
and include checking predictions, choosing
the best title, matching headings with para-
graphs, etc. Students should be given some
time to perform the task and teachers should
point out to them that unknown words should
not worry them at this stage.

Stage three: In this stage students are asked
to read the text again in order to do the reading
activity. The aim is to help students develop
certain microskills such as scanning for spe-
cific information and reading for detail. The
task types are varied, including open ended
questions, multiple matching, True/False exer-
cises, gap filling, numbering pictures, complet-
ing tables, etc. Students should be given
ample time to carry out these tasks in class,
especially when they are doing them for the
first time. When classroom time is scarce,
they can be assigned for homework.

Listening

What has been said above about the listening
in Lessons One and Two applies to Lesson
Three as well. The only difference is that the
tasks included in Lesson Three are more
demanding than those in Lessons One and
Two.

Speaking

The aim of the speaking section in Lesson
Three is to enable Ss to use the vocabulary,
grammar and functions introduced in the unit
in a meaningful context. What has been said
above about the oral practice in Lessons One
and Two applies here as well.

6 Channel your English

Writing

Like speaking, writing is a productive skill and
cne that Ss often have difficulty with. For this
reason, Ss should be introduced to writing
smoothly, starting with simple sentences and
then moving on to longer texts. In the writing
tasks, Ss are asked to produce a short piece
of written discourse, which is usually based
on the preceding speaking activity.

These writing tasks are particularly suitable for
homework, as they give Ss the opportunity to
revise the language introduced in the unit and
expand on the topic. Instructions should be
explained carefully in class, as it is important to
ensure that students have fully understood
what they are expected to do. Students’ written
work should always be corrected (not during
class time) and returned to Ss in due course.
Moreover, Ss should be familiarised with a cor-
rection code, like the one suggested below,
which will help them identify and correct their
own mistakes.

WW: wrong word
S: spelling
P: punctuation
T: tense
A: article
WO: word order
A : something missing

Hevision Units

The four Revision Units can be done either at
home or in class, depending on the time available.
The tasks in these units thoroughly revise the
functions, grammar and vocabulary that have
been taught in the preceding units. All the
tasks are contextualised and emphasis has
been placed on communicative activities and
skills development. Since the Revision Units
are not tests, we suggest that teachers allow
Ss to refer to the relevant units when doing



the exercises if they need to. Optional activities

Each revision unit consists of a communica- i 1R Teachai’s Book thare aré Vanalis

tive activity (matching questions Wlth answers) optional activities which help Ss get a better

gnd a var'{ety of othgr tasks f”‘f"fs'ng on read- understanding of the dialogue and the reading

ing, listening, speaking and writing. texts, and also provide an opportunity for fur-
ther practice of the vocabulary and grammati-
cal structures or forms introduced.

Points to remember

e Whether a task is carried out in class or assigned for homework, it is advisable that every
effort should be made to ensure that students fully understand the rubric, in order that they
comprehend what they are expected to do.

e For most activities, it could prove helpful to demonstrate through examples what the task
requires students to do, by doing the first item.

e Whenever a task requires understanding gist, the teacher should not explain unknown words,
thus encouraging students to focus on gist only. Wherever necessary, however, certain key
words that block understanding could be explained.

e Regarding the grammar section, students will feel more confident if unknown words are
explained before they do the grammar activities.

e For the listening tasks it should be ensured that students have no unknown words in the
accompanying activity before they proceed to complete it.

e When explaining new lexical items, a variety of techniques could be employed such as
example sentences, mimicry, definitions, antonyms, synonyms, enumeration and/or transla-
tion.

e Wherever elicitation procedures are required, it should be ensured that each student has
the opportunity to speak before corrections are made by the teacher.

e In cases where students are asked to do guesswork, no answers should be revealed before
students proceed to the actual task and check predictions.

Abbreviations used in Teacher’s Book
ad] — adjective prep — preposition
adv — adverb sb —somebody
e.g. —for example sth — something
etc. —et cetera Ss —students
n —noun v —=verb
p. —page TB —Teacher's Book
pp. —=pages
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Functions

Greeting and saying goodbye
Understanding classroom language

Structures
a/lan

this / that Imperative

Vocabulary

Colours

black grey
brown light blue
dark blue orange
green pink

Countries and nationalities
Australia - Australian
Canada - Canadian

Ireland - Irish

| B New Zealand - New Zealander

UK - British
USA - American

Greetings

bye good morning hello

good afternoon good night hi

good evening goodbye welcome

Nouns

board paper student

book pen teacher

class pencil text

colour picture word

dialogue question world

flag school

page sentence

Verbs

answer listen

ask look at

close open

complete read

learn sit

Other words

and

Miss

Mr

Mrs

Expressions

at school in groups speak in English
| § have agoodtime in pairs stand up

in class sit down

Numbers 0-100

South Africa - South African

What colour is it?

The English-speaking world |
Aim: to present and practise vocabulary related to
countries and nationalities

« Draw Ss' attention to the countries highlighted on
the map.

» Ask Ss to look at the people and read what they say.

» Point out that the words in bold type are names of
cities in the countries on the map. Explain the time
difference in each one of these countries to Ss.

- Ask Ss to match the people with the places on the
map.

« Have Ss do the activity.

« Play the tape once or twice.

« Have Ss check their answers.

Jim: Australia

Maria: South Africa
Emma: UK

Melissa: New Zealand
Samantha: USA
James: Ireland

Greetings

Aim: to present and practise greetings

= Point out the greetings in the previous activity.

- Ask Ss to look at the pictures and complete the
speech bubbles with the greetings in the box.

= Draw Ss' attention to the clocks in the pictures.

« Check answers.

2. Goodbye

3. Good night

4. Good afternoon
5. Good morning
6. Good evening

NOTE 1: Point out to Ss that for the English, it
is morning until noon, afternoon from noon to around
6:00pm, evening from 6:00pm to around midnight.
However, usage of these greetings depends on
context as well. You would say good morning, good
afternoon, or good evening when meeting a person,
but not when leaving them. For example, if you were
visiting a friend at 10:00pm, you would say good
evening, but if you were leaving a friend's house at

10:00pm, you would say good night.

NOTE 2: Point out to Ss that hello is slightly
more informal than good morning, good afternoon,
and good evening.

NOTE 3: Point out to Ss that in British English
hello is less informal than hi, but in American English
hi is widely used.

_J

Hello! 1



(Numbers 0-100

n Aim: to present numbers 0 - 100

| - Read the numbers slowly and clearly once and write
each number on the board as you say it.

» Play the tape and tell Ss to repeat each number as
they hear it.

« Explain that all numbers from thirty-one to ninety-
nine are formed in the same way as numbers

twenty-one to twenty-nine.
« Point out the difference in pronunciation between
thirty and thirteen, forty and fourieen, efc.

3 Aim: to practise numbers 0-100

« Ask Ss to listen to the tape and write the numbers
they hear. -
« Play the tape twice.

a. 17 b.43 c. 62 d. 12
e. 38 f. 20 g8 h 100

listening transcript

seventeen
forty-three
sixty-two
twelve
thirty-eight
twenty
eighty-eight
one hundred

STe@mpaoop

Colours

I n Aim: to introduce colours

« Ask Ss to look at the pictures and listen to the tape.

« Play the tape and tell Ss to repeat each colour as
they hear it.

+ Say the phrase: Show me something yellow. Repeat
it a few times until Ss understand what you're asking
them to do.

* Do the same with all the colours presented.

E Aim: to practise identifying colours

« Divide Ss into pairs.

« Explain to Ss that they are going to play a memory
game. Have Ss look at the flags for one minute and
then ask them to close their books.

« Tell Ss to ask each other about the colours of each
flag.

= Have Ss read the example.

« Have Ss do the activity.

|
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